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Portfolio Transmittal Form

Fill out the first five lincs and include as the first page of your portfolio, A copy will be
sent to you afier cach signature, so that you can trace the progress of your portfalio.

Faculty member’s name  Janet (Jani) 1, Barker

Portfolio submission date  Ocfober 15, 2010

Portfolio submitted (or tenure consideration [x] Yos [ ] No
Portfolio submitted for promotion consideration [x] Yes [ ] No

If yes: Portfolio submitted for promotion to: Associate Professor

The portfolio has been reviewed by:

- (U ~ Hosseandac 05, 2010

Review Committee Chair Date

/@%-‘; £7 2oro
Date

| ﬁé&%//
ZL A 2o/

L Date

President Date

Rev: 10/06
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DEPARTMENT OF ENGLISH, HUMANITIES, & LANGUAGES

P

SOUTHRASTERN OKLANOGMA STATE UNIVERSITY
1403 N. Fourrit Ave, PMB 4127
DuranT, OK 74701-0602

580-745-2066
Fax 580-745-7406
www. SE.cou

October 6, 2010

Dr. Randy Prus, Chair

Department of English, ITumanities, and Languages
Southeastern Oklahoma State University

1403 N. Fourth Ave, PMD 4350

Durant, Cklahoma 74701-0609

Dear Dr. Prus;

[ respecttully submit my application lor promotion to the rank of Associate Professor with lenure
in the university. Iam currently completing my fifth year as an assistant professor. During my
service here, I have demonstrated effectiveness and noteworihy achievement in classroom and
online teaching and in research and scholarship and have contributed offective service to the
institulion, its community, and my profession, My pertfolio, submitted in support of my
application, contains ¢vidence that 1 meet the requisite standards, as stated io sections 4.5 and 4.6
of the Academic Policies and Procedures Munual, for promotion and tenure at Southeastern
Oklahoma State University.

My greatest focus as a faculty member has been helping students build the critical reading,
writing and thinking skills they need to be educated citizens and professionals. While serving
here, 1 have developed and adapted eourse curriculum and desipn to better meet the needs of my
Southeastern students. For example, T developed a nonfiction module for my children's literature
course in response to studies emphasizing the appeal of nonfiction to many children labeled
reluctant readers and the need for teachers to understand the literary vatue of nonfiction; I also
created an unusual paper assignment option that combines close reading and critical analysis of
literature with a creative approach to engaging with literature that mects the needs and appeals to
the interests of teacher candidates; and in my technical and professional writing course, 1
continue to revise assignments to build the strategic thinking, rhetorical and audience analysis,
and document design skills that provide a solid foundation for rouline workplace correspondence
and reports as well as more extensive writing projeets. Ongoing efforts to improve instructional
delivery for both face-to-face and online courses have led to more student engagement and
critical thinking and ultimately more successtul classes. Seclion two (Teaching Achievement) of
the accompanying portfolio presents cvidence thal 1 demonstrate the characteristics of effective
clagsroom teaching outlined in Southeasten's Academic Policies and Procedures Manual section
4.5,2.2, Section three (Research and Scholarship} documents some of my ongoing rescarch to
maintain the subject mastery that undergirds my teaching,

Regular scholarly research, as described in section 4.5.2.3 of the manual, bolsters and oxtends
my teaching as well as providing opportunities to advance knowledge in my field. My recent
article, “Racial Identification and Audience in Roll of Thunder, Hear My Cry and The Watsons

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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Go to Birmingham--1963,” had its gencsis when T could not find any scholarly articles on a text [
teach regularly and decided to fill that gap. Alter extensive rescarch, 1 presented my original
analysis at a conference, and the conclusion I rcached in fhat paper along with Hvely discussions
at the conference and additional rescarch resulted in a revised version with an expanded focus
and more theoretical groundwork and pedagogical applications, published in a major journal in
my field. Conversations at the 2010 Children's Literature Association conference confirmed my
hopes that the article would be useful to other scholars in their rescarch and tcaching, My
research for that article has also led to another conference paper with g second article, “Naive
Narrators and Double Nurratives of Racially-Motivated Viclence in the Historical Fiction of
Christopher Paul Curtis,” in progress, Additionally, 1 was able to adap? the knowledge 1 gained
to the learning environment, revising lessons on the litcrary text and developing an ¢xpanded
module on racial and ethnic diversity in children's literature, Conference attendance and keeping
up with key publications in my major field continually enrich my teaching and scholarship.

Service participation in the departiment, university, and community verifies my commitment to
Southcastern Oklahoma State University and our students and community. In addition to
participating in standard departmental activities such as assisting with assossment for program,
gencral cducation, and on-line assessment reports, conducting English Education candidate
intervicws, helping with the curriculum contest, and other routine tasks, I served on two Program
Review sub-committees and was assigned the follow-up task of scheduling alumni to talk to
current students about carcer options for English majors. Tam ¢xcited about new responsibilities
in the English Education program, including helping with student advisement and data collection
for the NCATE report. T have also served as sceretary of the Library Committee and helped
revise the Library Policy and Procedures Manual and the policy for laptop loans. As a member
of nine Resident Teacher committees in regional elementary, middle, and high schools and as a
reading, tutor in local elernentary schools, 1 have combined Professional Rducation faculty
development with service to the community, T also maintain membership in the Children's
Literature Association, the major professional organization [or English scholars who specialize
in literature for children and young adults, attend their annual meeting, present papers, and
volunteer to chair conference sessions. These non-teaching duties contribute to the institation
and profession, thus fulfilling the requiremerts for promotion described in sections 4.5.2.4 and
4.5.2.5 of the Academic Policies and Procedures Manual.

Afler reviewing my portfolio, which documents how 1 have met Southeastern Oklahoma State
University’s standards for promotion and tenure, I hope you will approve ey application for
promotion and tenure in the university. I believe my work as an agsistant professor has served
the students, department, university, and community well, and I hope for a long, mutually
benclicial carcer here.

Thank you for your consideration.
Sincerely,

4Mf‘5a44éo/p

Janet L. Barker
Asgistant Professor of English
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OFFICE OF ACADEMIC AFFAIRS

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
1435 W, Fourtd Ave,, PMB 4137
Durant, OK 74701-0609

380-745-2220
Fax 580-745-7474

www.SE Epl
February 15, 2011

Dr. Janet Barker

Southeastern Oklahoma State University
Department of English, Humanities & Languages
1405 N. 4", PMB 4003

Durant, QK 74701-060%

Dear Dr. Barker;

I have reviewed your portfolio for tenure and/or promotion and the recornmendation of your
faculty commitfce, department chair; and dean and have decided to recommend you for tenure
and/or promotion. My recommendation is just a recommendation. The president makes all final
promotion decisions and the Board of Regents of the Regional University System of Oklahoma
confers tenure based on the recommendation of the president. Should your request for tenure
and/or promotion’ ultimately be denied, the president or his designee will provide you with the

reasons for your denial once the process is complete.
kY

Douglds N. McMillan, Ph.D.
Interim Vlcc President for Academic Affairs

Sinecerely,

pe Dr. Paula Smith Allen
Dr. Randy Prus
Drean Lucretia Scoufos

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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OFFICE OF THE DEAN, SCHOOL OF ARTS AND SCIENCES

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
1405 N. FourtH Ave,, PMB 4107
Durant, OK 74701-0609

580-745-2634
Fax 580-745-747¢6
www.SE.Fpu

To:  Douglas McMillan, Ph.D.
Interim Vice President for Academic Affairs

From: Tucretia C, Scoufos, Ph.D.
Dean, School of Arts and Sciences

Date:  January 6, 2011

Subject: Recommendation of Janet L. Barker, Ph.D. for Promotion {rom Assistant
Professor of English to Associate Professor of English with tenure in the
Department of English, Hurmanities and |.anguages

After reviewing her portfolio, [ highly recommend Dr. Janet L. Barker for promotion from
Assistant Professor of English to Assaciate Professor of English with tenure in the Department
of English, Humanities and Languages, effective with the beginning of the 2011-2012 academic
year.

Dr. Barker has demonsirated exemplary effectiveness in both the ¢lassroom and in online
classes. Her student ratings are consistently excellent, well above the university and national
norms. Her retention raies for online classes arc the highest in the department,

Dr. Barker 1s a productive scholar in her discipline. She has published in the journal, Children’s
Literature in Education, a leading journal in her field. She also received a strong evaluation from
Dr, Lynne Vallone, Professor and Chair of the Department of Childhood Studies al Rutgers
University, and a highly rccognized expert in the field of Children’s Literature. In addition, she
has sought and received six grants since coming to Southeastern

Dr. Barker is performing outstanding service to her depariment, the university and the
community at large. For example, she had a lead role in the NCATE re-accreditation process,
and volunieers her time in service to the Durant Elementary Schools.

Summarily, Dr. Barker has fulfilled all the critcria for promotion to the rank of associate
prolessor with tenure, as outlined in the Academic Policics and Procedures Manual. Her
tcaching, scholarship and service arc outstanding, therefore, rendering Dr, Barker a highly
valuable asset to our students, universily and community

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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DEpARTMENT OF EncLISH, HumANTIES, & LANGUAGES

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
1405 N. Fourm Ave,, PMB 4127
Durant, OR 74701-0609

580-745-2066
Fax 580-745-7406
www,SE.cpu

November 29, 2010

Dean Scoufos,

! highly recommend Dr. Janet Barker for tenure and promation from Assistant Professor to Associate
Professor. The departmental tenure and promotion committes met on November 10, 2010 and
unanimously voted for tenure and premotion. The committee and | are in agreement.

Dr. Barker has been Assistant Professor since the fall of 2006, and in that time she has produced
scholarship of impeccable quality. She has published in the leading journal in her field of Children’s
Literature, Children’s Literature in Education. Her article, “Racial Identification and Audience in Roll of
Thunder, Hear My Cry and The Watsons Go to Birmingham—21963" is a nuancad study of race and
audience in the two novels by Mildred Toylor and Christopher Paul Curtis, and offers a re-examinatian
hoth the novels and the concept of racial difference. Dr. Barker’s article has garnished acclaim from
Professor Lynne Vallone, a renowned scholar in the field of Children's Literature at Rutgers University—
Camden, whose letter of support appears in the Dr. Barker’s partfolio.

Clearly, Dr. Barker’'s scholarship informs her teaching and she has proven to be an excellent teacker,
both in the classroom and on-line. She routinely receives commendable evaluations from students and
peers alike. As chair, | have had the pleasure of reviewing her on-line class in Children’s Literature and
am greatly impressed by her ahility to achieve a high rate of student participation. In the department’s
recent Assessiment Report for Distance learning, Dr. Barker's on-line classes have the highest rate of
retention. In her modesty, Dr. Barker attributed it to the subject matter, but after reviewing her class, |
am convinced that her approach to teaching on-line is one that could, and should, be emulated by
myself and other faculty. In other words, | have learned a lot aboul on-line instruction from Dr. Barker,
My colleagues have similar things to say about her classroom teaching as attested by the letters of
support in her portfolio.

Dr. Barker’s service to department has been of great value. | am impressed by her cammitment o
assessment, which is evident by her contribution to Program Review, the POAR, and the On-line
learning Assessment Report. She has served on Resident Teacher Committees and has assisted Dr,
Paula Allen with the NCATE report for accreditation. She advises English Education majors and has
cogrdinated alumni presentations to current students, Her only University service has been on the
Library Committee, but 1 anticipate in future years she will bring her energy and dedication to ather
committees when chosen to do so.

SOUTHEASTERN OKLATTIOMA STATE UNIVERSITY
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LENS TRy,

DEPARTMENT or ENGLISH, HUMANITIES, & LANGUAGES

SOUTHEASTERN OKLANOMA STATE UNIVERSITY
- 1405 N. POURTH AVL PMB 4I2?
Dl RA‘-l'l, OK 74?01—0609

i

580-745-2066
Fax 580-745-7406

December 1, 2000 ' o www.SE.EDlJ

Dr. Barker,
Consistent with univeTsity policy:

"By December 1: The department chair shall review the Promotion and Tenure Review Committee‘s

vote, critique the portfolio, evaluate each performance criterion, and decide whether to

recommend the granting of tenure, The department chair will then forward a recommendation

concerning the request and all documentation to the dean of the school. The chair will also pro#ide '

in writing a statement of his/her action to the Promotmn and Tenure Review Committee and faculty '
member” (AF&P 4.6. 3). :

This is to inform you that both the Tenure and Promotion Committee and the Department chair
have recommended you for tenure and promotlon to Assoclate Professor

Sincerely,

Dr. Randy Prus ' '

Professor and Chair
Departrnent of Engllsh Humanities and La'hguages

Cc: Dean Scoufos : .
. Dr, Allen : _ S
Dr. Cotter-Lynch . ' c SR
Dr. Mischo '
Dr. Parrish
Dr. Spencer

Cy

SOUTHEASTERN OKLAHOMA. STATE UNIVERSITY
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In summary, Dr. Barker has proven to be a vital member of the Department of English, Humanities, and
Languages. Her intelligence and collegiality are welcomed by faculty and students slike, Dr, Barker's
scholarship, teaching and service make her an ideal candidate for tenure and promotion to Associate
Professor.

Sincerely,

o

Randy Prus
Professor and Chair
English, Humanities and Languages
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DrparRTMENT OF ENGLISIL, HUMANITIES, & LANGUAGES

g “THEATEh}i

H

SOLTHEASTERN OKLAROMA STaTe UNIVERSITY
1405 N. Fourri Ave., PMB 4127
Darant, QK 74701-0609

580-745-2066
Fax 380-745-7406
www,SE.EdU

Novemhber 10, 2010

Dear Dr. Prus:

The committee formed to consider Dr, Barker’s request for Tenure and Promotion to Associate
Professor met on November 10, 2010, The committee unanimously votad by secret ballot to
recommend Dr. Barker for Tenure and Promation to Associate Professor rank.

C'%S: | submitted,m
Paula Smith Allen

Committeo Chair

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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CURRICULUM VITAE

JANET (JAND) LEIGH BARKER
Assistant Professor, English, Homanities and Languages Department
Southcastern Olklahoma State University
1405 N. 4th Avenue
Durant, OK 74701
Phone: (580Q) 745-2586
Fax: (580) 745-7406
E-mail: jbarker@se.cdu

EDUCATION:

2001  Ph.D. English Texas A & M Unijversity, Collepe Station
1992 M.A, English Texas A & M University, College Station
196¢  B.A. Inglish IHardin-Simmeoens University

ACADEMIC AND RELATED NON- ACADEMIC EXPERIENCE:

20006-Presunt Agsistant Professor, Southeasiorn Oklahoma Slate University

1959-2006 Instructer, Special Projects, Tarrant Coungy College
1997-1998 Graduale Assistant, Texas A & M University, College Station
1995-1996 Adjunet Instructor, Weatherford College

1994-1596 Editorial Assistanl, Texas Transporlation Institute

1491-1995 Craduate Assistant, Texas A & M University, College Station

PROFESSTONAL INTERESTS:

Children’s literargre: eriticism and analysiy; history; multi-ethnic children’s literature.
Online education.
Technical and professional writing.

AWARDS AND HIONORS:

1995 Interdisciplinary Group lor Historical Literary Study Graduale Essay

Award
1892-1953 Lechner Graduate Fellowship
1990-1991 [ cehner Graduate Fellowship

PROFESSIONAL MEMBERSHIPS:

Children’s Literature Association

CV: J. Barker- 1
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EFFECTIVE TEACHING:

Restructured ENG 4893 Children’s Literature; created rubrics for assessment.
Created an online version of EN( 4893 Children’s Literature.
Tarned online teaching certilication,

Courses Taught [* tanght at Southcastern Oklahoma State University]

Children’s Literature and Storytelling *

Technical and Professional Writing *

Senior Capstone *

ESL (mmultiple levels; communications, grammar, reading, and wriling)
Composition 1 & 2

Scientific and Technical Writing

Developmental Writing

Introduction to Literature

American Literature 11

World Masterpicces I & 11

PUBLICATIONS:

Referced Journal Articles:

Barker, J. (2010). Racial Identification and Audience in Roll of Thunder, flear My Cry
and The Watsons Go to Birmingham—1963. Children’s Literature in Education,
41(2), 118145, doi; 10.1007/s10583-010-9101-4,

Berry, 3. (1993). Discipline and (Dis)arder: Paternal Socialization in Jacob Abbott’s
Rollo Books. Children’s Litercivre Association Quarterly, 18(3), 100-105.

Other Publications.

Boylston, Helen Dore. {2001). In V. Watson et. al. {Bds)} The Cuambridge Guide fo
Children’s Books in English. (p. 101). Cambridge: Cambridge UP,

Elsie Dinsmore series. (2001). In V., Watson et, al. (lids) The Cambridge Guide to
Children’s Books in English. (p. 234). Cambridge: Cambridge UL,

Five Little Peppers serivs, (2001). In V. Walson ct. al. (Eds.} The Cambridge Guide to
Children’s Books in English. (pp. 262-263). Cambridge: Cambridge UI",

May, Sophic {Rehecca Sophia Clarke]. (2001). Tn V. Watson ct. al. (Tids.)) The Cambridge
Guide to Children’s Books in English. (p. 473). Cambridge: Cambeidge UP,

Pansy. (2001). ln V. Walson ct. al. (Eds.)) The Cambridge Guide to Children’s Books in
English. {p. 541). Cambridge: Cambridge UP.

Rollo books. (2001}, In V. Watson ct, al. (Eds.) The Cambridge Guide to Children’s
Bonks in English. (p. 614). Cambridge: Cambridge UP.

Story of a Bad Boy. (2001). In V. Watson et. al. (Eds)) The Cambridge Guide to
Children’s Books in English. (pp. 675-676), Cambridpe; Cambridge UP.
Warner, Susan, (2001). In V. Watson et, al, (Eds.) The Cambridge Guide to Children's

Bools in Englivh. (p. 741). Cambridge: Cambridge UP.

Cy: J. Barker - 2
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Work in Progress.

Naive Narraters and Double Narratives of Racially-Motivated Vielence in the Historical
Fiction of Christopher Paul Curtis.

A Problematic Didactic Tool: Punishment in Eighteenth-Century English Children’s
Fiction.

OTHER PROFESSIONAL ACTIVITIES:

Conference Presentations:

June 11, 2010, - Virtuous Transgressions; Holes and the Dilemme of Moral
Maseulinity.
Thirty-Seventh Annual Infernalional Conference Children’s
Literature Association.
Ann Arbor, Michigan,

Junc 12, 2009. , Naive Narrators and Innocent and Fxperienced Perspectives on
Race in Three Historical Nuvels by Christopher Paul Curtis.
Thirty-Sixth Annual International Conference of the Children’s
Literature Assoclation.
Charlotte, North Carclina,

June 13, 2008, Functional Shifts in Christopher Paul Curtis's The Watsons Go
to Birmingham 1963, :
Thirty-Fifth Annual Intcrnational Conference of the Children’s
Liferaiure Association,
loomington-INormal, Hlinais.

June 15, 2007, Civilizing the Girl’'s Wild{eriness: The Colonizing Work of

© Nineteenih-Century Domestic Fiction.
Thirty-Fourth Annual International Conference of the Children’s
Titerature Association,
" Newport News, Virginia.

Gefober 30, 1997, Tending the Garden, Pulling the Weeds: Discipline & Punishment
in Early British Children's Fiction.
South Central Moedern Languages Association Aunual
Convenlion.
Dallas, Texas,

Jane 21, 1957, Saving the Child in the City: The Works of Hesha Stretton and
Horatio dlger, Jr.
T'weniy-bourth Amnual International Children’s Lilerature
Associatien Conference.
Omaha, Nebraska.

October 15, 1693, ‘Some poor women haven'i any hushbands’: Old Maids in L. M
Montgomerv's Anne Boaks.
South Central Modern Language Association Annual Convention.
Austin, Texas.

April 3, 1992, Figures of Floguence in The Tonpest.
South Cenlral Renaissance Conlerence,
Monroe, Louisiana.

CV: J. Barker-3
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GRANTS and CONTRACTS:

2010

2010

2010

2009

2008

2007

Southeastern Facully Research Grant ($1,237)
Southeastern Oklahoma State University

College of Arts and Sciences Travel Grant ($219)
Southeastern Oklahoma State University

~Cultural and Scholastic Lectureship Grart (§184)

Honorarium for Alumnnt Speaker Katheryn Bell
Southeastern Oklahoma State University
Southeastern Faculty Research Gramt (§1,209)
Southeagtern Oklahoma State University
Southeustern Fuculty Research Grant ($839.13)
Sautheastern Oklahoma State University
Southeastern Fauculty Research Grant ($385.64)
Southeastern Oklahoma State University

PROFESSIONAL SERVICE:

2010-present
2009-present

2009
2003-present
2007-present
2007-2010

2007-2008-

2007

Assist with Boglish Education major advisement.

Hnglish Program Review follow-up task: coordinate alumni
speakers to give carcer presentations.

Session Chair, Thirly-Sixth Annual International Conference of
the Children's Literature Association,

Library Committce {secretary),

Professional Education Faculty volunteer / reading lutor,

Durant clementary schools. .
Higher-Education Representative, Restdent Teacher Cornmittees,
(Served on nine committees at regional clementary schools,
middle schools, and high schools.)

English Five-Year Program Review committee.  Served on two
ieams (Program Centrality and Students and Graduates as Quality
Measures).

NCATL Conceptual Framewark Subecommitiee.

CV: J. Barker-4
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U T G E R S Dapatrant of Chidhood Sedics Itz /elvldh cod camden. rutgers.ed:
Rr.tgere, The Stede Liniversity of biow Joisey csludies@camnden.rutgers,edu
CAMDEN A05-407 Cooper Streat Tel: B56-225-5/41
Camdern, New lesey D2102 Fax: 856 225 6742

October 8, 2010

Letter of Recommendation for Dr. Janet L. Barker
Promotion and Tenure file

1 am writing this letter in support of Dr. Janet L. Barker’s application for tenure and promotion
to Associate Professor at Southeastern Oklahoma State Unlversny I have known Dr. Barker
{Jani} well since she first. entered the dottoral progiam-at Texas AR University in 1981, {was
the director of Jani’s dissertation, “From Punishmént to D|5(:|pl|ne Strategies of Control in 18"
and 19™-Century Children’s Fiction,” completed in 2001, In the letter that follows | will assess
briefly Jani's scholarly profile to date and outline why | recommend that she be awarded
tenure and promotion at this time. '

Dr. Barker’s dissertatlon “From Punishment to Discipline: -Strategies of Control in 18" and 19™-
Century Children’s F;ctlon is a well- wrltten model of careful socio-histarical scholarship
concermng Ilterar\,f pract|ces and tracing the development of children’s literatire in Britain and
Amerlca ‘Jani-has publlshed ona article from her dlssertatlon work, “Discipline and {Dis)order: -
Paternal Souahzatlon in Jacob Abbott’s Rollo Books, in Children’s Literature Association
Quarterly, a very well-respected journal within the field of children’s literature scholarship. |
have no doubt that in the future Jani will be able to revise and then publish other pieces from
her dissertation, as is her plan.

In recent years in particular, Jani Barker has begun to make her mark in the arena of children’s
literature criticism, She is fully conversant in classic texts of the children’s literature canon (as
her dissertation work and many encyclopedia articles make clear) as well-as in contemporary
works of children’s literature, Although we have both left Texas A&M University—Jani
graduated and entered the chalienging world of Lolrriulity Lu!segé ”dlmmsa alioh and
teaching and I took a position as Professor and Chalr of Childheod Studies at Rutgers
University—she and | have stayed in touch over the years and have become reacquainted as
colleagues in the field of children’s literature. In the past few years Jani has attended and given
vsell-received papers at the annual Children’s Literature Association conference. This is
arguably the most important American children’s literature conference and serves as a
particularly appropriate and prestigious venue for presentations of her work.

While | cannot speak spemflcally to Jani's teaching ability, 1 can say that she was an excellent
teachmg assistant while a graduate student and that she presents: herself and her scholarship
very wellin the. challengmg context of delwenng papers at national meefings. 1 would also like
to mention, that Jani has told me that she Understands her scholarshipte be directly related to
the needs of her students This understanding of the close connection between pedagogy and

Defs' App'x Vol.10 - 2617 DOJ0O00177



scholarship is crucial and too often lacking in teacher/scholars. When she wanted to teach
Christopher Paul Curtis’s The Watsons Go to Birmingham— 1963 and couldn’t find any scholarly
articles written about this work, she wrote one and had it published.

This article, "Racial Identification and Audience in Roll of Thunder, Hear My Cry and The
Watsons Go To Birmingham—1963,” published in a recent number of Children’s Literature in
Education (a very highly regarded jeurnal in the field of Children’s Literature) remains the
clearest expression of Jani’s skils and expertise as a writer, thinker, teacher and scholar. | find
the article, an in-depth analysis of the ways in which two examplas of multiethnic children’s
literature portray racism and their strategles for engaging the child audience (of different
races), 1o be impressive on a number of levels. The article is timely, exhaustively researched
and theoretically sophisticated in its understan ding of critical race theory. In addition, given
that the article reads two very popular novels and is not only engaging and well-written, it has
potential applications for language and literature teachers at middle schools as well as for
instructors in higher education, Indeed, | plan on using this article in my graduate seminar on
children’s literature (where | often teach both of these novels) and | have already passed it on
to one of my advanced doctoral students who is writing her dissertation on representations of
African-American children in contemporary American children’s literature. 1 would like this
student to be well-versed in the most up-to-date criticism on her topic, of coutrse, and Jani's
article will go on her preliminary exam reading list, This is high praise, certainly.

I will continue to expect great things for Jani in terms of her research—especially if it remains
tlosely connected to the courses she teaches and the skills and knowledge that she would like
her students to gain. Many of us who teach future teachers are looking for such work.

In sum, | enthusjastically recommend that Dr. Barker be awarded tenure and promotion at

Southeastern Oklahoma State University. Please contact me if § can provide any additional
information.

o

Lynne Vallone

Professor and Chair

Department of Childhood Studies
vallone@rutgers.edu
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DEPARTMENT OF ENGLISH, HUMANITIES, & LANGUAGES

p UTHEASTERN

SOUTHEASTERN OKLAROMA STaTre UNIVERSITY
14035 N, Fourth Ave., PMB 4127
Durant, O 747010609

380-745-2066
. Fax 580-745-7406
September 27, 2010 www. SE.kou

Dear Committee for Promotion and Tenure:

am writing in recommendation of Dr. Jani Barker for tenure and promotion to Associate
Professor. Qver the past four years since her hire, Dr. Barker has proven to be a valuable colleague and
department memker as well as being an excellent teacher,

In our department work, Dr. Barker takes an active role in department planning and program
design. She has contributed to our assessment efforts hy collecting and reporting information used our
assessment reports, Dr. Barker has also collaborated with me, and continues to generously offer
assistance, in the data collection and reporting for program reviews far the English Education Program.

As a member of the Professional Education Faculty, Dr. Barker has assumed the committee work
and travel necessary for service on several Resident Teacher Commitiees each year. The travel entails
the “windshield time” added to the time devoted to teacher observation and committes work for at
least four visits per entry-year teacher assigned. Also as a mamber of the Professional Education Faculty,
Or. Barker is required to devote at least ten hours per academic year working with children in a school
envirenment. | am aware that Dr. Barker goes well beyond this requircment to devote some time each
week to work with students in the elementary classroom.

As a teacher, | find Dr. Barker to be very effective. Examining her course in Children’s Literature,
first in her initial teaching year here at Southeastern, and then this week, | found Dr. Barker’s course, in
both enline and traditional platforms, to be axemplary of a course dedicated to increasing knowledge of
literary works, skills at interpreting and teaching children’s literature at multiple levels and for multiple
purposes, and encouraging the appreciation of children‘s literature by her students, Further, | find Dr.
Barker’s talents in nlanning and actively teaching this course to be of very high quality,

I'believe that the promotion and tenure process is instrumental in recognizing the
commendable efforts of valuable faculty and retalning that faculty for the benefit and good name of
Southeastorn Oklahoma State University, | belizve that Or, Barker is very deserving of such honor and
respect for the quality of service she provides for the students and prestige of the University.

Sincerely

Or. Paula Smith Allen, Professor of English
Englisk Education Coordinator

SOUTHEASTERN OKLAUOMA STATE UNIVERSITY
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Henry G. BENNETT MEMORIAL LIBRARY

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
1405 N. FourTit Ave., PMB 4189
Durant, OK 74701-0609

580-745-2702
Fax 580-745-7403
October 6, 2010 ' www.SE.enu

To Whom It May Concern:

Itis an honor to write this letter of reference and recommendation for Dr. Janat Barker in
suppert of her prometion and tenure at Southeastern Oklahoma State University. Based an the time
that | have known Dr. Barker, | have fpund her to be dedicated to providing high quality instruction to
the students she teaches and has performed ably in all deatings | have had with her.

Dr. Barker brings her Children’s Literature and Technical and Professional Writing classes to the
library cach semester to learn about the resources provided for them, hoth physically and on-line. She
also makes assignments to her an-line students using resources made available to then through the
library. She is always friendly and courteous to ali the library faculty and staff.

While serving on the Library Committee, Dr. Barker was an integral part of the editing process
for the revised Library Polficy and Procedures Manual, Her technical writing skills were instrumental in
making the document concise and pertinant.

Please give Dr. Barker the highest consideration for Associate Professor status at Southeastern
Oklahoma State University, Such advancement will recognize the endeavars of Dr. Barker as she
continues to seek intellactual knowledge and set a positive example of academic excellence and
personal integrity.

if | can be of any further help with the possible promaticn for Dr. lanet Barker, please do not
hesitate to notify me.

Sincerely,

Shorow Friguiesnd

Sharon Morrison

Library Director

Henry G. Bennett Memorial Library
Southeastern Oklahoma State University

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY

Defs' App'x Vol.10 - 2620 DOJ000180



October 14, 2010

To Whom It May Concern:

I am writing this letter to comment on Dr. Jani Barker’s teaching and schelarship
in support of her application for tenure and promation.

When Jani was a new faculty member, she initiated the formation of a reseacch
group that met once a week. It allowed faculty members to share our research interests
and created a spirit of camaraderie and accountability, | became so interested in Jani’s
research that ! read one of the works that she was reviewing, She has recently had the
article about this work published. Ircad the article and, as a former grade school
bilingual teacher, found it to be a compelling work of scholarship in the area of children’s
literature. It concerns the topics of racism and ethnic diversity in America. Her relevant
and respect{ul treatment of the topics convinced me that I would have used these works
in a K-12 classroom and would recommend them to practitioners in the field. Since Jani
teaches fulure educators, her scholarship in this important arca will have a positive
influence on forming young minds,

On October 8, 2010, | was invited to observe one of Jani’s Children’s Literature
classes. The class was very interesting, enlightening, and enjoyable. The class began at
noon. Dr. Batker first informed the students of upcoming assignments posted on
Blackboard. She then reviewed past classes artfully by bringing up poinis that the
students themselves had previously made to remind them of the topics that were being
examined. She then mentioned some of the narration techniques used by C.S. Lewis in
The Lion, the Witch, and the Wardrobe, which was the piece they were discussing on this
particular day. Following her brief lecture to focus students’ attention on the lesson,
students were asked to work in pairs and brainstorm allegories in this novel. This was a
good teaching technique because it led students to focus and articulate their thoughts on
the upcoming discussion topic for the class. After about five minutes dedicated to the
brainstorming activity, the discussion began.

Dr. Barker led and managed the diseussion for the remainder of the class period,
but got the students very involved. Many students volunteered their opinions regarding
the book and the various allegories in the story. Once volunteers dwindled, Dr. Barker
politely asked other students for their opinions. The professor definitely provided a non-
threatening environment for offering and discussing opinions. By the end of the class,
every student had contributed something to the class discussion. At one point, Jani sat
down amongst the students and became part of the group. Her excellent rapport with the
group was apparent. She is a very good listener, which made the discussion meaningful
and productive. She made it very clear that she was open to and respectful of other
opinions, interpretations, and world views. This respect that she showed for the students’
contributions no doubt facilitated the broad participation in the class discussion.

This was a Friday 12:00~12;50 class that lasted for the entire designated period,
and by the end of class the topic had been thoroughly covered. The students were totally
engaged in the elass; they took notes, contributed freely, and left class slowly at the end.
The fifty minutes flowed and went by quickly.
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Dr. Jani Barker’s teaching style was very effective. She was interesting,
informative, creative, and adept at getting the students to participate in their learning
process. 1 thoroughly enjoyed the class and believe Dr. Barker’s students did as well.

In addition to her important contributions to the English, Humanities, and
Languages Department in the areas of teaching and scholarship, Jani is also a very
personable colleague. She has participated in several off-campus events with coworkers
and always adds an enjoyablc element to the atmosphere and initiates stimulating
conversations, She has a pleasant disposition and is fun to be around.

Because of the above examples of her exemplary scholarship, teaching, and
personal atiributes, I wholeheartedly support Dr. Jani Barker’s application for tenure and
promotion.

Sincerely,
Cfaffl-;ﬂt )17&6!«(,% —

Dr. Caryn M, Witten

Associate Professor

Department of English, Humanities, and
Languages

Southeastern Oklahoma State University
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Section Two

TEACHING ACHIEVEMENTS

Peer Evaluations
Student Evaluations
Course Syllabi
Student Papers
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DrpARTMENT OF ENGLISH, HUMANITIES, & LLANGUAGES

SOUTHEASTERN OKLAITOMA StATE UNIVERSITY
1405 N. FoLrTit AvE, PMB 4127
Durant, OK 74701-0609

580-745-2066
September 10, 2010 Fax 580-745-7406
www.SF.EDoL

To Whom It May Concern:

On September 8, 2010, I observed Dr. Janet Barker and her English 3903.1, “Technical and Professional
Writing,” class, which meets at 11:00 a.m. (M-W-F) in Morrison 304.

