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Portfolio TrllnSln.ittal..ll?orni 

Fill out the first five lines and include as the first page of your portfolio. A copy will be 
senllo YOU after each si12:natu1"e. so that vou can trace l'1"1e l11'Ovre.';;S of vOllr nortfnlio 

~ ........ -... ----------1---0,::>------ .. ---- .. --------" 

Faculty lllclubcr's nanIt:. Janet (janiJ...~.Jl<!~"'·k"e"'r _______ _ 

Portfoiio submission dale October 15,29.1.0 

Portfolio submitted for tenure consideration [xJ Yes [J No 

Portfolio SUbl11itted for prmllotion c-un~iueIation [xJ Yes [J No 

Tf yes: Portfoliu ~ubmitted for promotion to: Associate Professor 
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DEPARTMEl\T OF ENGLISH, HUlvlANITIES, & LANGUAGES 

SOlnHf(ASTFRN OKI.AHO~A S'IATE UNIVERSITY 

140SN. FouJrrHAw" PMB 4127 
D!..'K.Ar-,T, OK 74701-0609 

':::01"1 -'7AC ..... H\t:f 
.JQV-I "tJ-L.UUU 

October G, 20 I 0 
FAX 580~745-7406 

WWW..SE.El)U 

Dr. Randy Prus, Chair 
Department of English, Humanities, and Languages 
Southcastcm Okbhumll SMe University 
1405 "I. Fourth Ave, PMI3 4050 
Durant, Oklahoma 74701-0609 

Dear Dr, PillS: 

I respcctfuiiy submit my application for promotion to the rank of Associate Prol,,"sor wiLh kl1ure 
in the university. I am cnrrently completing my fifth year as an assistant professor. During my 
service here, I have demonstrated effectiveness and noteworthy achievement in classroom and 
online teaching and in re::::earch and 8cholan:hin and h:lVe contrihnkrl nffp..c.t-ivp, ~frr'Vk(~ t() thp. 

LJ J: ------ ---- - - ----.----.--~ -------. - --- .--- .-- ----

;ndihltlfHl -ihl "rmll"lln;tu ... 11r-l rnv 1"IrrofpO;:Q;n.n lI.Av -nr'lrtfn.l;n C11""h"YY1-itt(.:lA ~n C1TtU ... "rt- ...... -t 1"nU 
£A'~-~.~~.A~£" £~~ "'~££"£A _____ "~J' ........... £A£ J 1"'£"' ..................... £.0_. H-"-J 1''--''' ~ .. -v •• '-', ........ VU_.L.L~ ...... .-..... .LLL ........ P.P .... .L ~ V-"-- .L.L.LJ 

application, contains evidence that I lTICet the requisite standards; as stated in sections 4.5 and 4.6 
of the Academic Policies and Procedures lvfanual, for promotion and tenure at Southeastern 
Oklahoma State University. 

My greatest focus as a faculty member has been helping students build the critical reading, 
writing: and thinking: skills thev need to be educated citizen.' and nrof~s.,ionals, While serving '-' ........ - - - - ---- ----- .L--~------------- ----- --- ---u-

here, I have developed and auapted course cuniculmn arH.t design to better meet the needs of my 
<:,1,..",· .... 1-',:.""'h: ...... ·• <.1",1, .... .., •• · --r;'" ... '--"v ........ T"'<L .• T ,L_-".-L>I" .... '--",~ ...... , .............. +:....,., ............ .--'1 .. 1.--.. ·P ....... _ .... ,~, .... 1..~L·1 ... '"' •• I .... ':+ ....... "h~ ... '" 
UV'>-l.Il.lJvUu ........ .ll.l u~ ...... U .... -llllu. ..l VI ........... U.lllP.lv) .L ........... ~ ..... vp ..... u U. lIVllll .... LlVU. JliVU~~l"'" lVi 111y .... 1111Ul .... U ;:, U LvI UL.UI v 

cour~e in response to studies enlphusiz;ing the appeal ofnonfictioll to rnany children labeled 
reluciant readers and the nee<1 [or teach"rs LO un<1erstan<1the iiterary value of nonfiction; I also 
crealeJ an unusual paper assignmwt option that combines close reading and cTilical analysis of 
literature with u creative approach to engaging with literature that met;(s the needs and appeals to 
the interests of teacher candidates; and in my tcchnical and professional writing course, I 
continue to revhe a~sign!11ents to build the strategic.. thinking, rhetorical and audience analysis, 
"".\J"~ ,-L---..,--.,n..,..,,,,,,--.t ,-l""",n-n ",Jr-il1", th"t ......... ,..""r,;I"",, " ..... l.rl -f ... ".--..--1"t'n.n r:--. .... ·nnl~T"'<'--' "" .. ·l-~ ... 1 .... ,--, "''' ..... , ... "., ... ".,·.,1.~, ... ,,'--' 
...... n ... ·,.'-'_,.V .... HJ.""'.L.L~ ............ uB'-"- .., ..... ~.LL.., U.L .... ~ p ..... ~ LV""' U. I.JV.L.LU .LV ......... ~UU~I.V~.L .lV.l ~ VUU.l.l .... YV VLl\..pU.-i. ............... VIJ.V0pV.llU ...... U .......... 

aild reports as \~,rell as 1110rc extensive writing projects. Ongoing efforts to huprove instnlctioual 
delivery for both face~io-faee and online courses have led to more student cngagcment and 
critical thinking and ultimately more sUGecs,sfu] classcs. Section two (Teaching Achievement) of 
the accompanying portfolio presents evidence that I demonstrate the characteristics of cffectivc 
classroom teaching outlined in Southeastern's Academic Policies and Procedures Manual section 
11,5,2,2, Section three- (Research and Scholarship) dOClHl1ents SOllIC- of!llY ongoing research to 
maintain tllO subject mastery that undergirds lny teaching. 

Reglliar schoiariy research, as described in section 4.5.2.3 ofihe manuai, boisters and extends 
my tcaching as weH as providing opportunities to advance knowledge in my field. ~[y recent 
article, "Racial Tdenti11cation and Audience in Roll of Thunder. Hear My Cry and The WatsollS 

SOUTHEASTERN 
r-.. 

UKLAllOMA STATE UNIVERSITY 
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Go to Birmingharn--1963," had its genesis ·when I could not find any schoiarly articles on a text T 
teach reguiariy and decided to fiU that gap. After extensive research, I presented my originai 
analysis at a conference, and the conclusion I reached in that paper along with lively discussions 
at the conference and additional research resulted in a revised version with an expanded focu~ 
and Inure theoretical groundwofk and pedagogica1 applicatjons) published in a lnajor journal ill 
In,, -ftf'lil rnl"l'lIf'I'''1::ltirlll''1::'1t thp: 'In 1 () rh i1 ilrF'.n'<;'! T -,itPT~tllTP. A <.!<.'nr·; ~j;(\'1 ('nn fPTP11t·P pm, f11"1"l1prl '1"\\/ ••• .1 •• _._. ~~-- ••• - •• ,-~., •••• ,.,.,. •••• - _ .... , - ..... ~.- •• ,. ···,·.,.. .... +, ... ~ ........................... ~,,~ ....... u .............. .-. ............ ~ .... ....- ........... ~ ...... ~u....- .... .aU.J 

hope::; that tb.e article would be u::;eful to other scholars in t~cir rC3carch and teaching. ~v1y 

research for that article has also led to another conference paper with a second article~ «NaIve 
Narrators and Doubic Narratives of Raciaiiy-Motivatcd VioiellGC in the HistoriGui Fiction of 
Christopher Paul Curtis," in progress. Additionally, I was able to adapt the knowledge I gained 
to the learning environment, revising lessons on the literary text and developing an expanded 
module on racial and ethnic diversity in children's litcrature. Conferonce attendancc and keeping 
up with key publications in my major field contim .. mJly enrich my teaching and scholarship. 

Sccy'icc participation in the depar'l1Ylellt) university, and COITl111unity verifies 111Y conl1Tlitnlent to 
Southeastern Oklahoma State University and our students and community. In addition to 
parllelpallng in standard deparllncntai activities such as assisting with assessment for program, 
general education, and on-line assessment reports, conducting English Education candidate 
interviews, helping with the curriculum contest, and other routine tasks, I served on two Program 
Review sub-committees and was assigned the follow-up task of scheduling alumni to talk to 
current students about career options for English majors. I am exciten about new responsibilities 
in the English Education progralYl, including helping with student advisement and data collection 
for the NCA TE repon. T have alsu served as t:ieGrdary of the Library CommiH~e and helped 
revise the Library Pohcy and Procedures lvianuai 81ld the poiicy for laptop ioans. As [\ member 
of nine Resident Teacher committees in regional elementary, middle, and high schools and as a 
reading tutor in local elementary schools, I have combined Professional Education faculty 
development with service to the community. J also maintain memhership in the Children's 
Literature ~A.ssociation, the major professional urgapiwtiun fur English sdlOlars who specialize 
in literature for children and young adults, uttenJ their unnUU1111eeting, present papers, and 
voluIlLcer to chair conference sessions. These non-teaching duties contribute to the institution 
and profession, thus fuifiUing the requirelllenls [or promution described in sections 4.5.2.4 and 
4.5.2.5 of the Academic rolicies and rrocedures Manual. 

After reviewing my portfolio, which documents how I have lllet Southeastern Oklahoma State 
Unjversity~s standards for PIO!l1otion tlIHl tenure, I hope you win approve my application for 
prUITlOtiOl1 and tenure in the university. I believe Iny ';,vork as an assistant professor has served 
the students, departll1cnt~ university, and C0111111unity well, and I hope for a long, Tl1utually 
beneficial career here. 

Thank you for your consideration. 

Sincerely, 

!JawTi:,~ ,-
Janet L. Barker 
~Assistant Professor of English 
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February 15~ 2011 

Dr. Janet Barker 

OFFICE or l/tt\.CADErvlIC l\.fPl\.IRS 

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY 

1405 N, FO!!RTHAvF." PMR 4!37 

FAX 580-745-7474 
WWW.SE.EDL· 

Southeastern Oklahoma State University 
Department of English, Humanities & Languages 
1405 N. 4th, PMB 4003 
Durant, OK 74701-"ihf'lo 

Dcar Dr. Barker: 

I have reviewed your portfolio for tenure and/or promotion and the recollllnendation of your 
faculty committee, department chair; and dean and have decided to recommend you for tenure 
and/or promotion. My recomm_endation is just a reconLmendation, The president m_akm; all final 
prOlnotioll deciSions a..'1d the Board of Regents of the Regional University Systeln of Oklahoma 
confers tenure based on the recoIrllnendatioll of the president. Should your iequest for teuru·c 
and/or pronlotiOli" ulthnately be denied) the president or his designee will provide you with the 
reasons for your deniai once the process is complete. 

pc Dr. Paula Smith Allen 
Dr. Randy Prus 
De.an Lucretia SCOUf08 

SOUTHEASTERr-~ 

Sincerely, 
11 /1 ~ . . A 

~1I1~1I/jL ':' - L - I. ,-, -
Dougli:U'j't{. }v1cl"vfillan, Ph.D. 
Interim Vice President for Academic Affairs 

OKL1\HOiviA STATE UNIVERSiTY 
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OFFICE OF THE DEAN, SCHOOL OF ARTS AND SCIENCES 

SOUTHEASTERN OKLAHOivlA STATE UNiVERS1'j-Y 
i 405 N. I"OURTH AVE" PMB 4 i 07 

DURANT, OK 74701-0609 

'I',... • 
.1 \1, Douglas tv1c~vfillal1, Ph.D. 

T._..L __ .~ __ "'I"T· __ r. ___ ·'_'i" ~ , • ,(,',. 
lULlTUll V lo;;~ r flJ!::ilUljlll. lur !\t;aUemIC i\IIalfS 

From: Lucretia C. Scoufos, Ph.D. 
Dean, School of Arts and Sciences 

Date: J armary '6, 2011 

Subject ReCOl1lil1endation of Janet L. Harker, Ph.D. for Promotion fronl Assistant 
Professor of English to Associate Professor of English v.ith tenure in the 
Department of English, Humanities and Languages 

580-745-2634 
FAX 580-745-7476 

WWW.SE.CDU 

After reviewing her nortfolio. I highly recommend llr .. Janet L. Harker tor nromotion from _... , __ " - - - -- ---.1---------------

Assistant Professor of English to Associate Professor of English vlith tenure in the Department 
r.f'"l='nnli",l, U"t"r"oQ-n.j,;.j"".:- .)-t'1,.11 '::'''-''·TI''.''H.'"~· .A.pf"a",T~H.A HT~f"h. +h .... h"' ..... ~ ......... ~ .............. .j:'"-4-a...~ '"1l111 '"1nl'1 ~~,-......l~._:~ 
'-'.L ........ .L.Lb-'-.LUU, .L.L ......... .u. •. UHU'-'.,. U.L.LU ..L..IU.L.L51.J.~5""'''''' ...... .l...l. ...... ·l.J.v\..> V'fllli LII..., lIYe,llll.lll.le, U.l lll'" L.Vl.l-L.UlL.. (l' .. .-.i:lLLGllllv 

year. 

Dr. Barker bas demonstraLed exemplary effectivenes~ in both the classroom and in online 
classes. Her stndent ratings are consistently excellent, well above tlle university and national 
norms. Her retention rates for online elasses are the highest in the department. 

Dr. Darker is a productive. scholar in her discipline. She P..as published in the jou1'nal, Children's 
Literature in Education, a leading joUt.'TIal in her field. She also received a strong evaluation [rOili 
Dr. Lynne Vallone, Professor and Chair of the Department of Childhood Studies at Rutgers 
Universiiy, and a highly recognized expert in the fieid of Chiidren' s Literature. In aciciiiion, she 
has sought and received six grants since coming to Southeastern 

Dr. Barker is nerforming outstandin2 service to her denartmenL the Ilnivc"itv an~ the ... ............ .L - .. , ._-- _._-_. -----,; ._-_." ----

c.ommunity at large. For examp1.e~ s...l}e had a lead role in the l';Ci~>.TE re-accredit..qtion process~ 
2nd volunteer~ her timf.;! in service to the Durant ElcmcntaiY Schools. 

Summariiy, Dr. Barker has ihiiilied all the criteria tor promotion to the rank of associate 
professor with tenure, as outlined in the Academic Policies and Procedures Mantlal. Her 
teaching, scholarship and service are outstanding, therefore, rendering Dr. Barker a highly 
valuable asset to our students, university and community 

~ n 1T 'T' U -.:;' A ~ 'l' P 1) l'\.T () V,'O. T. A IJ., f\, l\,.v,f .•. A 
I-....J' ........ V .L .LJ...J...J .1 1. ~J .L .L..J .I.'\.. .1 'I ......, ............ ....... .L ..... S'TAI'E U~~ I\lERSITY 
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DEPARTMENT OF ENGLlSH, HUMANlT1ES, & LANOUAGES 

SOUTHF.ASTRRN OnAHOMA STATE Ul'lVERS!TY 

1405 N. FOURTH AVE., PMB 4! 27 
DURi\[',[,OK 74701-0609 

November 29, 2010 

Dean Secufesl 

580-745-2066 
FAX 580-745-7406 

www.SE.EDU 

I highly recommend Dr. J,-H1Ct [3iu'kcr far tenure and promotion from Assfsla nt ProfeSSOi to Associate 

Proiessor. The departmentai tenure and promotion committee met on November lU, LUlU and 

unarlimow;ly voted for tenure and promotiun. The committee and I are in agreement. 

Dr. Barker has been Assistant Professor since the fall of 2006. and in that time she has produced 

schQ!arship of impeccable quality. She has published in the leading journal in her field of Children's 
Literature, Chiidren's LIterature in Education. Her article, "Raciai identification and Audience in RoO oj 

Thunder, Hear My Cry and The Watsons Go to Birmingham-1963" is" nuanced study of race and 

audience in the two novels by Mildred Taylor und Christopher Paul Curtis, and offers a re-examination 

both the novels and the concept of rLlcl~l difference, Dr. Barl~er':5 article has garnished acclulrn from 

Professor Lynne Vaiione, a renowned schoiar in the iieid oi Chiidren's Literature at Rutgers University

Camden, whose lettero! support appears in the Dr. ~arker's portfolio. 

Clcarly, Dr. Barker's scholarship informs her teaching and she has proven Lo be an excellent teacher, 

both in the classroom and on-line. She routinely receives commendable evaluations from students and 

peers aiike. As chair, i have had the pieasure of reviewing her on-iine ciass in Chiidren!s Literature and 
am greatly impressed by her ability to achieve a high rate of student participation. In the department's 

rElccnt Assessment Report for Distance Learning, Dr. Barker's on-line clZlSSCS have the highest rate of 

retention. In her modesty, Dr, Barker tlttributcd 1t to the subject matter, but after revie\oving her class, I 

am convinced that her appruach to teaching on-iine is one tbat eouid, and shouid, be ernuiated by 
myself and other faculty. In other words, I have learned a lot about on-line instruction from Dr. Barker. 

Myco!!eagues ha.ve similar thines to say about her classroom teaching as attested by the letters of 

support In he( portfolio. 

Dr. Barker's service to department has been of great vaiue. i am impressed by her commitment to 

assessment, which is evident by her contribution to Program Review, the POAR, and the On-line 

Learn ing As.sf>ssment Report. She has served on Resident Teacher Committees and has assisted Dr. 

P<lula Allen with the NeATE report for accreditation. She JdvlsQS English EducLiUon iiiiljurs and hi.l5 

coordinated alumni presentations to current students. Her only University service 11as been on the 

library CorntnitteE::, bUll anticipate ill future years she will bring her energy and deriic'ltion to other 

committees \.·vhen chosen to do so. 

SOU T II E AS T ERN n K L i\'. H 0 l'vf ,A. STAT E U)J I V E R S TTY 
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-.-... , ... :!:.. T""""I Y"T"·. .' • 'n ....... 

LlI-iPA~\rMENT OF I:,NGLISH, liUMANITIES,&LANCilJAGES 

' .. 
SOUTHEASTERN OKLA!!Or.,·!A STATE UN!VEr~S!TY 

1405 N, ·FOURTH i~~·ve., .P.MH 4·!i7 
~U;ANT~·q~ 7~7.o1~.0609 

December I, 2010 

5iiO-745-2066 
FAX 580-745-7406 

WWW.SE.EClIJ 

Dr. Barker, 

Con5i5tent with unive'r5ity policy: 

"By December 1: The department chair shall review the Promotion and Tenure Review Committee's 

vote, critique the portfolio, evaluate each performance criterion, and decid~ v:h-ethcrto 

recommend the granting of tenure. The department chair wiii then forward a recommendation 

concerning the request and all documentation to the dean ofthe school. The chair will also provide 

In vlI'ritlng a statement of his/her action to tr.e Promotl·on ~nd Tenure R2vie\rv Committee and faculty 
. member"' (AP&P 4,6.3j. 

This is to inform you that both the Tenure and Promotion Committee and the Department chair 

have recommended you for tenure and promotion to Associate· Professor. 
" 

Sincereiy, 

IU/~ / - -' . .i 

Dr, Randy Prus 

Professor and Chair 
[)ppartment of English, Humanities and Laijguages 

Cc: Dean Scoufos 

Dr. Allen 
Dr. Cotter-Lynch 

Dr. Mischa 

Dr. Parrish 
Dr. Spencer 

.... ~ 

. ~;". 
• _10 ' 

SOLI THE /\ S T E R }~. 0 K I{a H Q 1v1 A· S TAT E U l'"~ I.V E.R SIT Y 
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In summary, Dr. Barker has proven to be a vitai member of the Department of English, Humanities, and 

Languages. Her intelligence a nd collegiality are welcomed by faculty and students alike. Dr. Barker's 

SChO!JfShipi teachine and service m.ake her an idea! candidate for tenure and promotion to Associate 

Professor. 

Sincerely, 

/q/k--
Ra ndy Prus 

Professor and Chair 

English} Humanities and languages 
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1)EP/1RT~fEl~T or Ul...fGLISII, I IUivIANITIDS, & LAl~GUAGES 

November 10, 2010 

Deor Dr. Prus: 

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY 

1405 "I. FOLJUH Ave., PMB 4127 
DURANT; OK 74701-0609 

580-745-2066 
FAX 580-745-7406 

WWW.SE.EDU 

The committee farmed to consider Dr. Barker's request for Tetlure and Promotion to P.s.sociate 

Professor rnet Oil November 10~ 2010. The committee urian[mousiy voted by secret b~l1ot to 
recommend Dr. Borkor for Tenure and Promotion to Associate Professor rank . 

.--E.esp~ submitt~d,,", /1 '" r , , .I> _~, <2 r I "L.-~UJt~ 
Paur. Smith Allen ~ f' 

~ 

Committee Choir 

"., I 

SOUTHEASTERN 
r. 
VKLAHOMA STATE UNIVERSITY 
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£"'( • -. -.-T". Lurncumm vItae 
Letters of Recommendation 

I 
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CUlutiClJLUM VITAE 

JA1"~RT (J.Ar~I) IJ£lGH BARKER 
Assistant Professor, English, Humanities and Languages Department 

Southeastern Oklahoma State University 
1405 N. 4th Avenue 
Dwant, OK 74701 

Phone: (580) 745-2586 
Fax: (SgO) 745-7406 

E-mail: jhurker@se.edu 

EnUCATlO~: 

2001 Ph.D. English Texas A & M University, College Station 
1992 
1990 

M,A, English 
B,A. English 

Tex:1~ A & M 1 Jniver~itv_ r.nllp.pf'! StAtion -- --- - -- - - --- - --- - -----'" - ----=- -- ". __ .---
Hardin-Simmons Univendty 

ACADELViiC AND RELATED NON- ACADEiviIC EXPERIENCE: 

2006-Present 
1999-2000 
1997-1998 
1995-1996 
1994-1996 
1991-1995 

Assistant Professor, Southeastern Oklahoma State University 
Instructor, Speciall'rojects, Tarrant County College 
Grauuale A"islanl, Texas A & M University, College Slalion 
Adjuncl hlSlruclor, Wcaf"hcrford College 
Editorial Assistant, Texas Transportation Institute 
Graduate Assistant, Texas A & 1\-1 University, College Station 

PROFESSIONAL INTERESTS: 

Chjidren's literamre: criticism and analysis; history; muhl-el.hnic children's iiterature. 
Oniine education. 
Technical and profc~s10nal writmg. 