Dr. Barker provided me copies of the syllabus, the “Schedule of Topics and Assignments for Fall 20107
document, and the day’s lesson for the course. T have a personal copy of the textbook, Writing That
Works: Comnnmicating Effectively on the Job,” which she uses for the course,

1 was impressed at Dr. Barker's preparation for the day’s lesson, her enthusiasm for the students, her
knowledge of the subject matter, and for her use of tecchnology in the classroom. Indeed, Dr, Barker not
only used technology (computer, projector, and screen} to present and to lecture on the day’s lesson, but
the students participated in the lesson as well by taking turns in exploring haw to arrange and format
documents for the readers and users of documents, Tn addition, students are encouraged to save drafts of
current projects to a flash drive (USB drive) to bring 1o class to workshop with all of the students, |
really enjoyed the participation, the contribution, and the interaction ol the students with Dr, Barker and
wilh cach other during this portion of the class,

Dr. Barker brings “real world,” “real workplace” experience in technical and professional writing to the
course, and, cspecially, 10 the students.  Such workplace experience affords her the opportunity to
emphasize why writing well is vitally important and how employee errors can negatively affect
companies, ageneies, erganizations, and institutions. Tn addition, such workplace experience “gives her
the voice of authority” and, rightly so in her presentations to students, discussions with students, and in
her evaluations of students’ writing,

I thoroughly enjoyed visiting the English 3903.1 clags and ! certainly acquired some valuable teaching
strategies from the obscrvation as well as a renewal of enthusiasm and passion for teaching writing from
Dr. Barker.

‘Fhank you for the opportunity to share my observations and for the oppertunity to observe such a fine
teacher al work in the ¢lassroom.

Sifiaerely, Q

Yirginid¥, Parrish, Ph.D.

Associute Professor

English, Hlumanities, and I.anguages Department
Southeastern Oklahoma State University

Durant, Oklahoma 74701

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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- S DEPARTMENT OF ENGLISH
HumanTies, anp LANGUAGES

To: . John Mischo

Co Dr. Janet Barker

From: Dr. Paula Smith Allcn%&_&-.
Date:  1/23/2007

Re: Report on Faculty Class Visit

During the final week of classes of Fall, 2006, [ logged into Dr, Janet Barker’s on-line Children’s
Llterature class. I was simultaneously surprised and enlightened by the different methods Dr, Barker uses
in making her on-line version of thiy course equal to, if not superior to, a vis-a-vis format for the same
course. I persenally felt that the student interaction was at more advanced critical thinking fevel than what
1 would expect in the traditional classroom sefting,

T examined the cnline syllabus for the course as well as the documtents supplied to the students for their
preparation for the observed class meeting. [ found that the course plans as found in the syllabus were
logical and sequential, and carefully and usefully explained for students at mid-level standing or above in
their university smdies. The selection of texts under study for the course are current, chosen within a
range of reading levels and interests, and reflect the different genre (i.e. “Easy Readers,” “Picture Books,”
cte.) of Children’s Literature prevalent in today’s elementary and middle schools. The selections were
also very useable for the goals of the course, and the documents supplied the students on Course
Decuments, such as “Ilelps” for assignments and discussions, were very apt for the instruction and class
participation. The availability of these documents on the course site ¢omprise 4 library for fostant
reference for students at all times,

D7, Barker's divection of the class discussion for each text and genre of worls under study was quite
impressive and fully supported the objectives set forth in the course syllabus, The topics for discussion
included (among others, and as appropriate to the work and reading level); Themes study, Values study,
Genre Conventions, Reader Response, narrative/dramatic analysis, Feminism and gender representation.
As a forum for the “social” aspect of a discourse community, an aspect often lost within a virtual
classroom environment, Dr. Barker has cleverly provided a “chit-chat” discussion forum where studenis
are encouraged 1o inleract concering class and interest matters outside the scope of the other discussion
topies. Thiz buard serves to allow students to problem solve and collaborale in maiters peripheral to
required responses and submissions,

From my examination of course documents, and the quality of the students’ interaction on the course site,

T know that Dr. Barker maintains rigorous but fair standards for student performance. But she also knows

students, their inhibitions, and their habits. Because of her ahility to ferret out student inquiry and interest
through the literary sclections, discussion prompts and interaction, and her carcful monitoring, Dr, Barker
demonsirates the best of what on-line teaching ean be,

Most admirable to Dr. Barker’s teaching is the demonstration of her preparation of Teacher Candidates in
our Elementary and Middle Schools whoe have an understanding of children’s literature as part of a
“literary™ tradition and are prepared io teach it as such,

I very much enjoyed the experience of visiting Dr, Barker’s clussroom, and took away with me some
resolve to demund more of my own students and some knowledge of how fo better accomplish that goal,

1405 N, 4TH AVE. PMB 4127 + DURANT, OKLAHOMA 74701-0603 -+ (589) 745-2086 + Fax: (580) 745-7406 <« WWW.BOSUEDU
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DEPARTMENT OF ENGLISH, HUMANITIES, & LANGUAGES

EA
IS,

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
[403 ™. Fotrtii Ave., PMB 4127
DuranT, OK 74741-0609

580-745-2066
Fax 580-745-7406
September 24, 2010 . www.SE.cou

To whom It may cancern:

On September 2C, 2010, | visited the classreom of Dr, tani Barker at her invitation. The class was
a traditional classroom (face-to- face) version of the course ENG 4893, Children’s Literature. In
anticlpation of the visit, Or. Barker and | had previcusly discussed the context of the day’s lesson in
terms of course objectives and class profile.

At or just before class time, Dr. Barker began preparation for a Powerpeint presentation that
was used visually to organize and accentuate the main points of the lesson. While the computer booted,
Dr. Barker used the time constructively to remind students of thelr upcaming presentations and re-
Iterating the instructions for the asslgnment. Students also used the opportunity to ask questions about
the assignment, which Dr. Barker answered fully in a matter-of-fact style.

With the aid of the Powerpoint visual, Dr. Barker began a class presentation on “Boaks For All
Children,” the purpose of which was to introduce har students, who are mostly Elemeantary €ducation
majors, to the Importance of addressing diversity through literature, saying, in part, that we should think
of the classroom literature that we chose for our students as “image makers” for cur students,

Dr. Barker utilized her PP slides to supply students with multiple examples for each conceptual
point she made in her lecture. While this introduction to selecting literature for/toward diversity was
mainly presentational , both students and instructor were comfortable to break with the lecture format
to engage in questions and discussion of the points explored in the lecture and corresponding slides.
Both the lesson and the discussion in the class were stimulating and informative, and students
responded with enthusiasm and genuine interest,

Dr, Barker closed the class by encauraging the students to continue with the work previously
assigned and than<ed her students for their participation in the class proceedings,

1 also examined Dr, Barker’'s online version of the same course and found it to be equally
effective. The curriculum is essentially the same, but with the online course, | was able to view the
discussion techniques, course documents, and overall design of the course, That design was centered in
literary theory and how that theory shapes the selaction and teaching of literature at different
developmental levels,

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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Through both experiences, | found Dr, Barker's courses to be exemplary of a course dedicated to
increasing knowledge of literary works, skills at interpreting and teaching children’s literature at multiple
levels and for multiple purposes, and encouraging the appreciation of children’s literature by her
students, Further, | find Dr, Barker's talents In planning and teaching this course to be of high quality.

oy
- __/f
Dr, Paula J. Smith Allen

Professor of English and'Erfglish Education Coordinator
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Southeastern Oklahoma State University
Summer 2010-Student Satisfaction Survey for Online and Blended Classes - -

ENG_4893_W1 0938 : CHILDREN'S LIT

Instructor, Janet Barker

Tuesday, October 05, 2010
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Southeastern Oklahoma State Unlversity _
Summer 2010.Student Satisfactlon Survey for Online and Blended Classes

ENG_4893_W1_083S : CHILDREN'S LT

Instructor: Janet Barker

Tuesday, Getober 03, 2010
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ENG_4893_ W1_0938 : CHILDREN'S LT

instructor: Janet Barker

Tuesday, Qctober 05, 2010
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ENG_4893_W1_093S : CHILDREN'S LT

fnstructor: Janet Barker

Tuesday, Ocleber 05, 2010
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= | thoughl Lhere was aka) of homework for one class,
- 1o nct cond.dered this course ¢ have any weahnesses.

- ROng -

}_- 1his class had na business belng offered ondica; discussionin B dassroonm would hove besn helphl
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Southeastern Oklahoma State University
Summer 2010 Student Satisfaction Survey for Online and Blended Classes
ENG 4893 _W1_0938 : CHILDRENS LIT

instructor: Janet Barker

Tuesday, Cclober 05, 2010

212ty Sugfesiiohe

i Toia' Respordents: 16

- Nene noces sy, Exeelisnt reucdling cholas that erdtanced I class.
- Moy tgacher participation in he Discyssion Bourd,

- Larjoyed is cass tyough Bie summer and cannol find eny Imporvmanks 1l waidd muke 1o s cowse. This class was an avarsl| great exparuncel
- Heduce thy emount of roadiy for tha susnier,

= Jusllo geds ha discussion boenks woakly.

~ | donol bellevs there to be By suggsslions overylldng weas good,

- If it lenY Lwcsken,. dorrl fx 8 Really, Dr, Barker has N6 ckiss down b b sdsdcol Tharks for e e exprlencal
~ Less Indepenuant yeading exsrcises, and mors focus on the waekly analysis,
g = i hink 1t was @ great course | really onjoyad I,

i
i- Lass dlscussion boards,

- Mora lima Yo read the books.

- Bellw vrunlzation on blackboard

- My maln sugnostion for improving this cless for tho dstant shas would bo ko ifve the ibrerias el (he disiand gites o copy of tho book lsle. For some of 1s
1& come up $104 Toi buoks Just far {1is one cass. IF Ihe Ibradss have & copy 7 Ihe brak: ksls, Len i pives
£ kbrokas around vy, they only have a coupla of copigs ol lhe

;‘ - nt oo much woshtnad

tha piF-campus studsnls,

- Paraps pusl grading akong the way of he discusslon bourds <o the shudent whl know if Ihey ars doing well in that aros,
~ None,

-
- nona

- offer thisin a classronm seling; remave it from Ihe eurmes, and ondne iste,

Whal have tamntles, itis sxiremidy hard
Butryine the upporturity 1o gal e sssinments done, Alhaugh we da have public
kooks, [1esl Lhis ks gn axlrama visadvuniags for
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Student Evaluations from
ENG 4893 Children's Literature

EHL Department Evaluation Forms™
and Student Email to the Instructor

* Note: Typed evaluations come from online classes prior to the current enline
evaluation system. These forms were emailed by Teresa Anderson, department
secretary, to the students and returned to Ms, Anderson.
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Eaglish, lfumanities, & Languages Department Standard Course Evaluation Form
Semester _ Spring ‘08___ Course Number  ENG 4893 Section Number _wl

Please answer the following questions as honestly and conoretely as possible, If you need more space please uge the
back of this sheet, Please Note: Faculty do not have access to stadent evaluations uatil after grades are submitted,

1 What did you like best about this course and why?

I loved everything about it, It is casily one of my most favorite classes from my entire college career. I
found everything not only accessible to my schedule and tastes but still forced me to think deeply
about the literature,

2 What academic aspects of this course would you change and why?
The only thing I could possibly think to change would be to lighten a little on the fantasy literature.

personally Jove it, and it might not be a very good change since il is so important to children’s
literature, but some students may gel tired of almost 3 weeks of it,

3 Did you find the feedback the instructor gave you on your wotk o be helpful? Why or why not?

Absolutely, Abways very prempt with responses and as helpful as possible,

4 What are the most important things vou lcarned in this course?

Basically what was talked about from the beginning of the course that extended throughout each of
the works that we discussed: the importance of ehildren’s Beraiure.

5 If one of your friends asked you whether he or she should take this course from this instructor, what advice
would you give?

T would suggest this course to anyone who loves children’s literature, The work load is vory
appropriate for a busy college student and while it does require some critical thinking skills it is
accessible to anyone willing to put out the effort,

Please rate your academic ¢ffort in this course by hold highlighting a number from one to four, with four indicating
the maximum cllort. 4
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semoster | Spring ‘08 Course Number  ENG 4893 Section Number _wl
Please answer the following questions as honestly and concretely as possibla. If you need more space please use the
back of this sheet. Please Note: Facully do not have access to student evaluations until after grades are submitied.
1 What did you like best about this course and why?
I enjoyed reading the literature best. [ discovered many things about the world of children’s literature and I

count this course as one of the most heneficial classes I have aken, Concerning the literature, it was

amazing to read such good work. I discovered many things about myself and the world around me as a
result.

y) What academic nspects of this course would you change and why?

I believe this course to be very effective as it is. 1 would continye in similar fashion while being mindful
that changes might necd to ocenr, for whatever reason, in the future.

LE3

Did you find the fecdback the tnstructor gave you on your work to be helpful? 'Why or why not?

Yes, on more than one occasion my insfructor gave me very specific and helpful feedback, The advice was
practical and helped with assignments.

4 Whal are the most important things you learned in this course?
I leurned many things about humanity, Indeed, quality literature can provide revealing information

regarding the human condition. The literature in this course was of great qualily; [ gained many valuable
insiphts (jealousy, greed, discrimination, etc.),

5 If one of your friends asked you whether lie or she should take this course from this instructor, what advice
would you give?

I would say yes, I would advise them to read the literature, participate in the discussion boards, read the
coursc documents, and not to hesitate in approaching the professor for council.

Please rate your academic effort in this cowrse by bold higlhtighting a number from one to four, with four indicating
the maximum effort.
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English, HHumanitics, & Languages Department $tundard Course Evaluation Form

Semester _ Spring ‘08 Course Number _ [ING 4893 Section Number _.w2 /44

Please answer the following questions as Lonestly and concretely as possible. If you need more space please use the
back of this sheet. Please Note: Faculty do not have access 1o student evaluations until after grades are submitted.

1 What did you like best about this course and why?

"The best part of this course was the reading. Tt was a great course to make people realize the importance for
reading and what a person should consider and look for when getting children interested in reading the
books. I have never made the time to read books even if they were of inferest to me] But the course
required the time and has ereafed g love for reading for me!

2 What academic aspects of this course would you change and why?
1 thought it was all great and fair! I loved the way Dr, Barker had different stuff posted for the

lessons and she always let us know ahead of time what we needed, shat she expected, and she gave us
good examples of stuff we needed to work and change.

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

Yes it was all very helpful. She was great with email and responded immedialely to auy questions or
concerns we had.

4 What are the most important things you learned in this course?
The importance of reading and what to look for in hooks that made them great to read.

5 If one of your friends asked you whether he or she should take this course from 1his instructor, what advice
would yon give?

1 would mast definitely recommend Dr. Barker. She was wonderful, The cousse itsclf is a lot of work, but

not impossible, She’s also very understanding about sitnations that cowme up in life, and gives gy much help
as she possibly can,

Please rate your academic effort in this course by bold highlighting a number from one to four, with four indicaling
the maximuin effort.
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester 1’01 &mq Course Number g’T 3% {‘ i_. N Seotion Number |

Please answer the following questions as honestly and concretely as possible. If you need mare space

please use the back of this sheet, Please Note: Facully do not have access to student evaluations until after
grades are submitted,

1 @Q’D\What did you Ilke best aboumr\s; ald wlgj\ﬂ% Q}{)O uk QM@\(U{\D,\QOC\YDT
d w%ﬁsﬁ S st e DL

2 What ac.adcrmc aspects of this course would you change and why? m&d

LM, ek , L o WY \
T‘%\-& Clond wad Cﬂ}\‘mm JS\\% ) %ffm)
Frod LOaR tioady BTRRLd W aut 5 %d%c@ ‘

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

- oL C_&u&d }Lui SN Qui 0\&@% o uaD

( mdu\ (31& oae wah
QQQ.B _\,\(\%ﬂ/\ { C;k ,CL b{)&g\ NM&U{L&C&
What are the m:mtnt things you learned in this course? &L\ d\,{, L<b
"y, OkLUE A ruldrnny ‘oodkd ¥ HLOARRQ
O dwa. [Sednds ool o ) GW\}

5 If one of your Eiends asked you Whether he or she should take this course from this instruetor,

what advice would you give? \ 61\) \U U/Q M -—\/“\Q QJQDD
Hh e ocw \\1) WD !7 ?Mbcm‘flﬁﬂ

Aowee i taadn m:ﬁr un Kr@uhdqﬁ&h\é
OLILYTRE WAL LoD oY w&m o andh e
L ONAILIAMIALY

Please rate yoyr academic offort in this course by cirsling a mumber from vne to four, with four Indicating

the maximum effort,
J
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English, IIumanitrca, & Languages Depar{ment Standard Course Evaluation Form

Semester @ D Course Number JU:ES E[ : é Section Number

Please answer the following questions as honestly and concrctely as possible, If you need more space
please nse the back of this shest. Plaase Notc Faculty do not have access to student evaluations unti] after
grades are submitted,

1 What did you like best about this course and why?

Ll -y beors we, asade AL gf Ve DOOES
0By OfNog,, ot i bOXS | T Loal

OOLOM 0 Ly, &0 vkt (st ;:)(:,,)f& L8 LOouMd
A ” ou Ut rE
e would vou changa and why?

What academic aspects of this co

1 wonakdh aviuz O Ll m@m Ao o oot +he

Louts. T FEa o Lairiv fasSt ookt 00 I lO*U? .
Y Aread & 4G 50 (‘?V;j%{’ O *”&ﬂ ,"*f 4 Lf“ f:g@ﬁ"“ﬂ
OV CAoahen SuclintS o, 'E?i o fm ﬂ}

3 w Did you find the feedback the instructor gave you on your work to bﬁ&'l pful? Why or why not?

\ES, ok fetd ol was Ve (o\n‘ S4rAl il rfi‘
o Adedoat e)luCin st mbe L0 ot dueous

Toruclecd s et (n.

o

4 ‘What are the most important things you leamed in this course?

;(%_— *{'.':'.f‘ ! ;
- How o oo ot ol bovk Quneuigin g L
oy (hc ropl f:mb

? oot s ’;i{;‘”a'”--e'_’ i";r"(gf\«tad! L
Xt w ,_F.
TTEmL st - er‘w RAVESHE IV O LR
5 Ifone of your friends asked yon thih{‘:r he or she s should tike this course from this instructor,

what advice would you give?

1 Lon {d AL g P AN'S 53 ‘f} h el {’-VP LS e .
ThiS 5 & ClaLensg 0oSL bt A fan G

\.«‘

¥ U\}M. uo A .{ilj ‘*{I»H ORI ) y‘»fﬂ rry £ {f}f :

Please rate your academic effort in this course by circling a mumber from one to four, with four indicating

the maximum effort.
‘_\‘.
1 2 .3 @!
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English, Humanities, & Languages Department Standard Course Evaluatien Form

g EN@
Semesler jﬂé’d Course Number 15 _ .. Section Number _ J

Please answer the following questions as honestly and concretoly as possible. 1f you need more space

please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until afer
grades are submiited,

1 What did you like best about this course and why?

_ VMAzZa, &/’4 Mmbﬁfﬁ’“m/%@

& dej [ woonkd eng? Pacee Mwﬁj‘?? yy,
Noad Thio AiZis but | bom gtact O7 &
2 What aoadcmgﬂs c%w ihange and why? f&

None , | AAink agpect g 7heo
o waa Al4 am% m&dw?j
O e
3 Did you find the feedback the insteuctor gave you on your work to be helpful? Why or why not?
?L&ﬁ) m;@faa’ /%@Mm AN LA
b Fmw G Ampidet Zhpar aisad)

4 What are the most important things vou learned in this course?
Pow Ub apply. Blomy dapanbrre
WM AT N | aling é(f} Thy
M/u% ¥ Letziimn o

5 If onc of your friends asked you whethor he or she should take this course from thig instructor,
what advice would you give?

b i b vt
m%“%f md’ /Lma’ T 5@/23

Please ratc your acadsmnic effort Mrss@é mg a num rom one to four, with four indicating

the maximum effort,
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semestor ?i\u 7 OOR__ Gourse Number g% 93) __ Section Number |

Please unswer the following questions as henestly and concretely as possible, If you need more space
please use the back of this sheet, Please MNote: Faculty do not have access to student evaluations until after
grades are submitted,

yau like best about this course and why?

LTl \ Vild Hum and |
m&ﬁ?ﬁ%ﬁ‘)‘% i U Ly s
Courd. Tneuwlding Yre 1nde pedent 1200,

2 What academic aspects of this course would you change and why?

| dont dhine. U wouldh Breauy e 3 papres § e
“fg%i"b gigﬂ'* teem 1o overload M- I LOUS Preddy
ool lanue! JhmijOMnL “theé Semepdtr.

Did you find the fecdback the instructor gave you on your work to be helpful? Why or why not?

NS, 1 was Olny bhad | ud e o
\mpvw O thﬁ PODLYS -

L8]

4 What are the most important things you leamed in this course?

Ao Childrens Uit isont Jush Hor
(il

5 If one of your fiiends asked yon whether he or she should take this course from this instructor,
what advice would you give?

\Ls, oprcially iy [astviictor S s
On OW0T Gy Hachir

Please rate your academic offort in this course by circling a mumber from one to four, with four indicating

the maximum effort,
1 2 3 (@
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English, HHumanities, & Languages Department Standard Course Evaluation Form

S.emester Spj_n{ k E} M} 1 O Course Number 1ﬂq 5 flz Section Number l

Please answer the following questions as honestly and concretely as possible. [f you need more space
pleasc use the back of this sheet. Please Note: Faculty do not have access o student evaluations until aller
grades are submiited.

1 What di'd you like best about .this course and why? _
| e widd ey I Weteadug put bifot i
We Vo0 B4 Wittt variery o Woolks  \with, Yourging
W‘CS- b ‘(emta Ve e ope ASLUSSIONG \ywe Yol 1o

ass, Ao berause We T Ao e Yo 2o oibucs meispreits
. - vel , q ¢ k anel WEWS g AR EYant oeics.
2 What academic aspeets of this course would you change and why?

I wowld givt o wille moe Xina e Yeoadh e ooy s

because with Extrngihiing e, Wit goes O {otvur class
WOV &y CCIMST el oy ami.jaﬁwui v Bhurel 4 hovd
Soiedtey A AP WP bt Sorvehiow alwravee 4ot d dane.

3 Did you find the feedback the instructor gave you on your work to be helpfitl? Why or why not?
Yes ol Qedbdcie wgs CnsTruerive ond Ut nag
| .

S ypow how Yo ekt o lebie Par next Tw

4 What are the most important things you learned in this course? ‘:
;0o LK oA A LlrtinT %1(30% % Yeratuee G’DPICQMW
O hever  Bhowo (fF Jouve l;jnb(\,@ WL # o L
Yo v wL.

5 If one of your friends asked yon whether he or she should take this course from this instructor,
what advice would you give?

Voowoomla st Bnewa st ke Lo o
ol inA Covlvee @ndt e prepartel YO veac
. Lod ot gt | Ve ooy ar Gt {

Please rate your academic effort in this course by circling a number from one ta four, with four indicating
the maximum offort.

{
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Page 1 of 3

Janet L. Barker

Frem: Clark Ashley [aclark27 @student.se.edu]
Sent:  Monday, May 10, 2010 11:31 PM

To: Janst .. Barker

Subject: grade question!

Mrs. Barker!

I just wanted to take the opportunity to say a few things real fast that I really feel you should hear. 1
know you are in the mist of grading and are really overwhelmed, but I really appreciate all your
knowledge and helpful remarks in all the criteria we have learncd throughout the semester, I must say [
really dreaded this class because I do not personally enjoy literature or rcading books. 1 was really
surprised how much 1 learncd and enjoyed this class. It became almost easy for me to complete
assignments because [ wanted to read and see the what this weeks book or short stories were about, (If
you knew me as a child, you would have been shocked seeing me with different books in my hand this
semester, belicve me my mom was so shocked!!!) It also was rewarding to read your documents
{lessons) containing knowledge based on the book, it brought about a better understanding. So I just
wanted to take the time to personally say thank you for your desire and passion to be a college prolessor
and teaching children's literature. You provided a better education for me in this course, which I was so
scared of. | have nover sent an email thanking a college professor becausc [ do not enjoy most classes,
but I have gained so much from you and this course! 1 have told alt of my elementary cducation
classmates how rewarding this class was and how awesome and helpful of a professor you were! You do
not find that too often in college.

Thank yoult

Ashley Clark

-« Original Message -----

From: "Janet L. Barker" <jbarker@se.cdu>

Date: Tuesday, April 27, 2010 10:23 am

Subject: RE: Paper 2 question!

To: Maclark27@student.se.cdu™ <aclark27@student.se.edu>

> Yes, Ashley, I'll sec you arcund 1-1:30.
>

> Best wishes,

>

> Dr. Jani L. Barker

> Assistant Professor of English

> Southeastern Oklahoma State University
> 1405 N. 4th Avenuc

> Durant, OK. 74701

> 580-745-2586

>

> Original Message---~-

> Yrom: aclark27@student.se.edu [mailto;aclark27@student.se, edu]
> Sent: Tuesday, April 27, 2010 10:19 AM
>To: Janct L. Barker

> Subject: Re: Paper 2 question!

>

8/24/2010
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Page 1 of 1

Janet L. Barker

From:  Kimberly Brown (kisjjs@yahoo.com]
Sent:  Monday, December 17, 2007 11:40 AM
To: Janet L. Barker

Subject: Children’s Literature

Dr. Barker,

I just want lo express my appreciation for this course. You teaching this course was fun and 1 feel 1
have learned a great deal in reviewing a book. I now feel confident ecnough to sit in a book club because
of my new learned knowledge of themes, connections, theme quotations, poetic justice, essay writing,
critical unalysis, and the many other tools you provided me with. Your leadership in this course was
thorough, excellent and and your explanations were complete as well as your feed back. You are & great
teacher, Thank you so much. I leved this course.

Wishing you and yours a Merry Christmas and a Happy New Year!

Kimberly@

Looking for last minute shopping deals? Find them fast with Yahoo! Search.

4/212008
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Page 1 of 1

Janet L. Barker

From: Teressa Snapp [tsnapp95@siudent.se.cdu]
Sent:  Wednesday, July 28, 2010 7:06 AM
Subject: G & P Paper: ENG4893-W1-0935

Dear Dr. Barker,

['was looking over my Q & P Paper, and realized that [ did not put my name on it!! [ was following the
superior example so closely, and did not even realize it until last night! I was thinking about it and did

not know if you printed them off to grade or graded online, If you printed it off, you would not know
who's paper it is!

Please accept my apologies. I had never done a paper like this and was trying to be so careful.

1 also just wanted you to know that I am a late bloomer as far as college. 1 am 41 and began college 1
172 years apo. :

When 1 was in school, they did not stress reading like we do now. I do not remember being encouraged
to read. My mother did not read, my grandmother, T never saw reading,so therefore, 1 did not rcad, We
did not have a goal for points like we do in our schools now... I am morc of a "doer”, 1 have to be up
doing something constantly. Find it hard to sit still. That is why T was a great military wife, always
doing something!

[ was nervous about taking this class. I was worried that I might not "like" the reading materials, or
might not be able to "get" the stories, and not do well in c¢lass.

But quite the contrary. The reading materials were wonderful! My children would be like, "Oh Mom,
that's a great book, you will love it." T enjoyed sitting down and reading a book this summer! It is such a
great fecling o take my children in a book store and see books on the shelve and be like, "I've read that
book, and I have read that book..."

I just wanted to thank you for pushing us so hard this summer. You required a lot of reading and
introduced us to a lot of different reading. I have a new love and now I feel that I am a better role model
for my children. They have a list of books that they feel 1 will cnjoy!

Sincerely,
Teressa

28/2010
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Student Evaluations fr*om ENG 3903
Technical and Professional Writing

Student Email to the Instructor and
EHL Department Evaluation Forms
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Page 1 of 1

Janet L, Barker

From: Bailey Theresa [thailey84@student.se.edu]
Sent:  Wednesday, September 16, 2009 7:50 PM
To: Janet L. Barker

Subject: osat

Dr. Barker

Hi. This is Theresa Bailey. 1took tech writing last spring with you as a means to raise my OSAT scors
to passing. In July, I rcecive my test scores and I passed!!! My gverall score improved about 20 points
and my writing portion improved by 51 points!|!1! Thank you so much for all the help you gave me.

Theresa Bailey

9/18/2009
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English, Humanities, & Langnages Department Standard Course Evaluation Form

Semester "‘Driﬁf’_} 15 Course Number %20:? Section Number |

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Facultly do not have acocss to student evalnations until after
grades are submitted,

1 What did you like best about this course and why? ~T g igea s fon s
P,

berewse T (vally Qot Fo drucly 0y i""r';f’-"‘ﬂ wlotfS. flcs Mh
'ibp‘-d‘ U ST 1 afiord  Geve ¢ lpun A,

2 What academic aspects of thig cowrse would you change and why? T (Led d ot ahasn Q.
Grafleney s Howes o Soed olmet :

_ Did you find the feedback the instructor gave you on your work to be helpful? Why or why no®?
U es, Do Vacker GOAE txreliegd feedbact ca o o Sooa {py

-Pr"‘ ad C;f‘g‘«..{g 1'{?&.”-;‘ "-_-_?'JQ-"H £ N -{ dime Veed; r'l*-" -H;\{, S |

4 What are the most important things you leamned in this course? o
T Jeaner’ b ke wrde Py a0 g et ienace Pt

!
ARy S 20 T hed o iden. o Fee do ot dhioay,

5 If one of your friends asked you whether he or she should take this course from this instractor,
what advice would you give? 4 Lesdd plife ARG en e g ’,

7

|r el cid -'g ¥ ,.“‘ u_;'.‘“ ~ i{\j,f ¥ }lrtp hQ !{}{ (jﬁ{ I(‘;t?’?
Wiy skl

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maxineum effort.

Defs' App'x Vol.10 - 2660 DOJ000220



English, IIwumanities, & Languages Department Standard Course Evaluation Form

Semestor ]:q ' ! \0 (f Course Nomber ? #03 .. Section Number

Please answer the following questions as honestly and concretely as possible. If you need more space
please vse the back of this sheet. Please Note: Faculty do not have access to student evaluations unél after
grades are submitted,

1 What did you like best about this course andw?y’?

Dr. 6a{k¢f AV -\.fév"/ 1[}'“"“‘[7 J’ﬁﬂﬁﬂmw!’)j\‘fu I i’ﬂ.,f“yeu( );5, ,Z'

l"-‘-’iﬁc,‘,-é ‘

TS coyld Duve baen o hoces ST nder OIJ’Q‘W’J(/ Nw’”’l“'“"ﬁ

o

2 What academic aspects of this course would you change and why?

T coddsl fresume Yo hare lesmed s

g abth Mo st
Vo 9_9 'J‘f;@[.-) ‘,'“,L’ 7 ::)U{,;;‘o/ﬂ iﬁjf’e}'d.s‘;’f«

3. Did you find the feedback the instructor gave you on your work 1o be helpful? Why or why not?
i . . . —h - . wi -
'\/{'_)} \fﬁr;; Mo G, -T}af‘a G(H.ﬁ bt § Do .;nf_ww( bor o 5u5’.€d/!_,§; J’j

'{!CJJ“J J,;“}, ;’)\6 é};ﬂ?ﬂ%”{?’-f .,L fmef’ ["/[‘lu; }fgdf-ﬁ(f e kA J’C‘V:‘.‘n;ﬁ’c« {J/ly Z _

Iy ram.i S It bt
- §

4 What are the most important thingg you jcarned in this coursa?

, i ; o | -
;Zec%nr;ﬂ s 1"!\,«? ; J"fwug,{\ ns e ,gp&;%"m? r‘h;_.,,.-e:ﬁ'dw %’a[, ..}: g‘A./aJl'jchd &
ot J"Va/apu} wthe I lave ;1‘-""""”“' -

1. [’I% g 7-\,}/ o WA

5 1f one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

Od;m;}q[i" —I "Jod?d{ “"‘“"”“ma( ‘L)J <€ Jag UL("L-V[W F}' o oS aye s qw}/

o bher §-¢¢J—f dr—-

Please rate your academic cffort in this course by circling a mumber from ong to four, with four indicating

the maximum effort,
1 P @ 4
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English, Hnmanities, & Languages Department Standard Course Evaluation Form
i N T
Semcsler*j[\ﬁ. “ QQDDq Coursp Number 1’,&[ A E]U‘gr Section Number A—w

Please answer the following questions as honestly and coneretely as possible. If you need more space
please use the back of this sheet, Please Note: Faculty do not have access fo student evaluations until afer
grades are submitted.,

1 What did you like best about this course and why?
“The hands on €Y W: O Ul m‘;% WA
IS TSRl IR u&%‘*{"z Y wwﬁ ‘3\”‘()& d S for
Wasens oels ¥ ensier dig L B,
2 What academic aspects of this course would you changs and why?
Not fo hawe e forpaotl 1o poit So mm%
@g\\fa\,, nove e sactter ay ockos

3 . Did you find tilc feedback the instructor gave yon en your work to be heipfal? Why or why not?
NeS Ve hatpful! She (8 e ‘fta Hvovt 1 oy
LreAipmnY ‘é;-- S A LOV\Q dad Ly urﬁ %
‘\/\\j\ﬁ"f J@ EV\:\ ;Q‘ﬂﬁ'\f € {3\&5( \X)\{ VAT Y S

4 ‘What are the most important things vou learned in this courss?
fow 4o professonaiiy yyate wewmos te Hoys Y-
epnants ok o Canloiiing i a buswese
et g

5 If one of your friends asked yon whether he or she should take this course from this instructor,
what advice would you pive?

\K@g Toyonwda defiitely AR s
WA

Please rate your academic effort in this course by cireling a number from one to four, with four indicating

the maximum effort.
e,
1 2 3
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester S‘\fo(\:{) 2000 Course Number _ 3103 Section Number
Please answer the following questions as bonesily and concreloly as passible. If you need more space

please use the back of this sheet. Please Note: Faculty de not have access to student evaluations untl after
grades are submitted.

1 What did you like best about this course and why?
+ t_:hk% 1’1)&;( Dl‘. {?)ar!ﬁﬂ“ wade Fay eless

'ﬁ~|{m§vfp'ﬁ, Dbe s very enfemeri;
LuLe_s-\ énanuss;‘:j% c.|emc»%s of M ChLorse,

2 What academic aspects of this course would you change and why?

T dot Ak T wourd chonge anything.