AWAlIDS AND HONORS: 

1995 

1992-1993 
1990-1991 

InterdiseipHmlry Group for Uistoric(lll.-itenny Study Gradual:e Rl'i~my 
Award 
Lechner Graduate Fellowship 
T rechner Graduate Fc11owsh~p 

PROFESSIONAL rY1E:r~mERSHIPS: 

Children's Literature Association 
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EFFECTIVE TEACHING: 

Restructured ENG 4893 Chilclrell', Literature; created rubrics lor assessment. 
Created an online version of ENG '1893 Children's Lil~ralurc. 
Earned online teaching certification. 

COllrse.~ Taught [* taught at Southeastern Oklahoma State University] 

Children's Literature and StOlytclling • 
Technical and Professional Writing * 
Senior Capstone * 
ESL (multiple levels; communications, grammar, reanl11P"_ :::Inri writin!1) 
CtlHlpositioI! 1 & 2-
Scientific. and Technical Writing 
Developmental 'Iv'riting 
Tnt.roduct.ion to r ,it.erat.ure 
l\merica.."1 Literature 11 
\1/orld rv:1asterpiec.es I & n 

PUBLICATIONS: 

ReJerefLdJourual Articles: 

Barker, J. (2010). Racial IJ~nL1ficaLion and Audience in Roll of Thunder, JIear l'r!,V Cry.' 
and The ~-Vat,H.ms Go tv Birminglu,uri---1963. Children's Literatui(;' in Education~ 
41(2), 118-1,15. doi: lO.l007/s10583-010-9101--'l, 

Berry~ i. (1993). Discipline and (Dis)order: Paternal SOCialization J1l jacob Abbott's 
Rollo Books. Children!s Literature Association Quarterly, 18(3), 100-10S. 

Other Publications: 

Boylston, Helen Dore. (2001). In V. Watson et. .1. (Eds.) The Cambridge Guide to 
Chihlr'en's Book", in Englisk (p_ 101), Cmnbl'ldge: Cmnbrldge ur, 

Elsie Dinsmore serles_ (2001). In V. Watson et. al. (Dds.) The Cambrid[:;e Guide to 
Children's Books in English. (p. 234). Cambridge: Cambridge UP. 

Five Little Peppers series. (2001). In V. \Vatscn et. al. (Eds.) Th.e Cambridge Guid.~ to 
Children IS Books in English. (pp.262-253). Cambridge: Ca."'1lbridge UP. 

1..,{ay, Sophie [Rebecca Sophia Clarke]. (2001). In V. \Vatson ct. a1. (F..ds.) The Ctlmhridge 
Guide hJ Children's Buoks iii English. (p. 473). Cambridge: Cambridge Lip. 

fansy. (2001). In V. Watson c1. a1. (Eds.) The Cambridge Guide lu ChildteJj's Books in 
Rngli-;h. (p. 54i). Cambridge: CamhTi{lgeUF. 

Rolia books. (2001). In V. Viatson et. ai. (Eas.) The Cambridge Guide to Chiidren'.~ 
Bonks in Hnp;iish. (p.614). Cambridge: Cambridge UP. 

Slory of a Bael Boy. (200i). In V. Walson ct. ai. (Eels.) The Cambridge Guide /0 

Children's Books in English. (pp.675-676). Cambridge: Cambridge UP. 
Warner, Susan. (2001). In V. Watson et. 81. (Eds.) The Cambridge Guide to Children's 

Books in .Hngli1lh. (p.741). Cambridge: Cambridge UP. 
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Naive Narrators and Double N1tn"atives of Racially-Motivated Violence in the Historical 
Fiction of Christopher Paul Curtis. 

A Problematic Didactic Tool: Punishment in Eighteenth-Century English Children's 
Fiction_ 

OTHER PROFESSIONAl, L"",CTIVITIES: 

Conference Presentations: 

June 11, 2010. 

June 12,2009 .. 

Jun.e 13,2008. 

June 15, 2007. 

October 30,1997. 

JillIe 21,1997. 

OOloher 15. 1993. 

l~>.pri1 3, 1992. 

Virtuu,,>" Trull8gressiuns: Hules and the Dilemma uf Mural 
Masculinity. 
Thirty .. Seventh AnmJaI Internatiolh,l Conference Children's 
Literature Association. 
Ann Arhor, Michigan, 
Naive ]Varrators and Innocent and Experienced Perspective)' un 
Race in Three Historical Novels by Christopher Paul Curtis. 
Thirty-Sixth Annual International Conference of the Children's 
L~terarlJre Association. 
CharJotte~ North Carol1na. 
Functional Shifts in Christopher Paul Curtis's 111c WatsoIls Go 
to Dlrmingham-19G3, 
Thi1ty-Fifth Annual InternatiDnal Conference of the Children's 
Literature Association. 
Bloomington-Noffilal, Illinois. 
Civilizing the Girl IS Wild{er)ness: The Colunizing Wotk C!l 
lVineteenih-Ceniury Domestic Fiction. 
Thirty-Fourth Annual Inielnaiional Conference of the Children;s 
Literature Association. 
Newport News, Virginia. 
Tending {he Garden, Pulling the rVeeds: Disdpline & Punishment 
in Early British Children's Fiction. 
South Central Modern Languages Association Annnal 
Convention. 
D.Ha., Texas. 
Suving {he Child ill lhe City: The Works of Hesba Strelton and 
Horatio Alger, Jr. 
Twenty-Follrth Annual International Children's Literature 
Association Conference, 
Omaha, Nebraska. 
'Some pnor wmnen haven't (lflY husbands ': Old Maids in L. AI 
}'v!ontgmneIY's Anne Books. 
South Central Tv10dern Lanrruaee I\ssoc18t.lr)!1. Annua1 Convention, 
.h.~\.lstin, Texas. 
Figures r:..jBloCjuence in The Ternpe::;l. 
South CenLrt'il R:;::nais~Hlnc~ Conference. 
~v1onroe, Louisiana. 
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GRANTS and CONTRACTS; 

2010 

2010 

2010 

2009 

2008 

2007 

Southeast(:IJl hu;ulLy Rcsem'ch Grant ($1,237) 
Southeastern Oklahoma State University 
College of Arts and Seitncts Travei (Jrant ($2 i 9) 
Southeastern Oklahoma State University 
Cuitural and Scholastic Lectureship Graut ($IM) 
Honorarium for Alumni Speakcr Kathcryn Bell 
Southeastern Oklahoma State University 
Southeastern Faculty Research Grant ($1,209) 
Southeastern Oklahoma State University 
Southeastern Faculty Research Grant ($839,13) 
Southeastern Oklahoma Statc University 
Southeastern fiaculty Kesearch Grant ($585,64) 
Southeastern Oklahoma State University 

PRO}'ESSIONAL SERVICE: 

20 1 O-present 
2009-present 

2009 

2008-pre::;~nt 

2007-prcscnl 

2007-2010 

2007 

Assist with English EduGation major advisement. 
English Progra.lll Review follO\".v-up task: coordinate alum.n! 
speakers to gh1e career presentations. 
Session Chair, Thirty-Sixt..'J. A . .-n ..... ~ual1nterr..ational Conference of 
the Children's Literature Association. 
Librarj Committee (secretary). 
Professional Etlucation Pac-ulty volunLoer / miiding tutor, 
Durant elementary schools. 
Higher-Education Representative, Resident 'reacher COD1Inittees, 
(Served on nine committees at rcgioiia~ elementary school.:;, 
middle ~chooi8, and high schDols,) 
English Five-Year Progrm.u Review cDmmitiee. Served on twO 
l<:am" (Program Centraiity and Students and Graduates as Quaiity 
Measures), 
NeATE ConccpLual Pramewurk Sub';;olTInuLLcc. 
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RT TTC:FR.~ r::;:;ra'tiTent of Childhood Studies iliil-'./ /LlliIJI1;Jud.Ldlll(k~II.~ uig~rs.udu 

-,~ ~ ~~~-~ 
R!Jt8er;, The StBte Unive:sity of N~v.· Jersey ;;:<;1 i ::"l iF.s@t;;; md~n, 'Utgei5.cdu 

CAr,; DE" 

October 8, 2010 

405-40/ Cooper5!reel 

Camden. New Je.rsp.y OR] rp 

Letter of Recommendation for Dr. Janet L Barker 
Promotion and Tenure fiie 

Te!: -3S6-L.:L!J·6 i4: 
F"a}!: 8'::6 225 674) 

I am writing this letter in support of Dr. Janet L. Barker's application for tenure and promotion 
to Associa.te Professor at Southeastern Oklahoma State University_ .! have knoyvn Dr. Barker 
'I .... "" i', , ....... 11 "i .......... .... ia. .... +; ........ ,... .... +'"' ... '"'~ +~ ....... I-tr.;.",~",,,,; ,.:.. .•. _."_,,;:, ......... ,._ ... .--0; T'''''~'h', ft .l\ '0.. KJI. • I:" h._ .. _I ... " I ... 1 1"\("\ ~ [ ......... 
pcu ~Il y~ 1;:;11 .:;11111..1:;" .;II'~ 1'1 JI..o;;;;l '~~I";;;;U \"1 c· .... v .... "'VI en tJ I U5f,QII'1 a:L I O'''I!I~ ,.",\.XI'if' U 111'iI c',;:;a-y 11,1 .t..::J"J j,.. i -,,'.,1'':' 

the director of Jani's dissertation, "Frorn Punishment to Discipiine: Strategies of c'ontroi in IBt~ 
and 19th-Century Children's Fiction," compieted in 20.01: In the letter that follows I will assess 
briefly Jani's scholarly prDfile to date and outline why I recommend that she be awarded 
tenure and promotion at th!.s time. 

Dr. Barker's dissertation,"From Punishment to Discipiin(!: Strategies of Controi in i8th and i9tl!_ 
Century Children's Fiction," is a wellewrittenmodel of careful socio-historicalscholarship 
conc;erning'litorary praCtices and tracing t~edevelopmeiitof children's literature in Britain and 
Ame'ric.a. . jani:'h~s publ'lsh'ed one- article- from her dissertation .\Ajork, JiDlsdp!ine and {Dis)order: 
P·ateina'(:S.ocia!.ilatio~ in Jacob Abbott/s Rollo"BbOks/I-'n 'Chl1dr:ei-l!s' Literature Assbciation 
Quarteriy. a very weil~respected journal within the field of children's literature scholarship. I 
have no doubt that in the future Jani will be able to revise and then publish other pieces from 
her dissertation, as is her plan. 

In recent years in patliculal~, jani Barker has begun to make her mark in the arena of children's 
literature criticism, She is fully conversant in classic texts of the children's literature canon (as 
her dissertation work and many encyclopedia articles m.ake clear) as well as in contemporary 
works of childrpn', litpr"turp. Althnll"h Wp h"vp hnth IpftTpy~< AR.M Ilni"Pi"d",-I~ni •••. , ..•••.•.•. :- •• <,..10., "'-"_' __ ' __ ' __ "_-'_.' __ ' __ "~".'_.~"'._'~'~' r~ ••• 

tTr':li'lll'Jot.ori ~"".-1 JUht.-"",..--."": Th., · .... h..,!·!n.·, ....... ; .... ,t , .. ·,.... ... I...l _ ..... -; ~- ~,,~-.>J<..,:-.;;;~,;~:;,·,..;~!t .• ,;..,.~ ... --,.b~ ..... ~ . ..:....:~ .... ~_.:.:.--.. ... ~~...J 
0' ................ ~-....'"' .... , ..... -.., '~'-'I ....... ~.,'"" ..... IU"-';:;' '5'.1 '6 oY1IV. I .... VI \...VII"I)\..IlIH.,y. "l.-Vu'Cot:::, .. ~\.r.l ,'UI.:I",raLI\;,ti i ~'IU 

teaching and i took a position as Professor and Chair of Childhood Studies at Rutgers 
University-she and I have stayed in touch over the years and have become reacquainted as 
colleagues in the field of children's literature. In the past few yearsJani has attended and given 
well-recelv-ed pt-lpcrs at the annual Chi!d~en's Literature ~.ssodat!on conference. This is 
~rguably the most important Ameiican children's liteiatuie'conference and serves as a 
particularly appropriate and prestigious venue ior presentations of her work. 

Whiie t cannotspe~k sp~dfically to Jani's teaching ability, I can say that she was an excellent 
tp:::I.rhin·o ::1cc"ict;nt \,I"hHC)..:1 rr"'~Nil~ta ch-,r-io'nt "J.f""IM ... h'...,+ ... h ................ -........ .+;..·t-,"' .. ;... ...... u "' .......... 1.;. .......... ::..h .... I ......... t..; ...... 
·~~~··"'O ~~~.~~~~., .. "y"" ........ b' ....................... o.l'L ........... "L ~., ..... ""'tllo .nl":; tJl'I:;~O;:;IIL.;,-llC;'.::.lC"l.1 OIIU 111;;1·.;)\..IIUI01;:)IIIP 

very well in tlle~ d~aHen'Bing cor~.tt.=:xt o'f deli~ering papers at nation'ai meetings. j wbuid. aiso iike 
tomentionthat J~ni hastoid .n;~ thatshe understands her schdi<irshipto be directly relatedto 
the needs of her students. This understanding ofthe close connection between pedagogy and 
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scholarship is crucial and too often lacking in teacher/scholars. When she wanted to teach 
Christopher Paul Curtis's The Watson.~ (;0 to Birmlngham-1963 and courdn't find anv scholarly 
articles written about this vlork, she VJrote one and had it published. 

This articie, "Racial identification and Audience in Roll of Thunder, Hear My Cry and Th 0 

Watsons Go To Blrmingham-1963," published in a recent number of Children's Literature in 
.~ducation (a very h"lghly regarded journal in the field of Children's Liteiatuie) remains the 
dearest expression of Janf's skHls and expertise as a wriier, thinker, teacher and schojar. ,find 
the artide, an in-depth analysis ofthe ways in which two examples of multiethnic children's 
iiterature portray racism and their strategies for engaglngthe child audience (of different 
races), to be impressive on a number of levels. The article is t!mely, exhaustively n~searched 
and theoretically sophisticated in its understanding of critical race theory. In addition; given 
that the article read's t\VO very popular novels and is not oniy engaging and well-written, it has 
potential applications for ianguage and literature teachers at middle schools as well as for 
instructors in higher education. Indeed, I plan on using this article in my graduate seminar on 
children's literature (Where I often teach both of these novels) and! have already passed it on 
to one of my advanced doctoral students vvho is v .... ritlng hei dissertation on representations of 
Afr!can-Amerlcllr1 children in contemporary American chiidren:s iiterature. I would like this 
student to be weii"versed in the most up-to-date criticism on her topic, of course, and Jani's 
articie will go on her preliminary exam reading list. This is high praise, certainly" 

I will continue to expect great things for Jani in terms of hEr research-especiaiiy if it remains 
close!y connected to the courses she teaches and the skiiis and knowledge that she would like 
het students to gain. iViany of us who teach future teachers are looking for such work. 

In sum, r enthusiastically recommend that Dr. Barker be aVJ3rded tenuie and prornotion at 
Southeastern Oklahoma State University. Please contact rne if i can provide any additional 
information. 

Lynne ValLone 
Professor and Chair 
Department of Chiidhood Studies 
vallone@rutgers.edu 
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DEPARTlVltKT OF ENGLISH, HUMAN1Tli"::S, & LANGUAGES 

September 27, 2010 

Dear Committee for Promotion and Tenure: 

SO{JTHRASTERN OKLAHOMA STATE UN1VERS1TY 

!405 N, F'O:"JRTH AVE.~ Pr-/IB 4127 
DI.!RANT, OK 7470! -0609 

580-745-2066 
FAx 580-745-7406 

www.SE.e .. 1J 

I am writi ng in recommendation of Dr. Jani Barker for tenure and promotiorl to Associ8te 

Professor. Over the past four years since her hirej Dr. BJrkGr has proven to be Zi valuable colleague and 

department rnernber as Wei! as being an exceHent tCClcher. 

in our department work, Dr. Barker takes an active role in department planning and program 

design. She has contributed to our assessment efforts by collecting and roporting information used our 

Llsscssment reports. Dr. Barker has also collaborated with me! and continues to generously offer 

assistance, in the d~ta collection and reporting for program rev~ews for the Engiish Education Program. 

As a rne(nber of the Professional Education Facuity, Dr. Barker has a"ssumad the committee work 

and travel necessary for service on several Resident Teacher Committees each year. The travel entails 

the flwindshrefd time" added to the time devoted to teacher obset\Jdt!on and committee work for at 

least four vlslts per entry~yQ<Jr teacher assigned. Also as a membei of the Professional Education Facuity, 

Dr. Barker is required to devote at ieast ten hours per acodemic year working with children in a school 

environment. I am awore that Dr. Garker goes well beyond this requirement to devote some time each 

week to work with students in the elementary classroom. 

As a teacher, ! find Dr. Barker to be very effective. Examining her course in Children's Uteiatuie, 

first In her initial teaching year here at Southeastern! and then thIS week, I found Dr. Barkers course, in 

both online and traditional platforms, to be exemplary of a course dedicated to increosing knowledge of 

liter~ry works, skills at interpreting and teaching children's literature at multiple levels and for multiple 

purposes, and encour~ging the appreciation of children's literature by her students. Further/ i rind Dr. 

Barker·s taiellts ill pianning and activeiy teaching this course to be of very high quality. 

I believe that the promotion and tenure process is instrumental in recognizing the 

commendable efforts of valuable faculty and retaining that faculty for the benefit "nO gone nome of 

Southeastern Oklahoma State Universlt'{. I bdievG that Dr. Barker is very deSErving of such honor and 

r-p.spect for the quality of service she provides for the students and prestige of the University. 

~reiYC) ,.... ,"'I . 11 I A I ) 

t)t. r~ 't a-.v-~~ 
Dr. Paula Smith Allen, Profe$or of English 
English education Coordinator 

SOUTHEASTERN OKLAIIOMA ~TATE UNIVERSITY 
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October 6. 2010 

To Whom It MaV Concern: 

HENRY G. BEN~ETT MEMOK1AL LIBRARY 

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY 

1405"\1. FOURT!-!AvE., P?-.1B 4189 
D!JHMH", OK 74701-0609 

580-745-2702 
FAX 580-745-74G3 

WWW.SE.bDU 

It is an honor to write this letter of reference and recommendation fOi Dr. Janet Barker In 

support of her promotion and tenure at SouLheastern Okianoma State University. Based on the time 

that i have known Dr. Barker, I have found her to be dedicated to providing high quality Instruction to 

the students she teaches and has performed ably in all dealings I have had with her. 

Dr. Barker brings her Children's Literature and Technica! and Professional V/riting classes to the 
library each semester to le()rn ;:;bout the reSOi..iices provfded for them, both physicaiiy and on-iine. She 

also makes assignments to her on-iine students using resources made available to them through the 

library. She is always friendly and courteous to a II the library faculty and staff. 

While sendng on the Library CommIttee, Dr. Barker was an integra! part of the editing process 

for the revised Library Poffcy and ProcedrJres rv1anuaf. Hei technical writing skills were instrumentai in 
makIng the document concise .and pertinent. 

Piease give Dr. Barker the highest consideration for Associate Professor status at Southeastern 

Oklahoma State University. Such advancement will recognize the endeavors of DL Barker as she 

continues to seek intellectua! knowledge and set;J positive example of academic excel1enct! alld 

pei$Ofl<31 integrity. 

if i can be of any further heip with the possible promotion for Dr. Janet Barker, please do not 

hesitate to notify me. 

Sincerely, 
.< 

I-Y"> Oh ,.., ~ .A J"""'- ) I.' I VV"--'-'-I~-

Sharon Morrison 
Library Director 

Henry G. Bennett Memorial Library 

Southeastern Oklahoma State University 

SOUTHEASTERN UKLAHOMl"~ ST.I'...TR UNIVERSITY 

DOJ000180 Defs' App'x Vol.10 - 2620



October 14, 2010 

To Whom It May Concern: 

I a..-n Vlritir...g thi~{ letter to comment on Dr. Jani Barker's teaching and scholarship 
in support of her aJ)p1ication tor tenure and promotion. 

w~nen Jani was a new fdculty member, she initiated the formation of a re~earch 
group that met once a week. It allowed faculty members to share our research Interests 
and created a spirit of camaraderie and accountability. I became so interested in Jani's 
research that I read one of the works that she waS revimving, She has recently had the 
article about this wOl'k published. I read the a...T!:ic!e a.fld, as a former grade school 
bilingual teacher~ found it to be a compelling work of scholarship in the area of children's 
literatlli"C. It concerns 1.t1.e topics ofracisili and ethnic diversity in America. Her relevant 
and respectful tn.:aimcnl ufthe iupics convinced me that I would have used t11ese works 
in a K·12 classroom and wouid recommend them to practitioners in the field. Since Jani 
teaches future educators, her scholarship in this important area will have a positive 
influence on forming young minds. 

On October 8, 2010, I was invited to observe one of Jani's Children's Literatme 
d~~:s:p.SI Th.? clf1!QQ "WA:Q: Vf";TV lnft"i'l":'lfino- pnlinhtpni1'lo !'.l1"1il An1.n.u",h1"", 'T'hA .... l..,..ro<" h"", ... ,~ .... "of-..... _! ....... _.'-, ____ ' -' __ ..................... -'-.I ~-.-'~ ...... ~ .... ;., - ... ~ ..... Q ........ ",..,..~ ...... .LI;;o' ....... u ............. Ij-v; .... u ... ...., ... ~.v .... I~.,~ v .... ~.l (.ll-

TH·U'\.1"I n ... u~ ... t.-"", ... fi'I"Cf .; ............ "Pf'VIO..,.,A +h ...... ""fU ... td ........... ..... c~~_~~_!_._ •. ...,...,! __ • ___ ... ..., __ ",,4-_"'] -~ 
..... U'VLl.. LJ .... .lJY..o. ............ .L ..L.U", ... J. ..... .l.V.l-U.l ........... U,IV .;n·"'Y-""'.lu.~ U.L U.l'''VUUl1~ ~;::il!;f.111UI;;;;UI.~ PUo::i-l..CU uu 

Blackboard. She then reviewed past classes artfully by bringing up points that the 
students ihemseives had previousiy made to remind them of the topics that were being 
examined. She then mentioned some of the narration techniques used by C.S. Lewis in 
The Lion, the Witch, and the Wardrobe, which was the picce they were discussing Oil this 
particular day. Following her brief lecture to focus students' attention on the !esson, 
students were asked to work in P"lrS and brainstorm allegories L.'1 t.~is novel. Tr..is \-vas a 
good teaching technique because it led students to focus and articulate their "t~ougJjts on 
the upcorr..ing discussiun topic for the class. After about nv~ minutes dedicated to ihe 
brainstorming activity, the discussion began. 

Dr. Barker led and managed the discussion tor the remainder of the class period, 
but got the students very involved. Many students volunteered their opinions regarding 
the book and the variuus allegories in the story. Once volunteers dwindled, Dr. Rarker 
politely asked other students for their opinions. The professor defl .. rlltely provided a non-
thl"'i"!~tf>:n;no Pf'I"1i'hV)t11"r'\Plit fl'U' ..... ·ffprino '::1Itl..-1 ,.-H':"PI,ss';""'" .......... ;.,.,; .......... c. ll .............. ..,.. ..... ..t ..... f"Ll-:(': f".l .... ,,!;;:g 
~~~~-'.~~I;:) -~ ............................. --............................................ t:/ ........ .L"-"" .................... .u..o.o \..Il.J1H~ •. 'Hi). ~) U.l~ \.'.l.lU \}l. ............ , .. l 

every student had contributed something to L.\e class discussion. At one point, lani sal 
down amongst the students aUlI bl:l:arn", part of tho group. IIer excellent rapport with the 
group was apparent. She is a very good listener, which made the discussion meaningful 
and productive. She made it vcry clear that she was open tu and l'Cspectfu\ of other 
opinions, interpretations, and world views. This resptx;t that she showed fur the students' 
contributions no doubt facilitated the broad participation LI1 the class dis(';'USsion. 

Thi<:l UJH~:l f.'rirlml 1?·M .. 1,)·"fl (·1~1;;l~ fh~t l.::.~i·p. .. l f".-.r .. l..=. .o ........ :re ,·l",,···~· ...... .,-ip.d npI'1v~,J __ ~ ................ _ ~ ~ ... __ .1 ... _'vv ............ v ........................ .L ....... 4W ..... ..., ..... .l.V.f. " ....... ..., ... It.u \.I.\";~.l5ll""'-""" r ................ , 

a.~d by the end of class t.t~e topic had bcclliliorvughly covered. The students were totally 
...1....t.. 1 ..... 1 .. ~. 1. ,". • "'. 4....... 4 • .• • ongageu ill me Class; mey ,OUK TImes, comtlOU[CQ ITCely, ana len Class SlOWly at the end. 

Tne fifty minutes flowed and went by quickiy. 
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Dr. Jani Barker~ s teaching style was very effe<.;;live. She was inter~i:ing, 
~._.r-_ .. .... ! ________ .,' __ 1 1 •• ,,' " . ~ .. .• • • - •• • 
lillurll1UUVe, creauve, anu auep< u< gewng mc SLUUents 10 partlClpate In lllen lerunrng 
process. I ihoroughiy enjoyed the ciass and believe Dr. Barker's students did as well. 

In addition to her important contributions to the English, Humanities, and 
Languages Department in the areas ofteuching and scholarship, Jani is also a very 
personable colleague. She has participated in severa! off~ca.mpus evento;; ,,,iLl} cO\;\lorkers 
:lnil nlwnvQ tlr1i1~ on fmiov!=lhl~ ~l~TY1f"1 .. t tl\ thP. !:Itm ..... .:. .. ,....l ........... "" .-,nil : .... h·;"'.o.{< o<'It~ .......... ,.l.~f.~'"u''' 
____ ~_ .. -J - ---- Q.:.~ ---J ~,J -~-- .... ~-~~~........... ~....- ..... "... ........ ..... ... ,t'-l ....... J."" I,.UJ! ..... J.JU.~.L"L"'.., ,;}LlI.lJ.UJ.Ul..ll.L5 

.nr"..,,'Tt>. ... "O~A .... '" ~h~ 1-..",co Q ..... 1",,,.,,"""' .... ~ A~ ... _ ...... :.~~_ ~_...I!_ .c.~_ '-_ 1.. __ -,_~ ____ 1 

.....,un T ....... .., ..... uvu,:J. I ... H '" "'U,-I.03 '" y ... " .... U.;JoU..LU ........ .::)pV;::uUVll LUlU l.(j lUll LV UV UlUWIU. 

Because of the above exatnples ofner exemplary scholarship, ieaching, and 
personal attribuies, I wholoheartedly support Dr. Jani Barker's application for tenure and 
promotion. 

Sincerely, 
'. 

C~/·~7/L ~liJ1(aldtL_ 
Dr. Caryn M. Witten 
Associate Professor 
Department of English, Humanities, and 
Languages 
Southeastern OkJ~homa State University 
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DEPARTlylE!~T OF El\IGLISI-i, lIuivlAl-..JITJES, & LANGUAGES 

SOUTHEASTERN OKLAHOMA SlATE UNIVERSITY 

1405 N. FOII"'H Ave., PMB 4127 
DURANT, OK 74701-0609 

September 10, 2010 

580-745-2066 
PAX 580~745-7'106 

To Whom It May Concern; 

On September 8, 2010, I observed Dr. Janet Barker and her English 3903.1, "Technical and Professional 
Writing," class, which meets at 1 ];00 a.m. (M-W-F) in Monison 3()4. 

Dr. Barker orovided me conies of the svllabus. the "Schedule of Tonio.c:: flnrl Ac::,,-i-rmmf':nt.~ f()r F::lll ?010" . . ~, -·------.-----------·o···~-··--~-·--··-

doct1mel1t~ and the day'8 lesson for the course~ I have n personal copy Qfthe textbook, Writing T.hat 
W nrks.. Communicating EjJectively on the Joh," which she uses for the COl,.u'se. 

! ¥/us impressed at Dr. Barkerls preparation [vr the day's lesson, her enthusiasm for the student~, her 
kno\vtedge of the subject matter, and for her use of tcchno!{)gy in the classroom. Indeed, Dr. Burker not 
only used technology (computer, projector) and screen) to present and to lectUie on the day'!) lesson, but 
the students pa.."ticiparcd in the lesson as wen by taking turns in exploring how to armJ1ge find format 
doctlments for the readers and users of documents. In addition, students arr;: ~m;ullTaged to save drafts of 
current project:> to a flash Jrive (USB drive) to bring to class tU workshop with an of the students. i 
really enjoyed tlIt: parlicipation, thc contribution, and the interaction Oflhc students with Dr, Barker and 
with each other during this pOliion of the class. 

Dr. Barker brings "reai worid," "reai workplace" experience in technical and professional writing to the 
course, and, especially, to tho .,luoents. Such workplace experience afforu, her Ihe opportunity to 
emphasize why writing well is vitally important and how employee errors can negatively affect 
companies. agencies, ol"ganizations~ and institution~. In a.ddition~ such workplace experience ~'gives her 
the voice of authority" and, rightly so in ber presentations to students, discussions with students, and in 
h~r evaluations of,tudents' writing. 

I thoroughly enjoyed visiting the English 3903.1 class and I celiainly acquired some valuable teaching 
strategies from the ohservation as wel1 as. a renewal of enthusla~m and passion for teaching writing from 
Dr. Barker. 

Thank you for the opporlunity to shtln:_~ my observations and for the opportunity to observe such a fine 
teacher at work in the classroom. 

~iG'lere!y, i r) () 
IJUlil'f..·;..o. ___ b Va\-t-~ _____ 
Virgini~A. Pajjish, Ph.D. 
Associate Professor 
'English, HurrlanitieR, and J ,flngu{lgr:s Dc:partment 
SouLheaSlt::rn Oklahoma State University 
Durant, Okiahoma 74701 

WWW.SE.EDU 

:SOUTHEASTERN OKLAHOMA U}lrVERSITY 
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,-;;J.I • 
"-';.~~lI.lI_" lItif 
r~.J 
'<-~ .. OKLAHOMA ,STATE UNIVERSITY I,),,'.' __ 

,,~, __ DEPARTMENT o~ ENGLISH 

"'~ NUMANITtES, AND LANGUAGES 

To: Dr. John Mischo 
Co: Dr, Janet Barker (} h 

From: Dr. Paula Smith Allen ¥=I u... 
Date: 1/23/2007 ' "-
Re: Report on Faculty Class Visit 

During the final week of classes of Fall, 2006, I logged into Dr. Jnnet Barker's on·linc Children's 
Literatu]'e class. I was simultaneously surprised aotl enlightened by the different methods Dr, Barker uses 
in mnking her on-line version uf ,hi::; course equal to, if not superior to~ a vis-a.-vis f0l111at for the same 
course. I personally felt that the student interaction was at more advanced critical thinking level than what 
I wouid expect in the traditionai classroom -setting. 

I exaiulned the unline sylhibul:l for tht:: course as weil as the dooument~ ~urpiied to the students for their 
preparation for the ob:-icrvj;;d class meeting. I found that the cour~", plans tiS found in the syllabus were 
logical and sequential; aild careful1y and usefully explained for studonts at mld~level standing Of above iu 
their univer3ity studies. The selection of texts llilder study fm the cour:;e are current, chOSen within a 
range ofread[ng levels and interests, and rt:i1:;:cL tht: different genre (I.e. "Easy Readers," "Picture Books," 
etc.) of Children)8 Literature prevalent in today's c!cmentar/ nnd middle schools. The selections \Vere 
also very useable for the goals of the course, and the docu.rnents supplied the students on Course 
Documents. ~uch a~ "TTel rJ~" for .Ell'lRir:mmenl!'-: ::tTHI ~li!--:~~lI~~inn.~ WoP:fP. VPnJ flnt fnl' thp. iI19.tf'l1~fi(\n fln{l f'.ll""19.<:.! , .. .. - .• - ...... ·-'_r-·------- . _____ -----. _______ , .. --- . _-.' -r- -_- T _______ T ___ ' ____ ~-__ - __ _ 

participation. The availability of these documents on the cour~c ~itc comprise a 1ihrary for in:=;t.1_f'!t 
reference for student' at all times. 

Dr. Rarker's direction of the class disCllssion for each text and genre of works under study was. quite 
impl'cssive and fully supported the objectives set forth in the course syllabus. The topics for discussion 
included (among others, and as vpproprinte to the worlc and reading level): Themes study, Values study, 
Genre Conventions, Reader Response, narrative/dramatic analysis, Feminism and gender representation. 
As a forum for the "social" aspect of a discourse community, an aspect often lost within a virtual 
classroom environment, Dr. Barker has cleverly provided a "chit-chat." discuBsion forum where students 
~re encouraged to interact concerning class and interest q1atters outgide the scope of the other dic:cussion 
topics. This board serves to aliow students to probiem solve and collaboraLc.:: in maUcrl:i peripheral to 
required response~ and suhrni~sions. 

From my examination of course documentsj and the quality ufthc ::;tuucnt::;' interaction on the course site~ 
1 know that Dr. Raiker maintains rigorous but fair standards for ,'ltudent perfonnance. Rut she also knows 
t>tudcnts) their inhibitions, Gnd their habits. Decatmc ofh\;r ability to ferret out student inquiry and interest 
through the literary selections, discussion prompts and interaction, [ ..... 10 her cr.;rcfll] monitming, Dr. B~iikCi 
demonstrates the best of"\vhat cHMline teaching Ca_..'"l be. 

Mo~t ~dmirahle to nr~ Barker's teaching is the demonstration Qfhe-f preparation of Teacher Candidates in 
our Elementary and Middle Schools \vho have an lm(h~n;:1"~:mc1inp elf ~hilrlrf',n'~ litp.rntnrf': IH;: nHIT ... f:::l 
"literary" tradition and are prepured to teach it as- ~l;~l;.--·------<;O -, ---------- - -----_.--.-- -- r--- ---

I Vety much enjuyeu the experiem:c of visiting Dr. Barker's c1a~sroom, and took away with me :;;ome 
reso~ve to demand more army own stude-nts and some knowk:ugc ufhow to bCUt-T a<.:complish that goal. 

1405 N. 4TH AVE. PMB 4127 • DURANT, OKLAHOMA 74701-0609 • (580) 745-2086 • Fax: (580) 745-7406 • WWW,SOSU_EDU 
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DEPARTMENT or ENGLISH, HUMANiTIES, & LANGUAGES 

Sou I'H,;floT,XN OKl.flH()V11\ STAT,; UNIVERSITY 

1405N, F01H<THAvE" PMB 4127 
DUf{A!\:T, OK 7470 1 ~0609 

580-745-2066 
FAX 580-745~7406 

September 24, 2010 

To whom it moy concern: 

On September 20, 2010, I visited the classroom of Dr. Jani Barker at her invitation, The class was 

a traditional classroom (face-to- face) version of the course ENG 4893, Children's Literature. In 

anticipotion of the visit, Dr, Barker and i had previousiy discussed the context of the day's iesson in 

terms of course objectives and class profile, 

At or jllst before class time, Dr. Barker began preparation for a Powerpoint presentation that 

vvas used visually to organize and accentuate the main points of the lesson. \1L!hi!e the computer booted, 

Dr. Barker used trl€ time constructively to r-ernind students of their upcoming presentatioiis and re

Iterating the Instructions for the assignment. Students also used the opportunity to ask questions about 

the assignment which Dr. Barker answered fully in a matter-of-fact style. 

With the aid of the Powerpoint visual, Dr. Barker began a class presentation on liB-ooks For All 

ChlldrEii/' the purpose of which was to IntiOduce her students, who are mostly Elementary' Education 

wViw,SE,EDU 

majors, to the importance of addressing diversity through literature, saying, in part, that we should think 

of the classroom literature that we chose for our students as "image makers" for our students. 

Dr, Barker utilized her PP slides to supply students with multiple examples for each conceptual 

point she made in her lecture. VVhi!e this introduction to selecting literqture for!to ........ ard diversity was 

mainly presentationai, both students and instructor were comfortabie to break with the iecture format 

to encage in questions and disclission of the points explored in the lecture and corresponding slides. 

Goth the lesson and the discussion in the c!ass were stimulating and informative. and students 
responded with enthusiasm and genuine interest. 

Dr. Barker ciosed the cia 55 by encouraging the students to continue with the work previou5iy 

assigned and thanked her students for their participation in the class proceedings, 

I also examined Dr, Barker's online version of the same course and found it to be equally 

effective, The curriculum 15 essent!a!!y the same, but I,,·o\flth the online course, ! was able to view the 

discussion techniques, coUrse documents, and overail design of the course. Th.at design was centered in 

literary theory and how that theory shapes the selection and teaching of literature at different 

dcvelopmentQllevels, 

SOUTHEASTERN UKLAHOMA STATP ITNIVERSTTY 
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Through both experiences, I found Dr. Barkei's courses to be exernpiary of a course dedicated to 

increilsing knowiedge of iiterary works, skilis at interpreting and teaching children's literature at multiple 

levels and for multiple purposes, and encouraging the appreciation of children's literature by her 

students. Further; ! find Dr. Barker's tn!ents in planning and teaching this course to be of high quality. 
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Southeastern Oklahoma State University 

Summer 2010·Student Satisfaction Survey for Oniine and Blended Crasses 

Instructor: Janet Barker 
Tuesday, October 05,2011) 
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Southeastern Oklahoma State University 
Summer 2010. Student Satisfaction Sur-lay for Online and Blended Classes 

Inctructor: Janet Barker 

Tuosday, Ocrooor 05, 2010 
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Southeastern Oklahoma State UnIversity 
Summer 2010 Student Satisfaction Survey fOi Ofiiine and Biended Ciasses 

Instructor: Janet Barker 

Tuesday, Ocrober 05, 2010 
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Southeastern Oklahoma State University 
Summer 201 O-Student Satisfaction Survey for Oniine and Biended Classes 

Instructor: Janet Barker 

TUlO.lsday, Octooor 05, 2010 
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I-rhls WIIS II great class. Esoocl!liir ollerlha !!>Jrrn .. ,r. "!,!"'!V!o:!eo:! fur:! !!!!;!~I!>!@~ohad:..;io, ,md ilt~o;.,i(iljt(J IIO!I<.irlll. i~ II ioJ' .. re lIIoctJeor, 19~1r"d a lremer"ldous amollnt c-/ knowledgE about the I !~aB~lr!:~~~.:~e~e=~i =lJ~c:J'i~~:~~~ ~11~~~~g~:l~~e~I~:~~~~e~~~~~~::'ldenIB. J 

I: ~:.~:::::::,::::~::::::;,::::,~"' I I· 'N ... ", i! i'"'' ~";:". fIt;OO ~,r;rf iv hli~ ill yllll. ~he \"Iou·,d a-midi wry fnal JO'o'W tho books 111&\ We _1\:1 m&Uu 10 reOid. i 
,_ i tilll;;' ihis ciass ~as: very inloeresllflg <11"1(1 ~red marl)' IIlffoNnt Btyier; ofliloralil.'\I V<!rywoll. I !- Reauon9 I )-lhe varie1~ cf chlklren'~ Ill6ratureo selectEd j i- ti<l\lrQ ell crtl1e Illilttlrlal1ur Rle course Illcely orgalllzed oy week, ~ by Iype of Ihe assignment ! !" Dr. Barbr JEqulrttd ~ lot of ~lIdllil of vJlliws ot.tldlell'::i lilvmlure. ahe "rlll/arel! lesson plans lrno-t were avalabla Sor ~tl ~ 6~.Idi b~fm~ ~u!NOd !oo boo~9, Th!~ :;;e~e ,nl: "m id~~ ;:.fw~,~t ! i I'm r~<;d'Y.! ~ !O~~. fer ::md ~hr:-.k ~c;;.;: <;~ y~ i ... sd O·,t. ",~iQri .. i. 

~ ! 0:. BQr~Qi h~d tha GQii;;;';;; ma"irii;" pU!iier;i ",!1riy anfina. Tnb wns [11"8111 beG,lu~o ~ caull.! ~t;lIt ga1I):.t(II19 0111 of IPIfI book5 nee:loo from ~brarles nyou did 001 want b fYrcha5e lhem.1 Wll$ : I~ankft.i for this. 

i II~ame-;j &0 much ililhis class and was inlrcduced 10 wonderful mailerlal and Infcnnatlan! 

~ -lllkod Ih~ a~& p<zted the IIsillg,"nenls w68kl)' SO WEI ,",'Ould nut gel (:Or1u.~~d fmrn the 5)1!~tiu~. 
!. \l&1~ fl!'N , 
I~N""'~~_~~~~ __ ~_~N_ .N,.~~~" .. N._.' ...• _ .. _'.""""~_._.~ .• " ... '.'~_ .. ' ... '.' __ , .. _~ ..•. L.'._ . ___ .• _. _____ , 

4 
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Southeastern Oklahoma state University 

Summer 2010·Student Satisfaction Survey for Oniine and Blended Classes 

Instructor: Janet Barker 
luesday, October 05,2010 

~~~I~J.~~?J)lrl~~1lir~;;}1~z;~~~~~~~F~~s~f;~~~~~~~ii:;1&1_:~J~lt4~~~'~~~1Clrft}krBi~i3J}K~~~EEr!11 
I Toiai RI;~poodlJniB: iii I 
1- T~a ~me Ir;Imra for aome a~sl!!nm~nt8 'Nf13 ~iffi~lJl!_ !f ~~!r!! book !w.!lJ!!1~'!!: W!;!ro pce:Led ::;:,'1, $;",~y ifi(jjTilr;g ii-Iii; Wouj~ heve hepe:i. I 
1. nDne ! 
I-! did flot!if"!! l! '='ie!!ikness in !h!:l C3urss, I 
! -Teo .'1l~4Y ~S3!iinme;-=. "\Gt; fT"'iA'l for", Sur,-,.ner I,i~!i~",i nmi a Mrd ume ~ping up. ! 
I- Cii~y ::-';"9 i c~n ihinii ui i~ IJ;lI havin~ OIJroj[~$sion lXlards graded waekly. ttW<Juld ba 1'1100 to know hll'l'/ ~u am doing on your posls;;s you go, ! 
j. i uo noi boii8\'~ i"1 W$lIkr'O~S08 01"10 ooolecle~ 11;0 oyor COI11£1. I 
]- !t'G Q' .... fly6 ~ drawl'llti; nol b.;Iln:g !'Ibis (u dircutlylnlafllct Wi1h 1hl:- pru(a;l;lor. i 
i-lli1lnk the! 0111~ .mJmBSs w,,~ Ih~ltWP6 90 BI\C.U 
i !_ ur.:e.1ailll' Qf~l thell16truclcr W:l~ lookln!Ofor in W!lckl)' £u19ly$ls o;llllJ Il1uepcndonL /'EI9dng oJOO'r(liOO$. 

j- nene 

1- Net tI"()U\jh ~me \(] read 50me of the books. 

1- Grading was a liUle slow. 

1- TIl$ \'l8y tI.,-.,ryIhlng Is presooted c.l lliackboard Is ~unfU5Ing, liutpl havt1ld to look seve",r D!~OOSW ma"=o!! !!l!re=! '#{:.m~'! mi:;:>i:'ofj "$~rs;iiii&"l •. S';';:'iRi" iii", i oouili ire nrgnnizllCi btllll'r. 1;:11.0 
I till nolli""" Ihc foet ths\ 1II ..... 9S nol ~cll paoolj 91\'(10 Iha~ b:; was a aummer t:I~53, Ihere was no .... -ay 10 work ahead In order 10 b~ ~on~ D:'l WlcailOfl ~t<::", 

j_ .all of Iho worilllJHd wa6 overwn(::]ming 

,-I th~u!Jht Ihert! W;J~ Ollol o:IhOOltlWIJlk for OJIO clue, 

j_1 do nlJi condi~~d Ihl$ oourse:to ~Ilila :lny w~~kn~eBe~ 

,- nOl'le 

l-lhlS clBSS h!ld rIO buslnl)s~ bell1{1l.t1Ttiltld 00-11116; 1j',scus5lon In oc!assroom woold hS'/a been helpflll 
1._, ...• , __ , .. ,,_, •... __ . ___ ...... ~~._.~.~,~..;, _ ... __ ........ 'w·~''''', .. ,~'''.·'''~.,_w~ ~.''' .. ''.~,~, ...... _~M'" ·_,~~~ .. · __ .. __ ._.~._~·,_._, ___ ~~ .. _ •• ~~._. __ ,._, __ o_ • ____ ."~.". 