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

‘j'le_ -Cee.i(chk “Hr\q'; (ST P‘)arl{e-f‘ E,au? ML e, w-}' L= 14 f{'?xmm-{s hieta e r-r’ jogcl. Or pom £
0‘{\ w-Y ﬁlﬁ‘}?}hiﬂ{h"f 3 [fGirnré N"\Q{‘ n-Y lufq‘.’nﬂj bt S hmd 'Q-V:)ré -;"(f .(;:Jg,,”lr 72
. [:(He( a'm-n‘x'[t{t by aHer &Sf\ijf‘}"\!q"f.

4 What are the most important things you learned in this course?

e
PR ‘f‘i"'\ré hee o et an a ?n{e_sm'anqi manptl

5 If one of your friends asked you whether he or she should taks this course from this instructor,
what advice would you give?

T wen it ‘}fr"*"l*l‘f ttrommend O Rarker 45 4o 2ourst of ary OHer Cowise sy
1= ‘\P.cmﬁxfnj,

Please rate your academio effort in this course by circling a number from one fo four, with four indicating

the maximum effort,
SENOR
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English, ITumanities, & Languages Department Standard Course Evaluation Form
: et _ o .
Semester Sm Yy 1% Zm D Course Number LN( Q) 631\/5 Section Number ' \

Please answer the following questions as honestly and concrefely as possible, If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?
\ H\fQ(\ i‘/\f\(\'{ Hf\ £ * \Qm‘“vmi(ﬁm \,m 0 UJQ_/\/‘ —
51 oA ad &%wﬂm{ UL Lé_"
gﬁtm Lol astascliv, 3 ot Wt oo
4y ) Loyt w%@ o
2 What acadcrmc aspac this course wo you chanpe and why?

. w\( Lt chouing2 b oenckoni o

(}N 3 1: J\FE;; k L I g\—b L //L.Q, O NGO 7 o
]‘_au(ﬁﬂ/\ ' e Q?L w DL .1{‘_3.,,1;_. b)“u;

3 Did you find the fecdback the instructor gave you oﬁ your work to be helpful? Why or why not?

Won | Lt OO w0 o b 1D ks
m\ mitta \sus £ bo ol BVYY o
b wr Tl Ay \.é’m‘LUL |

4 What are the most important things you learned in this course'%

Logyw V\w\i}\\@skm 0 \}3‘(‘&’&& Ty Q.
}.@J\‘b >Q"‘) ‘M(LC WiM"FLﬂJ\

5 If one of your friends asked yon whether he or she should tzke this course from this instructor,
what advice would vou give?

L eoud) el Ao Ao tako DR Bankon

ndy 4y wako sune Hao y st aund
A0 Hale v e

Pleass rate your academic sffort in this course by circling a number from one to four, with four indicating

the maximum effort.
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Enplish, Humanities, & Languages Department Standard Course Evaluation Form
. _' ;
Semester )‘ ?! E! i\% L [ _} Course Namber ﬁ_z)ﬂ 0 )4 Section Number ‘

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Facully do not have access to student evaluations until after
grades are submitted,

1 What did you Hke best about this course and why? . . .
Ao The A0y Wiy WU orQanined + 1 ke
@\}uumi\/\g WaS Aoty explained. T

WOS 0w urdarstaod. |

2 What academic aspects of this course would you change and why?

T\_ N ol V\*\’ QS’\D&Y\CjQ‘ Qﬁ\-"‘f’hﬂr\g" .

3 Did you find t'hc feedback the instructor gave you oﬁ your work to be helpful? Why or why not?

S NeY A NS 0N Grvwer Ly QY
SO Doy NOG O Quidt v spense:
S RS2 ATV

4 What arc the most important things you leamed in this cowse? i ' N
I lovead Inpsrtent aspres Obout my
Fisumg Mok T v Gang v nuss G
, 9 F"U\h,\i/ g s

5 fone of your fricnds asked you whether he or she should take this course from this instructor,
what advice would you give?

T oebuld “)C.V\Jg Arbrveiy N @!

Please rate your academic effort in this course by circling a mmber from one to four, with four indicating

the maximum effort.
e
1 2 3 @
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English, Ifumanitics, & Languapes Department Standard Course Evaluation Form

) PN
Semester SPI' : [“,c-,\} rﬁ Courso Number 3('305 Section Number é o

Please answer the ﬁ;llowing quostions as honestly and concretely as possible. If yon need more space
please use the back of this sheet, Please Note: Faculty do not have access to stadent svaluations until after
grades aro submitted,

1 What did you like best about this course and why?

J
Aecon-gnes  Becavne Vv fewded M C\;ﬁ,ﬂ’.i‘f Friace, p’”%’“l“ﬁ“v%:a;-ﬁ,,{i,
] . .

- . = " [ . !
T envaged ¢ ..'-ffﬂmi,-) b, To ’If’:sruper"k} Fa et Droresyisan |
A . Y,

L AU A A et ; . . .
VoSt giead when ”Jfﬂm-it {. beafiness f)/oh?s.s'rar\é.“sz

2 What academic aspects of this course wauld you change and why?

T ‘r I E VRN e e ) - I !
RO L-“’\C‘"‘;ﬁi—' Mo <l se ‘!;ﬂ)'f‘r\ 1S OO int Ea.-r-,-\.;‘f/’,

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

. {:/J(;q t?*@tf oo - - -
: Cavs oo D, Bopar ; s Ak, . .
! s <8 Gues indy jf ot Aetu s -

Crer j ISsae rede nted A e o by

4 What are the most important things vou learned in this course?
Movs oy L 2 et bt f."f?-ﬁ.*_t;_,_z'.? 2! , fe ?{"(—j*r"if & A Sy
3 If one of your friends asked you whether he or she should take this course from this instructor,

what advice would you give?
L Wend aciv & G bo Al FAYS vavec b Jugr T 7

54

i . - . '
Vigre, /,’?J".{c. Leal Fom e ;,,9; TSI «Sfiz;n*///\._},-'\ﬁ .

Please rate your academic effort in this course by circling a mimber from one to four, with four indicating
the maximum effort.
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English, Humanitics, & Langé._l;ﬁg Department Standard Course Evaluation Form
ol
- .
Semester _Fail 2006_ Course Number 2 Dl 2?3 Section Number _r o~

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Taculty do not have access to student evaluations wntil after
grades arc submitied. )

1 What d‘id.you like best about thiz course and why? .
2 MRed bt we o hod o w e AelttesS oyt
ononins becausl D K now ue Wikl be

WLkl W ehe .bmt‘im,f .

2 What academic aspects of this course would you change and why?

¥ woudon-t ohcswg@ CIN

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or v}rhy not?
UeS, becowie, She Inows uik e sl s ) Vg
oot o) i helpid vl unprow
4 What are the most important things you learned in‘this course? )
dow to wrile cun LHechg veport
5 If one of your friends asked you whether he or she shou Id take this course {rom this instructor,

%Jh@ A Should dae +Hts insTuechor
brepiier G ooct aboud Laphouwing
o

Please rate your academic effort in this course by circling & number from one to four, with four indicating

the maximum effort.
1 2 3 @

! !
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ENG 3903.1: Technical & Professional Writing

Fall 2010; 11:00-11:50 a.m.; Morrison 304

Instructor: Dx. Jani Barker Office: Moirison 327
FPhone; 580-745-2586 Mfice hours: MWF 8:50-10:50 a.m.
Email: jbarkcr@se.edu and M-I by appointment

Course Prerequisites:
Fuoglish 1113 and 1213

Course Description:

Technical and professional writing has mauy purposes—to provide information; to help people
use products and perform tasks; to report results; to persuade readers of the desirability of a
course of action; and to facilitate a variety of tasks. In short, it helps people get things done.

In this cousse, we will develop and practice strategics for writing effective documents. We will
read about and discuss principles of thetoric and technical communication, analyze written
documents, and practice applying the theory and strategies learned in the class while writing a
varicty of documents, Many in-class collaborative exercises will give you experience writing
with others.

Expect to participate actively in your own learning and that of your classmates. The instructional
format of this course will include frequent mini-lecturcs, but will consist largely of in-class
exercises, small group activities, and writing workshops. YOU are a key factor in the success of
this course,

Required Textbook:

Oliu, Walter E., Charles T, Brusaw, and Gerald J. Alred. Writing That Works: Communicating
Effectively on the Job. 10" ed. Boston and New York: Bedford/St. Martin’s, 2010.
ISBN; 0-312-54182-1.

Other Required Resources:

Access to a computer and to the internet (for access to Blackboard) and to word-processing
software and a printer.

Note: contents of this syllabus are subfect to change; students will be notified of changes in class and on Bb
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BNG 3903.1 (fall 2010, Barker) syllabus 2

COIII‘SE Obj ectives:  For success in this course, students will;
» Understand the nature and characteristics of technical and professional writing,

¢ Plan effective documents by analyzing the audience and purpose of the documents and
creating thetorical strategies to achicve your writing objectives.

¢ Determine, locate, and incorporate the information needed for professional documents.

* Develop content tully to give all needed detail and explanation (while trinnuning
unnecessary “fat” so that writing remains concise).

* Organize and format documents in a clear, cfficient manner that adheres to professional
norms and guides readers in locating and understanding the information provided.

* Uscan appropriate professional tone and strong, active, precise writing style.
» Edit and revise documents to increase their effectivencss, accuracy, and professional image,
» Work as part of a team, collaborating effectively in writing tasks.

* Practice writing a varicty of common workplace documents, including correspondence
(email, lefters, and memoranda), instructions, and reports.

Workload, Assignments, and Grade Determination:

Expect to spend at least nine hour per week (six hours out of class) in class activities and course
preparations (reading, completing Blackboard quizzes, and preparing writing assignments).

You will earn points based on your performance on the following assignments:

* Project I: Routine document packet (letrers, memos, informal reports) — 200 potnts

» Project 2: Set of instructions / rhetorical analysis memo = 150 points

« Project 3: Reports == 300 points
{an informative report (100 pes.) and analytical teport (200 pts.) on the same Lopic)

¢ Project 4: Job application letter and résumé = 109 points

¢  Reading-based Bb quizzes 3 100 points

» [In-class exercises, project drafls, and workshops = 150 points

Your final course grade will be recorded based an how many points you earn:

Q00-1000: 2 A a00-699.¢ = D
800-899 .9 = B 599 or below = ¥
700-799 9 = C
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ENG 3903.1 (falt 2010, Barker) syllabus 3

General grading standards:

A Excellent. The work does an outstanding job at fulfilling the requirements for the assignment; shows
(90-100%): insight, pereeptiveness, originality, and thoughtfulness; is concise but complete; is logically organized
and effectively designed, folly developed, thoroughly researched (when applicable), and free of errors.
The writing siyle is fluent, precise, and coherent. All aspeots of the document are effective for the
designated audience and purpose. A supervisor would be very pleased with this level of work,

B Above Average. The work exceeds the minimal requireraents for organization, development, research,
(80-89%): and document design, and demonstrates insight and thonghtfulness, while containing fow errors. All
aspects of the document are acceptable for the designated audience and purpose. Strong, interestitg
work, but it i3 not exceptional or contains minor problems, This level of work would leave an
employee in good standing with an employer, but the document might need minor revisions,

C Average. The work {ulfills the minimal reqquirements for the assignment, but either has scveral minor
(70-79%); arcas of weakness or one rather serious flaw. This level of work wouldn't get an employee fired, but
would not present the employee in a favorable light; it would require extension revisions,
D Below Average, The mfk-iﬁasically fulfills the assignment but is weak in one of the major areas
(60-69%): (content, appropriateness for purpose and audience, organization, development, document design, use

of visuals, style, or mechanics). Generally substandard work with some redeeming featurcs. This level
of work might put employment in jeopardy, The work would have to be re-written 1o achieve the
organization’s objectives.

F ‘ Unacceptable. The work is riddled by ervor (may fail 10 cover essential points; or may be disorganized

( 5004 | and show misunderstanding regarding audience, genre, or context; or may use an inappropriate tonc; or
or may use poot quality design or visuals; or may have an unaceeptable level of errors); or fails to follow

below): agsignment instructions; or relies excessively on a single source or on dated or dubious sources; or

contains any form vl dishonesty. This level of work would not merit sontinued employment.

Note: All grading will be based on the quality of the assignment submitted: [actars such as a student’s ability und the
effort put into an assignment will only be assessed to the extent that ihey influence the quality of the work submitted.
Life difficulties, unfortunately, tend 10 affect performance, but cannot be factored inta grading oriteria; nor can a
student’s need for a grade,

Grading Standards for In-Class Exercises, Project Drafts, and Workshops:

The extent to which you come to class prepared and contribute actively to class activities,
exercises, and workshops will largely determine how much you learn from this course and thus
will greatly influence your performance on the projects. Additionally, each time the class
completes in-class exerciscs or participates in workshops, you will receive eredit for active
participation. When you are required to bring in work prepared outside of class (a draft of an
assignment, for example), you will eam full credit for having a completed document, half credit
for having a partial document, and no credit for having no document. For workshaps, therefore,
you will receive two daily grades—one for the preparation, and one for workshop participation.

Your participation rate will determine the letter grade you carn for the in-class exercises, project
drafts, and workshops portion of the course (0-3 missed credits = A range; 4-6 missed credits- B
range; 7-9 missed credits = C range; 10-12 misscd credits = DD range; 13-15 missed credits —
50%; more than 15 missed credits = 0 for that section of the coursc grade). The quality of your

Defs' App'x Vol.10 - 2670 DOJO00230



ENG 3903,1 (fall 2010, Barker) syllabus 4

participation will determine where you fall within the letier grade range. If you show leadership
and civility, add depth to discussions, and encourage contributions from others, you will carn a
score in the high range; those who tend to be passive during class activities will score in the low
cnd of the grade range.

Policies:

The following course policies are intended to promote professionalism and ensure fairness to all
students,

Attendance and participation,
In this class, as in the workplace, attendance and attention to each day’s work are crucial
for success. All members of the class arc expected to attend class regularly, to arrive on
time and stay for the entire session, to come prepared for each class, and to participate in
class discussions and activities, Because the work performed in class is related to graded
assignments, absences will affect your grade,

Clayss behavior.
All members of the class are expecied to behave in a civil, professional manner that will
contribute to, rather than distract from, their colleagucs’ learning, Respectful behavior to
all members of the class is required at all times. Additionally, students must minimize
disruptions to the class (turning off ccll phones, for example, and limiting conversation to
class-related topics).

Computer access:
To suecesslully complete the requirements of this course, you will need access to a
computer, to the internet, and to Microsoft Office programs; proficiency with
keyboarding; and a working knowledge of a word processing program. Class documents
will be available on Blackboard.com for your convenience. It is advisable to save and
back-up documents regularly, as failure to submit documents on time will reduce grades,

Communication:
Students may communicate with the instructor during class, by phone or in person during
office houts or a scheduled appointment, or via email. All course communication should
follow conventions of professional communication and ctiquette (i.e. standard English,
courtcous tone, cte.).

Email should have:
&  aclear subject linc (c.g. “questions about the résumé assignment” or “absence
from tech. writing, 2/19”),
a courteous, professional salutation (Dr. Barker/Dear Dr. Barker—not “Hey”)
s an opening paragraph that concisely explains your reason for emailing,
e further paragraph(s)--if needed—giving details, and

Defs' App'x Vol.10 - 2671 DOJ000231



~ ENG 3903,1 (fall 2010, Barker) syllabus s

* aconcluding paragraph that identifies your nex! action or what vou are
requesting me Lo do (note that requests may be denied, especially 1f they go
against course policics).

Please allow 48 hours for responses to cmail, though 11 usvally respond more promptly,
In addition to responding to email, I will communicate with students in class and via
Blackboard, You are responsible for being present to roceive these communications.

Instructor responsibility:
You have the right to expect me, as your instructor, to be prepared for class; to provide
clear information about the subjcct matter, course policies, and assignment requirements:
to grade papers fairly and in a reasonable time (within a week for small assignments and

two weeks for longer assignments); to respend to your questions; and to hold you to the
high standards needed to promote your success in your chosen career.

Student responsibility:

As adults and prolessionals (or professionals-in-training), you will be expected to take

responsibility for your performance in this class. You are responsible for:

¢ keeping up with all information presented in class and/or on Blackboard,

completing readings and quizzes before the class for which they are due,
agking questions about aspects of assighments that you don’t understand,
knowing and adhering to all course and university policies,
managing your time eflectively, and
saving written documents regularly to minimize computer-related crises,

Late work / make-ups:
[t is important to submit assignments on time on the job and in this class. Because life
complications happen, a rarc lapse can somctimes be forpiven (see the “Give me a bteak”
policy). However, because failure to submit work in a timely manner bears serious
negative consequences in the workplace, missed or late work for this course will be
penalized: :

*  Reading quizzes ure due hefore the ¢lass meeting for which they are assigned and
cannot be made up; however, eleven quizzes will be available, and the top ten
grades will count toward the final course grade.

» Late writfen assignments will be penalized one-third of a letter grade per day late.
The penalty will be waived if the student presents documentation of an cxcused
absence (e.g. official university activity, serious personal illness, or major illness
or death of an immediate family member) and submits the assignment
immediately upon returning to class.

» Workshop drafts must be submitted on lime to earn credit.

The “Give Me a Break” policy:
Sometimes life’s challenges interfere with course performance. In order to reduce stress
and allow you to focus on getting caught up with your course work, one time during the
semester, you may request a “break” to cither (1) submit an assignment up to one week
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ENG 3903.1 (fall 2010, Barker) syllabus 6

latc without penalty, or (2) revise an assignment for the possibility of a higher grade (a
higher grade will be assigned only if earned by a revised document that is superior to the
original; the higher grade, if earned, will replace the original. The revision must be
submitted prior to the scheduled final exam time). Or (3) cxcuse one missing daily grade,
Let me know, in writing, when you want to use your “break.”

Assignment submission:
Understanding written and verbal directions and following them arc important
professional skills necessary for success in the workplace and in this class, Failure to
follow assipnment requirements will reduce grades and may result in a grade of zero. All
written work other than in-class assignments must be word-processed in a stundard, easily
readable font style (e.g. ‘Times New Roman) and sive {11 or 12 point). Assignments are
due (in person) at the beginning of class.

Plagiarism and other forms of academic dishonesty.
All work submitted MUST be the original work of the student in whose name it is
submitted. Any usc of the ideas or Ianguage of others—cven if you find the material on
the internet or botrow the work of someone you know—must be documented fully,
Undocumeated use of the words or ideas of others constitutes plagiarism (even copying
or paraphrasing a sentence or two from several sources) and will result in a grade of zero.

Fabricating data will resull in a grade of zero,

Submitting the same work to multiple classes without the express permission of the
instructors for those classes is also considered a form of academic dishonesty.

English, Humanities, & Languages Department Policy on Academic Integrily:

“Using another’s intcllcetual property and representing it as one’s own violates academic
integrity and is known as plagiarism, Academic Dishonesly also includes “cheating”™ on
cxams or other assignments, whether by copying from another student, using
unavthorized study materials or methods, or by supplying answers 1o another student.
Regarding the violation of academic integrity, faculty members may impose penalties,
including, but not limited to:

requesting that the student withdraw from the course;

reducing or changing a grade in the course, a tost, and assignment or other academic work:
assigning the student additional academic work not required of other students in the course;
assigning a [ailing grade and informing the stndent of their right to appeal through the
Academic Appeals Commillee;

5 referving the matter to the Dean of Students as a violation of the University's Student Code of
Conduct.

I R

Repeat offenses could terminate the student’s standing in the department and in the
university. Facully members are entitled to have additienal guidelines on academic
integrity specific to their course settings.” (Sce Student Handbook Section 1.1
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ENG 3903.1 (fall 2010, Barker) syllabus 7

(hitp://www sosu.cdu/sliferhandbook/Student Handbook.pdf).

University ADA Compliance Policy.
Any student needing special accommodations due to a physical, mental or learning
disability should contact Mrs, Susan Dodson, the Coordinator for Student Disability
Services, New Student Union, Room 204 or call(580) 745-2394 (TDD#745-2704) or
email Mrs, Dodson at sdodson@sosu.edu. 1t is the responsibility of each student to make
an official request for academic accommodations to the Cooordinator.
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ENG 3903.1: Technical and Professional Writing
Schedule of Topics and Assignments* Fall 2010

(*Schedule subjcct Lo change at the discretion of the instructor.)

Graded Assionments

Dates Assioned Reading Topic(s) / Class Activities |
(Due: Beginning ol cluss) {(Complste BEFORT; class) ’

8/16 Introduction to the course.

8/18 Writing @ work portfolio, pp. 261-272. -' Beginning-ol-course

assesament.

3/20 Ch. 1. Assessing Audience and Purpose, The foundation of effcetive

workplace writing: analysis of
. audience and purpose.

g/33 | Quiz1overch.1&3 Ch. 3: Writing the Draft, Writing is thinking: The

(available via Bb until writing process.
10055 am.), . .
Project 1 assignment.

/75 Ch. 8, Understanding the Principles of Correspondence basics,

Business Comumumication, pp. 275-295.
Ch. 4, Revising the Draft, pp. 94-100,
7+ Quiz2 overch. 8 Ch. &, pp. 293-end. Email, memos & letters.
(a‘f"ﬂabl"‘ via Bb until Work on collaborative
10:55 a.m.). exercise.

g/30 | Prafl of memo (hring to | Ch. 9, Writing Business Correspondence, Routine and positive messages. :
class for work- pp. 320-330. Review of memo drafls.
shopping), - Ch. 4, pp. 101106,

9/01 | Quiz3 overch. 9 Ch. 9, pp. 330-cnd. Sensitive and ncgative
{available via Bl until messages.

1255 am.}.

g;03  Drafl of sensitive or Ch. 4, pp. 106-114. Review of drafts.
negative message letier, Rditing practice.

9/06 Labor Day Holiday

9/08 | Quiz 4 over ch. 10 Ch. 10, Writing Informal Reports, Informal reports.

(available via Bb until
10;35 aum.).

w10 | Praft of trouble or trip Ch, 4, pp. 115-120. Review of drafls.
report. Revising and editing,

9/13 | Project I due, Project 2 assighment,

Introduction to instmictions.

ENG 3903.1 schedule, MWF 11:00, fall 2010: p. 1
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Dates | Graded Assienments
{Iue: Beginning of class)

Assigned Reading
{Complcte BEFORE class)

Topic(s) / Class Activities

Planning instructions,

9/15 Ch. 12, Writing Instructions, pp. 422-433,
Andience and purpose
analysis,
9717 | Quiz 5 over ch. 12 Ch. 12, pp. 433-end. Design and illustration for
! {available via Bb until instructions.
1G:55 aum.).
9/20 Websites re. emergeney planning for Content and language for sets
lornados (links available via Blackhoard). of instructions,
9/22 Websites re, emcrgency planning for . Workshop re, writing
tornados (links available via Blackboard). instructions,
9/24 Ch. 7, Designing Effcctive Documents and | Document design.
' Visuals, pp. 209-220,
o727 | Quiz 6 over ch, 7 Ch. 7, pp. 220-end. Seleéging and creating
! {available via Bb until effcctive visuals,
10:55 uam.).
9/29 Integrating visuals into larger
documoents.
10/01 pp. 181-203: Documenting Sources Analysis memo,
Creating lists ol sources,
10/04 | Drall of your Workshop.
instructions,
10/06 Assessment Day

(classes do not meet 8-12:50)

10/08 %’roject 2 (set ?f
mstructions with
analysis memo} due.

Library day, Meet it the
library classroom on {loor 2-A.

Project 3 assignment and topic |

10/11 _
discussion.
The rescarch process,
10113 Ch. 6, Researching Your Subjuct, pp. 148- | Primary & secondary rescarch,
' 171. -
10/15 QUiZ 7 overch. &6 Ch. 6, . 171-181, Using SOUrces.
- (available via Bb until -
10:35 a.m.),
10/18 Ch. 2, Organizing Your Information, pp. Organizing information;
25-44,
10/20 | Quiz 8 re. ch. 2 (available | Ch, 2, pp. 44-cnd. _Ql'ganizillg information.

via Bb until 10:55 a.m.).
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Dates | Graded Assignments Assigned Reading Topic(s) / Class Activitics
(Due: Beginning of class) {Complete BEFORE class)
10722 . Fall Break—ENJOY!
10/25 | Draft of information Workshop.
report, Editing practice.
10/27 | Information report The analytical report overview. |
duc.
10/29 Ch, 11, Writing l‘ormal Reports, pp. 385- Formal reports: front matter.
396. ;
11701 | Quiz 9 re. ch. 11 Ch. 11, pp. 396-end, _ Body of the analytical report:
t (available via Bb until introductions, methods, and |
- 10:55 a.m.). eriteria sections.
11/03 | Prait of introduction, Review & workshop—groups
methods, and critoria 1& 2.

sections—groups 1 & 2. Writing day—groups 3 & 4.

1105 | Praft of introduction, Review & workshop— groups
methods, and criteria 3 & 4.
sections—ygroups 3 & 4,

Writing day - groups 1 & 2.

11/08 Body of the analytical report:
comparisen/contrast of options

.and conclusions and
recominendalions sections.

11/10 | Draft of Review & workshop - groups
comparison/contrast and 3&4.
conclusions and Writing day --groups 1 & 2,
! recornmendations
seetions —-groups 3 & 4.
11/12 | Draft of Review & workshop—groups
comparison/contrast and 1&2.

conclusions and
recommendations
sections --groups 1 & 2.

Writing day—groups 3 & 4,

Analytical report due, Project 4 (job application
11/15 Y p '
packet) assignment.

PBlanuing an effective résumé,
11/17 Ch 16, Finding the Right Job, pp. 570-587. | Planning an effective résumé.

1119 | Quiz 10 over ch, 16, part | Ch. 106, pp. 587-601. Résumé formuts und design,
' 1. (available via Bb until

Requesting references.
10:55 am).
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Dates

Gradcd Assienments

{Due: Beginting of class)

Assigmed Reading

(Complete BEFORE class)

Topic(s} / Class Activities

122 Draft of résumé in [{evié\;yr résumés,
ASCII and nicely
formatted versions
(same content),
11724, Thanksgiving Holidays
11/26
11729 End of course asscssment
- _ CXorcise.
12/01 - Quiz 11 overch, 16 part | Ch. 16, pp. 602-cnd. Job application letters.
2. (available via Bb until
10:55 am.},
12/03 | Draft of job application Review jobr application letters. -
letler,
15/08 | Project 4 (job Final exam scheduled

application packet)
due.

(final project replaces the final
cxam for this course)
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Janet L. Barker

From: Linda-Kallam

Sent: Thursday, June 24, 2010 3:52 PM
To: Janet L. Barker

Cc: John Mischo

Subject: Online Certification

Follow Up Flag: Foliow Up
Flag Status: Completed

Janet,
CONGRATULATIONS! You have successfully complsted the online certification course,
Tinda

Linda Kaltam, PL.D,

Professor

Director of Online Learning

Program Coordinator, M.Ed. Mathematics Specialist
Department of Mathematics

Sontheastern Oklahoma State University

1405 N, 4th, PMB 4178

Durant, CK 74701

S80-745-2682 {Voice)

580-745-7458 (Fax)
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Southeastern Oklahoma State University
Teacher Education Program Syllabus for Online and Blended Courses
ENG 4893: Children’s Literature and Storytelling
Spring 2010

| Professionals for the 217 Century: Competent, Committed, and Ethical |
INSTRUCTOR CONTACT INFORMATION:

Instructor: Dr. JTani 1.. Barker

Office: Morrison 327

Email: jharker@se.edu

Office Phone #: 580-745-2586

Tlax #: 580-745-740n

Office Hours: MW 10:00-11:50 a.m.; T: 10:30-noon;

Th & F: by appointment
COURSE TITLE: Children’s Literature and Storytelling
PREREQUISITES: ENG 1113, NG 1213

CATALOG DESCRIPTION: A study of the various types of literature appropriate for
children, preschool through middle school,

REQUIRED MATERIALS:

The Waisons Go to Birmingham—I1963. 1995, Christopher Paul Curtis.

The Birchbark House. 1999. Louise Tirdrich.

Rules. 2006, Cynthia Iord,

Bridge to Terabithia. 1977, Katherine Paterson,

Harry Potter and the Sorcerer’s Stone. 1997, 1. K. Rowling,

Holes. 1998, Louis Sachar.

20" -Century Children's Book Treasury. 1998. Janet Schulman (editor).

Children of the Dust Bowl: The True Story of the School ar Weedpatch Camp. 1992, T cITy
Stanley.

= Additional rcadings (legends, tairy tales, fables; arlicles; lessons) available via Blackboard.
+ Additional (library) books used for independent reading assignments.

# & & # &5 & & @

You may purchase or borrow any unabridged ¢dition (no retcllings!) of the reqnired fexts--but you are
responsible for having the books when needed. Viewing movic versions cannot he substituted for reading
the texts (and be warned -some tell a very difforent story),

OPTIONAL MATERTALS: NCNE.

TECHNICAL REQUIREMENTS: Available through the Southeastern Online Learning
website or  hitpi/fwww.se.edwonling-learni ng/technology/hardware-soflware-requirements/
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NETIQUETTE (INTERNET ETIQUETTE): Available through the Southeastern Online
Learning website or hitp:/www.se.edv/online-learning/technology/communication-netiquette/

Short version: All members of the class are expected to behave in a civil and professional
manner that will contribute to, rather than distract from, their colleaguss’ learning. Respectful
behavior to all members of the ¢lass is required at all times. You may disagree with the idcas
eapressed by classmates and offer counter-arguments, but you must remain respectful toward the
person expressing those ideas.

Please use standard English in your posts and proofread before posting,

LIBRARY AND INFORMATION RESOURCES: Available through the Southeastern
Online Learning website or http:/www se.edu/onling-learning/student-services/

OTHER RESOURCES AND LOCATION: NONE.

PORTFOLIO COMPONENTS: Critical Analysis “Questions and Projects” Paper

MAJOR GOALS:

To understand common literary terms and important literary concepts.

2. To become [amiliar with genres central to children’s literature and be able to describe
characteristics of and sclection eriteria for these genres.

3. To analyze literary elements in children’s literature and explain how clements of plot,
character, setting, style, and theme contribute to the artistic effectiveness of literary texts,

4. To analyzc the themes of literary texts and explain how texts present a particular vision
of the world, human nature, social institutions, and childhood, indicating what the world
is like, what is possible for the child in it, and what behaviors are valued.

5. Toread literary texts closely, critically, and creatively and 10 use evidence from the texts
to support assertions aboutl the meaning, artistry, and cultural messages of the texts.

6. To ask and answer questions about literature using all levels of Bloom’s Taxononty.
To develop an appreciation for the richness, diversity, and artistry of children’s literature.

COURSE OBJECTIVES:

The following objectives will be met in this class;

1. Given common literary terms, including plot, flat/round/static/dynamic character, theme,
participant {first-person)/esternal (third-person) narrator, focalizer, setting, style, tone,
formula fiction, realistic fiction, fantasy, etc. and a list of definitions and/or cxamples of
the terms, students will be able to choose the best definition or cxample to match cach
term.

2. Using the selection criteria from the “choosing picture hooks™ handout, students will
evalualc a picture book selected from a list, citing at least five of the selection criteria and
pertinent examples of how the beok does or does not exemplify these criteria.

3. For sclected poems by two different poets, students will accurately deseribe the sound
patterns, imagery, and figurative language used in the poems and will comment on the
quality of imagination shown in the poctry.

ENG 4893 online syllabus, fall 2010: page 2
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4. Using the evaluation criteria provided in the nonfiction lesson, students will evaluate a
nonfiction book sclected from a list, praviding specific, pertinent examples from the book
to demonstrate the effectiveness of the book for at least three criteria,

3. Given a list of criteria for cvaluating contemporary realistic fiction, students will evaluate
how effectively a specificd novel meets those criteria, citing specific, pertinent examples
from the bock to demonstrate the effectivencss (or lack thereol) for at least three criteria.

6. Siudents will demonstratc how an sasy reader book selected from a list combines

simplicity of language and plot with elements that would be appealing to a newly
independent reader.

7. Using guidelines for selecting multiethnic lilerature presented in the cultural diversity
lesson, students will evaluate how fairly a literary text representing a parallel culture
depicts that culture, eiting specific, pertinent examples from the text to reinforce their
assessment of at least three guidelines,

8. Foralilcrary text analyzed by the class, students will make assertions about literary
elements (such as plot, characterization, sciling, style, theme) in children’s literature and
use specific examples and brief quotations to support their assertions.

9. Allcr rcading a literary text and related lesson and discussing the lext with the class,
students will prepare a list of questions about the literary text with at least one question
for cach level of Bloom’s Taxonomy.

H). In response to questions about a literary text thal require critical thinking at the analysis,
synthesis, or evaluation level, students will provide responses that earn a score of
“acceplable” or above based on clarity, accuracy and logical support, and thal inchude at
least two picces of supporting evidence (examples and/or quotations) from the text,

DEMONSTRATION OF STANDARDS AND COMPETENCIES:

Competency #1. The teacher understands the central concepts and methods of inquiry of the

subject matter discipline(s) he or she feaches and can create learning experiences that make these

aspects of subject matter meaningful for students.
Instruction:
ENG 4893 provides the basic knowledge of one of the "central concepts and methods of
inquiry” for the discipline of English/language arts. Central concepts and methods of
literary analysis will be taught through a variety of methods: (1) The instructor will
model literary analysis through lessons and examples, (2) Teacher candidates will
informally practice analyzing a variety of texts from mulliple perspectives during online
discussion forums. ‘They will also complete analysis exercises for five diffcrent literary
texts. Analysis will include texts of different penrcs, representing culturally diverse
groups, appropriate for preschool through middle school students, (3) Candidates will
read about characteristies of and sclection criteria for different genres of children’s
literaturc and will cvaluate beoks read independently bascd on these eriteria,  (4)
Candidates will write two papers analyzing literature; at least one will require composing
questions correlating to cach level of Bloom’s taxonomy and questions about literary
elements and providing model responses for those questions,

Assessment:
Compelency will be considered achieved if the candidate presents questions and model
responses which demonstrate understanding of the lilerary text at the levels of
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knowledge, comprehension, application, analysis, synthesis, and evaluation: uses literary
terms correctly, and provides appropriate evidence from the literary text to supporl and
develap the responses and evaluations.