5 
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Southeastern Oklahoma State University 
Summer 201o.Student Satisfaction SUivey for OnHna and Bienaed Ciasses 

Instructor: Janet BarKp.[ 

Tuesday, October 05, 2010 

r~::=~:~!:~~':t'#~h~~#lei~C":7::LLsi~0']72:;:~:fCb,,',~T",~~(",):c,;~c.,~")~:!",~~"'i': ,,'J "~-:~;\"'~ 
j- None nec~ssary. ExIlellent raadilg dloices that !!1)1J~nC6(j the ctlillB. 

I· MOl"(! w-acller p;:lrlic1pallon In fle DlscuSSIo.n.BtJard. 

i- I o~o~Qd ~_Ia tJ;l9J l~roll9~1 UI~ summer &Jlll ClImo! Iln_d -!).n,! impQwm.er1.s\!',gt \ w~:..',c m:ioffi 10 furs OOiiiW. This 1:j00SS woo an OVlJrnJ!gre(;t e~pori9ncel l· Rewco Ihll ~ml)UI1t of wading ror lh .. g'¥f!rner 

I .. Just 10 gr.;de Itte tJ;&QI_'HI<:J!l OOB!"J~ "",",!;!k!y. , 
\- ! rlQ 11Q! bo=!!€'!!!' t.~'l!~\\} be tm'; cu>;9;:;:o\ ..... ,o.'c;;;;.'r,iiIlIJ MIS 'llooci. 

l~ j~ It !sr;~ tt.:lk~r~,.tk;ii~ :1:0: III R(>f!~)', c.--. Eiali:(lr has li1ia cl;;lSO dQWflIo a 5cl~~O"ol Thellk!l; for II gre&l expoile~01 
;. U;s$liH:l~'>fiu~lii rll.,Qing exerci~es, ~mi IllrIr!l fu~u~ (In lila wai!lldr tlnniyl:is 

\- i ihillk It was II o(aai oourse I roa~ erioyed It. 

l· Mor-!) time to .. (!~d ilhe- bOOM. 

I 

!.l..c~~QI~GU~8iOn bOilrdS. 
! !- Betll;r ur .... nlZlltron Dr. ~I~ckboord I 

i· M~ moh sugg<;l!Slioo for impro\'in!J this d!Jo$~ for the- di~tJnI silos wooltJ' Uti III p:ve the Ilbrorias e~ lhe distant! siles a copY of IhE! b'.Y-Ik !!S!H. f~ ... =c{)! \.l~I~, .. \ ~';:;y" ~ffln;;r", ii ill """,io-emrj-y hard I ~!O ~Qm!! up. -;'~IJC+ ~o:- ~d.;.:o.j:..:$"1 ~"iji \\",I~ UiW ~J:l~, ii ihc ·libmoo3 rlaYtl3 ropy of Ihe 1:)1l0~ Isis, UI~n It glYeS eWf)'one the opporturlly 10 gall,*, assl>Jnmentll tbl@".Alh(]uOh\\lo dll ha~Qc pl.lblfc ! ~ ibr.aflls 8'QU1d U9, the), onl)' IHI"I'e EI oo~1$ (Of co.:plEls!iiI Iho hQl)k~ r feflllhis Is en oI:I)tlremo dlSBd"o'llnlilgD fClr I!~ oIf-cernpL~ sluda~ls. i· nllt 1:-',)0 m~ch workload , 
1- Perhaps: post gr;ading alOrlg thlil way of Ihll dis(lj166lon boards; Sg I" Wdent.,...i!! krl'YW!!!~ ~fe =:!Gi:~ wiJIllr;; !t;<it .. 00. 
l-N-::>I1e. 

I· none 

L.:~~ Ihis In a r.11O'l~room ~1l"~!:: ramO'I~ ~ f~~~:=j, iii" :~j.~ .. ~~::. .._,_""~ ___ .. _," ~. __ ..... _,~_~", ..... __ ~_w~ .. ,. J 
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Student Evaluations from 
t:~JC: L1QQ~ rh:I,.J .... ",""' ... L:+ ................ ... 
1-1 .... 0 ,U7 .... vI /lUI I::.JI;:) III::.I-UIUI-I::. 

~WJ ,",~""','·""'+lo¥Ion .... + t:H"'J ........... ;""' ..... c ................. _* 
.... , IL... UVt-'I,..U 11111:.0111 ,-VUIUUlIUri I VI·",;:, 

nnrl'::t •• rlt>nt l=mn; I ttl tho T"'<,+""r+" .. _'I .... _ ...... __ .• , ,-1','-1" , .... '',_ ...... ...," ..... """.v, 

* Note: Typed evaiuations come from oniine ciasses prior to the current online 
evaluation system. These forms Were emai led by Teresa Anderson, department 
secretary, to the students and returned to Ms. Anderson. 
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F,nglish~ Humanities, & LAnguages J)epnrtm~nt Standard Course Eya!u~ti~m F~rm 

Semester _SPl1n~ '08 Course Number _ENG 4893 Section Number .wl 

Please answer tlle following questjons as honestly and voncretely as possible, Ifvou need more space nlease use the 
hock of this shcet Please l\ote: Faculty do not havo access to 8i:ude~ll cyaluatio~s until after wades ar~ submilted. 

What did you like best about this course and why? 

I loved ~verythillg nb-out it. It i.s casUy one of my most favorite cla-sses from my entire college career. 1 
iound everything not oniy accessible to my schedule and tastes but stUt forced me to think deeply 
about the iiterature. 

2 'ltlhat academic aSpCfJt3 of thi~ course \yould you cr..allge ami why? 

The (m!y thing! ttm!d possibly t.l:!.i!lk to change would be to ll~htel1. a little on the fantasy literature. I 
persomdly love it; and it might not be a "ery good dmnge since it i~ su important to children's 
literature, but some students may get tired of ai_most :3 weeks of it. 

3 Did you fInd tile feedback the instructor gave you on your work to be helpful'/ Why or why not? 

Ahsotutely, Atways very prompt with responses and ns hetpful as possible, 

4 Vv"nat are the lIlosi important lilingt) you iearned in this course? 

lliskaUy what WiiS talked about from the beginning of the courSe (hat extended thr011ghnut eal;Q of 
the works that we dhc\iiiSed; the impurtan-ce 'If childnm's literature. 

5 If onc of yuur friends asked you whether he or she s;hould !'ak<_~ lhi8 ()oursc fi:om this instructor, what advice 
would you give? 

I would suggest thi!i counle tu anyone ,,.ho loves children '8 lileratm"e. The work load is very 
appropriate for a busy college student and while, it does require some criticnl thinking :skills it is 
.cce .. ible to anyone willing to put out tho effort, 

Piease rate your academic. effort in this course by bold highlighting a number from one to four, with four indicating 
the maximum t::ITort. 4 

2 4 
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EngUsh~ Humanities, & Languages Department Stand=-rd COUTS{' Ev~luatlon Form 

Semester Spring '08 Course Number ENG 4893 Section Number .wl 

Please tIllti.wcr the following questions as hon~.:IUy and concretely as pml.:lible. If you need more space please use the 
back of this sheet. Please Kote: Faculty do not have access to student evaluations unti1 after grades ai'~ submHted. 

What did you like best about this course and why? 

I cnjoyed reading the iitemtul'e best. r discovered many things about tht:. world ofchil-droll's litcrarure: and I 
counl this course as one ofthc most boneficiai ciEls8es I have taken. Conc-erning the Uterature, it was 
ar:nazing to read such good work. i di scovered many things about rnyse if and the wodd around me as a 
result. 

2 ,1.,n.1at acadelr..ic aspects of this course '.vould you chango and why? 

I believe this GQllI'Se. to be very effective as it is. ! would c·ontinue in slm1!ar fashion while being mindful 
that changc3 might need to occur; for whatever reason; in the DJtnre. 

3 Did you find the feedback the instructor gave you on your work to he helpful? Why or why not7 

y eB~ on more thM one occasion my instructor gave me very specific and helpful feedback. The advice WilS 

practical and helped with assignments. 

4 Whilt are the most important things you iearned in this course? 

I h::amcd lntmy things about humauity. Indeed, quality literaiUre can provide revt:i:tling infommiion 
regarding the human cDndition. The literature in this course was of great qllality; I gained iIittilY valLiable 
ini:iigh(1) (jcalou1)Y, grci,;d, ui1){;rimination, etc.). 

5 If one of your friends asked you whether he or she should takc lhii:i course from tills instructor, what advice 
would you give? 

I wuuld Sl:t,Y ycs, I would ac.lvil:ic them to read the literature, participate in the discussion boa1'ds~ read the 
COllTI;:e documenL"'I, and not to hesitate in approaching the professor for council. 

Piease rate YO~lr academic effort in this course by bold highlighting a number from one to four, with four indicating 
the maximum effort. 

2 3 4 
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English~ Humanities, & J ,anguages Department Standard Course Evaluation Form 

Seme!lter __ Spring '08 Course Number ENG 4893 Section Number . w2 I 44 

Please onswer the following questions as honestly and concretely as possibk. If you need more space please use the 
back of this sheet. Please Note: Ftlculty do not havo access to student evaluations until after grades ar~ submiLtt:J. 

W-hat did you bkc bcst about this course find why? 

Th~ best part of this course was the reading. It was il great course to make poople realize the importance for 
reading and 'what a person should outisiuer and look for when getting chiidren interested in reading the 
books, r have HeVer iIlEldc u~e time to read books even if they were of interest to me! Dut the coul'se 
required the time and has cieated a IQve for reading for iller 

2 What academh; a:SPl~l~t~ 'Of this eOUI8'I} would YOll change ant! why? 

] thought it was all great and fair! I loved the way Dr. Barker had different stuff po-st-cd for fht' 
lessons and she alwa)'s let us know ahead of time 'What we needed, what she expected, and ,r;;he gave mil 
good examples of stuff we needed to work and change. 

3 Did you fmu the feedback fue in,tructor gave you on your work to he helph)l? Why or why not? 

Yes it was ail very helpfuL She was great with email and responded immediately to any questions or 
concerns we had, 

4 \Vhat <lie the most impor".ant frJ.ngs you learned in thiH course? 
The lmport:mce of reading and what to look [or in books that made them great to iead, 

5 If one of your friend, as:kcd you whether he or she should take this course from this instructor, what n.dvice 
would you give'! 

I would most definitely recommend Dr, Barker. She was wonderful. The course itsclfis a lot of work, but 
not impossible, She's also very understanding about s,ltuations that come up in life, and give~ as rnllch help 
as she possibly can. 

Pic:use mtc your academic dfort in this course by bold hjghli~htinJ::; a number from one tu four, wiLh four indicating 
the maximum effort. 

2 3 4 
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English, IIUil1iiuitles, & Languages Department Standard Course Evaluation ll'orm 

Course NllLTiber Er\(), Cj l>CL'?.) Section Number l 
~.J 

Pl~ase answer the follo'Ning questions as honestly and concretely as possiblo. If you need more space 
please use the back oftbis sheet. Please Note: Faculty de not h:we access to srlldcnt evaluations until after 
grades arc submitted. 

3 Did you tInd the fe.edback l~e instructor gave you on your \vork to be he!pf~l!? \Vhy Of why not? 

4 

5 ff one 01" your friends asked you \vhether he Or sht: should take mis course from this instructor 

~that advice WOU~d you give? ~) \'\ \ \ ('{) \1 )1' L~ ~!~ U. <.~ 0 ~ <!-
--tM- )vK\';j \\ ()'-\Ll{ I,t '\W-j"~CJij- -~"~~, ·\®O\~~ I 
6Ov0(\-~~Ql1I\0+\ \ f(\(j~T, l~~-l v;lh~v,:-+'~ ,~II\{)-DJJdqyab~. 

(j L\J_--\-1r\'\,{ \llAL V)(Jj) \,V)'-\-- UJtv:sSJ~ ct W,QY\ dj))jlJ.:.ri\(rot1 

rQ _Le_tt UX\ ~\9-1.~y,lJJ.-..l1J ' 
Please ;at~ yoUr academic effort in tIlls "Course by cirdiIl1! a number fmm nne to fn1l1'. with frmr intiiC';:tnnll" the maximl{m effort. ~ ~ - - -- ---- ---- . - - ~ .. _, .. ~-~~ ~ - --~ ~~~~~-~~. <;> 

1 2 
( ( '. 

{\ n A (\ \\ ,,--.:.,.) 
Ul.V-~ 
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English, lIumanHic:s, & Languages Department Standard COUl"Se Evaluation Form ,..., -
Semester .J ~ } () Course Number 4=<6 (13 - .' .., I 

;;:;eC!10n Number -L--

Please ar..swer the: foHewing questions as honestly filid conoretely as possible.. If you need more space 
please use she back ofthis :::heet, Plense Note: Faculty do not h'-we acoess to student evaluations until after 
grades are submitted, 

2 

4 

5 

What did you Eke best about this course and· why? 

Ii ud +hJ kA)or. .. 5 --,-
--1..... bc()rs IA}t,AlOlJ,. (-'~! (~t) +'v1.J 

In r'(l U c~n i (){\j' LD..t~l Ci')1J.J J::J 0..)(. S, ::: -1. U)Ct/) 
CtP'FClvl~~.I~t· .,\--\f\Q"~ '''C),. ~:o {!:~4 (JtLC9:~ b(~~)r:.~ (Ale 

I 
UJOuJtt 

Ii , ....... '. ~ J. i' 

~r i JU vf /U,OCtA. (()., , 
What academic .spe,ts of this cour~ould you change and why? , , 

:- Ij~,'{)vL.tcl 0\ l V J{ 0, (' ll:-'--c\ U2_ m~0l1L .~: (!:-~.·K)",_~~t~~j -Hilt 
V1J()lS. 'T ?1 f1''i 0, +6Uy-l0\ hCt'::Ji JLW(~ r I i..JU.J"{ b.,J 
'\.-~' ~ I; 11 t'J.·P: ~~~-. 4 -\~f:~ 0 ';' ~:O C:"1·" 'A:;1.·~~ ()·PJ~ll" l··xA -4 tJ\,.h '.~ .. h. I:::rJ}2 -+ V~J.,~ 

..... ,J ~,..L.,...,.~ (J...> 'I..r'"., ..... " It< ... "vr ~>,r I > J.. 

~~:Q:~_S;:!'.:Oi;:~-? .~t1~Dltn'f3 1k~(J; . . i~~~._'~~? Of O~(~~ i(nl(lti 
LllU yuu LUlU Lm:: LeClu,,,,CK UII; iIiSLrumor gave you on your worK (0 tie ltetpturt wny or whynofr (Jtt ~YtLy 

\{Q\ ~)~~,j . ,r'.QdtnLL (1:)00 ve fj Cay\.'){YlACFiLJ.12 (l . 
\ (\ aC\CLt 1 l,th'llC.Yl Lt! r(\.L j)fLJ (;J... .. \r>vj Ch O~!\,to.?~ 
~ 1/, (I IIr1 ~ ",·1 ',''V, \IF~I- /" n I f\ ; &'"' • 

......J.~< r \... ........... ~v 'V<" .... ,,,.. ,,""""-" 1 i.'~·~l""'" l~ r l ~ 

What ate the most important things you learned in this course? 

1
1

. j~11'OJ 1"\ "'}\~r, 11 "'-'\1 ,c"i' J r·j V ·i/i:,'.\V (~ .... ' .. ~.ff1 ,.\' ,_ .• ').F~ .. :.'.7.,)." •• ~ ••. ~ •.• J:', J , t 'AJ V ,<.)I,A c,. ... 'i· ' .• A v"'" - .. ', • I'~' '. I'" . '. • 
".... v ,_ ..... 

/~ r(}(A()~l (J~,. r'5p{,[~l~i)t?SJ <'.~' n~. __ 1 ,:~ Ir~ 
t.. \I!{"1)t: J '0 PPtD,f-)f ,{ur tOf C_V\"i ,()..i<A 1.../ 

_ .. 'j ,~................... I, _" . ...1 'i ,,~, i ~ 

,£ ~'-r;. .~ to<' < t- I ./"'. ..y'"':,' ik ~,..) if pI' U 1'1.-
~~_~ '.-t A (! f.J .Lt ~). ( .).( .. ~ 4· ~ '~:) ~ ~~. yt ~ I "...... ~ r-'! ~ ,~.. ,: ~ 

11 one of your friends asked you whether he or she should-(ake this CoUtSO from this instructor, 
what advice wouid you give'l 

~ "',,,' IrI .. j .. ·;,,, 
o .••. ·.J·___ \"., ...... ', .... ' ... "'. l.lJ.'i.. \... .... ,_".~ 

l11i:, 
~. 
'-V 

. ... l \ 

IAJI \ ' 

h: • 

, " . 
I.{ 0. (Ii 

I~,~vn 
., 

/"':~ f:" 
(>t .. t01" J 

Please rate your academic effort in this course by -circliug a number from one to four) with four indicating 
tile maximum effort. 

2 3 
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Englbh, Humanltic-s, & Languages Department Standard Course Evaiuation Form 
/ ...... ; 1 ~ El-If:; 

Semester ...... r1 rr ()l?,1 Course l<umber 1f/(16 Section Number ~ 

Please answer the followino Oll~Rt1{)n~ ='1.'1 hOnf'Jdlv !'InA C'.n.n .... ,.pt .... h, <H ......... ClCl;hl"" Tfv ........... "''''r1 .............. '" ., ...... " ... "" _ ... ,._.., .~.' _______ ___ ______ ~_ . .., _.0 _ _ ~~~~A~'~A" ,.. .... y...., ...... A ......... ...... JV'" u"""' .... L.l'V~"" "'p ........ .... 

pluase use the back of this sheet. Plea..':ie Not~: Faculty do not have access to student evaJuations until after 
grades are submitted. 

2 

3 

4 

What did you liko best about this course and why? 

~;,o-!. y4A-<~~ tf, £ti-~ 
../U'~q 

~d! / wouA7?"t' &npt ~ ~./Yl4JAf.'1'Y:db , -
JUt1.d 21U.o ~atuA~ l/;JttI / am q-taclJ?,dd if- I 

V,,1mL u.f.;i.t~t::~c~~Ul~ you change and why'? v 

'11o/it. ) 

Did you find the feedback the jnstructor gave you on your work to be helpful? 'Why or why nDt? 

~) Mu idu~JVd fYlMdtm av~ 
ni/JU i;f;1-J;1-fU.-~ ;;t/~, a-vcui) 

I 

t/IJ 
[J 

Wh~t are the most important things you lear_ned in this course~ 

_ ~i5'w u1JJ 0rL'J-, $tcVfYJ da:(/{/lZ-OYY'-::r ~ 
O?.J!jd-fL.--<t-h) ~1/liZt/ll ) ~t-.01fi «{7-/L{ 
Wt/1V\~ cf LUUf.klt~~ a{.iad£Ltf£f! . 

v • 

5 If one ofycur friends as.ked you whether he or she should take this course from this instructor, 
<ulh~t fl.-hi,,... .... nrrm!rl '1.1"" n-;~_? • 

"--~),"~1)~'7/itl}-fz?,(Jl{)L ~ :);lu tUJ'viL 
r:)v/' t2 t0~-1tdo, ~l. ~!",1tj:ft-~ a~d II ' 
~ c:Pp-t!< ecL/(lJ)t L:{lJ 7h (!.-CClAJ.4-J(05Jt.-t 7iAhtMl hlAW 

'l I. /.~ _.J .n 'IA/-/ A __ j) /l_ -..?' - (j '/; ,",,It] /7 
LlJ1L2!i t(j'jO aOlLP w" l1/l I UU{A Cbt-1t_ {Ai O/~CJ( 

Ip fitl ;1//?/ld~~/· - , 
Pleaso rate your acadVmlc'effort In ltils courso'-by ~ a llum'66r ~ ono to four. with four indio"tin" 
the maximum effort. -

2 3 
In 
'/4/ 
L/ 
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English, HnmarJiies, & Langu.ages Depaxtment Standard Course Evaluation Form 
~ 

Sllillester +-.n,\\ 7",.fr'{t·, Course Number 4 ~ q?-; Section Number _! _ 
Please answer the tOIlnu.'1no 1111p.RtinnS!lO;: },nt1"",_dlv nnrl "' .... nt'!'t't .. h ... ., ... ;, ..... ",,;1 ... ,.. Tt'u ... m ......... A ... ~ ............. " .......... " .. , _" _ ,. _ .. _____ . ___ a -.---------- -- -'~.'--~ • .,1 •• ~~ ~~~~~~~~~J .. u .t'....,u'-'u.'.~. ~ .. ~v .................... LUVL .... -"'}' ........ ..... 

please Uso the back of this sheet, Please Note: Faculty do not have access ~o student evaluations untH after 
grades Ilre submitted. 

1 

2 

3 Did you find the fee..(tba{\k the im:;tnrctor gave you on your \llOrk to be help fill? "Why or why not? 
\ I",.. 1 \ ...... Ij,. I ,;. / 

"I{j, \-l ~AjO~~ cteo/ lU(\oj!- l (tAJ.Cl..{(1.....f1) 
lYY\.iOVIY~ Dr-\. V}'l l",\ poy-X,S. 
. , . J 1 I 

4 What are the most important Urings you learned in this course? 

<1}'e0 Ch,\ ld(tf1) U-+- i~~-+ J\J.~+-!Dr--
Chlld({/l 

5 If one ofyollr friends asked you whether he or s.he should take "Ylis course fiom this instructor, 
...... hat advice would y0'ol g.h,re? 

\/.-[\ -,t"D VlC i oj I L1 001 ~hl ~ I (l ~~' Y"V'ldu\--: C'J"'.jl (,OJ'S 
(irl ' (\1',/\£l,1 (;-'1;° --+A~f 

J 

Please rate your academic effort in this C-QutilC bv circling a number from one to fOUf. with four intiic-atinf! 
the maximum effort. - - . -

1 2 3 

DOJ000213 Defs' App'x Vol.10 - 2653



English, Humanities, & Languages Depal-tment Standard Course E'Valuation Forln 

Semester 5¥tIYlQ 'LO! \) COUise Number u tfl&l5 4 Section Number 1 
Please answer the fol!Q\ving questiop.aS as honestly and concretely fiS possible. If you need mote spaco 
please use the back of this sheet. Please Note: Faculty do not have acc.ess to student ev-aruations until afillr 
grados Qf0 submitted. 