CONCEPTUAL FRAMEWORK:

By learning about children's literature in depth, by expressing their ideas in writing, by learning to
think critically about litcrature, and by using instructional technologies to acoess resource
materialg and 1o discuss literature, candidates will build their knowledge base in liberal
arts/general education and in the subject area of English/language arts,

A central component of the course i instruction and practice in the techniques of “close reading,”
- 2 fundamental tool for effective literary analysis. Quality literature leaves room for multiple
interpretative approaches, so the traditional methods of literary analysis that form the foundation
of the course will bs augmented by theorics that emphasize the role of the reader in interpreting
literature and making meaning from it. We will also explore social and cultural issues including
gender, ethnicity, and other diversitics and their impact on literature and its interpretation.

Koowledec Base:

Fox, D, & Short, K., eds. {2003). Stories Matter: The Complexity of Cultural Authenticity in
Children’s Literature. Urbana, 1L Nalional Councit for Teachers of English,

Harris, V., ed. (1997). Using Multiethnic Lirerature in the K-8 Clussroom. Norwood, MA:
Christopher-Gordon Publishers.

Lehr, S., ed. (2001). Beauty, Brains, and Brawn: The Construction of Gender in Children’s
Literarure. Portsmouth, NH: Heinemann. .

Lukens, R. (2006). 4 Critical Handbook of Children’s Literature. 8" ed. Boston: Allyn &
Bacon.

Nikolajeva, Maria, (2002) The Rhcioric of Character in Children’s Literature. Vanham, MD
and London: Scarccrow Press.

Nodelman, P, and M, Reimer. (2002). The Pleasures of Children's Literature. 3 ed. Boston:
Allyn & Bacon.

Rosenblatt, Jouise. (1995). Literature As Exploration, 5" ed. New York; Modern Language
Association,

RESEARCH OR PROJECT COMPONENT:

Critical analysis papers (lwo papers, each approximately 4-5 pages long). Each candidate will
write two papers in which they will critically analyze a literary text. At Icast one of the papers
will be a “questions and projects” paper including a book talk script; questions correlated to each
level of Bloom’s taxonomy, with model responses; queslions about literary elements, with model
responses; and projoct ideas,

Students will also complete a brief resources exercise requiring them to pain familiarity with
resources providing information about children’s literature.
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FIELD COMPONENT: NONE
DIVERSITY COMPONENTS;

Cultural and Iinguistic Diversity Component:
Cultural and linguistic diversity is integrated into the subjcet matter and activities of the course in
the following ways:
1, Candidatos will read literature representing a variety of cultural groups,
2. Candidales will read articles addressing issues of cultural diversity in children’s
literature and will discuss these issues.

Students with Exceptionalities Component: None.

Other Diversity 1ssues Component:
The other diversity issues are embedded into subject matter and activities of the course in the
follow ways;
1. Candidates will explore the presentation of gender within children’s literature.
2. Candidates will read articles addressing issucs of gender representation within
children’s literature.

TECHNOLOGY COMPONENT:
Technology is integrated into the subject malter and activities of this course in following ways:

1. Candidates will use computers to access resouree matcrial related to children’s
liferature,
2. Candidates will participate in online discussions,

PERFORMANCE ACTIVITIES:

1. Usc of required texts:
*  The Watsons Go lo Birmingham—I1963. 1993, Christopher Paul Curtis.
*  The Birchbark Fiouse. 1999, Louise Erdrich.
Rules. 2006. Cyulhia Lord,
Bridge to Terabithia. 1977. Katherine Paterson.
Tlarry Potter and the Sarcerer’s Stone, 1997, J. K. Rowling,
Holes. 1998, Touis Sachar,
20" Century Children's Book T reasury. 1998, Janet Schulman (editor).
Children of the Dust Bowl: The True Story of the School at Weedparch
Camp. 1992, Jerry Stanley,
* Additional readings (legends, fairy tales, fables; articles; lessons) available
via Blackboard.
*  Additional books used for independent reading assignment.

o
n
[ ]
L}

2. Class participation as follows:
a. reading lesson materials by the instruclor (learning guides are available for cach).
b. participaling in class discussions {via discussion forums)
c. developing and writing literary analysis papers.
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d. taking quizzes to assess comprelicnsion, application, and analysis of lesson
materials and literary toxts.

. complefing a resources exercise to learn about authoritafive resources providing
information about children’s Literature.

f.  completing analysis cxcreises on assigned readings,

g. Completing exercises for independent reading assignments for various genres.

SUPPFLEMENTARY READINGS: As assigned for specific lessons.

COURSE SCHEDULE:
Assignment due dates:

* Resources exercise:

Papers:
» Paperl:
* Paper2:

Independent reading excreises:
v Piclure books:
o Cultural diversity:
»  Poetry:

»  Nonfiction:

January 23

March 13
May 1

Tebruary 6

February 20

April 1 (ext. to April § available b/c of holiday)
May 12

» Tasy readers/casy chapter hooks: May 12

Analysis exereise due dates (you’ll choose 5 of the 7 analysis exercises 1o complete):

s loles:

s Birohbark:
s Wuisony:
»  Fairy tales:

s [Harry Potter;
s Terabithio:

o Huley:
Quix dates:

s (hiz 1

o Ouiz 2;

o Quiz 3

« Quiz4:

e (Quiz5:

Janvary 30

. Febryary 13

February 27
March 6
March 27
April 10
April 24

February 4-5
March 1-2
March 31-Aprii 1
April 22.23

May 10-11

See the full schedule (Bb Course Information) for all reading assignments, discussion forums, and
lessons, as well as papers, exercises, and quizzes,
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SEMESTER CALENDAR:

L Date Event )
January 13, 2010 Classes Begin i
January 18, 2010 Martin Luther King, Jr. Day _ -
January 20, 2010 Last day to coroll in or add a class

Last day 1o drop a class with no grade record
Last day to drop a class with a refund/no charges

March 12, 2010 Last day {o drop a class with an automatic “W»
March 15-20, 2010 Spring Break '
April 2, 2010 | Baster Heliday
Apri 16, 2010 Last day to drop a class
May 10-14, 2010 Final Exams (Final quiz for this course: May 10-11)
| May 14, 2010 Semester Fnds )
COURSE POLICIES:

Attendance: The Registrar’s office defines attendance in online classes as:

Stopped Attending = Students who were participating online but have stopped submitting any
assignments, ete. without contacling/making arrangements with you

Never Attended = Students who never accessed Backboard to view the course ot never completed
any assignments that were due for the course

Excessive Absences = Students who have submitted some work but arc infrequent in their
parlicipation or late on assignments lcading to a failing grade

You must be very scll-motivated and consistent in your cfforts to succeed in this conrse. In this
class, as in the workplace, regular “time on task” and attention 10 each week’s work are crucial.
This is not a self-paced course; lessons and assignments must be compicted each week, You are
expected to log on 1o the course site at Jeast twice cach week. 'I'o successfully complete this
course, you will need to work on assigned readings (books and online lessons) and to participate
in online discussions regularly—posting in the middle of the week and responding to colleagues’
posts at the end of it. Most weeks you will need to prepare snd submit wrilten excreises or other
assignments and/or take quizzes as well.

Late Assienmenis:

It is important to submit assignments on time on the job and in this class, Failure to submit work
in a timely manncr bears serious negative consequences in the workplace; therefore, missed or
late wotk for this course will be penalized: Missed “in-class” work (such as forum postings)
cannot be made up; late posts raade more than 24 hours after the forurn deadline will receive no
credit, Late written assignments will be penalized five pereent per day late; therefore,
assignments submitied three weeks afler the deadline will carn zero points, [The penalty may be
waived if the student presents documentation of a personal illness requiring hospitalization ot
major illness or death of a family member, Such oxtenvaling circumstances are handled by the
instructor on an individual basis.] See the “give me a break” policy for a possible exception to
the penaltics that may he taken once during the course.

Please note that computer problemns do not usually count as an extenuating circurstance that will
waive penalties. Have a backup plan with at least one alternate location to complete the
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assignment or take the exam. Please don’t wait until the last minute to complete assignments or
take quizzes!

Makeup Quizzes:

No makeup quizzes wiil be given. It is your responsibility to meet deadlines and timelines! You
may choose t¢ use your “break” to make up for one missed quiz {see the “give me a break” policy
under “other course policies™).

Expectations of Instructor and Students:

Instructor responsibility: You have the right to expecl your instructor to have course materials
and assignments uploaded to Bb by 8:00 a.m. Monday morning of the wesk for which they arc
assigned; to provide clear information about the subject matter, course policies, and assignment
requirements; to grade papcrs Lairly and in a reasonable time (within a week for small
assignments and two weeks for longer assignments); to respond to your questions promptly
(within 24 hours weckdays--48 hours on weekends); and to hold you to the high standards needed
to promote your suceeds in your chosen career.

Student responsibility: As adults and professionals (or professionals-in-training), you will be
expected to take responsibility for your performance in this class. You are responsible for
keeping up with all information presenled on Blackboard, for asking questions about aspects of
assignments that you don’t understand, for knowing and adhering to all course and university
policies, for managing your time effectively, and for saving written documents to minimize
assignment loss due to computer crises. You are also responsible for completing all course
assighments on your own, unless the assignment specifically requires collaboration.

Other Course Policies:

Give me a break: Becuuse life does provide complications, students may request a “break” once
in the semester 1o either: (1) submit a paper or other assignment up f0 ane week late without
penalty, or (2) revise a paper for the possibility (not guarantee) of earning a higher grade [note:
papers which reccive a grade of O for academic dishonest may NOT be rewritten for a higher
grade], or (3) replace one quiz grade with the average of the other four quiz grades (applicd at the
end of the cowrsc} or {4) excuse one week of missed forum posting without penalty. You must
notify the instructor in writing (email is sufficient) when you want to use your “break.”

Extra credit: A small amount of extra credit is available for all students who earn it, Students
can earn 20 points by completing a scrvice-learning project (details in the assignments area:  and
far more valuable for the expericnce than for the points). A survey providing feedback for the
course will be available loward the end of the semester and will earn palicipants 5 points. No
other extra credit, additional assignments (including extra analysis ex.), or other means of raising
a grade will be available. Focus your efforts on working consistently throughout the course,

Syllabus changes: The instructor reserves the right to make adjustments to the syllabus and/or
grading policy as needed in order Lo meet the instructional needs and goals of the class. Students
will be notificd of any adjustments Lo the syllabus.

Student examples: Student work may be uscd—anonymously -{o provide examples and models

of assignmonts. If you do not want your written work uscd in rthis way, please notify the
instructor in wriling,
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COURSE REQUIREMENTS:

Timeframe for Participation:

The discussion board is where you make the class come alive, so be surs to participate early and
often! Discussion boards will be available almest cvery week, New topics will be posted by
Monday at 8:00 a.m. and will remain available until Saturday at 11:59 p.m., unless noted
otherwise. You will be required to participate in sach weekly discussion. For each forum, you
will make at least one meaningful post of at least 75 words by Thursday. Then betwoen Thursday
and Saturday, you'll read your colleagues’ posts and respond racaningfully to at least one of
them. Very brief, non-substantive comments like “J agree” or “good point” or I disagrce” are
not meaningful and will not count for credit; aim for 8 minimum of three sentences. [Sce the
“contributions to discussion forums™ handout in the Assignments area for details about
expectations and grading,]

Lessons and required literature should be read each week, Most weeks you’ll complete at least
one exercisc based on the reading.

Blackboard automatically tracks and records every click, including your name! I can see ifand
when you logged on, the date and time of day you logged on, and even what you accessed once
you logged on! This is one way 1 can determine whether or not you participaled in the various
assignments,

Approximate Time Required for Individual Activities:

This course will be conducted using a varicty of instructional methods and learning daulivities,
ineluding but not limited to: carcful reading of literary texts and of the lessons and other
materials available on Blackboard, discussion forums, quizzes, analysis exercises, and
independent reading excrcises. Approximately 8-12 howurs per week—cvery week!- -will be
required for stecessful completion of course requircments.

Expectations for Communications:

Read directions and assignment information carefully before cmailing or calling for help. You
will find most of your questions answered in the course syllabus or on the discussion board. If
you do not, please post your questions about course policies and assignments on the “questions
about the course” discussion forum for the benefit of your classmates, Email, call, or come by
my office to discuss matters that pertain only to you.

Check the course website al least once in the bepinning of the week and once in the end! You
should also check your grades regularly and stay in touch with me concerning submitted
assignments that arc not reflected in your grades.

Email Address — You are required to use your SE student email address when using Blackboard.
In addition, you are required to REGULARLY check your SE student email account. All email
correspondence will be sent to your SE student email address. Refer to the Blackboard login
page for details about vour SK student email address.

FEmail should have:
* aclear subject line (¢.g. “questions about options for paper 1),
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* anopening paragraph that reminds me of which class you’re in and concisely explaing your
reason for emailing,

» further paragraph(s)—if needed  -which give details, and

* aconcluding sentence or paragraph that identifies your next action or what you are requesting
me to do (note that requests may be denicd, especially if they go against course policies),

*  Your typed name,

All course communication should follow conventions of professional communication and
eliquette (1.c. standard wriften English, courteous tone, etc.),

Activity and Other Assignment Expectations:

Lessons and discussion forums will be availuble by 8:00 a.m. on Mondays. The due dates for all
assignments are lislcd on the course schedule, posted under Course Information.

Discussion forums must be completed during the weck they are active; you are required to post
- both at the beginning and at the end of the week (see “Timeframe for participation” above),

Papers and cxcrcises will be completed and submitted using the assignment links available in the
Assipnments area on Blackboard. Acceptable files for submission include .itf, .pdf, .doc, and
-docx; do not submit .wps files, as your instructor cannot open them (instead, if you use Works or
WordPerteot, save your files as rich text (1tf) files.

Ouiz Expectations:

Five quizzes will be given online, Quizzes will be available for 48 hours. They are timed and
you will be able to access each quiz only once; when you starl the quiz, you will have to complete
it at that time. Quizzes should be taken independently and without consulting books or lessons,

Do not wait until the last minute o take your quizzes. Waiting uniil the last minute will almost
certainly create a situation in which your Internet provider is unavailable or your computer will
not operate. If you miss a quixz, expecl to receive a zero. [See the make-up policy and give me a
break policies ahove. ]

Other Course Requirements: NONE

ASSESSMENT (GRADING SYSTEM):

Your course grade will be determined by your performance on the following activitics:

Critical analysis papers: 2 (@ 150 = 300 points.
Resources exercize: 1 (@ 30 points = 30 points.
Quizzes: 5 (@ 50 points = 250 poinis.
Analysis exercises: 5 (@) 30 points G 150 points.
Independent reading exercises: 5 (@) 24 points = 120 points.
Forum contributions: weekly participation = 150 points
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Grading Seale:
A total of 1000 points will be possible. Your final grade wil] be based on the points earned:

A: 900-1000 B: R00-899.9 C: 700-799.9 D 600-699.9 E: 0-599.9

Grading scale and general descriptions of evaluative eriteria

Az 90-100% | Excellent work: follows all assignment requirements; shows a superior anal ysis of the
texi(s); shows insight, percoptiveness, originality, and thoughtfulncss; contains specific
evidence (details and quolations) from the text{s} to support all main points; contains
logical, compelling explanations; is clear and well organized; uses a style that is fluent and
coherent; and has very few or no errors in content or mechanics.

I3: 80-89.0% | Good work: follows assigmuent requirements; shows an above-average analysis of the
text(s), shows insight and thoughtfulness, though minor problems may be present; is
suppotted by specific evidence from the text(s), though perhaps loss completely than “A”
work; is organized, logical, and clear in all major points; is coherent; and has few errors.

C: 70-79.9% | Acceptable work: meets basic requirements of the assigrﬁﬁéiii: and shows sn adequate
analysis of the text; is supperted by evidence, thongh it might be general or skimpy; has
adequate organization and lacks logical errors; may have some—but not many  errors.

D: 60-69.9% | Below avera ge work: meels most assignment requirements, but is weak in one of the
major areas {content, orgarization, style, or mechanics), or has numerous minor problems,
or olfers a very general, superficial analysis of the text(s).

Fi 59.9% and Unaccoptable work: fails 1o meet basic requirements of the a'e_zé%-gﬁlﬁenl','()-f has many
below weaknesses, or fails to demonsirate comprebension of the texi(s), or contains plagiarized
malerial [papers with any plagiarized elements will receive zero points].

Note: All grading will be based on the quality of the work submitted; factors such as a student's
ability and sffort will only be assessed to the exicnt that they influence the quality of the work,
Life difficuliics, unforfunately, often affect performance, but canniot be factored into grading
criteria, Nor can a student’s need to earn o particulsr grade,

UNIVERSITY AND SCHOOQL POLICIES:

Privacy: Available throngh the Southeastern Online Learning website or
httpi/fwrww . seedu/academics/reneral-information/students-rights/

Academic Integrity: Available through the Southeastern Online Learning website or
http:/fwww.se.cdu/student-life/documentsistudent-handbook. pdfitpagse—6

FPlagiarism and other forms of academic dishonesty: All work submitted MUST be the original
work of the student in whosc name it is submitted or it will carn zero points. Any use of the ideas
or language of others—whether you find the material on the Internet or in other published
sourees, or someone you know helps you with the writing  must be documented fully.
Undocumented use of the words or ideas of others conslilutes plagiarism (even if you change the
wording or splice together several sources, copying or paraphrasing a sentence or two from cach).

English, Humanities, & Languages Department Policy on Academic Integrity;

Using anothcr’s infellectual property and representing it as one’s own violates academic inteyrity
and is known as plagiarism. Academic Dishonesty also includes “chealing” on exams or other
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assignments, whether by copying from another student, using unauthorized study materials or
methods, or by supplying answers to another student. Regarding the violation of academic
integrity, faculty members may impose penalfics, including, but not limited to:

1. requesting that the studeni withdraw from the course;
2. reducing or changing a grade in the course, a test, an assignment or other academic work:
3. assigning the student additional academic work not required of other students in the course;

4. assigning a failing grade and informing the student of their right to appeal through the
Academic Appeals Cominitiee;

5. referring the matter to the Dean of Students as a violation of the University’s Student Code of
Conduect,

Repeat offenses could terminate the student’s standing in the department and in the
universily. Facully members are entitled to have additional guidelines on academic integrity
specific to their course settings, (See Student Tandbook Section D.1)

Special Accommodations: Any student needing speeial accommodations duc to a disability
should contact the Coordinator of Student Disability Services, Student Union, Suite 204 or call
(580) 745-2254 (TLD#T45-2704). It is the responsihility of each student to make an official
request to the Coordinator for academic accommodations, For additional information, see the
Amcricans with Disabilily Act on the Southeastern Online Learning website or
hitp:/fwww.se.cdu/ada/

Other University and/or School Policies: NONE
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ENG 4893: Children’s Literature
Schedule of Topies and Assignments-—Spring 2010 Online*

(*Schedule subject to change at the discretion of the instructor.)

Topic(s)

Assigned Reading

Assignments DUE

Introduciion to the
course,

Introduction to children’s
literaturc,

Course inlormation & policies document:
syllgbus,

INTRO lessons;

o Introduction to children’s literature.
o Censorship,

o Children’s literature and literary quality.

o Reading and interpreting lilcrature.
Resources re, children’s literamre assignment.

SyHabus quiz (doesn’t count
toward course grade, but
necessary).

Discussion forum: intro,

Jan.
19-23

Literary tarms and
conceplis: genrc, sciting,
plot, narrative
perspective, and
characterization,

Holex ch, 132,

HOLES and literary terms/concepts lessons:
o  foles (1)
a  Holes (1)

Holes ch. 1-32

Discussion forum: Holes 1.

Resources exercise (due
Jan. 23),

Jan.
25-30

Literary torms and

" concepts: themes and

cultural messages.
Holes ch. 33-end,

HOLES and literary concepts lesson:
Iofes (3).

Holes ch. 33-end.

Macussion forum; Holes 2.

Holes analysis ex. (duc Jan,
30). [You will choose 5 oul of
T analysis excrcises lo

complete. |

Eeb.

Pioturé books,

Picturc books lesson,
*Chooging pictute books™ handout (Db).
From 7he 20°-Century Children's Book
Trecsumy

o Where the Wild Things Are (p, 106+)

o Miss Nelson Is Missing! (p. 99+)

o The Smowy Day (p. 42+)

o Muoke Way for Ducklines (p. 55+)

o Harry, the Dirty Dog (p. 2491)

A picture book (librarywhome copy) choscn
[rom the picture baoks list,

Discussion forum: piclure
books.

Quiz 1: Thurs-Fri, Feb, 4-
5.

Independent reading ex;
picture books {duc ¥eb. 6).

Feb.
8-13

Ilistdfical tiction,
The Birchbark House

Birchbark Héme lesson.,
The Birchbork House,

Materiais re, writing critical analysis papers
(cssays or questions & projects papers) (Bb
Assignments area, papers [older).

Discussion forum:
Birchbark,

Birchbark Fouse analysis ex,
(due Feb, 13). [You will
cheose § out of 7 analysis
cxercises to complete, ]

ENG 4893 online schedule |
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Feb Racial and cultural *  Racial and cultural diversity lesson. e Discussion forum: cullural

15.20 diversity in children’s *  “Multicultural Children’s Literature as an diversity,
literature, Instrument of Power.” (Bb) s Independent reading ox:
o From The 20™-Century Children’s Book cultural diversity (due Fels
Treasury. 20).

o Stevie (p. 1494}
o A Million Fish . More or Lass (p,
671)
s  Two (short) baoks (library copies) from the
cultural diversity list or one longer bogk (Bb).

v Recommended: start reading The Watsons Go
! i Birmingham—1963,

Fep,  Historical fiction. *  The Faisons Go tv Birmingham 1963 lesson 1 | Discyssion forum: 1he
2227 The Watsons Go to o The Watsons Go (o Birmingham—1963. Watsons (5o to Birmingham--
, Birmingham 1963, s The Watsons Go te Birmingham— 1963 lesson 2 1963.
»  MELELS interview with Christopher Paul * The Watsons analysis ex.
Curlis (Bb). (due Feb, 27). [You »'wll
choose § out of 7 analysis
L exercises to complete. |
- Ma'r.m Quiz for modude 2. » Fables, folktales, and fairy tales [esson. e Quiz 2; Mon.-Tugs., Mar.
1-6 _ . Se]gction offbtbles{ folktalcs, and fairy tales, 1-2.
BCgi{‘ .moduic 3— available via links in the lesson: e  Discussion forum:
Traditional tales; o “The Lion and the Mouse” traditional tales.
izng;?:’s }g::;”"l’aizs o "The Crow and the Pitcher™ » Fairy tale analysi‘s ex, (due
' ©  “The Boy Who Cried Wolf’ Mar. 6). [You will choosc §
©  “Why Anansi Has Kight Thin Logs” :;‘;;;)flgt;‘]’al—”"‘“‘ exereises (o
o “Where Do Ants Come From™
o “The Fisherman and His Wife”
¢ “Hansel and Gretc]”
¢ “Asheopuitel” {Grimm’s Cinderella)
¢ “Cinderella” (Perrault version)
¢ “Beauty and the Beast”
Mar. Fantasy literature +  Fantasy lesson ) Discus:sion forum: picture
8-13 s Trom The 20"-Century Children’s Rook book fantasies.
Treasury: + Paper 1 (due by March 13)
o Sylvester and the Mugic Pebhie (p,
125+)
o “In Which Pooly Gues Visiting . . .7 (p.
160 1),
a  “The Sneetches” (p. 281-+)
¢+ Recommended: Start reading Harry Poiter and
the Sorcerer’s Stone.
Mar. .
1520 SPRING BREAK
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Mar,
22-27

Fantasy.

[larry Potter and the
Sorcerer's Stone,

Harry Potter and the Sorcerer’s Stone lesson,
Flarry Poiter and the Sorcerer's Sione,

Discussion forum: fantasy;
Harry Potter,

flarry Potter analysis ex,
(due Mar. 27}. [You will
choose 5 our of 7 analysis
excrcises to complete. ]

Mar. 29-
Apr. 1*

Tostry
Module 3 quiz.

Poé‘rry lesson / PowerPoint praséntation
Goldstone selection “Songs without Music”

At least five pooms each from two boeks (by
different authors) selected from the poetry list,

Discussion forum: Poetry.

Quiz 3: Wed. & Thas,
Mar, 31-Apr, 1,

Independent reading
exercise: poetry {due Apr. 1,
free extension through Apr, 5
b/c of haliday)

Apr.
5-10

fiction.
Bridge to Terabithia

Realistic fiction lesson,

Bridge to Terabithia lesson (1)
Bridge to Terubithia

Bridge to Terabithiu lesson (2)

Discussion forun:
Terabithia,

Terabithia analysis ex. (due
Apr. 10}, [You will shoose 5
out of 7 analysis exetcises, |"

Apr.
12-17

Realistic picture books

Gender and children's
literature.

From The 20*-Century Children’s Book
Treasury:
o A Chair for My Mother (p, 274}
o Alexander and the . . . Day (p. 86)
o Owen (p. 265+)
Articles re, gender in children’s literature (Bb):;
o “(ender Issues in Children’s Literature”

© “Strong Female Characlers in Recent
Children’s Literature”

o “Sexism and ibhc World of Children’'s
Books™

Paper 2 assignment / prompts,

Discussion foram: realistic
picture books & socicty;
gender,

Apr.
19-24

Rules.

Hules lesson,
Rules.

Defs' App'x Vol.10 - 2694
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Importance of reading

Reading aloud lesson,

Apr. 26- . Discuss}on forum: boeks tor
May 1 aloud, ‘ Books for very young children lesson. young llste'ler% and newly
Books for babies, From The 20™-Century Children's Book independent readers.
toddlors, and young Treasury: « Independent reading
preschoolers, exercise: easy readers OR
Books for newly o IHEW',' -+ (op. 964) easy chupler gooks (due May
independent readers. o Goadn tg?kt Moon‘(pp. ) 123,
o Good Night, Gorilla (pp. 135+} +  Paper2: ducMay 1.
o Chicka Chicka . . .( pp. 15+)
o Tem Nine, Bight (pp. 203-+)
o Titch (pp. 1034)
o Guess How Much 1 Love You {pp. 79+)
Books for newly independent readers lesson.
From The 20*-Century Children's Book
Treasury:
o “The Leiter” from Frog and Toad Are
Friends (pp. 48-+)
A bock from the “cusy readers™ list ox the “casy
chapter books™ list (Bb), .
M : Nonfiction. Nonfiction lesson. ¢ Discussion forun;
3_38)’ | Children of the Dusi Children uf the Dust Bowl: The True Story of nonfiction & Children of the
Bowl, the School at Weedpatch Camp. Dust Bowl.
A nenfiction book chosen from the nonfiction | ¢ Independent reading
s, exercise; nonfiction (due
Mnay 12)
Final quiz. Quiz 5 (available Mon.-Tues.,
May May 10-11)
1n-11
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Advice from ENG 4893 online students, fall 2009

Stay on top of your papers1 N . s ‘ _
To keep on top of the weekly asmgnmenls because itis easy to fall behlnd | would aleo tell a future student not to take ;
thrs class with a full load already,
% S e O A B T D A S i s
My advice would be to read Ins literature and don't wa|t untll the Iast minute to try and get the weekly assignments done. | :
“would alsc recommend for them to at least LOOK at the study guide each week, ! didn't for week one which rasulted in a
low quiz gradel | would also recommend them to look through the onalysis exercises so they will get an idea of which
ones they may wanl to sklp

about chlldren 5 Ilterature
.&3_.-’«15;—?11\ :

p of thet
FaEE e T
l would glve hem s_a

dwce to read ahe and 1ake notes while readin

g the assignments, ]
. TrEEE T L S T R S s
" The advice would be - you have lo read a Jot of books, and it was hard for me ta find the assignments. Also Ifthey area
- working mother like me | would teil them they are required to make al least 2 post on the discusslon board at week which

g found hard to do

. r'r

. L B B S A T DT e
Read your books durlng lhe summer. That way you aren't rushlng through the hooks. That'

The best advice | coﬁld give would be to pace ycurself Don‘l' wa]t until the week the book |5 due ta read it. When you‘
-finish one start on ancther. This is a very enjoyable course but if you rush yourself you won't be able to enjoy it. Know
your deadlmes'

To keep up with you weekly readmg dssrgnmenté ' Lbok ahead at your analysm chomes before readlng and get an 1dea )

~what toplc you might want lo use on the exercise. As you read the book yol can take noles about specific examples or
.quotes to use in your paper

o o . e
d anymore, so anJoy the booksl

Not many people have tlme to rea
: S AN DR e

e

. Read your books and bo sure to print everything off, it's easy to lose track of assignments with all the folders if you don't
“have a hard co

- : BRI R o ,
Make hme to gel your asmgnments done stay on tap of your work. Try not to let your persona] lile interfore wrth your
class work

. : E GRS -

| w0u|d snrnpiy le]l the‘m tc be sure lhey stay oh top of the schedule and be aware when things are due, | wrote all of the
assignments and due dates into my planner in the baginning and this helped a great deal and assured that | was always
Ppreparcd. '

PRy ?’i—#"f‘“—_‘-},};’:%:}“"“"

_Make stire you keep a schedule and check for assrgnments dug 1r9quently o ensure success.

| would give 1he advn:e of bemg' prepared and reddmg your books. Do your assrgnmcnts before the last minuta and ask
questlons

Be preparf-d to read many books have free lrme lo do 80. You tearn many thmgs.but make sﬁre you provrde enough ume
-to help yourself,
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[Example: Excellent student critical analysis essay]
Character Transformation:
Stanley Yelnats through Realistm and Pantasy

Oftentimes children and even adults wish for life to be more like a fairytale. For, 25 Pat
Pinsent claims, “If ever thete was a literary genre that continues to life ‘happily ever after,” it is the
fairy tale” (203). When work, school, relationships, ot just life in general becornes haed, one hopes
for things to work out like they do in fairyrales, where things always come out for the better in the
end. And yet we are contnually reminded thar life does not work in this way; life is not {or should
not, at any sate) be expected to simply make a turn {or the better when things become rough. As
often as one loves o hope for a fairytals life, they often forget that while things may tarn out happy
and pleasant in the end thete are trials and wibulations one must overcome to reach that fairytale
cnding, We spend so much time focusing on the outcome that we often forget to consider what it
took to reach that goal. But if we change that view of the fairytale to include not just the happy
ending but all the muck and frustration in between, we will come 1o a better understanding of what
it takes to succeed and truly reach a happy ending, In short, this view is the novel Foks by Louis
Sachar. There arc two distincl forces at work in this novel of perseverance and friendship: the
realistic (uswally meaning harsh) aspects of Jife as well as “Fate and Fortune” and fairytale aspects
that “}vor]( in ensuring the huppy ending™ (Linsent 207). Tt is the culmination of these two forces at
work against the main character, Stanley, which make the uovel so powetful and meanitgful. The
gritty realism of Hokes combined with the novel’s mystical, fairyrale eloments actually work o frame
and symbolize Stanley’s developmunt of character, both physical and psychological.

Stanley Yelnats is a fairly complicated character. This does not mean that children have a
difticult tine understanding him or his reaction to the various problems that arise throughout the
novel, but the different forces at wark in his lifc make his siwation very difficalt, These ate, as

previously mentioned, the forces of realism combined with the forces of the mystical that transform

Defs' App'x Vol.10 - 2697 DOJ000257



Stanley into a strong character. We leatn early on that Stanley is cursed (both literally and
figuratively) to be in the wrong place at the wiong time due to his “preat-great grandfather who had
stolen # pig from a one-legged Gypsy” who subsequently “put[s] a curse on him and all his
descendants” (Sachar 8). To understand Stanley in his fullest we must take a very close look at this
curse: after secking advice from his friend Madaine Zieroni, Stantey’s preat-great-grandfather, Elya
Yelnats is instructed as such, “Iivery day you will carty the pig up the mountain, Tt will get a little
bipger, but you will get a little stronger. Afier you give the pig to Mya’s father, T want you t;u do one
more thing for me.. T want you to catty me up the mountain. I want to dtink from the stream, and I
want you to sing the song to me” (Sachar 31} Due to his arrogance Elya fails to win Myra, and he
also fails to remember to catry his friend up the mountain and does not remember until he has left
for America, thus bringing the curse upon him and his descendants. However, although Stanley
likewise bacomes cursed, we will see the fortune of that curse begin to taks shape and form Stanley
as does physica. strife.

The entse in itself can be considered a form of grim realily, as it causes Stanley to be
wrongfully accused of 2 crime and sent to a correctional facility, But the reality is that many people
are wrongfully accused of things and punished accordingly (although not necessatily so harsh as to
be sent to a correctional facility). After beicg introduced to Stanley we soon discover that he is not
only physically overweight but has preblems socially at school. And unfortunately, to make matters
wotse, Stahley “didn’t have any fricuds at home...the kids at his middle school often teased him
about his size” (Sachar 7). This, for Stanley as well as many children {and possibly even adults), is
another bitter reality. But these realiies are nothing compated to that of the said correctional tacility,
Camp Green Lake, where boys are sent to dig boles “to build character” (Sachar 27). Tn Stanley’s
first attempt to dig “the blade banged against the ground and hounced off without making a dent.

The vibrations ran up the shafl of the shovel and into Stanley’s wiists making his bones rattle”
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{Sachar 26} and cvenrually “[t/he sun beat down on his unprotected head and neck” (Sachar 33},
Finally, thete are still difficulties in simply getting along with the other boys in Stanley’s group at
Camp Green Lake, After leatning that Stanley is being helped by Zezo some of the other boys get
defensive against him, and even one named Magnet punches hitn (Sachar 135),

Despite these difficullies there Is something 1o be said abont Camp Green Take. Although
digging holes every day is really to look for the lost treasute of Kate Barlow, the propesed purpose
actually comes o fulfill isell. Immediately after Stanley enters the Camp ke begins to change.
Although digging is extremely difficult for Stanley at first, it is not long before his skin gets tougher
and it is not as difficult to simply hold the shovel (Sachar 59}, Liventually Stanley becomes “a lot
stronger than when he first arrived.” He even adjusts “somewhat to the heat and harsh conditions”
{Sachar 131). Stanley is also fortunate enough to be “accepted...as 2 member of the group” (Sachar
53-54). Fyen though he has been accepted into che boys® group he must still leatn to stick up for
himself, Recalling the situation with Magnet and the olher boys termenting him far being helped by
Zero, Slanley does not seek out others” help but faces the boys without being viclent: “Stanley
pushed [the cookie] away. Zigzag pushed him back, ‘Don’t push me? °) dide’t. .. Stanley pot ta his
feet, He looked around.. .| don’t want any trouble,’ Stanley said” (Sachar 134). The reason for this
disturbance, however, arises due 16 unother lesson Stanley must learn: friendship and hel ping others,
Stanley’s hardened heast (Sachar 82) is softened by Zero’s insistence on helping to dig Stanley’s hole
when he was wrongfilly accused of stolen sunflower seeds (and as we learn later possibly out of
guilt for getting Stanley putin the Camp in the first place). $o Stanley decides to Leach Zero how to
read (Sachar 963,

At this point it would scem that it is entirely the world’s narsh realism that ensures Stanley’s
vibrant transformation into a stronger character and person. But we cannot forget that the cutse and

Faie have been wotking the entise time and we will see thal what i depicted in the relationship
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between Elya Yelnats and Madame Zeroni is what cames to pass between Stanley Yelnats and
Hector Zeroni (i.e. Zeto), The real, physical hardships Stanley endures work to shape him while the
falrytale elements in the form of a curse and Fate ewbody this change, We can consider it in this way:
thete are two frames being created in this story. ‘L'he first is the gritty realism of wrongful
punishment, sticking up for oneself, and the physical conditions at Camp Green Take. Thesc make
up the inner frame that literally shapes Stanley’s character as we have scen. 'The second is the
faitytale elements — the curse and Fate — that create the outer frame. Recalling a previously given
quote from Pat Pinsent, it would seem that ate has 2 way of ensuring that things wotk out for
Stanley in the long run (207) despite the trouble it gives him initially. Could it not be a sign of Fate
that Zero, descendent of Madame Z.eroni, throws the stolen shoes at Stanlcy, descendent of Elya
Yelnats, thus getting them both enlisted ar Camp Green Take? When Stanley goes to find his lost
friend in the blinding desert of the Lake, does there not seem to be a greater power at work ta keep
the two boys alive? As Stanley gets stronger (physically and mentally) through the camp — just as
Elya does with his pig — he is able, through his tefals ar Camp Green Lalke, to make the right cholces
to save himself and Zero and carry his friend up the mountain, Sachat even describes this selfless act
in 2 mystical way: “Higher and higher he climbed, His strength came from somewhere deep inside
himself and also seemed to come from the outside as well” (170). The outer frarme in the story
(comptised of the cusse and Fate) works to ensure that the inner fratne comes to pass and create a
vew Stanley.

It would thus seem that had cither of these two forces been lacking, we may not have the
transformed Stanley at the close of the novel. What becomes truly magical about this story {and
about life in general) is not the otherworldly fairytale curse put on Stanley but fow he cures himself
of it. Whal is magical — in a figurative scnsc - is our ability overcome strife. Whal Stanley docs

differently from his ancestor is his act of selflessness; he puts the inlerest of others before his own.
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fe docs not run frorn strife but learns to accept what life hands him. And furthermote he leatns to
work with his problems and not simply against them, ‘This then is the ultimate happily ever after.
Not only is Stanley awarded a typical happy ending comfortable lifestyle, but he has pained a greater
atnount of self- aw:arcncss and strength. This is what one ought to emulate in life: not simply the end

result but what i took to get Lhete,
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StudenT sample “wliows The caurde,h‘we.s

Guidelines for the “Questions & Projects” Paper

The “questions & projects” (Q & P) paper requires you to analyze a literary text by cxamining it
through multipic lenses. Instead of arguing and fully developing a single unified thesis, as you
would do for the literary analysis essay, you will create a booktalk script, prepare a series of
questions about the text, write model answers for thesc questions, and propose project ideas that
would inspire decper understanding of the literature. In doing so, you will develop and
demonstrate understanding of the literature, close reading skills, and critical thinking skills,

Each Q & P paper must have the following clements:

Title

Begin with a title that indicates both the literary text you are writing about and the focus
of your paper. This title can be creative to draw readers in,

Booktalk seript

The {irst scction of your @ & P paper will be a booktulk script: an intriguing as well as
informative introduction to the book. The purposc of a booktalk is not to give a full
summary of the bool, but rather to tell something of what the book is about and pique
readers’ interest to know more. Booktalks can be creative, perhaps wriling from the point
of view of onc of the characters or asking readers to imagine themselves in a sticky

sitwation that the protagonist of the book faces; they raise questions that reader must read
the book to answer,

Your booxtalk section of the paper should be 100-300 words. For examples, see some of
the booktalks at http://mancykeane.com/booktalk staudiobook htm or
http://teacher.scholastic.com/products/tradebooks/bouktalks.htm.

Questions (with model responses)

The longest section of the Q & P paper will be the questions section. In this, you’ll nced
to ask a series of questions about your chosen book, then provide thoughtful model
responses for cach guestion.

You will need to include at least one question (with model response) for cach of the

levels of thinking in Bloom’s taxonomy and two questions (with model rCSponscs)
rclating to literary elements.

Responses for the higher order thinking skills (analysis, synthesis, and evaluation) and

the literary elements should be well developed (at least 100-200 words) and supported
with specific references to the text, including brief, apt quotations.
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Bloom’s taxonomy questions:

» Knowledge: recall of specific information. A knowledge question will have a
clear correct answer, directly stated in the text. No processing or interpretation is
required to answer the question,

(What did Max tell his mother? What does Stanley have to dig?)

¢ Comprehension: understanding information. Comprehension questions also
have “right or wrong” answers, rather than interpretation and support, but they
require a bit of processiig or even inference from the reader.
(Why did Max’s mother call him “Wild Thing™? How did Elya Yelnats steat a
pig?)

¢ Application: converting abstract information into concrete situations; applying
theory to a specific sitvation or o practical use. For literature, relating personal
life cxperiences to characters and events in the literalure can be application.
(How did Max’s punishment compare with punishments you received in your
childhood? Based on evidence from the text, construct a timeline for Stanley’s
stay at Camp Green Lake. If you were a “camper’” at Camp Green Lake, what
would your nickname be? Why?)

* Analysis: breaking down the paris to see how they work together. Analysis
questions build on knowledge and comprehension, but require interpretation.
They will not have a single, simple “right” answer; instead, response will make an
assertion and then support it with evidence from the text.

(How do the illustrations and page design in Where the Wild Things Are rellect
what is happening in Max’s mind? Compare Max’s interactions with the Wild
Things with his mother’s interactions with him. What character traits that Stanley
has or develops help him survive at Camp Green Lake?)

» Synthesis: putting together different elements to make a whole; putting things
together in a different way. Synthesis questions require interpretation built on a
solid foundation of knowledge, comprehension, and analysis.

(Has Max been to the place where the Wild Things are before? Do you think he
will go there again?  How would the ending of floles be different it Stanley
hadn’t tavght Zero to read?)

*  Evaluation: asscssing the value of material; making judgments bascd on reason.
Like synthesis questions, evaluation questions require interpretation built on a
solid foundation of knowledge, comprehension, and analysis.

(How effective was Max’s mother’s way of dealing with his wild behavior? What
reasons led to your judgment in this matter? Rank the following characters from
most admirable to least admirable: Stanlcy Yelnals 1V, Zero, Mr, Pendanski, Mr,
Sir, the Warden, Trout Walker, Katherine Barlow, Elya Yelnats, Sam. Explain
YOUr TEAS0NS.)
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A useful basic website about writing questions about literature, correlated with
Bloom’s laxonomy is Ruth Sunda’ and Kyrene de las Brisas’s “Bloom’s Criticat
Thinking Questioning Strategies: A Guide to Higher-Level ‘Thinking:
http:/fali.apple.com/ali_media/Users/1000716/files/others/Bloems. prt#256.1 Bloom’s
#20Critical%20Thinking%20Questioning%20Strategies.

Questions on Literary Elements

Ask at least two questions (total) related to plot, characterization, setting, narrative
perspective / puint of vicw, style, and/or theme. Provide model responses for each.

Example (generic) questions about literary elements fonly a few of many possibilitics):

» How do the events in the first part of the story mirrer those at the end? What is
the effect of this mirroring of cvenis?

*» Isaction ¥ consistent with what the text shows of X’s character? Why or why
not?

» [low does setting help reveal X’s character?

» How would the story be diflerent if told from Z’s point of view?

» How docs the narrator’s voice and way of telling the story {il with what we know
about her character?

*  What docs [the text] reveal about Y9

Although these examples arc generie, you will eustomize your questions to illuminate
the specific text you are analyzing and to encourage deeper thinking about that text,

Projects
The final section of your Q & I puper is the projects section. For this section, you will
describe at least two project ideas that would inspire deeper understanding of the
literature. After doscribing what readers would do for the activity, bricfly explain the
goal of the project, how it would help readers better understand the literature, Remember
that this is a literature course, not a pedagogy course, so be sure 1o focus on how the
activity will help readers relate to the fiterature more actively and understand it more
fully. (In other words, don’t just show how activity X could be used for & math lesson or
to fulfill some standard for social studics; show how activity X will help rcadess better
understand the story itself—though if they Icarn other things as well, that’s a bonus!)

Format for the Q & P paper:
Please type your paper, 11- or 12-point font, single-spaccd, with a skipped line between
each section and between cach question, Use headings to highlight each section.

Remember o write the paper on your own. “Borrowing” senlences or paragraphs for the booktalk, exact questions,
any portion of the responses, or projest deseriptions is plagiarism and will result in a grade of zero. Our discussions
can-—and should—influence your thinking about the literature, but you need to do all writing independently,
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“Rules”
By Cynthia Lord

Catherine’s Truisms for Life and by 1ife
Book Talk Script

Hil (Wheek) My name is Nutmeg and T am a Guinca pig. My favorite thing to do is eat.
[ love to eat so much that the girl that takes care of me says that is what I like to do best, She
knows that | like to eat things like pellets, hay, carrots, and especially paper. Catherine takes
good care of' me and feeds me those things that 1like a lot. 1 live in her room in a cage.

I share my cage with another Guinea pig named Cinnamon and he likes to cat just like
me, For the most part, I like sharing my cage with him because we get along most of the time.
Sometimes he trics to hog all of the food and he makes a lot of noise, though. When he does
that, it reminds me of the way that my girl, Catherine, feels about her brother. Sometimes
Catherine’s brother, David, hogs all of the attention in ber cage, | mean, “house.” He can also be
too noisy and she gets upset about that sometimes because she thinks he says or does stuff that
that is embarrassing. That’s usually when she squeals at her parents to make him stop, just like I
squeal at her to when I am hungry. 1f we squeal in front of David he vells us to be quict and it
really scares Cinnamon. 1t doesn’t bother me as bad since I know he doesn’t mean to he mean.
Catherine says he can’t handle our voices, but I'm not really sure why...

Most days, Cinnamon and I just hang out in Catherine’s room and watch her draw, talk to
her new friend Kristi, or look out of her window. Not long ago, I got to go on an adventure
though! Catherine took me out of our cage and put me in her backpack. 1 fell asloep in there,
but when | woke up, I realized we were someplace new. She let her friend pet me. His name is
Jason, I knew who Jason was because 1 saw a picture of him that she drew on her desk once. 1
remember because it was the day that Kristi camc over for the first time and we heard her asking
Catherine about the picture of Jason. Catherine said he wasn’t her boyfriend, but I think she
really likes him becanse he brought us some carrots the other day. 1 wonder if that is why she
brought me to mect him, What do you think?

Jason seemed nice. He didn’t ever talk while T was there and T like that he was quict. He
had a big book with cards made of paper in it and I just love paper so [ had a little snack out of
onc of them. 1 didn’t mean to eat more than a nibble, but T ate almost half of it! On the way
home from that new place, I overheard her mom talking about how 1 ate his card. 1 felt a little
bad for that since 1 learned that thosc tasty cards arc what Jason uses to communicale since he
can’t talk with his voice. [ remembered seeing Catherine make Jason some cards at home and 1
surc hope she makes him a replacement for me. Catherine is really helpful that way.

Oh, did I tel]l you about Catherine’s rules? She has a book where she writes down all of
these rules for David. She says those rule arc for David anyways. Sometimes 1 think those rules
are for her just as much as they are for him. Did you know that she wor’t dance because it is one
of her rules? Kristi and David tried to get her to dance one time, but Cathetine just got really
mad. She must take her rules really serious. I wonder why thet made her so mad.. .

There’s always something interesting to see or hear at our house. If you want to know
more, you'll have to read the book about it though. I’m too hungry to visit anymore because I
think I just heard Catherine snap a carrot for me in the kitchen. Oh, squeal! [ love carrots!
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Questions with Model Answers

Knowledge:
What does Catherine sometimes wish for (in the first chapter)?

Sometimes, Catherine wishes that “...someone would invent a pill so David’d wake up one
morning without autism, like someone waking from a long coma, and he’d say, “Jeez Cathetine,
where have I been?” and he’d be a regular brother like Melissa has — a brother whe'd give back
as much as he took, whe I could joke with, even fight with. Someone I could yell at, and he’d
vell back, and we'd keep going and going until we’d both yelled ourselves out.

Comprehension: ¢

Explain why Catherine keeps a list of rules for David.

Becausce of Catherine’s unsettled feelings in response to how David doesn’t react in the way that
socicty feels is normal, she makes rules for David and keeps them in 2 book. She reinforces the
tules regularly to try to keep David within the lines of acceptable behaviors. At several points
throughout the book, Catherine references her desire to have a “regular brother” and once says
that she sometimes would .. wish someone would invent a pill so David’d wake up one
morning without autism...” and be just that (8). In the event that she never secs her wish
fulfilled, she keeps that book of rules so “at least he’ll know how the world works, and (she)
won't have to keep explaining things.” (9). Her words express that cven though she is
maintaining contrel, she someday has hopes of not having to.

Application;
Analyze: If you were David, how would you feel about the way Catherine treated vou? Would
you think she was always mean or that she was trying to help yon? Why?

For the most part, Catherine is trying to help. She is always with David because she wants to
make sure the he doesn’t get picked on or looked at funny. Her protection of him reaches so far
that it makes her feel pulled in two directions when having to choose hetween David and having
friends. Also, when they ave around other people, she tells him what to do or say becausc she
wants him to seem normal. Catherine always fixes David’s broken tapes, pulls his toys from the
fish tank, and even lalks to him in their special language to comfort him. Somctimes Catherine
is mean to David, though, She doesn’t want him around at times because Iic embarrasses her and
she isn’t very gentle with him as she leads him to her parents so they can watch him, Catherine
gets mad at David because her parents make her watch him frequently which results in her being
very bossy with her roles or mean with her words. At her meancst, Catherine vells at David at
the end of the book.,

Analysis:
Ilow have Catherine and Jason helped one another throughout the story?

Catherine has helped Jason to experience the sensation of “running” and has given him a broader
language by making new cards for him which gives him greater independence. Because of their
friendship, Catherine has also given Jeson hope in lifc and something to look forward to (coming
to sec her at OT). Jagon gives Catherine the “true” friend she has been longing for, opens her
eyes to her own insecurities with her brother/how others view her, and helps her to learn about
the necessity for change in rules by gelting her to break her own rule about dancing, He also
shows Catherine acceptance for who she is by asking her to have her family and ftiends come to
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bis birthday, They give each ather encouragement in their hobbies as Catherine brin gs Jason a
guitar (because she knew he wanted one) and Jason has Catherine make cards for him after
sceing her picture on their first meeting,

Synthesis: _
Compile a list of the rules that Catherine has made. Are all of the rules only for her brother or
arc some of them for her as well? Explain vour answer.

(J.ist of rules may vary. Rules may be found in the table of contents and on pages 9, 10, 11, 12,
22,32, 36, 38, 55, 56, 58, 71, 73, 75, 81, 87, 89, 97, and 153.)

Some of the rules for David were to chew with his mouth closed, be grateful for presents even if
you don’t like what it was, say “hi” back, knock if a door is closed, and no toys in the fish tank.

It was through her rates for David that she felt like she could try to contral most situations and
make him more the way she had always wished he would be. Each time David did something
irregular to upset her, such as reading the back of other people’s movies in the movie store out
loud, not being able to defend himself on the bus which Ieaves hier to have to do it, or opens all
of the cabinet doors in a friend’s house she would find herself scarching for the meaning in why
their lives had to be complicated in the way that they were, Making those rules were her way of
dealing with the situation, thus they were really rules for her as well.

Some of Catherine’s rules were specific to herself, too, She had a rule about not dancing in
public, using *“just” when you want someone to believe something isn’t important, what to do
when you say something stupid, and making a joke when things get confusing.

Evaluation:
Do Catherine’s parents treat her as carefully as they do David? Supporl your answer with
examples,

Catherine’s parents do not treat her as carcfully as they do David, 1ler need to be David’s
protector to the extent that she has written rules for him is a large indicator that Catherine has
been given too much responsibility over her brother and his condition, Hxamples of David being
left with Catherine can be found in the way that the children’s father is at work most of the time
and the way that Catherine has ta seck out her mother to take care of David when she has a
friend over. Catherine can be observed mistrusting that her parents would actually watch David
if they had the neighbors over for a barbeque (60).

David’s parents come running when he cries over the bug in the yard, stick close by him when he
is in therapy, take him to the movie store regularly, and even defend that “he needs more” trom
them (111). As e result, the parcnts are often (o busy or tired for Catherine when she wants to go
to a store with her mom or spend time with her dad. Her needs for time with her friends are
overlooked becausc she is expected by her mom to share her friends with David. Catherine is
regularly scolded by her mother for talking with her brother in their “book talk” despite the fact
that their language is a bonding expericnce. When Catherine asks to go to the mall (61} for
colored pencils, she is told she should consider doing some extra babysitting to earn them which
was very disheartening to her since David gels to go to the movie store almost every day.
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Questions on Literary Elements

Bascd off of some of the things Catherine says in the book, do you feel like she has grown as
a character by the end of it? Explain your view and defend it by selecting three quotations
that support your thought,

Due to Lord’s ability to produce a quality example of a realistic fiction book, it is
possible to find several quotes in the work of “Rules” that signify the progressive development
of the main character, Catherine. When searching for the quotes to demonstrate Catherine’s
progrossive understanding for the way that rules truly operate beyond her previous knowledge
that they were merely written and obeyed, three quotes stand apart from the rest,

On page 166 of the book, Catherine discovers that in life, rules cannot be written to fix or
avoid the pain that can be cansed in all situations. She recognizes this convept after she
accidentally hurts her friend’s feclings and turns to her book of rules for solace. Immediatcly, she
admits, “,..I don’t know what to write,” For the first time, she cannot solve this problem by
writing a rule and that is why she doesn’t know what to write,

Soon after making that discovery, Catherine learns another limitation to her once
understood perfectly functioning system of rules: some rules should be broken. When faced with
the decision of hurting someone she cared about to uphold one of her own rules, Catherine finds
that breaking her rule was the more favorable option. This can be observed when Jason asks
Catherine to break her dance rule on page 197 and she decides his request is more important than
her own embarrassment. In response to ber discovery, she demonstrates her understanding by
telling the reader, “Standing there, in the middle of the floor, in front of everyone, I lift my hands
and reach for the ceiling, the sky, the stars. And I dance.”

The protagonist leams her final legson in this book about rules on page 199. As
Catherine stales, “Tomorrow 1"m going to tell Mom she has a point about David needing his own
words, but other things matter, too. Like sharing something small and special, just my brother
and me,” she is lelting the reader know that she has discovered the gray area that exists in rules.
Whereas Catherine had always understood rules to be only black and white before, she is now
recognizing that even though her mother’s rule is a good rule, it is not entirely perfect. Catherine
was never able fo comply with her mother’s rule of not cneouraging her brother to speak in their
special “book language” before since she didn’t agree with it completely. After reassessing,
Catherine has decided that the merit in her mother’s rule should be recognized, but not without
pointing out the gray area of the rule as well. She feels like encouraging David to usc his own
words is a good practice in the general sense, but she likes sharing that unique language just
between the two of them and considers that to be her special connection with him.

Alas, through these three quates Catherine learns that rules are not as she had always
understood them to be. Catherine ultimately grows as a character when she determines that rules
arc not always applicable o each situation, arc sometimes best when broken, and are not always
as cut and dry as she had come to expect.

How does the writer use style to deseribe Autism?

Cynthia Lord uses several style clements to describe Autism in detail, but also keep the subject
lght hearted.  For the most part, David’s Autism is indircetly deseribed through bis behaviors.
Lord uses brief and realistic descriptions of how David doesn’t under socictal interactions (like
when Ryan is picking on him on the bus), speaks in repetitive phrases, and expects the routine of
going to the movie store after his dad gots home each day, listening to his Frog tapes, and
asscmbles his puzzles from top to bottom, left to right cach time, By avoiding direct statements
about Autism, the scriousness of his differonce never takes foll elfect. Tord keeps the language
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simple, but the details concentrated in dialogue about how the condition affects the family with
the mother’s words about how “David need more from me” (111), Catherine’s suggestion that
her parents “make a schedule? And take turns?” watching David (60), and the father’s humble
admission that Catherine “matters™ after she had to have a fit to get something done for herself
(187), Ilumor also keeps the subject light as the toys that get put in the fish tank are always
given cute thoughts, the pet Guinca pigs are given laughable personalities, and Jason and
Catherine share funny conversations about the speech therapist, lady with the poadle, and the
neighbor with the chipmunks.

Projects

Projeet #1 Scavenger Hunt on the Wel
Goal: The students will acquire knowledge about Autism through means of modern technology

which will assist thém in understanding the characters and events in the book as they rclate to the
condition.

Alter reading chapter one, students will complete the following Scavenger Hunt on the Wcb by
clicking on the link 1o find answers to the question:

1. What is Aotism?
hitp:/’kidshealth,org/kid/health problems/brain/autism. htmil

2. How long does a person have it?
http://www.autis:n-society.org/site/PugeServer?pagename=about_home

3. What causes ii?
hitp://autism.about.com/od/whatisautism/p/autismeauses. htm

4. What might a person act likc if they have Autism?
http://www.autism-socigty.orp/site/PageScrver? pagename—about home

5. What arc some things a person with Autism might be hypersensitive or intolerant to?
http://www.medicinenct.com/aulism/page3 . him

6. What else do you want to know about this subject? Make at least one question and find
your answer on the internet. Please be sure to list a hyperlink to your source,

This assignment will be typed and tumed in for assessment in participation and comprehension.

Projeet #2 Journal Activity

Goal: This activity will allow students an opportunity to record and explore their thoughts as
they progress through the reading and investigate the thoughts of their peers to create a deeper
understanding of the story.

1. Prior to starting the book, students will get to choose a character from the book at random
by selecting a card from a deck of predefermined names.

2. Once the class begins to read the book, students will also begin a journal project.

3. Students will “pretend” that they are the charucter that they scleeted and write down theix
thoughts, feclings, and questions about what has happened in the chapter cach time they
finish rcading a chapter. Students will be given the options of drawing a picture, writing
a poem/song, or performing a skit in place of one entry.
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4. After every couple of chapters students will be paired with a different “character” in the
class to discuss their journal entrics, These activitics should be brief and allow students
the oppottunity to visit with st least two other “characters” in the classroom. Students
will keep bricf notes on what they have learned about the other characters in the book or
any interesting questions that their classmates may have had. Directly after the sharing
activity, the class will have an open discussion about the chapters read and any questions
that remain ununswered,

5. Once the book has been finished, students will writc a summary about what their
character experienced in the book and one other character they enjoyed learning about
and why.

6. Joumals will be retained in the student’s folder as authentic artifacts for assessment.
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novels, Mildred Taylor’s Roll of Thunder, flear My Cry and Christopher Paul
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Introduction

Audience defines children’s literatute, Yet the audiences involved with children’s
literature belie the simplicity of the defining term.! Discussions of multiethnic
children’s literature often focus on debates about cultural authenticity, emphasizing
subject matter and authorship: How accurate is the representation of groups
marginalized from the dominant power strocture and historically cxcluded from or
mistepresented in literature? Who has appropriate cultural knowledge and authority
to depict these parallel cultures? Even in these discussions, however, audience
remains central. A quotation by Rudine Sims [Bishop] introduces the multiple
audiences at the heart of multicthnic children’s literature: “For people who have
been nearly invisible or made the object of ridicule, the image-maker has the vast
potential for changing their world by changing both the way they see theimnselves
and the way they are seen by others™ (1982, p. 4). Multiethnic children’s literature is
believed to have power to transform self-perceptions of readers who arc insiders of
parallel cultures and to (re)shape the mental images of the group held by readers
outside the group, especially by members of the dominant (white) culture. By
altering perceptions for both audiences, staries could change realitics,

Scholars writing about multiethnic children’s literature (Bishop, 1997; Sims
[Bishop], 1982; Farrick, 1965) and critical ruce theorists (Delgado, 1989; Delgado
and Stefancic, 2001) have articulated how storics of parailel cultures can fight
racism and its effects for members and outsiders. Scholars have also used eritical
race theory as a tool for analyzing African American children’s lierature {Brooks,
2009; McNair, 2008) and have rescarched readers’ responscs to multicthnic
literature dealing with racism (Brooks and Hampton, 2005; Lehr and Thompson,
2000; Singer and Smith, 2003). How multiethnic audicnces are reflected within
literary texts addressing racism, however, has not been examined, Wollgang Iser’s
“implied reader” usefully conceptualizes how literary texts guide the reading
process and atfect the processing reader who engages with them. The implied
reader, according to Iser, is a coustruct rooted in “the structure of the text” that
cmbodies all the “predispositions” required by lhe text for it “to exercise its
effects.” Iser argues that literary works “contain certain conditions of actualization
that will allow their meaning to be assembled in the responsive mind of the
recipient” and that the concept of the implied rcader “prestructures the role to be
assumed by ecach recipient” (1978, p. 34). Litcrary and rhetorical elements within
multicthnic children’s novels create mulliple race-based implied readers and
position them in ditferent relationships with the texts and their characters, framing

! See Perry Nodclman®s (2008) The Hidden Adult for one discussion of the complexities of audience in
mainstream children’s literature. Multiethnic children’s literature, 1 arpue, provides another layering of
implied andiences affecting the nature of the Hterauwe.

"2 In their introductory essay in Stories Matter: The Complexity of Cultural Authenticity in Children’s
Literature, a collection of 22 essays veprosenting a diverse range of pevspectives on the issues involved with
cullural authenticity in books for children, Dana L. Fox and Kathy G. Short note: “Cultural authenticity in
children’s literature is one of those contentious issues that scems to resurface continuously, always eliciting
stromg emotions and a wide range of perspectives. Authors, illusirators, editors, publishers, aducators,
librarians, and scholars all have different points of view about authenticity that they cach feel strongly about
based on their own sociocultural experiences and philosophical views” (2003, p. 2).
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the meanings they are likely to create from the texts. Brian Richardson notes that
African American fiction has, historically, targeted dual, often opposing, audiences
of black and white readers, resulting in “the construction of a dually textured
narrative that unfolds one meaning to the majority audience and another, deeper one
to the minority comtmunity™ (2007, p. 261), Contemporary African American
children’s literature, targeting readers whose understanding of race i3 still
developing, are unlikely to have an overt meaning for white readers and hidden,
perhaps contradictory, meaning for blacks, but multiethnic children’s literature does
“prestructure” different atfective responses through the identifications framed by
textual elements. Iser defines identification, “the establishment of affinities between
onesclf and someone cutside oneself- -a familiar ground on which we are able to
experience the unfamiliar,” as a “stratagem” for “stimulat[ing] attitudes in the
reader” (1974, p. 291). Reader identifications established in children’s literawre of
parallel cultures, 1 argue, are key factors in understanding how these texts invite
readers of all colors to enter the literary world of the parallel culture and thus to
view the world in ways less dominated by racisi,

This paper is a case study of how Iwo critically accluimed and widely read
children’s historical fiction novels by, about, and targeted primarily to African
Amcricans present engaging black-centered storics that illuminate racism and
rhetorically frame readers of all colors to identify with antiracist positions. It nefther
records actual readers’ responses to the novel nor speculates on authorial
intentions,” but analyzes the strategic effects inherent in the rhetorical framing of
implied andiences within the texts, First, 1 contexiualize my argument by applying
critical race theory to multicthnic slorytelling for children and summarizing
research about audicnee in multiethnic and specifically African American children’s
literature, Then I explere how Mildred’s Taylor's Roll of Thunder, Hear My Cry
{1976) provides an analylical disscction of racism that lays bare its structure and
workings in 1930s Mississippt and advocatos strategic resistance for blacks and
whiles. The text establishes split identification [or white readers with both the black
protagonists and white allies who model how members of the dominant culture can
resist racism, Next, I contrast Taylor’s direct, analytical exposé of racism and
creation of a specifically white implied reader with the indirect approach scen in
Christopher Paul Curtis’s The Watsons Go to Birmingham--1963 (1995), which
works by psychologically fostering anti-racist tdentifications, Black readers sce
models of strong survivai in a racist socicty, rather than advoeacy for strategic
resistance. White readers are not directly targeted in this novel, which scldom
mentions whilcs and never shows them; instead, all readers are positioned 1o
identify with the black protagonists, against racism. Finally, [ suggest implications

> While ‘Taylor recognizes “children, both Black and white” as her ideal andience (1977, p. 26), Curiis
explicitly dewies targeting his writing at a particular sudlence or thinking (during the creation process)
about how his ories will affect particular groups (Morgan, 2002, p, 212), Curtis does, however,
recognize his multi-racial audience, ackuowledging that he senses, after writing, dilferent ways in which
black readers will react compared to non-black readers (Morgan, 2007, p. 211). He also expresses hopes
that his writing “rouches all kids in a special way, but particularly African-American kids” (Curs, 2007),
Regardless of authonial intentions, readers are likely 1o relute 1o the text in ways influenced, among other
faclors, by race,
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of using analysis of race-based identifications when sharing literature with children
and young adults.

Critical Race Theory and Audiences for Multiethnic Children’s Literature

Critical race theory, a multidisciplinary approach to analyzing and transforming
society Lhat centers race as a key to understanding power, legal and properly rights,
economics and labor, and ideology, is a valuable interpretive tool for my analysis
(Delgado and Stefancic, 2001; Ladson-Billings und Tate, 19953, Its perspective on

- ragism as an ordinary phenomenon, deeply embedded in the national mindsct and
almost impereeptible to most members of the dominant socicty except in its most
blatant forms, though all too perceptible to members of less privileged groups,
shows why il is important to consider the racial perspective of the reader when
analyzing stories that deal with racism. Critical race theory provides a theoretical
foundation for analyzing how storytclling impacts members of parallel cultures and
those of the dominant group, and thus for understanding the race-bascd benefits
ascribed to multicthnic literature.*

The aundience for multiethnic children’s literature comprises all ethnicities, but
scholars of children’s literature and critical race theorists posit distinct audience-
narrative relattonships and different henefits accrued for members of parallcl
cultures and those of the dominant culture. Readers from parallel cullures gain
affirmation from seeing their lives reflected in literature.® “All children need books
in which they sce bits of themseives,” Nebbie Reese and Naomi Caldwell-Wood
argue. “Such books help them huild feelings of success, schievement, and self-
esteem” {1897, p. 166). Citing both educational research and her own life-changing
childhood experience, KaaVonia Hinton argues that “multicultural litcraturc can
play an important part in saving the lives of students by validating their existence™
(Hlinton and Betry, 2004-2003, p. 285). Critical race theorists Richard Delgado and
Jean Stefancic corroborate the “powerful psychic function” served by stories that
give members of parallel cultures “voice” and reveal their sharcd experiences
(2001, p. 43). Rudine Sims Bishop argues further that readers from all parallel
cullures may coonect through litcrature of any non-dominant culture which depicts
their shared expericnces of lives “tainted by the poison of racisin and often marked
by struggle” (2007, p. xv). Members of parailel cultures assign more stgnificance to
the role race places in their lives than do their majority counterparts and view race
relations less optimistically (Delgado and Stefancic, 2001, pp. 39-40). Thus
children from parallel cullures may see their community’s vision of socicty more
fully reflected in multicthnic literature than in books from the dominant culture. By

* Cuitical race theory can be used to suppart arguments in favor of multicthniv education and literatare
that focuses on issucs of power and oppression juvolving rce as well as establishing common ground
among different groups, rather than celebrating a “melting pot” assirnilationist approach. It can also be
used (0 oppose multicultural education that “offers no radical change in the current order” (Ladsan-
Billings and Tate [V, |993). '

* Educational benetits alsu secrue when children of paralel enllures read multisitnic literature (Bishop,
194%; Johnson, 19940, p. 8).
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affirming their vision of the warld, well-wrilten, authentic multiethnic children’s
literature can provide healing from the damages of living in a racist society.

Children from the majority culture cap—and usually do—take for granted the
benefits of sceing themselves in what they read. Being forced to the margins all the
time is disernpowering, but for those ensconced in the center, the margins can
provide powerful new porspectives. Richard Delgado argues that majority race
audiences can “enrich their own reality” through listening to the stories and
counterstories of parallcl cultures (1989, p. 2439), Discussions of audience for
multiethnic children’s litcrature ulso imply potential beucfils for parallel cultures
when white children ate part of that audience, Delgado asserts that “stories help
oppressed groups ... through their effect on the oppressor” (p. 2437), and Sims
[Bishop] attributes part uf the image-maker’s “vast potential” [or world changing to
the ability to transform how members of parallel cultures “are seen by others”
(1982, p. 4). When white rcaders read only books reflecting the experiences of the
dominant group, both they and society suffer. In her landmark 1965 article “The
All-White World of Children’s Literature,” Nancy Larrick mentions the harm
suffered by nonwhile readers when they sce only white children in books, but
suggests cven graver dangers to white readers from the “gentle doses of racism”
obtained through an all-white body of literature (1995, pp. 1-2), These sentiments
are echoed more forccfully 32 years later by Rudine Sims Bishop, who warns that
such readers are “miseducated to view themselves and their lives as ‘normal,’ to
interpret their own cultural attitndes and values as *human nature,” and to view other
people and other lives as exotic at best, and deviant at worst” (1997, pp. 3-4).
Implicit in these concerns is the corresponding hope that reading high quality
‘multicthnic books will broaden cultural perspectives, cultivate humility, and
encourage white child readers to re-imagine what- and who—is normal and fully
human, and thus, hopefully, undermine racism.