What did you lilro best about this co\'r&e 3ruf why? 

\ I i~, 'tI,"v1 \hv~C:U, Vax1tt'j (l70 \ \ It-yatv\,1{, pvV\ 
W-€ Y{O cl :if . .0 wtcU "tAn~ry "b \;>O()\CS 

, . 
\iVVrr~\ 

\ ~e o..l \ l.I \\'~lo( iY\t 
--J 

UASS/·-to ~iZtCI.i-l~ ~ qD't 
2 

D?Vn c\\bGUS~ Ii)\f\ S \"e. hou,l ; v, 
I .• 

·-rh.~ ChtV·1U \0 StR~ o,\Jk~{~!): ~I"S \:.M c-r\~ 
............ ....,,1 \.tl:r ....... ~.·~ ..... ....I1~t~.L., ... i.. !.-...~-'" .. 

What academic aspects of this course would you change and why? ......... ''--'''' V· ~ ~ ... - t;V\ '-""' , ... ","'~~"'" \Q~""""""'::'. 

I W\)v- lei !(jl, """- CA. \{,-t\\t Mort: .\;1\"oU'1e> vet?t.d +1rI.e O<;)l)\CS 

\OtIC S. . , 

b.e.CCl.'-tu. WIt'" 

:3"".'. Did you find the feedback the instructor gave you Oil your work to be helpful? \v"ny or why not? 

4 What are the most important things you learned in this course? 
r· 

\00 
'lOlA 

\l (jl.,\ 

()'vl.i 0\ lP,f-t.y-o';1 1--1 P' <:> .. :.t> 
Vlev-C·V \:,.h0L'LJ 't4"- "iOv)' ~~, . ' . ro' \ \ 'f:-t 

5 if one cfyour friends asked YOIl whether he or she should take this course from this instructor, 
what advice wouid you give'? 

CD LA .. v-'i.L 

~v'-'Scl 

~V10 

\),..\..f.. 

Please r~tc you!" academic effor{ iII frJs cou...-se by ci..."Cling a nwuber frorn Olie to fOUf, with. four indicating 
t.~e ma..'I{1..'T.Um offort. 

1 2 3 
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Janet L. Barker 

From: Clark Ashley [aclark27@student.se.eduj 

Sent: Monday, May 10, 2010 11:31 PM 

To: Janet L. Barker 

Subject: grade question! 

Mrs. Barker! 
I just \vanted to take the opportlmity to say a few th.ings real fast that I really feel you should hear. I 
k.l'10Vv' you ruc in the mist of Olading and are really overwhelm~u, but I reaHy appreciate all your 
knowledgt;; and helpful renlarks in all the criteria we have iearned throughout the semester. 1 must say I 
really dreaded this class because I do not personaiiy enjoy literamre or reading books. I was really 
surprised how much I learned and enjoyed this class. It became almost easy [or me to complete 
assignments because I wanted to read and see the what this weeks book or short stories were about. (If 
you knew me as a child, you would have been shocked seeing me with different books in my hand this 
semester, believe me my mom was so shocked!!!) It also was rewarding to re~d your documents 
(lessons) containing knowledge based on the book; it brought about a better understanding. So I just 
","'anted to take the time to personally say t.hank you for your desire and passion to be a colloge proft::s(3or 
and teaching children~s literature. You provided a better education for me in this course, which I was so 
scared of. I have never 1)cnt an email thanking a college professor because I do not t:=njoy most classes, 
but I have gained so Touch frol11 you and tll1.,;; course! 1 have told all of my elementary education 
classmates how rewarding this class was and how awesome and helpful of a professor you were! You do 
not find that too often in coiiege. 
Tilankyou!! 
Ashley Clark 

----- Original Message -----
From: "Janet L. Barker" <jbarker@Se.edu> 
Date: Tue~day, P ... pril27, 201010:23 am 
t:!"hi"' ..... t· D n· D"'.,....,.:..· '1 ~ ••• =" ... ~ .......... I 
tJwVJ""""~' .L"\.J....o • .I. (..I.!' ....... £.., yu. ..... .Juvu; 

To: "'aclark27@student.sc.cdutll <adark27@studcnt.sc.cdu> 

> Yes, Ashley, I'ii sec you m'ound i - i :30. 
> 
> Best wishes, 
> 
> Dr. J ani 1-. Barker 
> A"istallt Profe""or of English 
> Southeastern Oklahorna Statt! University 
."":> lLl()'-::; 1\.T Atl~ Au"" ..... ,,"" 
, .. IV'"" ~,. -fl • .L" ~ ...... ...., ....... .... 

> Durant, OK 74701 

> 
> -----Original Messagc-----
> }'rom: aclark27@student.se.edu [mailto:aclark27@studcnt.sc.edu] 
> Sent: Tuesday, April 27, 2010 10:19 Alvl 
> TQ: Janet L. Barhr 
> Subiect· Re: Paner 2 auestion I 

~.. . ..... -.L-.--.----. 

> 

8/24/2010 
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Janet L. Barker 

From: 

Sont: 

Kimberly Brown [ktsjj5@yahoo.com] 

Monday, December 17, 2007 11 :40 AM 

Janet L Barker 

Subject: Children's Literature 

Dr. Barker, 

Page 1 of I 

I just vvant Lo express my appreciatiun for this course. You teaching thi~ course was fili! and i feel 1 
have learned a great d~al in revie'vving a boole I now feel confident enough to sit in a book club because 
of illy new learned knowledge ofthenleS, Gonnt;ctions, therne q~lotations, poetic justice, essay writing, 
critical analysis, and the many other tools you provided me with. Your kad~rship in this course was 
thorough, excellent and and your cxpianations were complete as well as yoW" feed back. YOLl are a great 
teacher. Thank you so much. llovod this course. 

Wishing you and yours a Merry Christmas and a Happy New Year! 

¥Jmbcrly~ 

r .ooking for last 111inute shopping deals? Ein.<,tj:jIy.luJast witlLYuho_9J_Search. 

4/2/2008 
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Janet L. Barker 

From: Teressa Snapp [lsnapp95@student.se.eduj 

Sent: Wednesday, July 28 1 20107:06 AM 

Subject: Q & P Paper: ENG4893-Wi-0938 

Dear Dr. Barker, 

I was looking over lny Q &. P Paper, and realized that! diu not put my name on it!!! I was following L~c 
superior eXalnple so closely, and did not even realize it until last nightt I was thinking about it and did 
not knQ\Y if you printed then1 off to grade or graut:d online. If you printed it off, you WO~l]U not know 
whots paper it is! 

Please accept my apologies. i had never done a paper like this and was trying to be so careful. 

I also just wanted you to know that I am a late bloomer as far as college. I am 41 and began college 1 
112 years ago. 
When I was in school, they did not stress reading like we do now. I do not remember being encouraged 
to read. My lTIother did not re~d, my grandmother, r never smv reading;so therefore, 1 did not rep..d. 'Ve 
did not have a gual for points like we do in our schools no\v ... I ai'n more of a "doer'" I have to be up 
doing somt:::thing constantly. Find it hard to sit still. That is why I was a bleat n1i1itary wife, always 
doing s01ncthing! 

i was nervous aboui iaking this class. i was worried that I might not "like" the reading materials, or 
might not be abie to ;;gct" the stories, and not do well in class. 

But quite the contrary. The reading materials ,vere wonderful! My children would be like, "Oh Mom, 
that's a great book, you will love it." 1 enjoyed sitting down and reading a book this summer! It is such a 
great feeling to take my c,;hiIdl'el1 in a book stor~ and see boolc.s on the ~helve and be Eke, "live read that 
book, £Lnd I have read that book. .. II 

I just wanted to tha.-'~k you for pushing us so hard this SUl1uncr. You r\;;quireu a lot of fe-ading and 
introduced us to a lot of different reading. I have a new love and now I feel that I run a better roie tl10dci 
for my chiidren. They have a list of books that they feei I wiii enjoy! 

Sincerely, 
Teressa 

7/28/2010 
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Janet L. Barker 

From: Bailey Theresa [tbailey84@student.se.edu] 

Sent: \.Vednesday, Septembei 16, 20097:50 PM 

To: Janet L. Barker 

Subject: osat 

Dr. Barker 

Hi. This is Theresa Baiiey. I took tech writing iast spring with you as a means to raise my OSAT score 
to passing. In July, 1 receive my test scores and I passed!!! My overall score improved about 20 points 
and my \"I·Titing portion improved by 51 points! III! Thank you so much for all the help you gave me. 

Th eresa Bail ey 

9/18/2009 
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Engiish, Humanities, & Languages Department Stand'l'd Course Evaluation Form 

- . - _. I 
~ection Numbor _1 __ 

Please ailBwer the following questions ~a honesuy and concreieiy all- pDssibie. If you need more space 
pleiise use the back of this sheet. Please Note: Facully do not have accoss to student evaluations until after 
grades "re sU.bmHtcd. 

2 

4 

What did yeu like best about this course and' why? :.r 

:r-
I. ",_"l P 
1',,·'I,.'1\. 

((rJly qv!k) 
(,1 f'\:'l~ i l ... R i f 

: i.X ~+ J"'i~'~ . .) 

What academic .spects of this course would you chaage and whv'l 1= v..(;Jd {, c+ 
nt~"j+l::'~!'L\ I /.~ IJIU n i'lJ'j,d -",,'{n,<'. - . 
v-_.! .J "~.-- t" .... l"' ... ·w '.,1/ . 

Did you find the feedback the instructor gave you on your work to be helpful'! Why or why not? 

111'\, hr. t.C!l'e! r,au v«clicf)l jhdV:l(i( t.'f', e,J ,)(1 ill'S, "J {j;!.' 
-I . - - \ -, 

e· !,..;, { ,j, (M, {-(Od.1 "te,. ,I huv, -'1 
, , ., 
HHU. 

What ar", th~ most important th;ngs ymllearned in t.'his cour.se? 
, I' fc· /<) 

'llarf'J!.,C~' J,'.J,u,;> "fe' tLr:~Te .' ';-:"')V;.';:"'(;"J:lt:!"'6>=·~ , til ~,fJ,-'1(l(" I ,~.r,-,.~EI.-'''' 
.. ,,' 

5 If ono of your frionds asked you whether he or sho shculd take this course from this instructor, 

what advice would you give? ~J lz._c-c! r ()d .. t!"l~,(" ,.4- ~·lQ_ r'·'Y'~' 't/~' ~ (..'tl f t)~ 

Please rate your academic effort in this -course. by circling a number nom one to fourJ wlth four indicating 
the iIlaxiwu1l:1 effort. 

1 2 3 
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EogHsh; IItH:nuuH:ics; & Languages Department Standard COUl"S'C Evaiuation Form 

Semester ~l::'q' ~ \ 0 i Course NUT(i,bef S oPJ 0 '5 
~~--=--

Section Number _,_I _ 

P~ease :ms\ver the fc110Wi."lg questions as honestly and concretely as possible. If you need more space 
please use the back of this sheet. Please: Note: Facultf do not have access to srlloent evnluations until after 
grade-s are submitted. 

2 

3 

What academic aspects of this course would you change and why? 

'1 c:;..ll:t.~ l;J{c5rj~,& -+-'> tlA~<_ J-elit~~1 e~6' '" 
nov <h .J-";:''''~ t J.-, 

Did you find the feedback the instructor gave you em your work to be helpfui? w'"'ny Or why not? 

y e ~I >fer! "'if"", -fl,l> c!'~J ""'''~ "',,,, .. -r ..... ",/ ~.;: .. K 
j I f Jf' I P I~il 1] _ •. _ 11 __ 

tw'(l./) (Jt..',.... r.h~ ~:.:>p?"~-t!r"lr·;1 

/"fWI,lJr(l-fJ. f:~~.#~A.J." , 

1"< i ("'~') c/11q 11"'''fU. M <:; 

4 What are the most important ti,ing. you learned in this course? 

5 

--·r'".1 1 I 1 I _ 

~("'" ~Ul ",,,,I t-Iht / -rt,""7~ ". f e.P(,; I-c~;I" i\ .. e: H e~ l-b I .1 t.,_,,,)j <"'Y 0 f 
. t.- m ev·e. L~I?·J ~".J t'1i'.. + ....,. I 1 . . 

..$- N.H.. v-~ f.e..d\l1~d 1n~ h~ (')"n. .~~' 0'-"""'1\ ~ , 

jf on. of your fri.nd.~ asked you whether he or she should take thi, cours. from this instructor, 
what advice wouid you give? 

OeFM~)"lt. J ,,;o<lid 
- - " . 

Please rate your academic effort in this course by circling a number from one to fOi ..... ~ with four ind.i(.;uting 
the maximum e.ffort. 

1 2 
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English,. Humanities, &. Languages D~partmelit Standard COU("ISC Evaiuation Form 

semesterCrl. \.l .&r)(~R, Cours\} Number £\.~·1 ~ rrl; Section Number /\~ 
Please answer the foHowil1g questions as honestly and concretely as possible. lfyou need more space 
please use the back ofthi,s ,sheet Please Note-: Faculty do net h~,y-e a.ccess to st'..ldent evaIuations until after 
grades are submitted. 

2 

3 

4 

What academic .spects of this course muld you chango and why? 

"\0\ 'D h),Jfe, ,,\i\'\e, ·n:W/f\Y).\ \'f pC,H 'S b 1"{\CihCI 
~O\Y\'\(, I V\Oye \V\AO're S>\Y\CuJeY' c~nv:ioS ~ 

j 

Did you find the feedback the instructor gave you on your work to be helpflll'l \Vhy or why not? 

'\{~S \V~\\A V\Qj C h~,d I )'V\(" \.~ \/UI4,. , J' \ . . ... . 

-\t:'c;:i.v).':'I.d: ,,~ (kUpVU.' 0 lll\r\o.t 

What are dIe most imporlllnt things you learned inlhi, course? 

.\,\~) {)Vi)(;-(-'(;~~()iI~\C\tt':f Ik'\V\te. W\eYV',A)'::" \-ettl?VS; 1-
~\,"'A ,-\I. :-.-\ <: L\ t'. \" \";."->..-", (.~ 1.'.t,(\(d-r: _,-\-~i." ,... .... t t.·I,i,\ (} \0~ A (.:,>-,.I,_\,i\PC., ,< 
\...\ ~ \ lFJ. .. t.'; • \ \ \JV"",J ........ ,J \.,.,.A.)-' 1\, .. --1-"'\.,r~. ~ .. ,/~ \ 'V'" r-"U' ' -- '--..,.. "oJ 

~ f>\.\"· 11\ 0\ • . 
.J",--\"ll~-.J 

5 if one of your friends asked you whether he or she shauid take this course from this instructor, 
what atlvkt:: wuuld yuu give? 

Please rate your academic effort in this oourse by -circli.'lg a !l1"nnber from one to four, with four indicating 
the maximum effort. 

2 3 

DOJ000222 Defs' App'x Vol.10 - 2662



English, Humanities, &, Languages Department Standard COUl"-Sfj EValuation Form 

S eciion Number I 

Please answer t.~e follo'wIng questions as honostly aIld concretoly as pOl;lllible. [fyou need more space 
plemse use t.'iJ.e hack of this sheet. Please Note: Fncult'y;,;lo not have access to stlldent uvaluations until after 
g..rade.s lI.re !::ubmitted. 

What did you like bMt ahout "hi~ C'mm;:,. :lnrf ulh,,? " . - - --- _ .. - -- .--- ---- -- -~.- .. ~.". 
-r f'i. \ d 
.-I- 1/ "~"r"t- hJ" ( Dr, 
wf...t,,,. It ;:'('_""'5,-<:'/ "j -f\.~ 

2 What academic aspects of this course would you change and why? 

--r-~ ..... I • 

-l-- ~<:) .... t ~-i.,,1.t. T "v~hAl(. (..-"~~je 4~Y~"'::I" 

."'. 

3 '. Did you find the feedback the in.'lt.t-uctor gave you on your work to be heipfui? '~'-ny or whynorl 

• 0"'- "'"-t 

3Ci ,H i"-t On _, 

[((HVlf b Nh .... ~ 

b~'H~! 

4 What are the most important things you learned in this course" 

:r: ifofl,,r .... , ~ h~ ... +;:-. w .. ,'h .. -i ..... t<'\ ftt..fe . .s",,'~" i Y"'l4r)y.d. . .. ' 

!"jUa 1../0'( __ '1C!~J. 01"\ II_ t. 

:f ",,! .fr, ~r;., U.,A {~ 

5 if one of your frjends asked you whether he or she should take this course from this instructor, 
what advice wouid you give'l 

T, ..... J{), .. \~ ~tC· ... ·\"l trro"""'-.~!'j~ Dr. (t(.;thr 

Please rate your academic effort in this course by circHng a number from one to rour, with four indicating 
the maximum effort. 

! 2 4 
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English, Humanities, & Langungcs Depal'tment Standard Coul"se Evaluation Form 

Se"ies",r Sv \<\ , Ie)" 'Zoro Course Number FH G '11ll3 Section Number \ 
'J 

Please answer the following questiOilB. as honestly una concrcteiy as llossibiel. If you need more space 
plense use t..'1e back of this sheet. rlease Note: Faculty do nOl have access to studeni cvaiuations uodi after 
grades are sUbmitte:d. 

'\¥hat did you like best about this course and" why? 

2 

1·' 

Did you frna the feedback the instructor gave you on your work to be helpful? W-hy or why nofl 

l. .......... ~ . "\i""-", ........ 

jf '-v\ ~\ iA,_J 

(! ol{V:Q (i-I.-

4 

\ 
.... . ,... ..... 
'v \ 

.. ,' 

5 If one of your friends asked you whether he or she should take this course from this instructor, 
what advice would you give? 

Please rate your aca.demic effort in this course by circHng a mnnber from one to four) with four ind1cating 
the maximum effort. 

2 3 
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,.," 

English, HmnuniHes, & Languages Dcparimeni Standard Coul"se Evaluation Fonn 

Semester 590'1\(.) 'lD Couf;oNumber 0SC-10'lit SeciionNumber 
. • 1./ 

Please answer the fol!o\"iting questions a;:; honestly find concrctely as possible:. If you need more space 
please use LlJ.e back cfthis: sheet. Pler.se Note: Faculty do nut have access 10 stlloent cwiuaUons until after 
grade-s are submitted. 

2 

~:~1~;~~tO~d~~u!Se~~~~~ \\}~\ \ G (Qan\?yJ1 t- T \ \¥-Qd 
~ \JUVl -li/1{1 \\!I~ VJ C\ ) iliJ)/ly -~ pl.Q~\Y/\R..d ., --:L1-

\}~~'O::, ~\ ~ \'If'G\.SV(~;)-6ffi. 
What academic aspects of this cour"" would you change and why? 

"T 
- I "~I _ \, I 

\N Dv·\.\J. n \" ,-'-

, 
J" Did you fmd the feedback the instructor gave you on your work to be heipfui? \\rny or why not? 

4 

5 

V\M CAl" Q\'i,,:\\;\ILv -0-II"-- (W\)\~ 

What are the most important things you learned in this coun;e? 

V!( '''-u('{I''\f: 
- '-- ,"" - - --

«\(o/C'£HlVlt-,O:seQL~ C\Y nut (n l{ 
(lS\jJy-tt ~--v/\Ok 1 OJry~ qG¥\Cj ctt- nJJ-Ql ~ v) 
~~V--J- tu:'h.l ( Q_ • v ./ 

If one of your friends asked you whether he or she should take this coursO from this inslmctor, 
what advice wouid you give'! 

V~\}"D LA \_0 
I 

\ ~,.. C'. I 
'I"t:'_~~ 

Please rate your academic effort in L.'iis course by circling a number from one to four, with four indicating 
the maximum effort. 

2 3 
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English, IIomanitics; & Liinguages Department Standard Course Evaiuntion Fonn 

Sec·tion Number ~ 

Please ar,-swer the following quest!cns as honestlya, .. ,d conCJ"ctely as possible. If you nee.d Jnore Bpal;~ 
please use the back of this s..~eet. Please Nute: Faculty do not have access to stUde-ilt evaluations until after 
grade.s am sublTlitte-D.. 

What did you like best about this course and'why? 

.-1 t(~~J~j ed \ ,~ ,~, rtn ~t 1\.>'\ 
~ . \~\.o ... +0 

• n1',t;.:V r, . .;t n .... ~ 
i.~ _. 

2 What academic aspects ofthi, course would you change and why'/ 

C' he, "''j ~ 
~, 

3 Did you find the feedback the instnlctor gave YOil all your work 1.0 be helpful( ",Vhy or why not? 

',7 .. ;., .... ' . 
(.!,',r 

'f.ViU) 1J("~OYI-<' ?If h , 
J 

4 What are the most important things you learned in this course? 

"I '<c.1 
j 

(In}. 

5 If one of your friends asked you whether he or she should take this. course from this instructor] 
what advice wouid you give? 

(~ , • -'-j"l> I~\l.a.._ , 
I;~'" (~:: e, ;2( , .. j (I.' j r ,'.J /..0 

I." .t{{~: t.}~-::qu.S;.J!".. ,:1~ I) 

r I. II , 
~~ r;i{1'r'f IA.! ~',\ .. j 

Please rate your academic effort in. this course by circling a tmmber r. ..... Jm One to four, v ... ith four indicating 
the maximum effort 

2 3 
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En~l!h, Humanities, & Lallguagt' Department Standard Course Evaluation Form 

ENel ? " ,"'"., ':J 
Seme8ter ]a11 2006_ Course Number v V[U':> Section Number ,C/-

Please answer the following questions as honeslly and concretely as possibie. If you need more space 
please use the back of this sheet. Please Note: 'Facuity do not have access to :;iudent e-v'flhmtions until after 
grades are submitted, 

What did you iikc best about this course and why'? 