Critical race theory supports that potential of storyielling to shape (partially)
attitudes and perspectives of the dominant white audience. Citing narrative theory,
Delgado and Stefancic note that everyone inhabits ar least one petsistent
“normative universe” that shapes reality in ways not easily shaken. Storytellers
can use well-crafted stories to help white readers “bridge the gap” between their
normative universes and those of paralicl cultures by making these other worlds
real to readers (2001, p. 41). One gap between normative universes involves issucs
of race. Delgado argues that the dominant group’s “prevailing mindses,” an
ideological framework unscen by its holders that makes them pereeive the current
social order as both natural and benign, is for many members of parallel cultures
“the principal instrument of their subordination” (1989, p. 2413). Tf so, stoxies
that undermine that prevailing mindset could serve as stealth weapons to combat
racism. Delgado also argues thar in a white-dominated society, whilcs need
to he invelved in racial xeform (p. 2438). He advocates, however, cmploying
“insinuative” ratber than frontal approaches in gaining their cooperation: “Stories
and countesstorics, to be effective, must be or must appear to be noncoercive”
(p. 2415), Direct attacks on readers’ normative universes may trigger resistance as
readers resist being dislodged from their comfort zone, but an engaging story can
subverl readers’ defenses, shipping elternative perspectives into the reader’s mind
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and encouraging identification with these who might otherwise, as Bishop noted
above, be viewed as cxotic or deviant,

Aundicnees for Culturally Conscious African American Children’s Literature

Despite the potential outlined above for benefits to acerue for members of all races
when white readers attend to the stories of parallel cultures, little attention has been
paid to textual constructions of white audiences of culturafly authentic black
children’s literature. Studies of African American children’s literature do use
apparent andience, along with author and apparent purpose, to distinguish between
books which merely depict black characters and culturally authentic black
children’s literature. In Shadow and Substance: Afro-American Experience in
Contemporary Children’s Fiction, Tor example, Sims [Bishop] (1982) divides
children’s literature about blacks into three categories: Social conscience books,
written by and for whites, develop “empathy, sympathy, and tolcrance for Afro-
American children and their problems™ (p, 17). Melfting pot books, written by and
for both blacks and nonblacks, celebrate the universal similaritics among people of
all races; though featuring blacks, they fail to present distinctly African American
perspectives (pp. 37-39). Culturally conscious books reflect the distinctive cultural
and social aspects of growing up black as well as American. According to Sims
[Bishop], “their primary intent is to speak to Afro-American children about
themselves and their lives” (p. 49). Dianne Johnson also examines target audience
and purpose in books about African Americans and views as most authentic those
written “specifically for African Amcrican children, keeping in mind their acsthetic,
psychological, pedagogical, intellectual, and spiritual needs™ (1990, p. 10},

The assumptions of thesc scholars is that African American children’s literature
is written primarity for black children, but their descriptions of audience also
consistently rctain the awareness of nonblack—sometimes specifically white—
readers coexisting with the target readership: African American literature is written

“specially though not necessurily exclusively for Black youth” Johnson notes
(1990, p. 2): Sims [Bishop] ohserves that “a book written by Blacks [or Blacks is
not closed fo whites” (1982, p. &), In fact, Sitns [Bishop] explicitly states that well-
written African American children’s fiction will be “accessible to readers both
inside and outside the group depicted” as vivid depictions of authentic African
American lifc “touch on the human universals extant within that cultural group”
(p. 73). She siluates African American children’s literature within a broad,
multiracial conext, arguing that it contributes a new and different dimension to the
body of American children’s literature™ {p. 73, and stresses its significance as well
ag viability for diverse readers: “Afro-American literature is recessary for Black
children, but it iy also essential for non-Black children” (p. 107). More in-depth
analysis of the nonblack reader of Alrican American children®s literatre is outside
the scope of these scholars’ works, While exploring issues of audicnce and
authorship, Johnson alludes, however, to a pragmatic cconomic issue related to
nonblack audiences for black children’s books, Addressing the role the mainstream
publishing industry’s perceptions of who would and would not read these books
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plays in determining which books get published, she suggests that publishers may
ask the question, “Will a.non-African American audience buy books that do not
speak primarily to them or that do not reflect their realitics?” (1990, p. 8). Although
the black book-buying demographic seems sufficient to make African American
children’s books economically viable even without a white readership,® mainstream
publishers appear cautious abont publishing books arising from and targeted toward
parallel cultures, Awarcness of a wide potential readership for culturally authentic
African American books could affect the publication and economic success---and
thus availability to readers of all races—of these books. Thus the nonblack (and
especially white) audience of black children’s books is marginal but yet not
insignificant.

‘The following sections examine how two African American historical children’s
novels negoliate prioritizing the needs of their primary audience for authentic stories
which center them while simultaneously engaging white readers and drawing them
into anti-racist identifications. Scholars like Sims |Bishop] and Iohnson have,
appropriately, focused on the impact of African American children’s literature on its
central audience, the audience that too often has failed to glimpse themselves or
viewed a warped reflection in the literature provided in schools and libraries,
However, because benefits accrue for members of all races when the dominant
cuflure is rceeplive to the stories of parallel cultures and because white audiences
for black children’s literature have received less scholarly attention, 1 will especially
highlight the texts’ stratcgics for engaging white readers.

Analysis of Roll of Thunder, Hear my Cry (1976)

Winner of the 1977 Newbery Medal, Mildred Taylor's Roll of Thunder, Hear My
Cry (1976) is one of several novels and novellas aboul the struggles of an African
Amgerican family, the Logans, to keep their land and dignity despite economic
Depression and racial oppression in 1930 rural Mississippi. The events of the story
are focalized through the narrative voice of nine-year-old Cassie Logan; readers arc
initiated into the evils of racism with the Logan children, who have been nnusually
sheltered from its stings, Taylor anticipates objections adults might have te children
reading about this disturbing subject through the words of family patriarch David
Logan who convinces his wife, Mary, to let their childven hear storics of the
atrocities of slavery: “These are things they need to hear, baby. It's their history”
(Taylor, 1976, p. 148), The Logan children and readers arc raught to resist racism,
despite the high costs. Dual implied audiences are constructed as the novel models
separate strategies of resistance for blacks (and by cxtension, other parallel cullures)

b According to The African-American Book Buvers Sty (2000), African Anmericans’ annug)
expenditures on books ranged From $272 million to $356 miltion doliars for the years 1995-2000
(p. 32). A survey of active African Americon hook lmyers indicated that 11% of the (adult) respondents
had purchased a children’s book for their own child in the previous 3 months, and 32% had purchased &
children's book as u gift in the three-month peried (Book Industry Study Group, 2001, pp, 1-21), These
purchasing rates for children’s books are particularly notable because ooly 11% of the respondents had
children urder the ape of 12 in their home (. 2-7).
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and for whites. Throughout the novel’s exposition of racism, all readers are
positioned to empathize with the Logan children’s indignation as well as their
resistance. The identification for the implied white reader, however, is split between
the black protagonists and white characters whose rejection of racism distinguishes
them from the white perpetrators of racist oppression,

Several tenets of critical race theory undergird the following analysis of Roll af
Thunder, Hear My Cry’s depiction of racism. First, critical race theory assorts that
racism 18 deeply embedded in socicty, permeating social institutions and perceived
as “ordinary, not abetrational” (Delgada and Stefancic, 2001, p. 7; see also Bell,
1992). Taylor’s novel shows racism us pervasive in the educational, legal, and
economic lives of those in the Logans’ community, accepted as normal and thus
seldom challenged by any except the Logans. A second tenet is that racism provides
both material and psychic payoffs, and that the economic benefits of racism for
materially privileged whitcs join with the psychic benefits derived by working-class
whites to create a large gronp with “little incentive fo eradicate” racism (Delgado
and Stefancic, 2001, p. 7). Roll of Thunder reveals both psychic and material
consequences of racism and shows white plantation owners and store keepers united
with the white sharecroppers—whose material interests might have been advanced
through alliance with the black sharecroppers -in oppressing blacks. Additionally,
Delgado and Stefancic note critical race theory’s “activist dimension,” which “not
only tries 1o understand our social situation, but to change it” (p. 3); Taylor’s novel
teaches resistance to the widely accepted norm. Perhaps most importantly, critical
race theory employs stories to give voice fo members of parallel cultures and to
counter stories of the dominant culture that conflict with the cxperiences lived by
those cutside the majority. Roll of Thunder, Hear My Cry serves as a counterstory to
domimant cultural narratives, including much melting pot and social conscience
children’s literature depicling African American characters,

Kevealing Racism

With almost overwhelming thoroughness, the novel tays racism bare for the reader.
Mary I.ogan explicitly teaches the workings of racism, similarly to how critical race
theory articulates them, elucidating the psychic and material acquisitions whites gain
from belicving their racial superiority. She explains to Cassic that some “believe that
white people are better than black people to make {themsclves} feel big” and that
those who profited from slavery “preached that black people weren’t really people”
as justification for their practice {Taylor, 1976, pp. 127-128), Myriad concrete
examples, initially in contexts with which child rcaders can ecasily telate, further
reveal racism, Statting school, Little Man, six-year-ald brother of the narrator, learns
as his siblings had before him the discrepant conditions afforded to blacks and whites.
The material aspects of racism arc obvious; ‘The school for black children, funded
largely by black churches (thongh overscen by a white school board) and in scssion
only 6 months of the year to accommodale Lhe economic necessity of child labor for
share crappers, consisted of “four weallier-beaten wooden housces” with only seven
teachers for 320 students (pp. 44, 15-16). In contrast, the county-funded white school
met for a full academic year in adequate facilities with sports fields and an expansive
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lawn. The black children had to walk—some for hours—to get to school. The bus
driver for the white students would “entertain his passcngers” on rainy days by
forcing the black pedestrians to scramble up almost inaccessible banks, making them
“comical objects to cruel eyes that gave no thought to [their] misery” (p. 43), and
underscoring psychic attributes of racism. Most teachers and students in the black
school, accepling the inequitable distributions of wealth as normal, are excited to
acquire discarded books, long used by “White™ pupils and now, in “very poor”
condition, assigned to the “nigra™ students (p. 25).

The humiliation of racial discrimination is made painfully personal when the
strong, smart Cassie is forcibly shown her designated inferiority to any white gith.
On her {irst trip to the neighboring town ol Strawberry, Cassic grudgingly accepts
the shopkesper’s waiting on adults before Lhe black children, but when she sees him
filling the order of a newly arrived white girl, she politely reminds him of their prior
order. Refusing his command to get her “little black self back over there and wait
some more,” she is bumiliasted—and angered and puzzled—as the shopkecper
questions “whose little nigger” she is before evicting her from the store (Tayler,
1976, p. 111). Shortly afterwards, Cassie is again shown the place a racist socicty
assigns her, When Cassic accidently bumps into a poor white girl, her apology is
deemed insufficicnt. She is ordered off the sidewalk, and when she resists
complying, Mr, Simms shoves her sprawling on the road and forces her to apologize
again to “Miz” Lillian Jean.

Such initiation sccncs, common in the Logan family saga, awaken the child
character and vicariously the imphled readers o racism’s wrongs. Cassie, who
despite loving parents’ protection has encountered much racism, is initiated into the
unfair realities of racism repeatedly because. she cannot recognize——lct alone
accept- --the extent to which sociely’s rules for blacks are different than for whites.

. Devoid of internalized racism, Cassic continues to be surprised and puzzied by
racist acts as well as angered by them, ller contfusion calls attention to the illogic as
well as injustice of behaviors that were so deeply engrained into practice as to be
tacitly accepted hy those around Cassie, blaclks and whites alike. Critical race theory
argues that the ordinarness of racism makes it hard to address (Delgado and
Stefancic, 2001, p. 7); thus the necessity of calling altention to the cvil that can so
casily be overlooked as normal. Implicd readers are positioned to identify with
Cassie’s suhject position and thus with her outrage at deeply cngrained racisim.
Cassie’s keen awarencss of the injustice of racism, however, is dangerous. Other
blacks—even family members—hurry to hush Cassie up, rush her from the store,
and compel her to apologize, thus adding a sting of betrayal to her cruel experience.
Her initiation, therefore, helps readers see racism’s complex enmeshmernt into the
social fabric even as it drives home ils painfulness,’

7 Critical race theory’s emphasis on the ordinariness of racism is especlally velevant in conternporary
society to counlerbalanes the common cultuial story that back racist acls oceurted in the past bat are rare
aberrations loday. Nowever, Taylor shows the normalization of racism in her setting as, for example,
most black teachers are grateful to receive worn, discanded books, The genre of RTFAMC simultaneocusly
makus ils rucisin easier (o see and understand and easicr for readers to distance from themselves, Ropers
and Christian (2007} include historicizing racism as one strategy by which children’s books dealing with
race from a while perspeclive can distance the reader from understanding the continuing damages racism
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Roll of Thunder, Hear My Cry gocs beyond the child’s experiences of racism,
pervasively damaging though those are, 1o show the institutional effects of racism in
economic and Jegal rcalms. The land-owning I.ogans are privileged, however hard
they must struggle to maintain their land amid epression and efforts of resentful
whites to deprive them of it, with options unavailable to their landless neighbors.
The Logan children glimpse some of the financial impositions faced by most of their
black neighbors and how “rights in property are contingent on, intertwined with,
and conflated with race” (Harris, 1993, p. 1714) when Lheir mother organizes a
boycott of the Wallace store. Most blacks in the Logans’ community were forced to
pay high prices, exlortionate interest, and “risk” money to oblain necessities on
credit at this slore, backed by the plantation owners for whom they sharecropped.
Seldom clcamlg their debts for the year, they were locked in an exploitative
system.® In one vivid object lesson on how blacks were treated unequally in regards
to Jaw enforcement, Mary Logan takes her childeen to see a victim of the Walace’s
racism who had been doused with kerosene and set afire; “A stll form ... with
glittering cyces, The face had no nose, and the head no hair; the skin was scarred,
burned, and the lips werc wizened black, like charcoal” (Taylor, 1976, p. 97). The
burned man's offense? Trying to stop the Wallaces from burning a nephew accused
of flirting with a while woman. A black woman who 1old the sheriff what she had
witnessed was sent home as a Har (p. 40}, while the Wallaces bragged about their
actions committed with impunity (pp. 40, 98). The novel ends with a bluck hoy
accused of a crime actually committed by his white “friends.” He escapes lynching
only to be jailed until sentenced to die, The children—and reader—repeatedly view
the intertwining of racism and power in economics, law, and daily life.

The exposé of racism on almost cvery page of the novel might make Roll of
Thunder, Hear My Cry scem mercly didactic, but such a reading would deny an
essential aspect of the novel.” As powerful as Taylor's dissection of racism is, the
novel is above all an engaging family story with lkeable, compeliling characters.
Michelle Martin argues that the power of Taylor’s Logan family novels lies not in
their didacticism, but in their “complexly interrogative nature™ by which readers are
posed questions rather than given “simplistic” views of racism and are forced “io

Fuouvinote 7 continued

inflicts on peuple of nunwhite color today. Brooks and Hampton (2005), however, argue that RTHMC
provides a safe space for Jearning about racism in al] its complexity and “lacilitates a means by which the
past can become a part of the present in the imaginations of {Taylor's) readers” {p, 97).

§ Many whites, sach as the Sinms, were also locked into the exploitative system but still considered
themselves seperior to all blacks, reaping social and legal benefits Tor their race. Thus the oppressed were
divided. According to eritical race theary, the psychic benefits working class whites derive from feclings
of superiority converge with the material benefits devived by eliwe whites, providing incentives to
perpetuate racism (Delpado and Stefancic, 200, p. 7).

? Johnson wotes that literawre for Black youth tends to be “instruclive and pedagogical at its
fovndations,” partially as a corrective 1o stersotyping (2}, She defends this didacticism, avguing, “it is the
responsibilily of Aftican Amefican adults 10 instruct oar young people ubont vur collective histories as
well as to puide then in their develupment as individuals, while also initiating them inte u culture, with
all that entzils, 1 maintain that ‘message’ and *art’ can and do work {ogether (o accomplish these ends.
‘Message” and ‘wrl’ constifuie & whole in the form of children’s Ytcrature and in Black childven’s
literature in particnlar” {1990, p. 2). RTHMC exemplifies Johnson's argument.
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judge characters by their actions and not by their ethnic identities” (1998, p. 6). Roll
of Thunder leaches by inviting readers to enter into the lives of the Togans and to
care about them; through this identification, the implied readers are led to deeper
understanding of racism. They arc also nudged inte resistance (o racism, though the
role they play in the resistance and affective response framed for them differs for
black and white implied readers.

Mudeling Resistance and Providing Heuling for the Black Implied Reader

Black and other parallel cultre audiences are taught strategics those targeted for
oppression can use to combalt racism, Roll of Thunder, Hear My Cry does not present
blacks as merely victims; the Logans are active agents of resistance. T'hough some,
like the children’s Uncle Hammer, must be restrained from fighting oppression with
impulsive vielence, mostly we see blueprints for stratepic resistance. Mary Logan
models overt, costly opposition, risking her family’s precarious financial sceurity to
organize a 3-month boycott of the Wallaces® store; although she knows her actions
will ncither destroy the Wallaces or pravide real justice, “it'[l hurt them and we’ll
have done something,” she claims (Taylor, 1976, p. 151). She sacrifices her beloved
job for her activism and for teaching the history of slavery as remembered by blacks,
not as described in the tattered textbooks provided by the white school board. Kelly
MecDowell notes that as Mary “unveils the power structure for her children, showing
them exactly what power is capable of, who wields it, and who is victimized by it,”
she “shows them how apency is possible” (2002, p. 218).

The most successful strategies of resistance, howcever, are 1he covert, subversive
strategies advocaled by David Logan, which mirror tactics used in Afro-American
folktales. Mary Turner Harper deseribes how the “heroes of these tales, usually
smaller and certainly less powerful, eventually triumph over their stronger and more
powerful foes through sheer cunning and wit.,.. they ponder, plan, and act—
sometimes quickly, sometimes deliberately—and most often succeed in their
endeavor” (1988). David chooses his battles tactically, he suppresses his desire to
thrash Mr, Simms for his psychological damage to Cassie because the consequences
would be too greal. Ile validates, however, her need to retain her self-respect, only
cautioning her to caleulate her aclion’s costs, So Cassic comes up with a trickster's
plan of vengeance, Pretending to be Lillian Jean’s “slave” for a tnomh, she
manenvers herself info position to attack the white girl fiercely and with impunity.
The secret revenge is satisfying, as was the siblings’ earlier scheme to incapacitate the
white children’s school bus. Their father’s subterfuge at the end of the novel is carried
out with equal scerecy, though at great sacrifice: Fle burns a quarter of his own cotton
crop, making the arson appear the result of a lightning storm, in order o galvanize a
local plantation owner Lo stop a tynching, Black---and other nonwhite—readers are
shown decisive action to combat racism is risky but nccessary to preserve dignity.

Black readers who engage in identification with the Y.ogans and their resistance
to racism guin Llhe benefits of seeing their culture featured positively and
realistically. They see people who look like them living life authentically, with
strength, love, and dignity amidst oppressive, degrading circumstances, They can
take vicarions pleasure in “stories abouf the small and olicn dangerous triumphs of

@ Springer

Defs' App'x Vol.10 - 2723 DOJ000283



! \
Children’s Literature in Educatior A Hfhﬂf‘ § p er, bunal Cﬂpy 129

Black people ... about human pride and survival in a cruclly racist society”™ that
were a rich part of Mildred Taylor's family life and lore, but absent in the history
books she read in school and novels she “devoured” at the library (Taylor, 1977,
p. 25). Storytelling, Ladson-Billings and Tate argue, has served as “a kind of
medicine to heal the wounds of pain caused by racial oppression” (1995, p. 53). The
black implied reader of Taylor's novel is richly dosed with this medicine and
nourished with a narrative of courage and caring,

Splitting Antiracist Identification for the White Implicd Reader

The white implied reader’s relationship to the subject matter of the novel is more
vexed than is the primary audience’s, The narrative, focalized by Cassic Logan,
positions white readers as well as black to identify with the black protagonists and
root for their success in all schemes for resistance. An implied reader from the
dominant culture is, however, positioned differcntly from an oppressed group
audience in regard to racism. Though stimulated to empathy, the white implicd
rcader is unable to enter in the samce way into the lellowship of suffering as an
underdog, gaining strength for resistance, and being healed through sharing insider
stories. Whilc perceiving racism through the eyes and voice of the black narrator,
white readers nonctheless look more like those whose relentlessly evil, illogical
oppression against the T.ogans and their community is exposed-—and combated—
page after page after page. This narrative does not, morcover, allow race to be
overlooked. In Roll of Thunder, Hear My Cry (1976), Taylor uses two basic
strategies that targel racism, rather than white people per se, as antagonist and thus
rhetorically position the white implicd reader so that the discomfort of the split
identification illuminates racism and encourages opposition to it rather than merely
promoting white guilt, '

First, the novel refuses a simple binary of black as good and white as evil,
Racism ilself is presented as evil, but black and white characters within the evil
system demonstrate that no race has a monopoly on virtue or vice., Blacks behave
wiscly and rashly, altraistically and groedily, vengetully (to other blacks as well as
rebelling against white oppressors), cautiously and courageously—as do whites.
Mary Logan states the message dircctly: “White is something just like black is
something. Dverybody born on this earth is something and nobody, no matter
what color, is better than anybody else” (Taylor, 1976, p. 127). Morcover, the
realistically complex human interactions make identification ambivalent for all
readers. Martin aggucs that Taylor's Logan family saga contains clements which
“serve to push readers into complicated subject positions,” including natrative
perspectives that sometimes “alienate” the reader “because of the narrator’s
extreme, controversial, or unwise attitudes and behaviors” (Martin, 1998, p. 8),
Episodes like Cassic’s humiliating wip to Strawberry, described above, (,nmpllc,dtc
the readet’s identification with the protagonist. Through the “emotional power” of
the scones, “readers are drawn into Cassie’s fear, rage, snd humiliation” but may
also “find themselves lorn betweeu the subject position of the oppressed who would
cheer Cassie on for confronting injustice, and that of the oppressor, who would want
her to shut up and conform to social cxpectations” if only ta keep her safe (p. 9).
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Readers are not positioned to identify with the racist shopkeeper or with Lillian Jean
or Mr. Simms, but instead are likely to split their identification among the ountraged
Cassie whose pain we feel, her family members who compel Cassie to comply with
racist demands to protect her, and Jeremy Simmes, who witiesses Cassie’s troubles
and abortively tries to smooth matters over before being frightened into silence.

A second strategy for targeting racism, not the white race, as antagonist of the
novel 1 the depiction of sympathetic antiracist white characters with whom readers
can identify, thus rejecting identification with racists, The first chapter scts up
secondary identification for the white implied reader with Jeremy Simms, a white
boy whose rejection of racism distinguishes him from his family and comumunity;
Mr. Wade Jamison, an affluent lawyer and self-professed “Southerner, born and
bred” who nonetheless disagrees with the treatment of blacks in his community,
exiends the secondary identification. In his essay “White Noisc: Toward a Pedagogy
of Whiteness,” Henry Giroux (1998) calls for cducators and students to rethink “the
subversive possibility of whileness” to include antiracist racial practices. While
insisting on the need to have “critical analysis of whiteness address its historical
legacy and cxisting complicity with racist exclusion and oppression,” he also
advocates “a nuanced, dialectical, and laycred account of whiteness that would
allow white youth and others to appropriate selective elements of white identity and
culture as oppasitional™ (p. 43). Taylor’s nse of while role models who partner with
nonwhites to combat racism illustrates one possibility for white subversion of
racism. The exemplar white ally Wade Jamison continues the legacy of his father,
who had helped Cassie’s grandfather get a fair, legally-binding contract for his land,
providing legal assistance in the Logans’ battle to keep their land, He collaborates
with the Togans in their boycott of the Wallace store, exiending credit so that
sharecroppers could participate and thus forestalling the Logans® risking their land.
Cognizant that he will pay socially and economically for his assistancc—and that
the plan is doomed to failure—he nonctheless pursues the opportonity. Guessing
that David had set the fire that destroyed Logan crops to stop the attempted
lynching, Mr. Jamison provides wise advice ubont concealing his dangerous secret.
Mr, Jamison himself had. tricd to prevent the lynching; even afler the mob
threatened to lIynch him, too, he still “shiclded T.J. with his own body” (Taylor,
1976, p. 255). In short, as Harper (1988) wriles, he is *the lost conscience of his
community” who acts—at the risk of status, money, and life itself—on his belicf
that black people deserve justice. Though Jamison cannot transforme an unjust
society, his participation in the struggle against racism is, like the Logans’ efforts,
intrinsically meaningful, marking the lawyer as worthy of crulation.

Hyen while providing positive white role models for her white implied audience,
Taylor structurcs the novel o focus primary identification with the black
protagonists and spotlight African American cultural consciousness, retaining a
divide between black and white for her characters and in the white implied reader’s
identification. The novel consistently centers the black characters’ agency and
perspective. In doing so, it counters social couscience novels which often spotlight
active white subjects who save the passive black victims of racial prejudice, sending
tmmplicit messages thal once a while character has befriended a black character, a
solution fo racism has been at least partially effected (McNair, 2003, p. 28; Sims
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[Bishop], 1982, p. 200, In contrast, Mr. Jamison®s role as white ally is a supporting
one, and his assistance accentuates the racism in society, rathet than mitigating its
scriousness. His inferactions with the black community occur because his mastery
of the law is needed to comibat racially-based injustice. The Logan-Jamison
relationship, while cordial and respectful, cxcludes socializing,

The novel uses the other sympathetic white character, Jeremy Simms, (o
reinforce its teaching, in contradiction to the thetoric of tnuch melting pot and social
conscience literature about race relations McNair, 2003; Sims [Bishop], 1982), that
meaningful fricndship between people of differént races is virtually impossible
within a racisi society. Unlike Jamisen, whose wealth, education, and profession
grant him a powerbase from which to serve as an ally, Jeremy Simms is the poor,
scanily educated soo of a landless man with a history of resenting the land-owning
Logans. Despite his background, Jeremy secs the wrongs of racism and repeatedly
strives to befricnd the Logan children. His character is admirable to readecs, but his
position within the nuvel, as Bosmajian (1996) notes, is that of a complex scapegoat
figure who endangers himselt by his attempts to cross the color line and is left
isolated, Mis efforts at friendship fail. Although the Logan children like Jeremy,
they are uncomfortable with overtures violating both black and white standards of
conduct, Jeremy’s [ather beats his son for associating with blacks, inscribing the
societal prohibition against boundarv-crossing on Jereny’s body in red welts. David
Logan acknowledges that Jeremy might have the makings of a good friend, but
opposes Lhe cross-racial friendship as far too risky: “friendship between black and
whitc don’t mean that much ‘cause it usually ain’t on a cqual basis .... We Logans
don’t have much to do with white folks....’Canse white folks incan trouble ....
Maybe one day whites and blacks cun be real friends, but right now the country ain’t
built that way™ (Taylor, 1976, pp, 157-158). Whilc Mr. Logan’s analysis leaves the
possibility for cross-racial friendship open if society can aftain the equality
necessary [or true friendship to flourish, it questions the ability of the individual to
transcend the larger society’s racist mindset consistently within the intricacies of
interpersonal relations.'® Jeremy Simms complicates white reader’s split identifi-
cation by demonstraiing the difficulty of bridging the gap between black and white.

A pathetic character whose couragcoeus allempts to cross the color line leave him
isolated, Jeremy 15 also the while character with whom young white readers are
positioned to identify most strongly, second only to their identification with the
black narrator, and the onc with whom identification is most painful. Wade Jamison
is a great role model, worthy of the tribute David Logan pays him: “there ain’t no
better man, black or white, I know ‘bout” (Taylor, 1981, p. 180). But admirable as
he is, Mr. Jamison remains a flat character, self~contained, into whose mind readers
cannol peer, Jeremy is a mare open character, one whose age, innecent bafflement
about racism, vulnerabilities, and desire for friendship create more common ground
with young readers. The characters of Wade Jamison and Jeremy Simms provide

' The Road to Memphis (Taylor, 1990, a Logan novel set 8 years after RTHMC, vindicates both David
and Jeremy: in a moment of white racial bonding and status-building, Jeremy participates in 2 game of
“coon-huniing” in which whites “tree” a young, black man {pp. 7)- 78}, He later redeems himself and
fulfills his role of scapegoat; he assists in the cseape of a friend of the Logans who after much provocation
allacked white men, including a relative of Jeremy's, and conscquently is expelled from his fanily.
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room for white readers to identify with one of their race while identifying against
racism, but Jeremy’s role as scapegoat and David Logan's insistence on separation
from whites renders the marginal place created for white implied readers’
identification an uneasy ome. The comfort of vicarious sclf-satisfaction in
identifying with entiracist positions is denied. Karen Patricia Smith calls Jeremy
*Chrst-like” but alsc associates him with collective white guilt, decreeing bis fate:
“to forever witness, internalize the wrongs committed against blacks, and be an
outcast among his own people” (1994, pp. 234, 260). Because Jeremy is admirable,
his character underscores ‘I'aylor’s refusal to handle racism in a simplistic way-—
either by presenting a racially-based dicholomy of good and evil or by treating
Jeremy’s {riendly overtures as a solution to the tharny, culturally embedded issue of
racism, Racism, the novel insists, is oot a matter of individual feelings, but
institutionalized power structures that create deep-rooted cultural norms highly
resistant o change. Yet Roll of Thunder, Hear My Cry (1976) powerfully engapes
readers of all colors in empathy with its protagonists and advocates strategic
resistance to racism for both blacks and whites.

Analysis of The Watsons go to Birmingham—1963 (1995)"

In Newbery and Coretta Scott King honor book The Watsons Go to Birmingham—
1963 (1995), Christopher Paul Curtis also promotes resistance to racism, but the
novel’s tactics for combating racism differ from those of Roll of Thunder, Hear My
Cry (1976). In contrast to Taylor’s analytical approach, which attacks racism very
frontally and instructs readers, black and white, in stratepic resistance, Curtis’s
novel combats racism stealthily, not emphagizing race and racism until sirong
dentification with the protagonists has been cstablished, then psychologically
pusitioning black readers to survive strong within a racist society and all readers to
empathize with the black protagonists and thus reject a racist mindset. While Taylor
establishes distinct black and white implicd audiences in Roll of Thunder, Hear My
Cry, Curtis’s The Watsons Go Tn Birmingham—I1963 addresses both a broad,
mainstream American implied audience of people of all races (including whites) as
well as a more distinetly black-conscious implied readership. Curtis’s novel de-
emphasizes racial dichotomy, focusing on blacks and virtually writing whites out of
the text. Whites are mentioned brielly, but never appear—--cither as encmies, allies,
or acquaintances—even though a murderous racist act provokes the climax of the
novel. In fact, Curtis refused to add white characters with whom (presumably white)
readers could see Kenny interact, though his cditor encouraged him to do so
(Morgan, 2002, p. 211). Lacking white role models and antagonists, white readers
do not have the split identification set wp in Tayfor’s novel, but rather are positioned
to identily with the black Watsons in their compelling humanily, against the
monstrosity of tacism. A brief reference in the epilogue, acknowledging whites®
participation in the fight for civil rights and thus implicitly inviting white readers to

" Much of the analysis in this section is based on a puper presented at the 35th Annual International
Clonference of ihe Children's Literalure Association (Barker, 2008),
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join the beroes advocating for social change, is the only overt nod toward whites’
inclusion in the novel's broader audience. The cpilogue similarly provides the
novel’s most direcl leaching against racist oppression and encouragement of
resistance. The novel’s effectiveness in drawing readers into the Watsons® world,
however, creates identification sirong enough to hook readers of all races as the
narrative works fo cenler a black perspoctive and undercut racism.

Some of the same tenets of critical race theory that illuminated the analysis of
racismrevealed in Roll of Thunder, fiear My Cry also shed seme light on The Watsons
Go to Birmingham—1963. Racism is less overtly centered in Curtis’s novel,
especially in the early chaptets, than in Roff of Thunder, but references to it still
appear often enough that reading through the lenses of critical race theory, we see the
pervasiveness of it and glimpse its psychic and legal consequences infringing upon
the family’s freedom. Additionally, The Watsons Go to Birmingham—1963, like
critical race theory and Roll of Thunder, challenges the notion that racism is
“normal”; the nafve narrator centers the black Watsons as the norm and presents
racism as something incomprehensible, abject, and inhuman,'® Most significantly,
however, critical race theory’s teaching about the power of stories reveals how this
narrative of a fictional African American family can help nonblack readers “hridge
the gap” between different worldviews and “understund what fife is like for others”
(Delgade and Stefancic, 2001, p. 41), pethaps {(re)shaping (hinking while reaffirming
the commadn humanity of all races. The following discussion of The Watsons Go to
Birmingham—I 963 analyzes how the novel engages all readers while creating an
especially strong black implicd audicnce. It thus [rames identification to affirm black
readers while stretching and re-formulating white readers’ mental and emotional
perspectives on race, combating racism subtly yet pervasively,

Establishing ldentification with Readers of All Races

In contrast ta the explicit exposition of racism from the beginning of Roll of Thunder,
Hear My Cry, the first several chaplers of The Watsons Go o Birmingham-—1963
have a low-key emphasis on race, Instead, they serve to ground readers within the
wotld of the novel, drawing them into identification with the Watsons through
depictions of everyday family life, un earthy focus on bodily functions, and humor,
Readers of all volors can relate to the family dynamics. The first chapter scts the tone:
we see all five Watsons—Dad/Daniel, Momma/Wilona, 13-year-old “official
Juvenile delinquent” Byron, the 10-year-old narrator Kenny, and kindergartener
Joetta—huddled on the couch for warmth (with Byron tucking the blarket in aronnd
“him so that he doesn’t touch anyone) as Dandel entertains his children with tales—
disputed and revised by Wilona—of his rival who had proposed to their Momma
about the same time he had; wo see the brothers bullying and teasing each other, but
Kenny also “almost [breaking] his neck” racing into the house to get help when
Byron freezes his lips to the car mirror he has kissed; and we see the Dad cracking up
as he “wipcd away the tears and the little mustache of boogers on Bryon’s lip” while

% Analysis of the naive narrative perspective and its role in creating identitication between implicd
reader and text was developed more fally in my 2008 conference paper (Barker, 2009),
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little sister Joetta sobs in concern for Byron’s situaton. Such scencs render the
Watsons very human, easy to laugh with, relate to, and care about.

The Watsons’ humanity end the novel’s humorous perspoctive are further
emphasized by the narrator’s attention to bodily functions. Slob and drool arc
everywhere. In erotionally-charged moments, Kenny is likely to describe outpour-
ings of tears and boogers, or diibbles of urine down the lcg. After Byron rescues
Kenny from drowning, Kenny focuses not on his reliel at surviving, but on the fact
that Bryon dropped him face-first in a pile of his own vomit. As seems (ypical of a
10-year-old boy’s perspective, Kenny's choice of physical details tends to emphasize
universal bodily productivns—the more disgusting the better—rather than appear-
ance, Unlike Roll of Thunder, which celebrates black bodies in its (requent
descriptions of “crinkly haic” and skin “the color of a pecan shell” or “tawny-
colored” or “of the deepest ebony™ (Taylor, 1976, pp. 28, 32-34), and in contrast
to “melting pot books” which ignore all differences among racial groups except for
the physical cnes (Sims |Bishop], 1982, p. 33), The Wassons seldom mentions
physiological racial imarkers, Hair is focused on when Byron defies his parents to get a
conk, a processed hairdo fashionable primarily among some blacks, but Kenny's
deseriptions of “reddish brown, straight, stilf and slick-looking” (Curtis, 1993, p. 87)
and “Mexican-style” (p. 89) hair do not emphasize African American traits. Skin
color is mentioned once, at the climactic church bombing, when “a river of scared
brown bodies™ runs toward the church (p. 184); wsually, however, while race is
manifest in many non-physical ways, rcaders see only the physiological processes
common to all races and a commen boyish [ascination with them.

Humor, above all, pulls readers of all races into the Watsons® world. In O the
Real Side: Loughing, Lying, and Signifying- ‘The Underground Tradition of
African-American Humor that Transformed American Culture, from Slavery to
Richard Pryor, Mel Waikins notes that laughter is a “humanizing factor” that leads
to identification with the object of the laughter (1994, p, 431). Curtis himself
acknowledges thal humor is “universal” and “welcoming” and can “pull readers
mm” and get them “empathizing with the character” {2002), Tn The Watsons Go to
Birmingham—1963 (1995), the frequent early humor, arising both from comic
episodes and {rom Kenny’s naive narrative perspective, implies normaley and
underscores the value of everyday life with safe roora for laughter, Additionally,
while they certainly mock each other, their communal laughter enhances the
Watsons™ family solidarity. Danicl’s cutling up in the first chapter brings the farmily
closer, quite literally, as the Watsons alt “huddled as close as [they] could get”
when he starts joking around. The shared laughter reifies boundarics of insider vs.
outsider, reinforcing the Watsons as victors over the unsuccessful suitor Hambone
Henderson and his non-existing progeny the Hambonetes {Curtis, 1995, p. 4).
Laughing with the Walsons, readers ate positioned with them as insiders.

Establishing a Black Implied Audience within the General Readership
Although early chaplers do not spotlight explicit issues of race, focusing on common

humanity as they position all readers to identify with (he Watsons, race is central to
the Watsons’ identity, and nearly cvery aspect of the novel reflects its Aftican
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American vantage. Subtle racin] signifiers in the early chapters are instrumental in
creating a Dblack (or al least black-conscious) implied reader within the broader
implied audience, a reader predisposed to nolice race when creating meaning from the
text. Revelation of the Watsons’ race is slipped in during the first chapter, embedded
in Dunicl Watson’s comical story of his rival suitor who duplicitously warns Wilona
that Flint lacks colored people and in the parents’ argument about the rival merits of
Flint and Birmingham, with Daniel’s caustic reference to Birmingham’s “Coloreds
Only” bathrooms (Curtis, 1995, p. 5). A foreshadowing glimpse of racial turmoil
appears again in chapter two in a tcacher’s comment that the world is often hostile for
Negroes; again, the comment is made within a parrative discourse that directs
attention elsewhere—in this case, on the hostility Kenny faces from peers as teachers
show off his reading skills. Slipped into the narrative action without attention being
called to them, these early racial cues are unlikely to register with white readers as a
significant point of difference that lessens their identification with the protagonists,
The racial cucs are, however, likely (o register with readers attuncd 1o considering
race as a significant aspect of life and to create stronger resonance to the identification
black readers develop with the characters.

Other signifiers of racc—more likely to be un the tadar for black rcaders than for
non-blacks-—permeate the early chapters which so effectively build reader engage-
ment with the Watsons. One is the dialect, Another, noted by Christine Doyle (2009),
is Curtis’s selection of aspects of 1963 culturc that have “special resonance” for
African Americans who recognize them, such as references to Langston Hughes’
poctry and to Bobo Brazil (professional name of African Ametican Houston Harris),
world professional wrestling champion in 1962, whe was instrumental in integrating
the sport of pro wrestling. Additionally, the “universal” humor in chapter one also
evidences African American characteristics. Jonda McNair explains that Daniel
Watson's tale of Hambone Henderson, his unsuccessful cival for Wilona, is a tall tale
or “lic,” a common genre of African American humor (though also enjoyed by many
cthnic groups), and that Daniel employs exaggeration and imitation in a distinctly
black ranner (2008, p. 205). All readers can enjoy the humor, but it will have special
meaning for those used to “lying” as cnicrlainment, _

Similarly, Byron’s getting a conk—-his “last siraw™ act of delingquency that
compels the Watson parents to take him to Birmingham—can be interpreted [rom
both broadly American and distinctly African American perspectives. Generational
conflicts over teen hairstyles arc common among many cthnicities, but viewing the
conk as equivalent to hair thal is o long, shaved off, or colored blue fails to
illuminate fully his parents’ reaction: Why do they decide to take Byron hundreds of
miles from home to live with a relative he has not seen for almost a decade after this
action, when his catalog of offenses includes lighting fires, stealing change from his
mother’s purse, getting in fights, repeatedly skipping school, unspecilied problems
with a girl, and joining a gang (Curtis, 1995, p. 118)7 The Watson parents view
Byron’s conk, his “Mexican-style hair,” as morc than just an aesthelically
displeasing fad; to them, it is a rejection of his racial identity. “Is this straight mess
morc attractive than your own hair? 12id those chemicals give you better-looking
hair than me and youor daddy and God gave you?” (p. 88), Wilona challenges Byron,’
tapping info what Paul C, Taylor calls an “antiracist acsthelicism” seen in the works
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of black artists and theorists including Toni Motrison, Gwendofyn Brooks, Zora
Neale Hurston, bell hocks, Cornel West, and Spike Lee. Participants in this
antiracist aestheticistn, Taylor argues, realize that the white-dominated culture has
defined beauty in tcrms of physical features admired by and typical of whitc people
and that these acsthetic standards are internalized by both whites and nonwhites:
they then “worry that racialized standards of beauty repraduce the workings of
racism by weaving racisl assumptions into the daily practices and inoer lives of the
victims of racism” (1999, p. 667), Straightening hair to conform to white standards
is & particular hot spot regarding antiracist aestheticism, as evidenced by Malcolm
X’s commentary about his first conk:

This was my first really big slep toward self-degradation: when I endured all
of that pain, literally burning my flesh to have it look like a white man’s hair. T
had joined that multitude of Negro men and women in America who are
brainwashed info believing that the black people are “inferior”—and white
people “superior”—that they will even vialate and mutilate their God-created
bodies. ... (Haley and Malcolm X, 1964, p. 54)

‘Thus while Byron merely thinks his new do is “cool,” his parents identify it as an
acsthetic cheice charged with racial value and send him to Birmingham to learn
some race-based realities.

Building on Identification to Make Race and Racism Central

During the carly chapters of the novel, while identification with the Watsons is
being established through the novel’s humorous accounts of cveryday life; the
Watsons® race 1s not emphasized. Racial markers in these early chapters can deepen
the identification for those attuned 1o them or be passcd over with liltle thought by
those less conscious of race. As the family prepares to travel to Birmingham,
however, a colar-blind reading of the novel is no longer possible; race is shown
exphicitly to martter. Responding to Kenny’s question about why they are taking
Byron to Birmingham, Danicl references the persecution African Americans fuced
in the South, noting Byron’s need to see “the way of the world” for blacks (Curtis,
1995, p. 123}. Furthermore, while readers of all races can identify with the Watsons’
humanity, the novel now reveals that the Watsons sclf-identify—quite strongly— as
black. The immenscly sympathetic kindergartency Joetta dislikes her goodbye
present—a whitc-skinned, blue-eyed angel with a dimple like hers —from a favorite
ncighbor woman because “it’s white” {p. 128). While the neighbor has called the
angel Joetta, the Watson girl sees no resemblance and tells her mother: “1 know that
angel’s name isn’l Joetta Watson™ (p. 129), Being black is integral to who the
‘Watsons are, Joelta’s stronp, explicil rejection of any identification with whiteness
is both a reflection of Black pride and a rejection of the common cultural myth of
white superiority. For many nonwhite readers, the emphasis on race and resistance
to the dominant culture’s dominance will reflect their experience, increasing
engagement with the text. White readers whao identified with the Watsons® humanity
and family interactions, who laughed with them as insiders, are now (rc)positioned
to identily with their African American experience, including both their racial pride
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and the racism they face. Thosc who may nol have chosen a book that centered
racial issues from the start have now invested in the novel and in identification with
the Watson family; they are forced either to abandon this emotional investment or to
continne their smpathetic identification as it siretches to include perspectives on
race from an Alfrican American vantage,

The humor uscd so effectively in the first hall of the novel to establish
identification with all readers is now employed to increase awareness and
understanding of racism and to personalize its impact. The novel's increased
emphasis on race corfesponds with a decrease in the frequency of humorous episodes
and a shift in the nature of the humor, Humor drops as racial issues become a focus to
reflect thal some social realities for African Americans are not funny. Mr. Watsen,
himself a master of humorous showrnanship, explains that the trip to Birminghant is
necessary to teach Byron that life “doesn’t have a lot of jokes waiting” for Aftican
Americans (Curtis, 1995, p. 123)—a prophecy which is quickly fulfilicd as Kenny’s
natrative loscs much of its characteristic humor in Birmingham as the boy is initiated
into incomprehensible dangers. The contrast in mood between early and later chapters
underscores Mr, Watson’s point about the challenges blacks face, though some humor
remains to signify the family’s resilience in the midst of oppression.

Not only docs the quantity of humor drop as the Walsons head toward
Birmingham, but the nature of much of the humor shifts to accentuate racism, Jonda
McNair’s “'I May Be Crackin’, But Um Fackin’: Racial Humor in The Watsons Go
to Birmingham—1963" (2008) analyzes four categories of racial humor in the
novel. The first, “lies” or exaggerated storytelling, characteristic of African
American culture but not necessarily focusing on racial issucs, was seen in the
opening chapter and discussed above, McNuir's other three calcgories, “the use of
sarcasm to emphasize the hypocrisy of American racism,” “poking fun at whites,”
and “the angicipation of racism,” appear most prominently as the Watsons arc
travelling to Birmingham. Because the novel de-emphasizes white presence so
much, the examples of poking fun at them, such as Daniel mocking “white” music
such as the Fawrence Welk Show and hillbilly tunes, are infrequent and subtle,
Although MeNair gives the purpose for ridicule of whites as reversing the dominant
culture’s hierarchy and creating Alrican Americans superiority over the whites who
oppress them (2008, p. 209), the jabs are mild enough to achieve those ends without
alienating white rcaders. The most prominent example of humor related to the
anticipation of racism originally seems to target Wilona Watson, who plans cvery
aspect of the family’s road trip in meticulous detail. Danicl jokingly imitates his
wife! “And Daniel, between Lexington and Chaltancoga you will inbale 105,564
times and you'll blink 436,475 times—that is, of course, unless you see something
exciting, in which case you'll inhale 123,876 times and blink 437,098 times”
(Curtis, 1995, pp. 143-144). Readers arc primed to laugh with her family about
Wilona's extreme preparations, but the laughter sets up a lesson on racism. When
Kenny asks why the family cannot just stop to eat and slecp whoen they feel like it,
Daniel employs surcastic humor (and a hillbilly accent) to reveal that given racist
realities, Wilona Watson’s intense planning was not actually so vety extreme:
“Y’all colored folks cain’t be jes’ pullin’ up tuh any o’ way-uh an be ‘spectin’ tuh
get no room uh no food, yuh heah, boy?”" Emphasizing the hypocrisy of American
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racism, he continues, “Whas a matrah wit’ choo, you thank this he-uh is
Uhmurica?” (p. 132). Daniel’s use of sarcasm is witty, but the injustice he reveals is
not amusing. The humor used as the Watsons head to Birmingham allows the
storyteller to present an African American perspective on racial problems and to
highlight racism’s harmful economic and legal impact in a way that diffuses tension
from this emotionally-charged issuc, lessening resistance for white readers without
distorting the scrious message.

Readers’ engagement with the Watsons now pulls them into empathic involyement
with the consequences of racism, making the church bombing in Birmingham, which
might otherwise scem merely abstract histery, “real” and relevant. As Curtis notes,
“the humor of the story adds to the emotional impact of the bombing. The reader
comes to know the family and hopefully has an emotional involvement in them by the
time the story gocs to Birmingham, In that way, the victims of the act become more
than names in a book—the reader says, “Wow, T know them'” (gtd. in Lescsne and
Curtis 1999). Curtis’s original drall, The Watsons (5o to Flerida, stalled after the
family lcft Flint, lacking a conclusion until his son brought home a copy of “The
Ballad of Birmingham™ and Curtis changed the Watsons’ destination (Morgan, 2002,
p. 199). The historically significant destination adds powerful impact to the novel, but
can only do so by building on identification arising from the humor and grounding in
the Watsons® lives effected in the cartier chapters.

Préscnting Racism in a Way that Promotes Resilience for Black Implied Readers
and Empathy for White Tmplied Readers

Al the novel’s climax, the narrative shifts from a down-to-carth, humorous mode to
tragedy and a magical realism that not only adds an extra Tevel of emotional impact
from the church bombing while keeping Joctta safe and the novel bearable for
young readers, but also influences how implicd readers are positioned in regard to
racism. The novel actoally bas two climactic scenes with notable parallels, First,
Kenny nearly drowns in a whirlpool and is saved by a vision of Joetta as an angel
who inspires him to keep fighting his way to the surface and by Byron, who pulls
him from the water. Later, a bomb goes off in the church Joetla was attending. After
Kenny unsuccessfully seeks her, eventually fleeing the church in fear, Joctta returns
to their grandma’s house with a story of Kenny, though in different clothes, calling
her away [rom the church and laughing as she chased him down the strcet—away
from the danger of which she remains unaware, ‘I'he two scenes are linked together
not only by the repeated motif of Watson siblings rescuing one another from danger,
but also by the repeated appearance of the Waool Pooh, the narrator’s personification
of death. The magical realism of the Wool Pooh scenes continnes lo frame
1dentification of all readers with the Watsons, in opposition to racism. The parallels
drawn berween Kenny’s near-drowning and the aftermath of the church bombing
link racism with dangerous natural forces: powerful, incomprehensible, deadly—
and disembodicd. The symbolic assoctution the Waol Pooh develops with racism as
well as death works complexly to present racism, like death and natural dangers, as
an incvilable part of the world and as inhuman. The surrecal accounts of the Wool
Pooh, “big and gray with hard square-looking fingers™ and nothing but dark gray
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where his face should have been {Curtis, 1995, p. 176), target an enemy that is cvil
and abstract. Although we know that the racist bombers were white men, they are
not given a human face. Kenny expresscs puzzlement at news stories of “a bunch of
really mad white people with twistcd-up faces screaming and giving dicty finger
signs to some little Negro kids™ (p. 122); Byron briefly mentians “rednccks” who
would hang und eat Negroes {p. 146), and the family hears that a couple of unknown
white men had probably caused the bombing, but no while characters actually
appear. The racial conflict is framed less in terms of black versus white than as
human versus unthinkable horror—though the image of human is black. With no
other characters with whom to identify, readers of all races are positioned to identify
with the human Watlsons against the monstrous racism that sesks to devour thein.

The world of the Watsons and, according to critical race theory, of those reading
their story is bounded by racism (Delgado and Stefancic, 2001; Bell, 1992). The
Waisons Go 1o Birmingham 1963 combats that racism in much the ways that
Richard Delgado argues storytelling woiks to benefit members of oppressed groups:
through the “psychic self-preservation™ of the parallel culturc (1989, p. 2437) and
through helping members of the mujority race overcome the “otherness” of that
paralle]l culture and gain new perspectives (pp. 2437-2438). Hven though Joetta
escapes death, racism’s darmages to the Watsons are extensive, The psychic harm,
however, is partially healed by the novel's affirming presentation of strong black
identity and relationship. The Watsons’s black identity is not defined—even in
oppositional lerms—by reference to whites. In The Souls of Black Foik, Du Bois
(1989) refers to the “peculiar” double-consciousncss created by the dominant
coltural story that centers whites and “yields [the black person] no true self-
consciousness, but only lets him see himself through the revelation of the other

~world” (1903, p. 5), but in the black-centered The Warsons Go to Birmingham
1963, black readers get a perspective that is positively sel(-conscious. The Watsons
combatl racism not by attacking it, but by surviving with single-minded strength.
The emphasis is not on a white enemy to defeat, but on their own strong community
. that enables them to overcome,

Humor, which helped build identification and illuminated racism, once again
plays a strong role in healing and in the Watsons’ quest for control in (if not aver)
their world. Black males are marginafized in a socicty that is patriarchal but also
dominated by whites, but The Watsons Ge (v Birmingham—1963 (1995} shows
black boys learning survival and even mastery in their world. According to Dexter
B. Gordon, humor is a survival tool fostering resiliency and a sense of power; it is a
mechanism for self-affirmation and community solidarity for blacks (1998, pp, 257-
58). Mel Watkins notes that the comic perspective allows for an optimistic, effective
responsc Lo the challenges of life (1994, p. 431). Thus the humor in The Watsons Go
to Birmingham—1963 simullaneously makes the painful tragedy in Birmingham
more personal, but also provides an emotional cushion for the shocks that await the
family and readers. Af the conclusion of the novel, the narrative mode shifts back
towards the humor and boedily realism of the first part of the book. We saw that the
challenges faced in Birmingham rob the Watsons of bumor for the time; the bodily
grounding of (he novel is also lost in the almost surreal church bombing scene.
Describing his return from the bombed church o his Grandma’s house, Kenny
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notes: “I felt like ] floated up the front stairs” (Curtis, 1995, p. 186). When Kenny
regains control of his thoughts and cmotions and accepts Byron’s advice to
understand that “things ain’t never gouing to be fair” but that he must “keep on
steppin” (p. 203), the earthy humor returns. We can tell the family is back to normal
when Joetta bangs on the bathroom door: “Kenny, Byron said you’re feeling much
better now, if that’s right comec on out, T gotta go to the bathroom real bad” (pp.
205-206). The family’s solidarity and bumor testify their resistance to racism, so
while all readers can learn from the Watsons® resiliency, identification is likely to be
particulazly robust with black readers.

While Curtis’s black-cenlered perspective encourages nonwhite readers to be
strong while facing racial oppression, it also allows his treatment of race-bascd
vielence to be both thoroughly condemnatory and surprisingly non-confrontational
for white readers, Tt is certainly possible to read Curtis’s ncgation of white presence
and depiction of the actions of whites in inhuman, abject terms as subversive.
Subversive tones can also be hecard in Daniel Watson’s sarcasm and in Kenny’s
naively ironic comparison of the bloody, lifeless girls in their red, white, and blue
dresses with the American flag (Curtis, 1995, pp. 185-186). Yct the predominantly
genial tonc of The Watsons Go to Birmingham—I963 undercuts its subversion, The
naive narrator, incapable of grasping racial hatred, lacks the bitter ed ge to use humaor
as 4 weapon against oppression, and the narrative choice to depict the antagonist in
abstract terms diffuses conflict, Writing from an experienced black perspective,
Curtis combats racism, but does so through (reYformulations of identification rather
than direct attack. Critical race theorist Richard Delgado advocates such an
“insinuative” approach (1989, p. 2413), and Jonda McNair attributes the novel’s
snccessful reception to its “invit(ing] readers into the Hves of the Watsons and the
manner in which their lives are affected by racism and allow[ing] them to come to
their own conclusions™ (2008, p, 211). The empathy built as white readers enter into
the Watzony’ lives is no insignificant factor in the novel’s potential to underming
racism. A premise of critical race theory is that “members of this country’s dominant
racial group cannol easily grasp what it is like to be nonwhilte. Few have what W, E. B.
13u Bois described as ‘double conscionsness’™ (1elgado and Stefancie, 2001, p. 39).
The Watsons Go to Birmingham—1963 gives whitc rcaders a glimpse into sotne
nonwhite lives and perspectives. These readers are positioned to identify with the
Watsons and oppose monstrous racism without cver being put in position of cross-
identification between the black protagonists whoe pain their empathy and racist
characters who look more like them. Thercfore, the siretching of houndaries thal
occurs through identifying with an unfamiliar perspective in the novel seems non-
coercive and unlikely to provoke resistance or strong “white guilt” even as it
establishes the deadly nature of racism.

Conclusion

I have long considered Mildred Taylor's Roll of Thunder, Hear My Cry (1976) an
excmplar of children’s fiction thal combats racism. It dissccts racism to reveal its
complexity as a system deeply intertwined with cconomic, educational, and legal
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institutions as well as societal mindsets and personal prejudice and shows readers of
all races how to become agenis of resistance while offering an emotional attraction
that pulls readers into the Logan’s world with its strong, engaging characters. The
psychologically antiracist work of The Watsons Ga to Birmingham—1963 (1595} is
less overt, but it is no less valvable if it can reformulate attitudes and, in doing so,
hope to create new realities. Despitc differences in these novels’ artistic styles,
tones, and approaches to illuminating and combating racism, Roll of Thunder, Hear
My Cry and The Watsons Ga to Birmingham 1963 both have won large multiracial
audiences for their rich, culturally authentic stories of black characters who are
strong, attractive, and fully human. Both novels provide uncompromising African
Amgcrican perspectives, even on the controversial topic of racism, while offering
room for whitc rcaders to find identification within the novel and thus gain fuller
understanding of race and racial issues. While these books creaie identilications for
black readers in very similar ways, through authentic prescntations of African
Amcrican voices, their approaches to engaging and framing identifications for the
implied white reader differ in ways (hat shed light on textual strategies for
presenting their (counter)stories, engaging readers, and combating racism in the
process. Writing that targets African Americans has preat value for that insider
group whose position within the audicnce of black children’s literature is and must
remain central, Getting African American storics heard by people of the majority
race, however, also benefits black as well as the nonblack readers. If, as Delgado
argues, racial reform needs cooperation from the dominant group to be effective
(1989, p. 2438), within a racist socicty multiethnic literatore can only achieve full
societal benefits through stories that present the cultural distinctiveness of the
parallel culture and provide some degree of common ground that invites
identification from the majority race. Analyzing how multiethnic litcrary texts like
Roll of Thunder, Ilear My Cry and The Watsons Go to Birmingham—1963 frame
identifications for readers of different races is, thercfore, valuable Tor those who
teach children’s literature for at least three reasons.

First, being aware of how texts position audiences and influence the identifica-
tions readers create with characters and their responses to the lilerature can help
teachers anticipale potential resistance and prepare strategics for presenting the
literature effectively. Despite the manifold benefits authen(ic mulliethnic Tterature
provides readers of all races, an unfortunate rcality remains: members of the
dominant culture are often uncomfortable with multiethnic literatare that explores
the {misjuses of power in a racialized socicty (Ching, 2005, p. 130}, and members of
all races may object to children’s exposure to horriiic social and historical realities.
Individual rcaders may, of course, formulate a bewildering array of responses ta and
identifications  with a text as personal experiences influence readings (and
misreadings), but in books dealing with racism, much of the resistance likely to
be generated relates Lo race. Julie E. Wollman-Bonilla lists three major reasons that
her teacher education students reject works of children’s literature as “inapproptiate
for children”: (1) the text might “frighten or corrupt” children by introducing them
to painful realities from which children should be protected; (2) the text “fails to
represent dominant social values or myths”; and (3} the texl “identifics racism or
sexism as a social problem” (1998, p, 289). Literature depicting racist violence and
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contradicting the comforiable color blind ideology entrenched in the dominant
culture is likely to gencrate concern in all three categorics. Roll of Thunder, Hear
My Cry has, indeed, been a target for censorship, ranking 57th on the American
Library Association’s (2009) “Top 100 Banned/Challenped Books in 2000-
2007.7** Official challenges, like one made by an African American parent who
protested the use of an offensive, though historically authentic, racial epithet

* (National Coalition Against Censorship, 2004), puse 4 much less serious threat to
the novel’s readership base, however, than the (de)sclection criteria of teachers like
the one Wollman-Bonilla cites as commenting, “We shouldn’t be pointing out racial
differences™ (1998, p. 291).

Quality multicthnic litcrature should not be avoided because of the possibility of
resistance, but strategic presentation of the literature might increase its positive
reeeption. Delgado notes that civil rights strategies often “confront the obstacle of
blacks® otherness,” which increases the tesistance of the dominant group; the
identification established by stories holds the promising possibility of lessening that
otherness and “hold[ing] that instinclive resistance in abeyance” (1989, p, 2438). If
resistance is anticipated, stories like The Waisons Go 10 Birmingham—1963 that
address racism indirectly, creating common ground and building on that before.
introducing elements that might stretch some readers from the dominant culiure,
could be sequenced before books, like Roll of Thunder, Hear My Cry, that altack it
more frontally. Or discussions of texts that address racism directly might first
emphasize common ground, such as the child’'s perspective and the family
dynamics, before cngaging in issues of racism. Conversely, for advanced
discussions of racc in American society, literature presenting direct, though
complexly nuanced, presentations of race such as Roll of Thunder, Hear My Cry
(1976) might provide a clear bascline for racial issues such as how racism is
embedded in societal institutions as well as community mindsets. Literature that
presents racial issues less frontally, like The Watsons Go to Birmingham—1963,
might then be used to build on that knowledge o show how racial awarencss can be
manifested in less direct ways, For white students growing up in an era in which
color blind ideology is often cspouscd as a benevolent ideal and the myth of a post-
racial society is not infrequently believed, being able to see how race impacts the
identity and lives of members of parallel cultures is 4 necessary lirst step to being
able to recognize the continuing presence of racism.

A sccond benefit of seeing how lilerary lexts frame different racial audiences is
that such awarencss shows where instructional scaffolding via contextual knowl-
edge and theoretical frameworks might be particularly valuable in guiding more
nuanced and sophisticated understandings of the literary texts as well as the
perspectives they provide on race and racism. Building on historical information
about the settings of the novels, teachers can employ critical race theory to increase
readers’ recognition of how literary texts reflect the central role of race in saciety and
distinctly African American perspectives. Knowledge of African American literary
traditions can provide insight into the sophisticated use of didacticism-- often

B Y am unaware of any challengos issucd against The Watsons Go jo Birmingham—I963, (hough
Ballentine and Hill mention the possibility of school boards censoring it (2000, p. 18],
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dismissed as a simplistic literary fault in Euro-American criticism—in Roll of
Thunder, Hear My Cry and the artistic and rhetorical functions of the asymmetric
structure in The Watsons Go to Birmingham ~1963."* African American readers are
likely to respond most strongly to black children’s literature, but readers of all races
can goin a richer, more nuanced and layered reading of a novel like The Watsons Go
to Birmingham—1963 if they understand how the humor works both aniversally and
within a sophisticated African American tradition or comprehend the racially-
charged implications of Byron's conk.

Finally, awareness of the places left for readers of all races in multiethnic texts
such as Roll of Thunder, Hear My Cry (1976) and The Watsans Go to Birmingham - -
1963 reminds teachers that the literature is broadly engaging. Although my analysis
has focused on how these two historical fiction novels combat racism, in doing sa it
has revealed both the extensive literary art of the texts and their great appeal, Race
and racism are central thematic issues in both texts and worth analysis. Enorntous
value accrucs as thesc books give black children the allirmation of seeing their
people depicted positively and authentically in the litcrature read in school, give
non-black readers insight into African American perspectives, undermine racist
mindsets, and encourage advocacy for civil rights. The full vilue of these novels is
overlooked, however, when we focus only on the racial aspect of the texts. These
novels ure atural choices for mullicthnic lilerature units and Black History month,
but sharing them in classrooms should not be limited to such venues; they are also
strong options for lessons on characterization, narrative perspective, humor, and
other literary elements. They are great family stories and terrific choices for pleasure
reading, Indeed, I choose (o (re)read these novels and teach themt in my children’s
literature courses far less for their cultural henefits than for their literary artistry and
cmofional engagement. They are exemplars not just of quality African American
children’s literature, but of powerful literature.
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Wollman-Ronilla, Julie B, (1998). OQutrageous Viewpoluts: Teachers’ Criterin for Rejecting Works ol
Children’s Literatire. Language Arts, 75, 287205, ’

@ Springer
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ISSN 0045-6713, Volume 41, Number 2

This article was published in (he above mentioned Springer issue.
"The material, including all porticus thereof, is protected by copyright;
all rights are held exclusively by Springer Science + Business Media,
The material is Tor personal use unly;
commercial use is not permitted,

Unauthorized reproduction, transfer and/or use
may be a violation of criminal as well as civil law,
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M‘{npgrfen‘t@ession 8 (11:30 a.m. -12:45 p.m.) o ]

Westminster 1) B [1i: Session 8a: Selling Series

Chair: Laura M. limenez, Michigan State University

Xendra Magnusson, University of Winnipeg
“Lemeny Snicket's A Series of Unfortunate Events: Danlel Handler and Marketing the Author”
Graduate Student Essay Award: Master’s level fsponsored by Mavis Reimer, Unlversity of
Winnipeg)

Marie Robinson, Morgan State University
"Maying It Safe: A Critical Comparison of the Film and Book Versions of Philip Pullman’s The
Golden Compass”

William Thompsan, Grant MacEwan University
"From Series into Film: Re-imagining the World of Harry Poiter”

Conservatory; Session 8b: Children's Theater

Chair: Keith Dorwick, University of Louisiana at Lafayette

Jean Stringam, Missouri State University
“Michael Morpurga's War Harse: From a Child's Hlands to the London Stage to the University

Classroom”

Marilisa limenez Gargla, University of Florida
"Why Can't | Be Anne Frank?: Anne Frank Latina and the Case of the Madrid Musical”

Marah Gubar, University of Pittshurgh

“On Mot Defining Children’s Literature: The Case of Children’s Theater”
Ballrcom II: Session 8¢: Y. A Masculinities
Chair: Andrea Mei-Ying Wu, National Taitung University

Jani Barker, Southeastern Oklahoma State University
“Virtuous Transgressions: Holes and the Dilemma of Moral Masculinity”

Katy Stein, Longwood University
“The Progrossion of Male Self-Mutllation throughout Y.A, Literature”

Kaytl Purkiss, Indepandent Schalar
“Bullying Young Adult Literature: Visions of Adolescent Literature in Rockstar's Bully”
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ABSTRACT:
Virtnous Transgressions: Holes and the Dilemma of Moral Masculinity

Stanley Yelnats, protagonist of Louis Sachar’s Hofes and inmate of Camp Green Lake
juvenile detention center, is at his most virtuous when lying to his mother and stcaling a
truck to make a prison break. Holes® narrator informs rcaders, “If you take a bad boy and
make him dig a hole every day in the hot sun, it will turn him into a good boy. That was
what some people thought,”—an ironic statement that teases at the vexed concept, central
to the novel, of' how to construct a good boy. In the opening pages, we learn that Stanley
was, in fact, good—courteous, considerate, and innocent of the crime for which ke was
incarcerated. He is also a poor excuse for a boy, Passive, soft, powerless, he fails at
virtually any prominent standard of masculinity. Within the text he is transformed into a
boy who embodies and performs masculinity, but in the transformation, he risks losing
the traits that made him “good.” Ile must learn and adhere to an ethical code of conduct
that preserves his caring nature yet dissociates itself from conventional morality,
associated with good girls and unmanly boys, to become an admirable “bad boy,” Ouly
then can he be both good and good at being a boy.

Using scholarship in gender theory and the construction of masculinity, morality and
ethics, and historical and contemporary children’s literature as well as popular
contemporary accounts of the “boy crisis,” my paper examines Holes as a continvation of
a long tradition in “bey books” that define idcal masculinity in opposition to the feminine
and, not coincidentally, in ferms of transgression, while simultancously trying to socialize
boy readcrs into caring and responsible citizens, In this tradition, lawless deeds- - when
performed for altruistic motives—do not compromise the “bad boy” character’s status as
a good boy, but create it. With the concept of the idcal boy at its heart, Joles illuminates
many of the vexed and often contradictory dominant cultural messages regarding
masculinity and shows the continued tension between conccptions of masculinity and
morality.
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ABSTRACT:

Naive Narrators and Innocent and Experienced Perspectives on Race
In Three Historieal Novels by Christopher Paul Curtis

The ten-ycar-old boys who narrate Christopher Paul Curtis’s historical novels The Waisons Go to
Birmingham—1963, Bud, Not Buddy, and Llijah of Buxton arc characierized by their candid,
humorous, naive perapectives of the world. Their naivety, which is mixed with resilicncy and
survival skills, allows them to gaze on the world from a perspective of innocence, In doing so,
they invert society’s dominant racial paradigm by making Black the unnoticed norm while
rendering Whites as marginal or invisibly abject. Even in novels in which racist violence is
central to the conflict, white characters are seldom scon or heard, seldom talked about and even
more rarcly given a voice. In The Souls of Black Folks, W.E.B, Du Bois describes American
sociely as a world which “yields [the Black person] no true self-consciousness, but only lets him
see himself through the revelation of the other world,” but this deuble-consciousness is entirely
missing [rom Christopher Paul Curtis’s narrators.