'\9 ,~llj(od t:tr\1" w;;} y-net to 
\..}('{)!2HY1DS be.cCU,kU.\L "0 k' 
. • • t\ ' ...... ~- ~ • ~""'Y. AJ UJ.JUtt \;' \}.i \\)'lQ ,I ,;:j.,(UJ, " - - " -~ . U ' 

2 V{hat ac-ademic aspect.s j)fthis course would you change and why? 

-J) wOlAQd n 1 c hOVV'W Cl)()l},. 
--.J ..... ../ 

3 Did you fmd the feedback the instruct01' gay!,; you 011 your work io be helpful? Why or why not? 

4 

Uf? ~) bQ C CVA~ >'h.e )0nOlA}"S lQYV):~ c;, V)Q ~S +a.. \ \LCVie. 
n -~"n I ! -I- r.I",,,:1 i-l h p 0 Dod I'V\ • ..t LVll·J(iD' .... \It:) ) 
l..·",\/vvv'.,r '-""\.".,~"-"" . ""·~"'.....-~r~ \~. ,~- tX,.. ~ 

What are the ruG-5t imp01ta."1t thin.gs you learned in 1his course? 
'1\ ' ,1- - ..... ()('C",AI. ,y, ,''to I(\j>tv W (IH::' CU \ "Ct'f'1;,\:'t\ '~I"I 

5 If one of your friends osked you whether he or she should take this cours<: from this instructor, 
whal advice would you give? . , '. "I ,. ~ I _ 

i 1~ ,L-\. ir~.D. U "\-,,.,, il/1 _L", if f) -~\;-,\ <.. ,V'\){tAVLTty('"' 
\)~ ..;:., , .' "".' - \ ..,A IV \A,\Vi \ lA I\..X "" -' .' - -

BfC~d.1 (jOaJ u.boul JL~_pQCt~VV1:\N'\3 
+~ i' iV"(),'" v ...... / .. , " J}~ . 

Please rate your acadcnlic effort in this courSfj by circling II number from one to four, with fouT indicating 
the maximum effort. 

2 3 G 
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ENG 3903.1: Technical & Professionai Writing 
F~ll ?()1()· 11 ·(){)_11 .<;{) ~ ~ • 1>AATI·;""n 'InA 
~ .......... _-..., v~ ....... vv ....... .Jv y.J..lJ." J..Y.lV.L hJV.Ll JV"T 

instructor: Dr. Jani Barker Office: Monigon 327 

Phone: 580-745-2586 Office huurs; lyHVF 8:50w jO:50 a.m. 

Email: jbarker@se.edu and M-F by appointment 

Course Prerequisites: 
Engiish 1113 and 1213 

Course Description: 
Technical and professional writing has many purposes--to provide information; to help people 
use products and perform tasb; to repert results; to persuade readers of the desirability of a 
course of action; and to facilitate a variety of tasks. In short, it helps people get thjngs done. 

Tn thi,- ('tll11"QP ,up nrc" "pu""]",,,, anA ""''''JI£'Itil"'i:> ",t- .. ",t.ofY';£lo('l +" ........ HT .. ; ... ; ..... r.- ~.C".t'~~~~v.~ .1~ ..,~~_ ~_ ... _ "1:'1 r ____ ~11 
••• ".u~ _~~.~'""', •• ~ t • • ,,' ....... , .... ~'-'"l:"' U~.L"'" .l-' .......... ~.vv ~-.HL .......... c..L\A.-. 1.'1.11 VVI1U.lll;; 1;;'.lJ.vvllYru UvvWl1I;;;'UL;:S. yve; WUl 

read ahout and discllss pdndp1es of rhetoric and technical Gomrnunication, analyze written 
documents, and practice applying the theory and strategies icarnod in the class whiic writing a 
variety of documenN. \I\any in-class collahorative exercises will give you experience writing 
with others. 

Expect to participate actively in yoU! own learning and that of your classmates. The instructional 
fonnat of llu:i course will include frequent Inini-lcctures, but will consist largely of in-class 
exercises, Sll1Ul1 group activities, and writing workshops. YOU are a key factor in the SUCGess of 
ihis course. 

Requireu Textbook: 
OHu~ \llalterE., Char1c~ T, Brusaw, and Gerald,T, Alred. Yl'rlnng lnar rVorks: communicating 
EJfective(y un iheJoO. loth eel. Boston and New York: RedfordiSt. Martin's, 20JO. 
ISBN: 0-312-54i82-i. 

Oiner Required Resources: 
Acces.::; to a COll1puter and to the internet (fur access to Blackboard) and to word~proccssing 
software and a printer. 

Note: contenl.s Qf this syllabus are 8uhj~cf to change,' studp,nl8 wm be not(/i.l:!d q/ changes in cla.~s and on Rb 
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ENG 3903.1 {fa112010~ Barker) ~yl1abus 2 

Course Objcctives: For success in this course, students will: 

• 
• 

-
-
• 

-
-
• 
• 

Understand the nature and characteristics oftec1mical and professionai writing. 

Plan effective docum_cnts by analyzing the audience and pllrpose of the ducuments and 
r':1"n~j-i1,a 1"h~nrir'!11 Qt'!"-:lt ..... .-,.i,:.(. h'\ U .... h • .::.UA ~, ............ "".:+; .............. t..!"'-,.-I-~_>_,, 
_·~-'~~~LLb ........... ~ ...... .L ........ ;:...... '-' ...... G.. ... ...,C>~.....,'--' .v ..... v-'-u'""YV "yVU-J. VVlllHlO VI.JJt;;;'I,.:-l-lVIV.:::i. 

Determine. locate, and incorporate the information needed for nrofc",1""HI ,locHlne!lts. ,_ --.1.------------------'--

Develop content fully to give aH needed detail and explanation (while trimming 
unnecessary "fat" so that writing remains concise). 

Organize and fonnat documents in a clear; efticitmt manner that adheres to professional 
nOrinS and gLddes readers in locating and understanding the information provided. 

Edit and revise documents to increase their effectiveness, accuracv. and nrofessional ima!!e. 
, '-".L U 

Vvork as part of a team~ collaborating effectively in writing task~. 

Practice writing a va.riety of C0111mOl1 workplace dOl,;uments, including correspondence 
(~n1ail, letters, and memunmda), instructions, and repOlts. 

Worldoad. Assi!mllents. and Grade Determination: , ~ , 

Exped to Hpend at least nine hour per week (six hours out of class) in class activities a.i'ld course 
preparations (reading, ccrnpleting Blackboard quizzc;:.:, and pr~Faring wTiting aSSigl.llnentsJ_ 

You will earn points based on your perfonl1ance on the following assignments: 

I 
I • I _ 
I 
1 • 

1 
I-
I~ 
I-

Project l: ROlltine document packet (letters, memos, informal report,) = 

Project 2: Set of instructions I rhetoric::] analysis memo = 
Project 3: l<.eporrs 
(an mfbrmalive report (100 pis.) and analytical report (ZOO pis.) on the ,arne topic) 

Project 4: Job application letter and ,",';sume 

Reading-based Bb quiZZes = 
Tn·class exercise~, pro;ect drafts, and workshops 

Your finai course grade wiii be recorded based on how many points you earn: 

900·iOOO: 
800·899.9 
700-799.9 

A 
n 
c 

000-699.9 
599 or below 

200 points 

150 points 

300 points 

100 points 

iOO points 

150 points 

D 
F 

1 
1 
1 
I 
I 
I 
I 
I 
I , 
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ENG 3903.1 (fall 201 0, Barker) syllabus 3 

General grading standards: 

I A --I" E~~ellent The work doe~" E\~ outstanding job ~·t·fulfil1ing the ;~quifenlcnis for the assigl1ment~ shows 
I (90 1000/() I insight, perceptivenells> originality, and thoughtfulness; is concise but complete; is logically organized 
I' - 0,: I and effectively designed, fhlly developed, thoroughly researched (when applicable). and free ofelTors. 

B 
(80-8970): 

I The writing style is flucnt, precise, and coh~rellt. All aspecls of the document are effective tor the 
I designated audience and plllpose. A supelV'isor would be very pleased with this level of work. 

Above /wernge. The work exceeds tie milllm.al fIJqll1terhtmis for organization, deveiopmcnt, research, 
rand document design, fu"1U d\"'"ITlOliiftrates insight and thoughtGllnt:ss, while containing few errors. An 
aspects of the document are acceptable for the designated audience and PUIp08C. Strong, interesting 
',vorl(, but it is not except1-oflal or contaim minQrproblem~. Th.ls It:-ve1 of work would ieave an 
employee in good sta..'1ding'vvit."1 an employer, blit th.e dC.oCument might ne.ed nrlnor revisions. 

---=-----+-,-----_. 
C Average. The work fulfills the min.ullill rl;quircments for lhlj as:siglUl1ent, but either has sevt:ml minor 

I (70-790/0): ! areas of weakness or one rather ~eriou.s flaw. This level of work wouldn't get an employee fIred, but 
I ~ .'.". I would not prustlllt the employee in a favorable ligbt; it would require extension revisions. 

r-;:;----I 1) 1'·DelO'rv /l ycragc. The ".;\~~k basically f'lllfills the aclsigmllcnt but b weak in UIlt: of me major areas 
I (content, appropriate.ne..':l::l for purpose and audience, organizatioIl) ot:-vdupmt:-ui, u.L>CUIIl~nt design) use 

I (60-6970): II ofyi~uals) style, or mecha.'1ics). Generally substandiJrd work with ~H)me n:::deelniTlg Jeaiures. Tills levei 
III of work ITl1ght put enlpla:';'ffient i.."'1,ieopardy. The work would have to he fe-written to achiev~ ihe 

i F I ~;:::~:::~~~ D~:C:::' i, riddled by elTor (may fu,l to cover essential point,; or may be disorgn;,;~;;;n 
I (59°/ I and show tni:mndcrstanding re-garding audience, genrv, or context; or may use an inappropriate tone; or I 

I --- 10 I may u~c poor quality design or vi/mals; or may hl::l.ve an wlacceptable It:vel of errors); or fails to follow I 
II 

or I I assignment instructions; or relies c:xccssive1y on a single source or on daled or dubious sources; or 
"h"'l ..... -.TJ)· I 
., .... ·v n). I contains any fooo of dishonesty. This-level of work wOldd not merit continued employment. I 

KOLe: An grading will be based Ott lhe qUf:l,lity of the as.sign..rnent subwitted; factors such as a student's ability and the 
effort put into an assignment will only be assessed to the extent that thoy influence the quality of the '.york submitted. 
Life uilliculties! unfortunately, tend to affect performance, but Cl:UUlot be factored into grading criteria; nor cam a 
student's neec.l for a grade. 

Grading Standards for Tn-Class Exerds(ls:; Project Drafts, and Workshops: 

The extent to which you come to class prepared and contribute actively to class activities, 
exercises, and workshops wi1l1argely determine how much Y011 learn from this course and thus 
will greatly influence your perfonnance on the projeets. _Additionally, each time the c1a.s:s 
eOTIlpletes in-c1ass ox.erdses or participates in workshops, you ,"vill receive credit for active 

.. . 1Ji.n • ...I t..... I .J' 'I f!" t ~ 1_ ,~ (. partlCIpatIOn. Ylllen you un~ requlrc...1 to lJrmg i.n WOilC prepareu outsiCie OJ clasa'; ta uran or an 
assignment, rOt txarnple), you will earn full credit tor having a completed document~ half credit 
for having a pru1iai document, and no credit for having no dOGument. Por workshops, therefore, 
you will receive two daily grades--{)ne for the preparation, and one for workshop pm1icipation. 

Your participation rate ~:Hl dctcrrnll1e the letter grade you earn for ihe in-ciass exercises, project 
drafts, and workshops poriiun ofthc course (0-3 missed credits = A range; 4-6 missed credits= B 
range; 7-9 missed credits = C range; 10-12 missed credits = D range; 13-15 missed credits = 
50%; morc than 15 missed credits = 0 [or that section ofthe course grade). The quality of your 
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ENG 3903.1 (full 2010, Barker) syllabus 1 

participation will determine T~lhere you fall within the leller grade range. If you show leadership 
and civility, add depth to discussions, and encourage contributions from others, you will carn a 
score in the high range; those who tend to be passive during class activities will score in the low 
eml of the grade range. 

The following conrse policies are intended to promote professionaHsIll and ~n~ure fuirness to all 
students. 

Attendance and parlicipation: 
Tn thl"1. rJ!=l~~ !'II,",-ln thp ufol'lrnlo:l ..... ,p. !:Itt"".,A.:n.,r1<" nn...1 "'tl"';-.j·~" ... .f. ...... "' ....... 1 ... A ... · ... !,.. Tu ...... rlf :::lTP {·.t";;r-i:.:;l _. ~ ..... _._~ .... , ....v ••• ~ ....... '""' ...... ../:"'~ ............ , .... ~~'"'~ .................. '"' .... ...... l.l\..l. un .... uuvll ~u vQ.vlJ uuy ., \"vu ............................................... ... 

for success. An illcmbcrs of the class arc expected to alknu da~~ regularly, to arrive on 
time and slay for the entire session, io come prepared for each ciass, and to participate in 
dass discussions and activities. Because the work performed in class is related to graded 
assigrnncnts, absences will affect your grade. 

Class behavior: 
All mcnlbtn.-::; of the class are expected to behave in a civil~ professional manner that will 
contribnte to, rather ihan disiraui from, their coUeagues' iea111ing. Respectful behavior to 
aU members of the class is required at all times. Additionally, students must minimL,e 
disruptions to the class (turning off cell phones, for example, and limiting conversation to 
class-related topics). 

Computer access: 
To successfully complete the requirements ofihis course, you wiH need access to a 
computer, to the internet, and to Microsoft Office programs; proficiency with 
keyboarding; and a working knowledge of a word processing program. Class documents 
will be available on Blackboard.com for your eonvenicnce. It is advisahle to save nnd 
back-up documenLq regularly, as. faihlTc to submit docu.rnents on thne '''ill reduce grades. 

Communicatioii: 
Students may communicate with ille instructor during ciass, by phone or in person during 
office hours or a scheduled appointment, or via email. All coursc communication should 
follow conventions of professional communication and etiquette (i.e. standard English, 
courteous tone, cte.). 

Email should have: 
.. a dear subject Hn~ (e.g. Hquesiions about the resume assignmcnf' or "absence 

from tech. writing, 2i19'l 
• a courteous, professional salutation (Dr. Barker/Dear Dr. Barker-not "Hey") 
• an opening paragraph that concisely expla111s your re.ason for emailing, 
• further paragraph( s}- . if needed-giving details, and 
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ENG 3903.1 (tu1l2010, Barker) -syllabus 5 

e a concluding paragraph that identifies your next action or what you arc 
requesting Tn" to do (noie thai requests may be denied, cspcciaiiy if they go 
against course poiicies). 

Please allow 48 hours for responses to email, though I'll usually respond more promptly. 
In addition to responding to email, I will communicate with students in class and via 
B1ackboard. You are responsible for belng present to receive th.ese COIT1 .. tnu:r..ications. 

Instruct.or re.ijUHiSibility: 
You hay!;: the right to expect me, as your instmctor, to be prepared for class; to provide 
akar information about the subject matter, course policies, and assigmnent requirements; 
to grade papers fairly and in a reasonable time (within a week for small assignments and 
two weeks for longer assignments); to respond to your questions; and to hold you to the 
high .~tHndf!rd8 needed to promote your Sllce-e::.:s in your cho~en career. 

Student responsibility: 
As aduits and professionais (or professionals-in-training), you will be expected to take 
responsibility for your performance in this class. You are responsible for: 

• keeping up with all information presented in class and/or on Blackboard, 
• cOlnpleting readings and qui7:7es before ll)e duss for \::vhich they arc due, 
• asking questions about aspects of assignments tb.at you don't understand, 
• know1ng and adhering to all COl.Jtse tina university policies, 
• managing your time effectively, and 
• saving written documents regularly to minimize computer-related crises. 

Late work! make-ups: 
It is important to suhmit assit;-Llll1ents on tlne Oil the job und in this class. Because Hfe 
complkations happen, a rare lapse can sometimes be forgiven (see the "Give me a break" 
poiicy). However, hecause failure to submit work in a timely manner bears serious 
negative consequences in the workplace, missed or late work for this course will be 
penalized: 

• Reading quizzes are due before the class meeting for '~vhich they are assigned and 
cannot be made up; however, eleven quizzes v{ill be available, and the tup ten 
grades will count to-waru the final course grade. 

• Late written assignments wiii be penalized one-third of a letter grade per day late. 
The penalty will he waived if the student presents documentation of an excused 
absence (e.g. official university activity, serious personal illness, or major i!lnc~s 
or death of an immediate family member) and submits the asslgtll11ent 
-h~,,,.,,p.(lio::ltt.>lu llnnn r""hn ....... ..; ......... tr. ,-,1 ... " .... 
..... ~H ............ \.+~ ..... .LJ u.t"'" ...... ~ ..... , 'H'lts ~v ...... Ju.,.")o. 

• ~V(.jf"kshop drafts ll1USt he subrniLled on time to earn credit 

The "(live .Me a Break" policy: 
Sometimes life's challenges interfere with course performance. In order to reduce stress 
and a110w you Lo focus on getting caught up with YOUT course work, one time during lh\! 
semester; you may request a Hbreak" to either (1) submit an assigrll'TIent up to one week 
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ENG 3903.1 Ifall 201 O. Barker) <vllHhllo h "' - -,--------,-,.}---------

late '.;I;!ithout penalty) or (2) revise an assigmnent for the possibility of a higher grade (a 
higher grade \vill be assig.l.1ed only if earned by a revised document that is superior to ihe 
original; the higher grade, ifeamed. wiii repiace the original. The revision must be 
submitted prior to the scheduled final exam time). Or (3) excuse one missing daily grade. 
Let me know, in writing, when you want to use your "break." 

Assignment sub!!!i~'~-l()n: 
Umletstanding vvritten and verbal directions and following then! are important 
profestlionah:;kills necessary Ibr success in the workpiace and in this class. Failure to 
foHow assignment n,quirements '...-iiI reduce grades and may result in a grade of zero. All 
written work other than in-class assignments must be word-processed in a standard, easily 
readable font style (e.g. Times New Roman) and size (11 or 12 point). Assignments are 
due (in person) at the heginnine of class. 

Plagia.rism and oihet.llll·m,'t· ofucademic dishonesty: 
All work submitted MUST be the original work of the student in whose name it is 
snbmitted. Any use of the ideas or language of others-eveu if you find the material on 
the internet or borrow the work of someone you know-must be dooumented fi.l!!y. 
Undocumented llse of the words or ideas of others constitutes plagia.rism (even copying 
or paraphr?~lng a sentence or two from SCVCial sources) J.l1.d will result in a grade of zero. 

Fabricating data will result in a grade of zero. 

Submitting the same work to multiple classes without the exoress oermission of the 
- - ~ ~ 

instructors for those classes is also considere.d a form of aeademic dishonesty. 

English, Humanities, & Lmlguages Department Policy on Academic Integrity: 

~'Using another!s intellectual property and Te-presenting it as one's own violates acaut:111ic 
integrity and is known us plagiarism. A.cademic Dishonesty aiso includes Hcheatingn on 
exams or other assignments, whether by copying from another student, using 
unauthorized study materials or methods, or hy supplying answers to another student. 

- - - -
Regarding the violation of academic interntv. facultv members mav imnose oenalties; - - '-' .. ' '" '" -'- ~ 

including, hut not limited tn: 

1 r~questing that the student withdraw from the co\lr~e-; 
2 reducing or changing a grade in the course, a test, and ussignment or other acaJemic work; 
3 assigning the student additional academic work not required of other s.tudents in the course; 
4 ussigning a failing gmdc and informing lhe :student of their right to appt::allhrough the 

Academic Appeals Conunittee; 
5 referrjng the matter to the Dean of Students as a violation of the Univenlity's Student Code of 

Conuucl. 

Repeal offenses could terminate the student's standing in the department and in the 
university. Faculty members are entitled to have additional guidelines on academic 
integrity specific to thdr course settings." (See Student Handbook Section D.1 
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(http://v/W\V . SOSlJ. ell u/s 1 i fellmndbookJStudent Handbook.pelf). 

University ADA COJllpliUllce Policy. 
Any student needing spccial accommodations due to a physical, mental or learning 
disability should contact Mrs. Susan Dodson, the Coordinator for Student Disability 
Services, New Student Union, Room 204 or call (580) 745-2394 ('1'DD#745-2704) or 
email Mr8.Dodsonat~d(ld~onrZl~.Q_~11.edu.Itis the r~sponsib1Hty of each stude.a'1t to make 
an official request for acadelnic aCCmTI111Qdations to the Coordinator. 
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R'N~ '10(}'1 1. T,...~lt"n~n-al .,. ..... ,1 D_EJ..t""r. ... .: ..... ..". ...... l 'l"'l7 __ !,L.! __ 
........- ..... ~ '-.i' oJ./ Vu...... ... ,",,"'HUU ... ' ~ auu ..I. J. UH;:::~~IU1J~U t'Y I J LIUg 

Schedule of Topics and Assignments* Fall 2010 

(*Schedule s'.Jbjcct to change at the discreiiun of the iilstruclor.) 

,----,----------,-----------------, ' 

I 
Dates Graded Assi"uments 

(Due: Regitming of cla~~) 
~.o\-ssigncd Readi.""1g 

(Complete BEFORE class) 
Topic(s) I C]a~s Activities 

r-_8_i_16_+ __________ ---1f--__________________ +I_L_"_tr_o_d_UC!iOn to the course":::'li 
8/18 Writing @ work portfolio, pp, 261-272, I Repitlllinp-of-(-""r<F, 

I ~s,~;s,;;~;.!,-- -- -- I 

8/20 '-1 Cn. 1: Asses"ing Audience and Purpose. I The foundation of effective I 
i
l 

II I workplace wIiting: analysis of I 
, I audience and purpose. I 

8/23 III Quiz lover oh. I & 3 --I-C-'-'-, -3-: -U-,,-'f'-:t-h-",-g-t-h-c-D-ra-j>-,-. --------If-I-~-~-~~-~iL-~~-,~isthinking: The'! 
(available via Bb until I I WllLlUg l-'lVl,:-\;:-:)~. I 
10:55 a.m.J. I 

~_. __ ._ I I . I Project I assignment. I 

I
I 8125 II I Ch. :It Unden::t~nrllnrr fhp: Prinf'lnl,.,." nf' I Correspondence basics. 