Even with his naive narrators, Curtis also interjects an experienced perspective on race in his
novels, an awareness that race always matters in our culture and insight into the functioning of
racism, This experienced perspective comes first through the gaps between the narrators® (lack

- of) awarcness and the racial significance of the events they witness and the adult comments they
report, then later from the education on racism the narrators acquire during the novels. Even
when they become experienced in race matters, however, Curtis’s narrators retain single-
consciousness. Skilled liars (in the tradition of African American storytellers), they maintain
integrity of voice and a thoronghly Black-centered perspective—they just “know the score” and
are better prepared for lifc as Black men.
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Session 10-D Ta@f of S?n*;,ﬁm}szfm Room: 326

1:30 — 2:45 M@WJ Psaae, Elon University - CHAIR
A. Robin Hotfman, University of Pittsburgh

“Holiday House, Childhood and the End(s) of Time”

(2009 ChLA Graduate Student Fssay Award Winner, Ph.D. Level)

Alexandra Valint, University of Pittsburgh
“Mischief and Empire: Raising British Imperialists in
Catherine Sinclair's Holiday House”

Thomas P. Fair, Adams State College

“Domestic Imperialism and the Robinsonades: Challenging the
Colonial Paradigm” '

Session 10-E Obher Worlds Room: 330

1:30 = 2:45 Marek Ozievsice, Pﬁfﬁv@fm( Sehovlof Migher Education, “Wrvofaw - CHAIR
Jennifer Geer, University of Loulslana at Lafayette

“Imagining a Home for Women Writers in Jean Ingelow’s
Mopsa the Fairy”

Martha P, Hixon, Middle Tennessee State University
“Power in the Land: Three Paradigms of Magical Geography”

Arielle Heyman, Purchase College, State University of New York
“The Forbidden Fruit Complex: Otherworldly Creatures are
Peoplz Too”

Session 10-F Curlis and Eﬂr@ _ /Eo_om: 304
1:30-2:45 Nam‘:y . Tolran, Mitohell Ca ez -

Christine Doyle, Central Connecticut State University
“Using History: Three Ways of Looking at
The Watsons Ge to Birmingham — 1963"

Jani L. Barker, Southeastern Oklahoma State University

5 “Perspectives on Race in Three Historical Novels by Christopher
Pau! Curtis”

Chandra Howard, University of California, Riverside

“Depictions of Race and Ethnicity in Tony Earley’s Jim the Boy and
The Biue Star”

L]

25
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. Children’s Literdturé.AssociatiOn

February 26, 2008

Professor Jani Barker

English, Humanities, and Langauge Department
Southeastern Oklahoma State University

1405 'N. 4th Avenue .

Durant, OK 74701

Dear Prbfc_:ssqr Barker,
~ Onbehalf of the Children's Literature Association 2008 conference committeo, ampleased to

 inform you-that "Functional Shiits in Christopher Paul Curtis’s The Watsons Go to Birminigham--1963"
- has been accepted for presentation at the 35th annual Infernational Conference of the ‘Children’s Literature

. Association, to be held in Blopmington-Normal; linois, June 12- 14, 2008. Enclosed you will find a

presenter information sheet. Return of this sheet confirms your intention to attend the confercnce and _ N
- present your paper in person. - The deadline to return the preseriter information sheet is March 21. If
‘we do.net receive your information sheet by March 21, we will assurie, that you have withdrawn your
" submission, I ' : o T

The conference promises to be.a rich and exciting one, with a variety of speakers and panelists
interrogating constructions of "normal® and many othér aspects of children's and adolesceit Literature,
-~ Please note that panels will start on Thursday morning at $:00 a.m., and the conference will conclude with
a banquct on Saturday evening, There will be no Sunday panels. The complete conference program,
- including the time and day of yaur panel, will be posted on the internet at during April. :

- 'Unless you have spesifically indicated otherwise on your. presenter’s information shect by March
21, we will assume that you will be attending the entire conference, starting on Thursday moining. The
scheduls will be solidified aver fhie next month, as we aré notified of specific A/V requirements or - '
restrictions on the day and time that presentess can aftend. “An erail will be sent out to the ChLA2008
-listserve when the conference program is posted. If you have any questions, please contact Kathy
Kicssling at the Children’s Literature Association in Apri] (269 965-3180; info@childlitassn.org).

All presenters must be members of the Children's Literature Association and be registered for the
conference, A conferénce registration form is included here.for your convehience, and online registeation
- will be available after March 15 at http://www._english.ilstu.edi/Chi.A 2008/, Th case you need to either

_‘rejoin for 2008 or join ChLA for the first time, a membership renewal form or application is enclosed.
- Speakers must register for both the conference and ChLA membership by May 5 in order to be
included in the program. ' : ' :

. We have reserved rooms for The Chateau Hotel and Conference Center, in Bloomingtqn,'ll_lihois,
. for the nights of Wednesday, June 11 to Sunday, June 15. Information about how to make reservations
appears it the enclosed brochure, although reservations must be made by May 9 for conference rates at

the hotel to apply. Tlook forward to seeing you'in June, =~ '
o  Sincerely,

oS

Professor Roberia S%linger Trites
ChILA08 Conference Organizer

P.O. Box 138 « Battlo Creek, MI 49016-0138 TISA » (269) 965-8180 » fax (269) 965-3568 « www.childlitassn.org
Devoted to promoting scholarship and criticism in children’s literaiure
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Session 11C (continued)

Jani Barker, Southeastern Oklahoma State University
“Functional Shifts in Christopher Paul Curtis’s The Weatsons Go fo Birm ingham-1963"

"Theresa Rooney, Clemson University
“Stormwitch and the Fatlings of the Postcolonial YA Novel”

Session 11D: Playthings
Bonaparte Ballroom IT (Technology will be available in this room. J

Chair: Greta Little, University of South Carolina at Columbia

(tina Boldman, Eastern Michigan University
“Toys and Tokenism: Whitewashing Multicultural Toys”

Elizabeth Marshall, Sirnon Frascr University
“Re-envisioning Girlhood: Young Women, Femininity, and American Girl”

Megan A, Norcia, State University of New York College at Brockport
“Big Gate Hunting: Nincteenth Century Board Games Normalize Imperial Conquest
and Conuncree” :

N

Bession 11E; Reading Scott Westerfeld
Bonaparte Ballvoom HT

Chair: Teya Rosenberg, Texas State University-San Marcos
Billie Jurvis-Frceman, Ilinojs State University
“The Once and Future Savage: Adolescence as Socicty’s Savior in the Novels of Scolt

Westerield”

Joseph Campbell, Illinois State University
“The Wild Still Ifas Feoth: The Unerilical Boocriticism of Scott Westerfeld™

Mary Kiclbasa, Assumption College
“A Pretty Ugly Is xtra Special: Glossing the Hoverscapc of Westerfeld’s “Uglies”
Quartet with Luthian Flair to Illuminate the Normal”

27
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ABSTRACT:
Functional Shitts in Christopher Paul Curtis’s The Watsons Go to Birmingham--1963

One of the most noticeable aspects of Christopher Paul Curtis’s 7he Watsons Go to
Birmingham—19%3 is the extreme shift in tone and mood midway through the novel. The first
part of the novel is filled with frequent—if somectimes painful—laughter and with carthy dctail as
it recounts daily life for an African-American working class family in Flint, Michigan. In
contrast, the climactic ending recounts the narrator’s encounters with the dangers of nature and a
racist society, journeying into magical realism and strong sentiment, with littic humor, Far from
being a flaw in the text, Curtis’s unconventional shift in register is essential to the novel’s
integrity as art and cultural artifuct. Not only is the episodic family story at the beginning
necessary to prepare readers fox an intense, personal regponse to the threatened tragedy in
Birmingham, making what might otherwise seem mere historical abstraction fecl real to readers,
but formal elements such as foreshadowing, mirrored scenes, and the participant narrative voice
provide structural coherence to the text, The novel’s incorporation of a spectrum of tones and
generic conventions is improvisational, like jazz and other African-American art forms, but
never incoherent.

The shifts also reflect the social realities of the Black male in American society. Structuralist
concepls of binary oppositions and linear narrative quests arc linked to a patriarchal order from
which Black malcs are marginalized, but The Watsons Go to Birmingham--1963 shows African-
American boys learning survival and even mastery in their world, with all its disparate aspects.
Humor is central to this quest for control in (if not over) one’s world, Mr. Watson, himself a
master of humorous showmanship, explains that the trip to Birmingham is needed to teach
adolescent son Byron that life for Black men won’t be full of jokes—a prophecy which is almost
immediately folfilled as narrator Kenny’s narrative drops its characteristic humor when the boy
is initiated inlo incomprehensible dangers, Dexter Gordon and Mel Watkins both note the
importance of African-American humor as a survival tool and means of venting anger and
frustration over race-bascd oppression, but Kenay, whose experience with Whites seems limited
to television viewing and tales, is incapable of comprchending racial halred or grappling with it
through sardonic humor. Yet traces of renewed humor mark returning resiliency as he regains
control of his mind and emotions and accepts that while life is unfair, he can “keep on
stepping.’”

Works Cited

Curtis, Christopher Paul. The Waisons Go (o Birmingham—1963. New York: Bantam Doubleday, 1995.

Gordon, Dexter B. “Ilumor in African American Discourse: Speaking of Oppression.” Journal of Black
Studies 29.2 (1998). 254-276.

Watkins, Mcl. One the Real Side: Laughing, Lying, und Signifying—The Underground Tradition of
Afvican-American Humor that Transformed American Culture, from Stavery to Richard Pryor. New
York: Simon & Schusler, 1994,
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ABSTRACT:

Civilizing the Girl’s Wild(er)ness:
The Colonizing Work of Nineteenth-Century Domestic Fiction

While Anglo-American boys of the nineteenth century were being socialized to adventure
forth, take control of their world, and build empires in the marketplace, fronticrs, and
abroad, their sisters stayed home and learned—painfully-—to take control of themselves.
Girls’ fiction of the time modeled and promoted this domestication. i a teal sense, girl
protagonists (and the readers who identificd with them) were colonized by cultural forces
that mapped ‘heir hearts and minds, stripped them-- or led them to exorcise themselves—
of all wild and willful aspects that were outside the norms for socially acceptable
womanliness, and rebuilt them—or causcd them (o rebuild themselves-—with the
behavior, language, and identity of the adult ideal of femininity.

Just as colonization differs from overt conquest by its allegedly peaceful, non-violent
governance and its stated objective of benefiting the colonized with the promise of
making them more civilized, the domestication of gitl protagonists such as Ethel in The
Daisy Chain, Jo in Little Women, Katy in Whai Katy Did, is presented as the result of
benevolent and nalural forees leading to an ultimately desirable (though painful)
maluration. This naturalness is deceptive. The emotional discipline that effects the
transformation of willful girls into ladylike little women is powerful and extremely
pervasive, though almost imperceptible as it accomplishes its work without overt show of
external force. In addition to the loving teaching of feminine exemplars, texts employ an
arscnal of painful narrative weapons/tools to aid the girls in conquering themselves,
including injury or illness of the target gitl and danger or even death to those whom she
loves. The girls are all re-formed into the domestic pattern and declare themselves
happier and better for having their “wild natures” tamed; thus the work of colonization is
achieved.
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Anniversaries,
Histories, and
Colonialisms

Children’s Literature Association

34 Annual International Conference
Christopher Newport University

Newport News, Virginia

June 14-16, 2007

Defs' App'x Vol.10 - 2752 DOJ000312



Friday, June 15
Session 9
2:00-3:15 p.m.

G1: Colonizing the Child
Room: Waushington
Chair: Chris McGee, Longwood University

Alisa Clapp-ltnyre, Indiana University East
“Nineteenth-Century Children’s Hymnody: Defining Childhood amongst Chords and Verses™
R. Nichole Rougeau-Vanderford, University of Texas of the Permian Basin
“Clolonizing Childhood: Lewis Carroll and (he Native Child Photographic Subject”
«= Jani L. Barker, Southeastern Oklahoma State University
“Civilizing the Gitl’s Wild(er)ness: The Colonizing Work of Nineteenth-Century Domestic
Fiction”

Ok: Editors of Academic Journals: A Roundiable
Room: Monree
Chair: Richard Flynn, Children’s Literature Association Quarterly

Richard Flynn, Editor, Children’s Literature Association Quarterly
Mavis Reimer, Associate Lditor, Canadian Children's Literature

Michelle Abate, Assistant Editor, Children's Literature

3:30-4:30 p.m.
General Membership Meeling
in Ferguson Music and Theatre Hall

4:45-6:00 p.m.
Francelia Butler Lecture: Beverly Lyon Clark
"Pocahontas and Other Captives”
in Ferguson Music and Theatre Hall

23
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Section Four

SERVICE PROCEEDINGS

Service to Department
Service to University
Service to Community
Service to Profession

Defs' App'x Vol.10 - 2754

DCJ000314



FACULTY DEVELOPMENT AGREEMENT

After examination of the "Faculty Development and Evaluation System,” 1 agree that |
will focus faculty development for the academic year _ 2008-2009 according to the
followng items:

70 % Proportion of professional emphasis to teaching
20__ % Proportion to scholarship
10 % Proportion to sarvice

1 will give attention to the following oriteria as ones that | want to emphaslze and will
document work as indicated:

TEACHING:

o 1.2 Revise course materials (assignments, handouts, lecture notes, elc.) to fit with another new
textbook for ENG 3903 Technical and Professionsl Writing.

o 1.2 Develop/expand a unit focusing on multi-ethnic lterature for ENG 4893; rework cther units.

© 1.2 Realign teaching materials for onllne sections of ENG 4893 1o emphasize maore clearly the
ceurse structure of units and lessons with specific objectives for each.

SCHOLARSHIP: .

o 25,22 Rework my June 2008 conference paper for submission tc a peer-reviewed journal,

o 2.3 Submit a proposal for the 2009 Children's Literature Association conference.

o 2.1 Participate in a faculty writing group to encourage continued schelarship and review each others'
work.

SERVICE:

o 3.2 Serve on the Library Commitlee. i

© 3.7 Serve as the Higher Education representative for three Resident Teacher committees for middle
school language arts teachers

{Please indicate criteria by the numbers used in the "Faculty Development and
Evaluation System,"” and provide explanatory notes as needed. The above statement is
an agreement for areas of emphasis and is not to be taken as an implicit evaluation of
criteria not listed. 1t should be reviewad at mid-year and updated, if necessary.)

Faculty Member: ﬂmu/?" Z. M,,.L_ 9/12/2008

AGREED TO BY ‘ Date
Department Chair: %M 4\ ‘?/ Zaf 0%
: Date
Dean: __ Ztye Zes, Abteniaz, z
AC at
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FACULTY DEVELOPMENT AGREEMENT

After examination of the "Faculty Development and Evaluation System," | agree that |
will focus faculty development for the academic year _2007-2008 according to the
following items:

75__ % Proportion of professional emphasis to teaching
15 % Propoertion to scholarship
_10 % Proportion to service

f will give altention to the following criteria as ones that | want to emphasize and will
document work as indicated:

TEACHING:

o 1.2 Revise course materials (assignments, handouts, lecture notes, ete.) to fit with a new textbook for
ENG 3903 Technical and Professlanal Writing. Accomplished,

o 1.2 Develop new assignments requiring scholarly readinghwriting suitable for English majors taking
ENG 4893 Children's Literature and Storytelling. Accomplished, then changed b/c many English
majors are taking ENG 4893 befare they have finished ENG 2413,

o 1.3 Prepare audio components to enhance atieast two units of the online version of ENG 4893
Accompiished,

SCHOLARSHIP:

o 25,22 Complete research for and wrlte an article to su bmit to a peer-reviewed journal. Completed,
though the article has not yet been accopted.

o 2.1 Participate in a faculty writing group to encourage continued scholarship and review each others’
work. Accomplished and ongoing.

O Addltional: (2,3) presented a paper af a national childron’s literature association conference.,

-

SERVICE:

o 3.3/3.4 Assist with assessment of the English Education program re. NCATE/Higher Learning
Commissicn standards. { volunteered m y services several times, but Dr. Allen felt she would more
effectively complete the assignment alone.

o 3.2 Serve on the Professional Education Conceptual Framework committee; assist in writing the
Conceptual Framework section of the NCATE report. No commitfee meetings calfed,

o 3.3 Serve on two teams (Program Centrality and Students and Graduates as Quality Measures) for
the department's Five-Year Program Review. Accomplished.

o 3.7 Serve as the Higher Education representative for three Resident Teacher committees.
Accompiished..

(Please indicate critetia by the numbers used in the "Faculty Development and
Evaluation System,” and pravide explanatory notes as needed. The above statement is
an agreement for areas of emphasis and is not to be taken as an implicit evaluation of
criteria not listed. It should be reviewed at mid-year and updated, If necessary.)

Facuity Member: ot 2. M,—fg 9/13/2007 _9/12/2008
AGREED TO BY v Date update
Department Chair:% /}Vlf WL ?/ZG/OA-
_ @C p Date
ate
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LTE000LOA

Appenaia Gl

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
FACULTY DEVELOPMENT AND EVALUATION SUMMARY

Name _Japet L. Barker Department _Engli umani es Date

Rank Assistant Prof. Tenure _ No Date of Appointment __ 8/1/2006 Evaluation Period _2007-2008

Last Promotion Date __N/A Yrs. of Service at SOSU through Current Year __ 2 from _8/1/06 through 8/1/08
Highest Degree Held _PhD Yrs. of College Experience Prior to SOSU__7 Other Relevant Experience 3 1/2 yrs.

* Unique responsibilities other than teaching:

PERFORMANCE EVALUATION

Category Critical Needs Improvement | Proficient Commendable Outstanding

1. Effective Classroom Teaching

Comments:

2. Scholarship

Comments:

3. Service to Institution, Profession
and Public

Comments:

4. Performance of Non-Teaching/
Administrative Duties/Assignments .

Comments:

Overall Performance Vv
(See Back)

*QOnly activities which result in reduced teaching load quality for “unique responsibilities” and Category 4.
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Faculty Member’s Name:

Appendix G1

Justification for overall evaluation if other than proficient:

Specific areas needing attention:

Plans for imprevement— d&u-&tc?w\.tn—"(—
Pl'f-o-c_o. St e F'C&Culh—l b(\)t‘.cv{)v\—\{v\i‘ /QP‘B-(‘{-QW\{V\“-

ﬁhis evaluation was discussed bys

v/‘p,{,(ﬂ”/ﬁ VL k and

L . / on lolGfok
epartment Chair’s Signature Faculty Member’s Signature Date
Faculty Member’s comments:
Dean’s comments:
Dat
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SOUTHEAS

§
A CENTURY OF BUILDING. EXi

- August 13, 2008

Janet Barker

English, ITumanities and Languages
Box 4003

Southeastern Oklahoma State University
Durant, QK 74701

Dear Th, Barker,

The Faculty Senate has appointed you to serve as a member of Library Commiittee beginning this
August of 2008 and ending August 2011. University commiitecs have an important rolc in the
shared governance of the University and your commiiment in carrying out the responsibilities of
this committee is appreciated. If you are unable to accept this assignment, please immediately

inform me at ddixon@se.edu or 745-2024. Otherwise the committee chair will be contactin g you
to schedule the first meeting in the fall, ’

Sincercly,

IYianc M. Dixon, Ph.D.
Chair of the Faculty Senate Committce on Committees

OFFICE oF THE FACULTY SENATE

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
1405 N. Fourru Ave., PMB 4040 « Durant, OK 74701-0609 « 580-745-2000 * www.SE.EDU
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THE
UNIVERSITY OF OKLAHOMA

University OUTREACH

College of Continuing Education

CERTIFIES THAT

JANI BARKER

HAS PARTICIPATED IN AND COMPLETED

2006 OACTE/OCTP FALL CONFERENCE

11/09/2006 - 11/10/2006 NORMAN, CK
DATE LOCATION
5180694701
VICE PRESIDENT FOR UNIVERSITY QUTTIEACH PRESIDENT
COLLEGE OF GONTINUING FDUCATION THE UNIVERSITY OF OKLAHOMA

. ,;/e% 7 Ko’ o

DIRECTOR DIRECTOR
CONTINUING EDUCATION REGISTRATION
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SOUTHEASH

A CENTURY OF BUILDIMG. F

March 8, 2010

Dr. Jani Barker
Southeasfern Oklahoma State University
PMB 4300

Dear Jani,

Your help with activities related to Southeastern Ilonors 1Yay on February 20, 2010 is
greatly appreciated. Whether you graded letters of candiducy, conducted interviews,
graded essays, greeted students and parents as they registored, directed traffic, appeared
on the program, loaned us your offices, made general program arrangements, or helped
with Alternate Honors Day--all thesc activities were an essential nart of making the 2010
Horors Day svents a resounding success. The effort and sincerity that you showed to
students and parents alike illustrates our commitment to provide a superior undergraduate
experience for talented students sceking educational excellence and enrichment here at
Southeaslern,

A variely of Ifonors Program scholarships hus now been extended to 53 students, and 1
hope that we are able (o attract cach one of them to Souilicastern for the Academic Year
2010-2011.

[lonors Day is still a work in progress. Twould like to take this opportunity to thank you
for all your suggestions for improvement so far, and I invilc any suggestions that vou
may have to make Honors Day 2011 even better.

Sincerely, -

Dr, Lisa L. Coleman
Sountheastern Honors Program Director

OrrIcE 0F THE HONORS PROGRAM

SOUTHEASTE RN OKLAHOMA STATE UNIVERSITY
1405 N. FOURTH AVE., PMB 2766 » DURANT, OK 74701-0609 * 580-745-2771 » Fax 580-745-7495 + wiww.SE.EDU
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Southeastern Oklahoma State University
Professional Development Plan
2008-2009

Name; Barker Janet Department; EHL,

(Last) {T'irst) /

End-of-Year Points: _ 91 (NA for Proposed Plan)

ootk ok sk ook o ok ok o ko ok ok ok sk **************ﬁ(******#*********************************************

ot 2 Sacfor WS’@' f L;

Signature, Teacher Education Pacultymnber , Deparl'mcnt Chair

oV
Approved, Director Teacher Education

. Forms will be issued and completed annually.
. Campus commilice assignments may not be counted on Professional Development Plans.
. Residency committees may not be counted toward the 10 hours of teaching in the public schools.
A minimum of 15 points shall be camed annually and a minimum of 75 points shall be carned in a S-year petiod.
A minimum of two categories must be used to complete the 15 points required,
+ Points should be calculated at 1 or 1/2 points per clock hour that you are invalved in the activity.
{example: Category 11 1.00 x 10 hours = 10 points; Category V' .50 x 10 hours = 5 pointsy
7. Category I required yearly; nust be done at a school sitg,
8. If acronyms are used the profossional organization must be spelled out on Pape 3.

F A A kR ko R ok kb Ak R kol ok e ok S Sk b ko AR sk R stk ook gk ok Rolok kK Rk doR Aok Rtk ok kR hkokakdok | L

*ACTIYITY DATE POINTS
Sept 18 — May 7
I Yicld-based Activities (Datas, times, and description of (see specific 19
Service in public school (LOO) . | public school service should be dates/times on p,
Jhours per school year docomented on Page 3.) 3)
II.  Service in Edueational {1.00) Served on residency committees 24
or clinical setting and/or for: Carolyn Martens (6% grade
Resident Committees, language arts, Madill); Mindi
(Residency Committees = Gpts each) Weeks (6™ grade language arts,

Kingston); Hayley Jongs (8"
grade reading and language arts,
Colbert); Tarah McKinney
{clementary spesch pathology,

Atoka)
IlI. Attendance at Professional Activities:

Workshop (.50} | Anended the Children's June 12-13 8
Tnstitute (:50) | Litorature Association 2008
Confsrence (-530) | international conference.
Seminar {.50)

Local/State/National

Meeting (50

Defs' App'x Vol.10 - 2763 DOJ000323
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*ACTIVITY DATE POINTS
IV, Program Participant in Professional Presented an criginal paper at the | June 13, 2008 40
Activities {inclde prep time); 35™ annual International
Presentation, original paper (1,00} | Conference of the Children’s
Panel Membership (1.00) | Literature Association
Workshop - (LOD) . '
Experimental field program  (1.00)
Consultant (1.00)
Accreditation team member  (1,00)
NCATE accreditation team (1.00)
v, Published Materials (include prep time):
Refereed publication (.50
Textbook (.50
Resource guide (.50
Technical bulletin {50
Article (.50
VI, Program of Study in Relevant
Subject Area {use class hours for calculation):
Audit college courses £1.00)
College credit courses (1.00)
Continuing education courses  (1.00)
YIL,  Participation in Professional
L. ..........-__.Or.gan[zaﬁons..(usa time dedicated to .gﬁige.};... e RN N e N S i
Officer (.50}
Director {.50)
Editor (30)
Delegate (.50)
Commitice member (.50}
Sponsor .50)
VII.  Relevant Research and Grant
Activities:
Field based ' (50
Scicntific (.50)
Applied (.50}
Historical (.50)
Grant writing {.50)
Grant management (.50)
IX, Other: Negotiahle
(.50-1.00)
*If acronyms are used the professional organization must be spelied out on Page 3 Page 2

Defs' App'x Vol.10 - 2764 DOJ000324
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CATEGORY

DESCRIPTION OF ACTIVITIES

1. Field-hased Activities

Spell out the Professional Organizations here.
| Do not use acronyms.

(Example: NCATE=National Council for
Accreditation of Teacher Education)

Teacher(s): Mrs, Rachel Davis

Grade(s): Early Childhood

Public School; Northwest Heights Elementary,
Durant, OK.

Description of Activities:

Read with Tlarly Childhood children in the book center, _
Thursdays, 9:30-10:20, Mis. Rachel Davis’s ¢lass, Northwest
Heights Elementary. Usvally I would let children select books
and would read to them; occasionally, [ would listen as
individual students “read” repetitive pattern books they had
colored and memorized.

Dates:

September 1§,
Qctober 2, 9, 30
November 6, 13, 20
December 4, 11
January 135, 22, 29
February 5, 12, 19, 26
March 6, 26

April 2, 16,23, 30
Muy 7 ‘

Defs' App'x Vol.10 - 2765
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P ING: v 1 it bt

Southeastern Oklahoms State (7 niversity
Professional Development Plan
2009-10

1

Name: Barker _ Janet Department;_ EHL
: (Last) (Firat) . : -

End-of-Year Points: 118.5  (NA for Proposed Plan)

*************************************************$*******#*$******************************

Dl 2 Bedo_ shpsjap @QMM/R/ 5/s/io
. | prove

Signature, Teache ed, Department Chair

o e ook ok ko ok o stk Ao ok o ook Aok ok e o o e ok o ok o e * $$**************************************************

g,
5 B FEh 2,
IS

1. Forns will be issued and completed annually. :

2, Campus committee assignments may riot be counted on Professional Development Plans, .@ .

3, Residency committees may not be counted toward the 10 hours of teaching in the public schools. {‘%

4. A minimum of 15 points shall be eamed annually and a minimum of 75 points shall be camed in a S-year period, "“S'f!?", .

5. A minimum of two catézories must be used to complete the 15 points required. .554 y {%}f’%

6. I'oints should be caloulated at 1 or 172 points per clock hour that you are involved in the activity, 7 “d
{cxample: Category I1 1.00 % 10 hours = 10 peints; Category ¥ .50 x 10 hours = 5 points) @0’5’00 0@5’/}’ 2‘?{'}*

7, Category I required yearly; must be done st 4 school site, 4 CF g & Q,?.

8. If acronyms are used the professional organization must be spelled out on Page 3, A £ “o

************************#******#********************#*******************************é&%ﬁa****

*ACTIVITY DATE POINTS
L FKicld-based Activifies . Sce dates, timos, and description | 9/29/2009 — 13.5
Service in public school (1.00) of public school service on page -3»‘09{201 0 {see R
hours per school year , 1 specific dafes ﬂ“%ﬁ vy
TFeabiiea Sy and times on p, | i
_ 3)
I Service in Educatienal {1.00) Resident teacher committees for 12
or clinical setting and/or Stoni Peck (Atoka)
Resldent Committecs, JTessica Sale (Idabel)
(Residency Commilices = 6pts each)
1. Atlendance at Professional Activities: Attended sessions and lectures at | June 11-13, 2009 | 8
Workshop (.50) | the 36" Annual Children’s
Institute (.50) | Literature Association
Conference (.50) | Conference, Charlotte, NC
Seminar (.50)
Local/State/MNational
Meeting {.50)
* If acronyns are used the profassional organization must be spelled out on Pape 3 I Page |
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D *ACTIVITY DATE POINTS
v Program Participant in Professional Presented “Perspectives on Race | June 12, 2009 40
Activities {include preg time): in Three Historical Novels by -
Presentation, original paper {1.00) | Christopher Pau! Curtis” at the
Panel Membership (1.0} | 36™ Annuat Children’s Literature
Warkshop {1.00) Association Conference,
Experimental field program (1 00} | Charlotte, NC
Consultant {1.00)
Accreditation team member  (1.00)
' NCATE acereditation team  (1.00)
.¥. . Published Materials (inciude prep time): Revised a peer-reviewed article, | Additional 45
Refereed publication (.:50) | “Racial Jdentification and research and
Textbook (.50) | Audience in Rolt of thunder, Hear | extensive
Resource puide . (.50} | My Cry and The Watsons Go to revision, fall
Technical bulletin (.50) | Binmingham—1963" for 2009. Minor
Article (-50} | publication (forthcoming) in revisions and
Children's Literature in copy cditing,
Edueation. page proofs,
: spring 2010,
YL Program of Study in Relevant
Subject Aren (use class hours for caleulation):
Audit college courses (1.00}
Collegs credit courses (1.00)
Continuing education courses  (1,00)
VII.  Participation in Professional
1 Oiganizatisiis (Usc time dedicated o office):
Officer (.50
Director (.50)
Editor (.50}
Delegate (.50}
Committee member (.50)
Sponsor (.30)
YIII.  Relevant Research and Grant
Activities:
Tield based (.50}
Seientific (.50)
Applied . (50
Historical (.50
Grani writing {.50)
Grant management (50)
IX. Other: Negotiable
(.50-1.00)
*If acronyms are used the professional organization must be spelled out on Fage 3 Page 2
DOJ000327



CATEGORY

* DESCRIPTFON OF ACTIVITIES

| Teacher(s): Mrs. Janie Pennington

Grade(s): kindergarten - - e -
Public School: Northwest Heights Elementary,
Durant, OK

Description of Activities: 1 worked with small reading
oircles, assisted with art projects, assesscd phonics and reading
skills, and assistad students with reading for and taking AR
tests, depending on the classroom teacher’s needs,

September 29, 2009: 8:45-10:00

.| October 6, 2000 : $:45-9:50
October 22, 2009 9:00-10:00
November 3, 2009 : 8:45-10:00
November 9, 2009 8:30-10:00 -
November 17, 2009; 8:20-10:30 (Thanksgiving Feast
prep) :
December 1, 2009: 3:30-10:00
January 19, 2010: 8:30-9:40
Janvary 26, 2010Q: 8:30-10:00
March 9, 2010: 8:30-10:00

Defs' App'x Vol.10 - 2768
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; 36th Anmual
__ Childven's Litorature ssocintion Canforence

University of North Cardlina at Charlotte
Upbawn Centar '
Charlotte, NC
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Session 2-D GLBT Meets YA | Room: 330

9:30 — 10: 45 Matthos Ceickett, 7 follins Um’wf’-ﬂ'@f - CHAIR
Jennifer Miskec, Longwood University
“Meet vy and Bean, Queerly the Anti-American Girls”

Alen Ball, Clemson University

“We're the {Queer) Kids of America: The GLBTQ Bildiingsroman in
Contemporary Graphic Novels”

Keith Dorwick, University of Louisiana at Lafayette
“Three Boy Webcam Heroes: Appropriation and Transformation
of Music and Video by Queer Males Youth on YouTube”

Session 2-E Three [ives— Mmgy f@ffgﬁ;m[ﬁﬁie: Room: 328

9:30 — 10:45 Raron Nelion 2oy, Childeen’s Litorature Research
Collowtions, University of Minnesota - CHAIR
Tanja Nathanael, San Jose State University "
“The Three Faces of Elizabeth | in Children’s Literature”

lvy Linton Stabell, University of Connecticut

“Political Anxiety in Early 19 Century Children’s Blographles of
Benjamin Franklin”

Mary Lahr Schier, Independent Scholar

“Poet in a 3-way Mirror: G0 Years of Juvenile Biography of
Emily Dickinson”

 Session 2-F Afvican American Writers

9:30 — 10:45 Jant Barker, Soutboasters Olfnhoma State ’C(mvam 5
Kate Capshaw Smith, University of Connecticut

“Orality and Cross-Writing in Langston Hughes's The Dream Q
Keeper”

PM{/«:/ aews (7 7""‘53)19@5& >nichelle H. Martin, Clemson University
¢

ﬁﬂw Ktzﬁw o “The Poor Frizzly Chick’: Another of the Unpublished ‘Juveniles’ of
f] ' - Arna Bontemps”
b Ch-of i

Ch. Gt f Arnﬁk Nancy D. Tolson, Mitchel! College _
+ ""Ps “When Twins Make One and Four Make Three: Examining the '
Bm’l < ch aq}'%; Trilogy of Virginta Hamilton’s Justice Cycle”
Long s Jor
7
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CERTIFICATE OF COMPLIANCE

This document was scanned for viruses using Symantec Endpoint Protection
version 14.2. Any required paper copies to be submitted to the court are exact copies
of the version submitted electronically. Additionally, all required privacy redactions

have been made in accordance with Fed. R. App. P. 25(a)(5) and 10th Cir. 25.5.

/s/ Zach West

CERTIFICATE OF SERVICE
I certify that on March 4, 2019, I filed the foregoing with this Court and served
a copy on all parties via the Court’s CM/ECF filing system. A single hard copy of the
foregoing, which is an exact copy of the document filed electronically, will be dispatched

via commercial carrier to the Clerk of the Court for receipt within 2 business days.

/s/ Zach West

Z.ACH WEST, OBA #30768
Assistant Solicitor General
ANDY N. FERGUSON
Staff Attorney

OFFICE OF ATTORNEY GENERAL

STATE OF OKLAHOMA

313 N.E. 21st Street

Oklahoma City, OK 73105

Phone: (405) 522-4798
zach.west@oag.ok.gov

Counsel for Defendants-Appellees/ Cross-Appellants
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