I Bu"ide~~C~;:';;u-;;;~~i;'~~~ ~;:-275:295. I 
L---~ ! ell. 4, H.~.v,i:-'ing the Draft, pp. 94-~OO_' ___ -rI _____________ --i 

I eh. 8, pr, 295-end, I Email, memos & letters. 8/27 

8/30 

Quiz 2 over ch. 8 
(av.ilable via Bb until 
10:55 a,m.). 

Draft of memo (bring to 
class for work-

! ! \Vork. on coHaborativc 
I I exercIse, 

, Ch. 9, Writing BllSiness COlTeSnOnde11e~ 'I Routine and pusiLive mess~ges. 
II ~. 3~2~_~~3,0~,- 1"" • - -, I Review of memo drafts. 

shopping). • '" " .... .. , ", 
e__---e__----------~Ie__~-.-.'-~-'-pp. l\)~-lVV. , 

I 
9/01 Quiz 3 over ch. 9 I Ch. 9, pp. J30-end, ---+III-S-~-,-,~-i.-~i-Y-C-a.---'''-' -n-c-g-a-ti-y-e----

(available via Rb nntil I UH.)ti1:iages. L-- io:s5 a,m.), 

Draft ofscnsitive or I eh 4 DD 106-114 II F. _"view of drafts. i O/r)"l 
."1 v...' 

9/06 

9/08 

I . ,,," ,_.~I!' . I ~,milllg pracnce, negative message lelter. I ~.. . , 
I Labor Dny Holiday 

~--------------------~---
(~ui7. 4 over ell. 10 Ch. 10, Writing Informal R:":POlts, 

! 
I 

'1 
I Informal 1"0porLs. 

1-
___ ~(-.a-v-a-il-a-b-l~-v-_i-a-B-h---u-n-ti-l--~-----______________ 11 10:55 a,m.). I 

Draft oftroublc or trip I Ch. 4, pp. 115-120. I Review of drafts, ~ 
I 

report., I Revi.sing and editing, 
9/10 

9/13 Project 1 due. II I Project 2 assignm~'1lt. 
I Introduction to mstmctions. 

ENG 3903,·1 scheduie, TviWF 11:00, faU 20iO: p.l 

DOJ000235 Defs' App'x Vol.10 - 2675



I Date. ~u~~:~g:~!;~~~.::~ I (C~:,~~~:~;!~:~~~S) I Topic(s) I Class Activities -1 

~. I Ch. 12, Wriiing Instructions, pp. 422-433. I Planning instlUctions. III 

I
I I Audience and purpose 

I analysis. 

--r-C-j,-•. -'-2-,-P-P-' -4-33---c-n-d-. - iDeSigD a~dili~stration for -l 
9117 I Oui7;.s ov~r r!h. 1,). 

I (;vail~bl~'~i~ Rb ~~til 
10:55 •. m.). 

I i in,lruGtlons. I 

9/20 I Websites reo emergency planning fur i Content and language -for ~(Jts II 
1----+---------- .. I._~-omadoR (!i~s ~wai!ahle ~~a Blackboard)_. -1--1 _of_iu_s_tr_u_c'_Jo_r_,s_. _____ ----!. 

9/22 I Websites reo emergency planning for I Workshop reo writing I 
I tornados (links available via Blackboard). instructions, - I 

III 9/24 'I Ch. 7, Dc&ignlng Effective DOL:Ull1unis and DocunlcnL design. -----~ ~ -I 
... ~!~ .. _I- -"- "".1"\" ..... ,...,,, I I V l;:)lIdJ~, pp . .t..V":;I-L.L.V. 

III 1m ~~~~:; 0;;:", I Ch 7 '" "..." =~:: :~:~~"" l 
9/29 III Integrating visuals into larg;-l 

documents. 

iOiOi 

10/04 

10/06 

10/08 

Draft of your 
irmLn~cti{Jns. 

i Project 2 (set of 
I instructions witlI 

--'-1 pp. 181-203: Docuillenting Sources 

I 

I analysis memo) due. 
~--~ -~-----

10/11 

10/13 I C~l: 6, Resear~hil1g Your:;~bjcct. pp. 148-
11'11. . 

I Ch. G, pp'," 1'7i--1-8-1-.---

I 
lOil5 Qu~ 7 over ell. 6 

{available via nh until 
l{l.".::; ,,~ \ 
LV ........ U.H~'J' 

Analysis memo, 

Creating lists ohourccs. 

\Vorkshop. 

'" """""'''''"n-oo. ...... 1"\..,,,, 
I ~.""' ... "''''n ...... .ul.- ~UJ 

I (da:;::;e:; do not meet 8-12:50) 

I Library day. :Meet in the 
I library classroom on floor 2-A. 
I . 
I Project 3 assignment and topic 
dlscu~sion. 

The research process. 
------i 

Primary & secondary research. 

Using source,. 

---,I ----
I Cll. 2, Organizing Your Information. on. I I 25-44. - ... ". 10/18 I Orgrmizing information, 

I I ---l---
I Quiz 8 reo eh. 2 (available I Ch. 2, pp. 44-cnd. Organizing information. 
I via Bb until 10:55 a.m.). I 
I I 

10/20 

I 
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!~ 
I 10/22 

-1----
10/25 

10/27 

10/29 

Draft ofinfonnalion 
report. 

Information report 
tlue. 

Assigned Reading 
(Complete DEfORE class) 

I", , .... " ' .. I ~'~: J t, wnung rarmal Keports, pp, JKS· 
I j~O, 

I I Topic(s) / Class Activities 

I 
1 __ _ I Fallllreak-ENJOYI 

I 
I Workshop, 

I Editing p~·actice. 
I The analytical report overview, 

I 
1- . I Fannal reports: front matter, 

I 
Quiz I} reo ch. 11 
(available via Db Ul'ltil 

""-1 
Ch, l I, pp. 396-end, I ~, •. , '." I ~ooy. 01 me anruY:lcru report: 1liOI 

1 fl·.:;; c;; '" ........... . " .. '.' ... ~LI.'. 

Draft of introduction, 
methods, nnd criteria 

I

I ii /03 

. sections-groups 1 & 2. 
1----+ 

II 11/05 I ;':~~o~~~~~~~~:!;~' 
. . sections--groups 3 & 4. 

!11/0S! 
1···1--
I 11-'10 I Draft of 

I
I I comparisoniconLrast and 

I conclusions and 
1 recommendations 

I sections-groups 3 & 4. [----- ..... _-=---=--
11!l2 Drafluf 

11/15 

comparison/coutrast and 
conclusion::;. and 
recommendations 
sections-gr011ps I & 2, 

Analytical report due. 

I m~ro~ltCtlO~S, methodS, and. 
I cntena ::;ecllons. . 

I ! ------1 Re~iew & workShup--gro~~;1 
11 & 2. I 
I W riling da y-gronps 3 & 4, I 
I Review & wo rksliop-i;TouPs I 
13 & 4. 
I Writing day· groups I & 2. 

I Body oftlm analytical report: 

I ~~~~~~~10.~:~~~t~~s~ of options 

I 
d11U LJOIl"l>IU~JOJl:-; (iILU 

rccOttlii..n;f'ulailuns sections. 

Review & workshop· group~ 

3&4. 

VlritiIig day-groups 1 & 2. 

Iteview & workshop-groups 
1 &2. 

W riting d~y-grol!ps 3 & 4. 

III Project (i Gob appiication 
packet) assignment. 

I Planning an effective rem1me. 

'r-
j
-

j
-,.-.-1-7--i------------iI-c,-'-h-16-, ,-"'-ir-'<'-Li-n-g-'-,r-,e-n-,.\-i~--'--'-t J~b~'-p-p-, -5-7-0---5-8-7-, -I Planning an effective resume, 

f------i------+I -_-.-. I· 
Quiz 10 over cil, j6, pm"! I C11. 10, pp, 5~7·601. I ResumHormats and design, 
\. (available via Bb until I I R ' f . -' I I cqucstmg re erences. 
lU:55 a.m.), 

IIil9 
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i 1 1 I I 
1 

DRte;; 
1 

Graded Assignments 
1 

Assigned Reading 
1 

TOJ:!ic(s} / Class Activities 1 

1 1 
(Due: Beginning ordass) 

1 
(Complete l3lJl'ORE class) 

1 1 

r --- I -.. 
1 

1 _. _ _ 1 

1 11122 Draft of resume in 
1 

I Review resumes. 
1 

1 
ABen aml nicely 

1 1 1 

1 
i ~onnatted :vcr.~ions 

1 1 I 
1---

1 \same content). 
1 1 

1 1 1 /f\A 1 1 I Thiiiiksghing Holidays I 
1 

1 11.L."t: 
1 1 

1 
11/26 

1 1 1 1 

1 -I 1 1 ._ 1 

1 
11/29 

1 1 
I End of course assessment 1 

I 1 1 
1 exercise. 1 

1 12/01 I Quiz 11 over ch. 16 part I Ch. 16, pp. 602-cnd. I 1 .... 1-. .............. l~ ..... n.,.;r>.n 1 "'u"' .. " I 
1 2. (available via Db until 

I ,}v'"' nl-']"'~.L""'<J.L.L'" '.,..I·V..,!,), 

1 1 10:55 am_l. 1 1 1 

1 
1 _ _ _' 1 1 1 

1 12/03 1 JJratt otJob application 
1 

1 I~eview job application letters. 1 

1 
I Jetter. 1 1 1 , . f. _ - - 1 

1 I ~_~-~~:ct,~ (job . .~ I 
1 12/08 1 

1 Nnal exam scheduled 1 

1 
I l~ppllc .. uon paCKer) 

1 
1 (final projeCl replaces the final 1 

1 
1 uue. 

1 
1 exam for this course) 1 , , 
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janet L. Barker 

From: LindaXaliam 

Sent: T!1ursday, June 24, 2010 3:52 pl\lI 

To: janet L. Barker 

Cc: John Mischo 

Subject: Online Certification 

Foliow Up Flag: Follow Up 

Flag Status: Completed 

];:mec, 

CONGKA. TULATIONS! You have successfnlly completed the online certification course. 

T.inda 

Linda KaHa.rn, Ph.D. 
Profes:-Ior 
D hector of Onlinv Lt:mning 
Pro-gram Coordinator, M,Ed, Mathematics Specialise 
Department of Mathematics 
Sontheastem Okluhoma State Gnlversity 
1405 N. 4th, PMR 4178 
Durant, OK 74701 
580-745-26~2 (Voice) 
580-745-7458 (Fax) 
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~n.lIlt ... DOIlI:.to .... n ()Irl""l ...................... C·4· ........ TT ...... .: .. T ......... '"'~4 .... ~ 
..... 'V ............. " ... L:J .. " ...... '-'.n .... n •• v • .l.l" UI,."ILI[; \.)111.Y'[;.;:'II.Y 

Teacher Education Program SyHabus for Online and Blended Courses 
ENG 4893: Children's Literature and Storytelling 

\:',""";y",,,. ?n1n 
j.Jp' 1>"'05 ~V..l v 

i Profession~ls for the 21 si Century: Competent, ro-,~miti:erl, and li'thi4:u! I 
INSTRUCTOR CO:-'TACT INFOR"!ATION: 

Instructor: 
Office: 
Email: 
Office Phone ti: 
Fax fl.: 
OffICe Hours: 

Dr. Jail1 L. Darkt:r 
r ... forrisoll 327 
Jbarktr@se.edu 
580-745-2586 
580-745-7406 
M W: lO:OO-il:50 a.tn.; T: lO:30-noon; 
Th & P: by appointment 

COURSF; 'Il'IL·E: Children'. T -iterature and Storytelling 

PREREQUiSITES: ENG 1113, ENG 1213. 

CATALOG DESCRIPTION: A study of the various types of literature appropriate for 
children, preschool through middle school. 

REQUIRED l\'TATEF1;\LS: 

• '11le Watson,) Go 1.0 Birminghmn-1963. 1 YYj. Chrisiopher Paui Curtis. 
• The Birchbark Huuse. 1999. Louise Rrdrich. 
• Ruies. 2006. Cynthia Lord. 
• Bridge to Tcrabithia. 1977. Katherine Paterson. 
• HanyPotter and the Sorcerer's Stone. 1997. J. K. Rawling. 
• Holes. 1998. Louis Saehar. 
• 20lh -Centur.:v Children IS Book Treasury. 1998. Janet Schulman (editor), 
• Children of the Dust Howl: The True Story afthe School at ~Yeedpatch Camp. 1992. Jerry 

Stanley. 
~ Additional readings (legends, fairy tales~ fahles; articles; lessons) available via Blackboard. 
• Additional (library) books used for independent reading assignments. 

You may purchase or borrow any unabddged edition (no rctc1lings!) ofthe required texts-but you are 
IeSfJ("llisible lor having the books when needed. Viewing movie versions camwt be substituted for reading 
the texts (and be waIn~J-som.e tell a vt:ry Jiflbreni story). 

OPTIONAL l\lATERTAIB: NON'F. 

TECHNICAL REQUTRF.MENTS: Available through the Southeastern Online Learning 
website or http://wv.r .. !.se.e_du/on 1 in e-Iearning/lee hnology/hardware,software-reguirements! 

ENG 4893 online. syllabus, fall 2010: page 1 
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NETIQUETTE (INTERNET ETIQUETTE): Available through t..l)c Southeastenl Online 
T >Gaming website or httn:lIWWW.~f.:.f>.1u/onlit1eR!p.qrning/techl1ology/commun1.cat.ion-netIqllettc/ 

Short versiun: All members of the class are expel:t~d to behave in a civil an.d professional 
ll1u.nner that ?lil1 contribute to, rather than distract from, thuir colleagues' learning. Respectful 
behavior to ::>Jl members of the class is required fit nl] times. You may di~agro~ with the ideas 
expressed by claRsmates and offer counter-arguments, but you inU:Jt remain respectful toward ihe 
person expressing L.'1ose ideas, 

Please -use standard English in your posts and proofread before pusting. 

LIBRARY AND iNFORMATION RESOURCES: Available through the Southeastern 
Oniine Learning website or hi!ll:llwww.se.!.dl).lonline-learninglstlldent-services/ 

OTHER RESOlJRCJ;;S AND LOCATION: NONE. 

PORTFOLIO COMPONENTS: Critical Analysis "Questions and Projects" Paper 

MAJOR GOALS: 

1. To understand common literary l~nns and :impor-~nt literary concepts. 

2. To become familiar with gemcs ccntral to childrcn's litemture and be able to describe 
characteristics of and selection criteria for these genres. 

3. To analyze literary elements in children's literature ami Gxpluin how elements of plot, 
character, setting, style, and theme contribute to the artistic effectiveness ofllterary texts. 

4. To analyz\,;. thc themes of literary ttxts and explain huw texts pre:-:ent a particular vision 
of the wurld, human nature, social instituiions, and childhood, indicating what the world 
is like, what is possible for the child in it] and what behaviors are valued. 

5. To read literary texts closely, critically, and creatively and to uso L"Vidence from the texts 
to s.upport assertions about the meaning, artistry) and cultural messages of tho texts. 

6. To ask and fu"'1s""ver questions about literature using all levels of BloOln':-; Taxonomy. 

7. To develop an appreciation for the richness, diversity, and artistry of children's literotnre. 

COURSE OBJECTIVES: 

The following objectives will be met in this class: 

1. Given common litera!), terms, including plot, flatirollnd/staticldynamic character) theme, 
participant (first~person)!external (third-pcnmn) narrator, focalizef, setting, style, tone, 
fOi',llula fiction, reuHstic fiction) fantasy, etc, and a list of det'ini,tions and/or t:xampies of 
the tcnl1:-i l :)tuuents will be able Lo choose the best ut;Iinition or example to match each 
te.nn. 

2. Using the sdection criteria from the "choosing picture books" handout, students will 
evaluate a picture book selected from" list, citing at lea.st five of the selection criteria and 
pertinent examples of how the book doc, or does not cxomplify these criteria. 

3. Por selet:Leu po~ms by two diffl;tt:nt poets, students will accurately describe the sound 
patterns, imager)" and figurati Vl: lfuigu.age used 111 the poem::.: and will conunent 011 the 
quality of iiilagination shown ill the pO(.;lIy. 

ENG 4893 online ,yllahus, full 201 0: page? 
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4. Using the evaluation criteria provided in the nonfiction lesson~ students will evaluate a 
nonfiction book selected from a list, providing specific, perti11ent examples from L'1e book 
to demonstrate the effectiveness of the book for 3t 1east three criteria. 

5. 

6. 

7. 

8. 

Given a list of criteria for evaluating contemporary realistic fiction, students will evaluate 
how eifectiveiy a specified novel meets those criteria, citing apecific, pertinent examples 
from the book to demollstrate the effectiveness (or lack thereof) for at least three criteria. 

Students will demonstrate how un easy reader book selected from a list combines 
simplicity of language and plot with elements that would be appealing to a nev/ly 
independent reader. 

Using guideline-s for selecting multieihnic litcratw'e presented in the cullurai ill v("''ISity 
lesson, students wiii evaiuate how fairly a iiterary text representing a parallel culture 
depicts that culture, citing specific, pertinent examples trom the text to reinforce their 
assessment of at least three guidelines. 

For a literarY text analyzed. bv the class. studenh w11l m~k(' ::I~sertions. ::lhcmt I1tf':-rPirv 
r r r , -- -------------. --~~-------- ---------.---~.1 

elements (such as plot, characteriz;'1tiou, setting, style, theme) in chUdren)s literature and 
usc ~p~cific examples and brief qnotations to support their a::::serlions.. 

9. AUer rt:Hding (I literary text and related lesson und discussing the text with the class, 
students wiii prepare a Jist oi questions abOl.lt the iiterary text with at ieast one question 
for each h;vci of Bioorn's Taxonomy. 

10. Tn response to questions about a literary text that require critical thinking at the analysis, 
synthesis, or evaluation level, students will provide responses that earn a score of 
"acl.:-cptablc" or above based on clarity, accuracy and logical support, anu that lllduulj at 
least two pieces of supporting evidence (ext'I1IlpIcs andlor quotations) from the text. 

DEMONSTRATION OF STANDARDS AND COMPETEl'ICIES: 

Competency #1. The teacher understands the central concept, and methods of inquiry of the 
subject matter discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for student,. 

Instruction: 
ENG 4893 nrovide~ the ha~'ic kn()wlecll-1e nfone: nftlll'" 1t~p.tlltHll~nm'.r.nL<.: H11fl 'h1p.lhods of • . ____ - .---- - --'.0- -- --- _______ ··V·_~ --·· __ rv~ _.~~ •· __ w_~_ 

illquLryl' for tho discipline of Englis:hJIanguage arts. Centra! concepts and methods of 
!iterB,ry analysis will be taught through a variety ofmethod~: (1) The instructor will 
'Tln,(l;.ollitl"r~r" ~n<;ih,<:';<:' th ...... " .... h 1""""1"1.1-10;:, '~"hA ""V<l1-"Y\ ... l",,, r'"")\ 'T''''',., ..... 1.,.'''' ............ ..-1 • ..-1 ... -1-<>-<> ~n'll ........ _ ••• ~ ... , ,~, J ' .... "'~.1 .... ~u ............... ou n ..... u ... ' ....................... ,u ........ "''', \"'-'J .L "'''"'-'u ..... .L ..... ~\llU.LU""~'-'''' Y¥ iU 

informally practice a.."'1alyzing a varIety of texts from multiple perspectives during online 
dIscu~~ioll rorulll~. They will also compkLo analysis exercises for five different literary 
texts. Analysis will include texts of different genfCs, repJ."eseutiag culllua11y Jivt:r~t: 
groups, appropriate for preschool through middle schooi students. (3) Candidates will 
read about characteristics or i:lnu sdection criteria ror differeni genres of children) & 

literature and wiii evaiuate books read independentiy based on these criteria. (4) 
Candidaic~ will write lwo papers analy:dng literature; at ieast one will require conlpo~ing 
questions correlating to each level ofllioom's taxonomy and questions about literary 
elements and providing model responses for those questions. 

Assessment: 
Compelency will he eOTI<idel'ed "chieved iLlh" candidate presents questions and model 
responses which demonstrate understanding of the literary texL at tile level, of 
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knowledge~ comprehens.ion) application, analysis; synthesis, and evaluation; uses literary 
ltjnns correctly, antI provides appropriate evidence from the liter~.!y text to support and 
develop the responses and evaluations. 

By learning about <.:hildren's literature in depth~ hy expressing their Weas in writing; by leml1ing to 
think critically about literature, and by usIng inMructional teclL1l0logies to access resource 
materials and to discuss literatufC) cand1.dfltes will build their k.llOW ledge ba~e ill liberal 
arts/general education and jn the subject aren of English/language arts. 

A central component of the course is instruction and oracticc in the techtliClUf':.t: ()rur:l( .... -:~ teHnina)1 

a fundarnentaf tool for effective literary analysis. QdaHty litcratl~;~ i~~~~~-~~~~fo;~~iti~l;···o, 
interpretative approache~, so the traditional methods of literary analysis that form the foundation 
of the course will be augmenten hy theories th8.t emphasize the role af the reader in interpreting 
literature and mf\king meaning frmn it. Vt:~e \vil! also explore sodal and cultural i~~ues including 
gender; eth!1icity, and other diversities and their impact on llterature and its interpretation. 

Knowledge Base: 

Fox, D., & Short, K., eds. (2003). Stories Matter: The Complexity of Cultural Authenticity in 
Children's Literature. Urbana, II,: National Council for Teacbers of Engli'h 

Harris, y., ed. (1997). Using Multiethnic Utem!flre in the K-8 Classroom. Norwood, MA: 
Christophel·-Gordon Publishers. 

Lchr~ S., cd. (2001). Beauty, BrabiJ, and Brawn: The Construction ufGender in Children!s 
[,iterature. PortsmoutI1.~ {~1fI: Heinemanli. 

Lukens, R. (2006). A Critical Handbook afChUdrcn '$ LUerature. 8'" ed. Boston: All,.11 & 
Bacon. 

Nikolajcva, Malia. (2002) The Rhetoric of Character in Children '$ Litera/w·e. Lanham, MD 
and London: Scarecrow Press. 

Nudelman, P, and M. Reimer. (2002). The Pleasures a/Children's Literalure. 3'" od. Boston: 
Allyn & Bacon. 

Rosenbi.l~ Louise. (i995). Likruture As bipioration. 5'" ed. New York: Modern Language 
Association. 

RESEARCH OR PROJECT COMPONENT: 

Critical analysis papl-T1:t (two papeis, each approximately 4-5 pag(js long), Each candidate will 
write two pupers. in which they will critically ~maiyzc a literary text. Allcasi one oft11e papers 
will he a "questions and projt:cLS" paper inciuding a book taik script; questions corrciatcd to each 
level ofBluom's taxonomy, with model respom~e~; questions about literary dcmcnts~ with model 
responses; and prujt;d ideas. 

Students wiil (lisa complete a brief resources exercise requiring them to gain familiarity wit.h 
resources provlding infonnation about children's literature. 
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FIELD COMPONENT: NONE 

DIVERSITY COMPONENTS: 

Cultural ana Linvuistic niversHv Cumponent: 
Cultural fmd linguistic diversity is integrateuiuto the subject matter and activities of the course in 
the following ways: 

!. Candidates \'1,1111 read literature representing a variety of cultural groups. 
2. Candidates will read articles addrcs::;ing issues of cultural diversity in children's 

litemtitre and will discuss these issues. 

Students with Excoptionalities COinpOllcnt: None. 

Other Diversity issues Component: 
The other diversity issues are emhedded into subject matter and activities of the course ill the 
foHow ways: 

j. Candidate., win explore the presentation of gCl1dcI within children's litet'dtuto. 
2. Candidates will read articles addressing issues of gender representation within 

children's literature. 

TECHNOLOGY COMPONENT: 

Te-chnology is integrated into the subject matter and activities of this course in following ways: 

1. Candidates will use COlnputers to access resource material related to children's 
literature. 

2. Candidates will participate in online discussiolls. 

PERFORMANCE ACTIVITIES: 

I. Use of required text.s: 
• The Wat.wns Go to Birmingham-1963. 1995. Christopher Paul Curtis. 
.. The Birchbark !!ouse. 1999. Louise En.!rich . 
.: Rules. 2006. Cynthia Lord. 
• Bridge ta TerabithiG, 1977, KaL~erine Paterson. 
• 

• 
• 

• 

• 

Jfurry ,Vottcr and the Sorcerer)s Stone. 1997. J. K. Rowlll1g. 
1-1/-'1n-n 1 no!.' 'J ",,;.., (1 ... ~1..~_ 

.. ..tuu;.". L J ..-n. • 'V~t;) ).Hl ..... .ll(U. 

20lh -Centwy Children 'ei Book Treasury. 1998. Janet Schuiman (edltor), 
Children of the Du.si Buwl: The True Story Q/'the Sdwoi at Vfeedparch 
Camp. 1992. jerry Staniey. 
Additional readings (legends, fairy tales, fables; articles; lessons) available 
via Blackboard. 
Additional books used for independent reading assignment. 

2. Class participation as follows: 
a. reading le .. on materials by the instructor (learning guides are available for each). 
b. participating in class discussions (via discussion fomms) 
c. developing and writing literalY analysis papers. 
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d. taking quizzes to assess comprehension,. application, flnd anfllysis of lesson 
materials and liter dry t~xts. 

c. completing a resources cxcrdse to lear!1 ah{)ut authoritative resources Im.Jvic.1ing 
infofl11f!tioll about children '5 literature. 

f. c-ompleting analysis exercises Dn assigned readings. 
g. Completing exercises for independent reading assignments for various genres, 

SUPPLEl\1ENTARY READINGS: A'd assigned for i)"peciiic lessolls. 

COURSE SCHEDULE: 

Assignment due dates: 

• Resources exercise: 

Papers: 
• Paper I: 

• Paper 2~ 

Independent reading exercises: 

• Pidure buoks: 

• Cultural di \,en~ity: 

Janmrry23 

March 13 
1-fay 1 

Februarj 6 
February 20 

• Poetry: Aprii I (ext. to April 5 available b/c of holiday) 
• Noniiction: l\lay 12 
• Easy readers/easy chapter booh: May 12 

Analy,i, exerci,e dne dates (you·1I choose 5 ofthe 7 analy,;, exerc;,e.< to complete): 

• Holes: January 30 

• Birchhark: 

• Watsons: 

• p..,~ ..... ", ... "'1,...."'. 
... ".1.1../ uu ........ 

• r r __ . __ . n~.., __ .. 
.l"Ju,-ry ruut:.r, 

• Terabithia: 

• Rules: 

Quizdat .. : 

• Quiz 1: 
• Quiz 2: 

• Quiz 3: 

• Quiz 4: 

• 1"111;"7 <. 
,,{, .. u.w oJ. 

F~hnul1-v 1 ~ 
- ----... -J --

February 27 
}~1arch 6 
:t ... farch 27 
April 10 
April 24 

Februmy 4-5 
March 1-2 
March 31-April 1 
April 22-23 
:May 10-11 

Sec the fun schedule (Bb Course Information) for all reading assigill:neilts~ discu .. '>8ion fOfLlHiS j and 
lessons, as. wen as papers, exercises. and qlti7..zes. 
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SEMESTER CALENDAR: 

nn.!e i Event 

January 13 t 20 1 ~ I Classes Beg~!1 
I T"' .... """.·.T 1 Q ~~"n.::l,," ___ +-I.::t,~1U!~~n Luther Killg1 .. !..f. Day _'., 
I ~:~~:; i~:-;~;~ I ~a'l ~.y io ~nro1i h~ or add_a ciass _ 
I I Last: aay TO crop a class WIlll no gradorucol'ct 
I __ . _ _ w. I Last day io ~rop a c;uss wi: a refundlno C~~i;s 
I Nlarcn lL, LU lU I Last day to TOp a c ass WI an automatIC' , 
I March 15-20, 2010 I Sprillg Break 
L April 2, 2010 I Easter Holiday 
I April 16, 2010 I Last day to drop a dass 
; May 10-14, 20i ii I Final E~;Uns (Final out;; for thh CO,'''"'' ]'V[ ay 10.-11) 
i May 14,2010 ! Semester Enci;- ' - - - ---------1 

COURSR POLICIES: 

Attendance: The Registrar's oITIce define~ aitendance in oniinc ciasses as: 
Slopped Attending, = Siuuenis who were panicipatlng onilne but have stopped submltting any 
ti::lSigrlIIu;nls, eic. wiihout contacting/making anangenlents with you 
Never Attended = Students who never accessed lJackbom-d to view the course or never complelod 
any assigmncnts that were due for the course 
Excessive Absences = Students who have submitted some work but arc infrequent in their 
participation or late on assif,'!unents-leading to a failing grade 

You must be very seU:ll1otivated and consistent in your eJTorts to succeed in this course. In this 
class, as in the workplace, regular ''time on task" and attentioll to each week's work arc clUcial. 
This is not a self-paced course; lessons and a"ignmellts must be completed each week. You are 
expected to log on to the course site at least twice each week. To suceessfillly complete this 
course, you will need to work on assigned reading~ (books and Onlil1C lessons) and to participak 
in online discussions regular(v--------posting in the middle of the week and responding to colleagues' 
posts at the end of it. Most Wwks you win need to prepare and submit written exercises or other 
assignments anti/or take quizzes as well. 

'.ate Assignments: 

It is h'TIportant to 3ubmit HssigllJ.'TIcnts on time on the job and in this class. Failure to submit work 
in a timely manner bears. seriouR negative consequenc.es in the workplace; iherefore, missed or 
late wOl"k for tJ·J-5 course will bt: penalized: n,jissed "in-ciass~! work (such as forum postings) 
cannot be rnade up; late po~tt; mauc more than 24 hours after the furum deadline will reed vt: no 
credit. L~te writien assignments wHl be penaiized five percent per day late; therefore, 
"",ignments submiiied three weeks after the deadline will earn ~ero points. [The penalty may be 
waived if the student presents documentation of a personal illiless requiring hospitalization or 
major iUness or death of" lwnily member. Such extenuating circumstances are handled by the 
instructor on ml individual basis.] Sec the "give tue a break" polic)' for a possible exception to 
the penalties that ma), be taken once dmillg the course. 

Please note that computer problems do not usually count as an extennating cireurnslallce that will 
waIve penalties. Have a backup plan with at leasl one aUemate location to complete the 
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as.signment 01' take the exam, Please don't WflJt until the last minute to complete aS3ignments or 
take ql1 izzes ~ 

No ma!<..eup quizzes ,,x,rHl be given. It is your responsibility to meet deadlines and timelines~ You 
rr.L.ay chOOf;e lo l,.lSe your "break" to make tip for one missed quiz (see the "give l'ne a breakH policy 
~1""r'1"".- ·~,d"~._ ,., ....... ,..,,,. ......... 1 ; .... :.",,..,"\ •. un....... V1. ......... J .... VI.i.1., .... pV.1.1..vn ... ., ). 

Expectations of J nst.uttar and Stli.dent~: 

Instructor responsibility: You have the right to exped your instnJctof to h~vr;:: cuur,se materials 
and assignments uploaded to Bb by 8:00 a.m. tvfonday morning urthe week for which they are 
assigned; ta provide clear infoHnation about Lhe subject matter, course policies, and as.signment 
requirement1i; to grade papem fairly una in a reasonabie time (within a wcek for small 
assignments amI iwa weeks for longer assignments); to respond to your questions promptly 
(within 24 hours wcckdays--48 hours on weekends); and to hold you lo the high standards needed 
to promote your success in your chosen career. 

Student responsibility: As adults and professionals (or professionals-in-training), you will be 
expected to take responsibility for your perfonnance in this cia"" You are responsible for 
keeping up with all information pl'esenle<i on Blackboard, filr asking questions about aspects of 
assigtll1cnts that you don't understand, for knowing and adhering to all course and university 
policies, for managing your time effectively, and for saving written documenls to minimize 
assignment loss due to computer crises, You are also responsible for completing all course 
assignments un your own, unless the assignment speciflCally requires coHaboration_ 

Other Course Policies: 

Give me a break: Because life does provlde complications, ~tudents may request' a "break~l once 
in the semestel' to either: (1) sl.!.btniL a paper or other .a.s.sigtnnent. up to one wee..k late \iVithout 
pen~lty, or (2) revise a paper for the possibility (not guarantee:) of ci:U"l1ing a higher ~'Tade [note: 
papers which receive a grade of 0 for academic dishonest may NOT be rewritten for a higher 
grade], ur (3) replace one qlliz grade with the a,'erage of the other four quiz grades (applied at the 
end of the course) or (4) excuse one ',;veek of mL~sed forum posting without penalty. You must 
notify the instrm;Lor in WIlting (email is suffidl:llL) when you want to uSe your "break." 

Extra credit: i\. small amount of extra oIedlt is available for ail students who CaIll it. Students 
can earn 20 points by cornpleting a s~rvic~-learning project (deiaiis in ihe assignments area and 
far nlOre vaiuable for the expeTience than for the point~), A survey providing feedhack for the 
course wili be available toward thc end of the semesler and wlii earn particlpanls 5 points, Nu 
other extra credit~ additional assignments (including extra analysis ex.), or other means Dfraising 
a grade wiil be available. Focus your efforts on working consistently throughout the course, 

Syllabus change,.: The instmctor reserves the right to make adjustments to the syllahus and/or 
grading policy as needed in order lo meet the instructional needs and goals of the cla,,_ Students 
will be notified of any a<ijustlnL11ts to the syllabus, 

Strld"nt examples: Student work may be llsed-anonymollsly -to provide examples and models 
of assignments. Tr you do not want your written work used in this way; :rlea.."lC notjfy the 
instmctor in writing, 
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COlIHSE REQUIREMENTS: 

The discussion board is where you make the cla;ji; come alive, ::)0 be sure to participate tarly and 
oftenl Discussion bosrds will rIB available almost every wet:k. Kcw topics will be posted by 
}v1onday at 8:00 a.m. and will remain available until Saturday at 11:59 p,m., unless noted 
oW1.erViise. You will be required to purtidpate in each weekiy discussion. For each forum, you 
win make at least one meaningful post of at least 75 words by Thursday, Then between Thursday 
find Salurday, you'll read your colleagues' posts and respond meaningfully to at least one of 
them. Very bricf~ non-substantive comments like .oJ agree" or "good point" or "I disagree" are 
not meaningfui and wiii not count for credit; aim for a minimum ofthrcc sentences. [See the 
"contributions to discussion fomms" handout in the Assignments area for details about 
expectations and grading.] 

Lessons and required literature should be read each week, Most weeks you'll complete at least 
one exercise based on the reading. 

Dlackboard automatically tracks amI records every click, including your name! [call see if and 
when you logged on, the date and time of day you logged on. and even what you accessed ollee 
you logged on! This is olle way I can determine whether or not you participated in the various 
assignment!;, 

~ximate Time Required for Individnal Activitie." 

This cOut~~ will be conducted u.sing a variety ofinstnlctional method~ and learning activities; 
including but not limited to: careful readlng of lit.erary tel<ts and of the Jef;sons and other 
materials availablu on Blackboard: dis_Gussion fomms, quizzes, analysis exercises, and 
independent reading cxcrches. Approximately 8-12 hour~ per }veek-every weekl-v,.'ill be 
required for sllccessbJl completion of cour&e requirements. 

Rxnectations for COPll1lnnkatiQll-s: 

Read directions and assigllment information carefully before emailing or calling for help. You 
will find most of your questions answereu in the course syllabus or on the discussion board. If 
you do not, please post your questions about cou..."'"Sc policies and as::;i,!5111nents on the "questions 
about the course" discusslon for'"lID for the benefit of your classmates. Email, call, Of OOillt:: by 
my office to discuss Ir ... atters that pertain only to you. 

Check the course '.vebsitc at kust once in the b;.;ginning of the w~ek and once in the <;;IlU! You 
~hould nlso Ch0Ck your grades regularly and stay in touch with me (;oncerning submitted 
assignments that are not reflected in your grades. 

Email Address - You are required to use your SE student emaii address when using Blackboard. 
In addition, you are required to REGLTAi<.L Y check your Sll student email account. All email 
correspondence wiii be sent to your SE student email address. Rcfm to the Blackboard login 
page for detaiis about your SE student email addrc"s. 

Email should have: 
., a clear subject line (e.g. C'qucstions about options for papL"r 1 "), 
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• an opening paragraph that reminds me ofwhic.h class youlre in and cDncisely explains your 
reason for emailing, 

• further paragraph(s)---ifi1~eded~\vhich b>iYe details, and 
~ a concluding sentence or paragraph that identifies your next action or whaL you are reque~ting 

me to do (note lhal requests may be denied, especIaHy lithey go against course policies), 
.. Your lypt::u name. 

Ali cour:;e communication should follow conventions of professional communication rmd 
etiquette (i.e. standard written English, cOllrteous tone, etc.). 

Activity and Other Assignment Expectations: 

Lessons and discussion forums wiil be available hy 8:00 a.m. on Mondays. The due dates for all 
assiguments are listed on the course schedule, posted under Course Information. 

Discussion forums must be completed during the week they are active; you arc required to post 
both at the beginning and at the end of the week (see "Timefmme for participation" above). 

Papers and exerci,es will be completed and submitted using the assigrunent links available in the 
Assigmnents area on Blackboard. Acceptable files for submission inclnde .rtf, .pdf, .doc, and 
.docx; do not submit. wps files, as your instructor cannot open them (instead) if you use \Vorks or 
WordPerfect, save your files as rich text (.rtf) files. 

Ouiz EXl}ectation.: 

Five quizzes will be given online, Quizzes will be available for 48 hours. They are timed and 
you will be able to ~.cce~s e.!:wh quiz only once~ when you start the quiz, you will have to complete 
it at t!a..at time. Quizze8 Rhould he taken independently and \vithout consulting books or lessons. 

Do not wait until the last rr..inute to take your quizzes. \Vaiting untillhu lat>t minute wil} almost 
certainly create a situation in which your 1nternet provider is unavailable or yuur cumputer will 
not operate. If you miss a quiz, expect to receive a zero. [See the make-llp poticy and give me a 
bruak policies above.] 

Other Course Re(fUirelnents: NONE 

Yout cuutst: grade wiii be determined hy your perfonnance on the following activities: 

Critical analysis papers: 2 @ 150 

Resollrces exercise: I @ 30 points 

Qllizzes: 5 @ 50 points 

Analysis (!xerdses; 5 @ 30 points 

Independent reading exercises: 5 @ 24 points 

Fo!'"um cmttributions: weekly pal'tiC'ipaLion 

300 points. 

30 points. 

250 points. 

150 points. 

120 points. 

150 point::; 
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Gnuling Scale: 

A total of 1000 points will be possible. Your fmal grade will be bmmc.i on the points earned: 

I A: 900-1000 
I 

1 B: 800-899.9 ---I C; 700-799.9 D: 600-699.9 I ]7: 0-599.9 __ ---' 

Grading scale find ~enel'Hl d-ese-ripthms of evaluative criteria 

B; 80--89,9% 

c: 70-79.9% 

U: 60-69,Y'YO 

f: 59.9% amI 
below 

Excellent work~- ibilows all assig~~nt requirements; sho-~~ a supel'iul' analysis of the 
text(s); shows insight, perceptivenes~, originality, and thoughtftdnesll: contains specific 
evidence (detaiis and quotations) from the: text(s) to support all main points; contains 
logioill, compelling expjanations; is clear and well organized; uses a style that is nU~l1t and 
\,".oherent; and has very few or no errors in content or mechanics. 

Good work: foliows"~ssiglllllellt requir;;I,-c-n-c(,-;-s~h-o-v,-'S-at-'-.b:-ov-c-"-.-v-cr-fl-g-c-an-.-;I-y,"Ci:-S-O-,f:-th:-c-.----i 
text(s); shows imdght and thoughtnuness, though minor problems may be present; is 
suppurted by specific evidence from the text(s), thollghperhaps Ie" completely than "A" 
work; is organized, logical, and clear in allll1ujor points; is uohcrL:nl; ami has f'Cw errors . 

. Jl.cceptable work: meets bas.ic requ1rem","ts oft1.c ilssigm'TIcnt and shows an adeqilijte 
analysis of the text; is supporl-t!d by evidence, t.'I)ough if rr.Jght be general or sldmpy; has 
adequate organization fmd IMks log1ca! errors; may have some-but not many errors, 

.Below average work: meets most assignment requirements, but is weak in one of the 
major areas (content, o'rganizatioll, style, or moe-haoies), or has numerous minor problems, 
or offers a very genemi, sllperficiai anaiysis of the text(s). 

Unaccl-'Ptablc work: fails. to meet basic requirement<:; of the ~sfl1gt'lment, or has many 
weaknesses, or fails to demon8tratc comprehension of the text(s), or contains plagiarized 
material [pHpe.fS with any plagian7.ed e~ements will receive zero points]. 

Note: .b.J! grading wi!! be baRed on the quality of the work submitted; factors such as a student's 
ability !!mJ IJITort will only be assessed to the ex-lell! th_at t..~ey influence t.~e quality of the work. 
Life difficuUiefl, unfortunately, ofte...l1 affect performa."1ce, hut emmet be factored into grading 
erileria. -Kor ean a student's need to earn a particular grade. 

UNIYI';RSI'fY AND SCHOOL POLICIES: 

Privacy: Available through the Southeastern Online Learning website or 
http://www.se.edu/acadcmics/ gencral-information/stlldenls"righls/ 

Academic Integrity: Available through thc Southeastern Online Learning website or 
hUp://www.se.edu/studenl-lifeJdocuments/student"handbook,ndf#o8ge~6 

Plagiarism alld other forms of acmlemic !#8hone8!Y: All work submHteu !'-.1UST b(; 1.1:lt: orihrinal 
work of the student ill whose !tame it i-~ submitted or it wBl emU zero points. Any use of the ideas 
Qr language of others-\vhether you find the material on the 1'1tCITlCt or in other published 
sources, or someone ymt knoVi helps you \vith the writing-must be dOC1~mented flilly. 
Undoc'J.mented use of th~ wurds or ideas of others constitutes plagiari:;;m (even if you change the 
wording or splice together several s.ources, copying or paraphrasing a s.en1ence or two frorn each). 

English, Humanities, & Languages Department Policy on Academic Integrity: 

-Using anothcrls intellectual property and representing it as one's own vinlatc~ acaucmic integrilY 
and is known as plagiarism, Academic Dishonesly also includes "cheating" 011 exams or other 
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assignments, whether by copying from another student, using lmauthorized Rtlldy materials or 
methods, or by supplying answers to anoLher student. R~garding the violation of aeademic 
integrity! faculty members may impose penaltios; including; hut not limited to: 

1. requesting that the student withdraw from the course; 

2. reducing or l:hanging a grade in the COUt-s~, a test, an assignment or other academic \vork; 

3. a::osigning the student additional academic wurk not required of ather students in the course; 

4. aosigning a failing grade and in[oJ'lnu1g the student of their right to appeal through th~ 
Academic Appeals Committee; 

5. reft:rring the matter to the Dean of SLmlenlS as [l violation of the Univcrsity·s Student Code of 
Couciuel. 

Repeat offenses could tcrminate the student's standing in the department aml in the 
university. Facuity members are entitled to have additional guidelines on academic integrity 
specific to their course settings. (See Student Handbook Section D.1) 

Special Accommodations: Any student needing sp~eial accommodations due to a disability 
should contact the Coordinator of Student Disability S~rvices, Student Union, Suite 204 or call 
(580) 745-2254 (TDDi!745-2704). It is the responsibility of each student to make an official 
request to the Coordinator for academic accommodations. For additional information, see the 
Americans with Disability Act on the Southeastern Online Learning website or 
h!l{l;/Iwww.se.edu/ada/ 

Other University and/or School Policies: NONE 

ENG 4893 online syiiabus, fall 20l0: page 12 

DOJ000251 Defs' App'x Vol.10 - 2691



~N'" A 1,10'1 , C11.~l.l_ •• _'~ T ,~----,.----
..L:.I..I.. '-.J -"UJ~. .....,UllUll::1l ~ DIU::. atUI e 

Schedule of Topics and Assignments-Spring 2010 Online* 

I __ . . . 
I Weeki 

I Vates 

Jan. 
13-16 

.Jan. 
19-23 

i'cn. 
i-6 

l'·eb. 
8-13 

(*Schedlll~ subject to ehange <It the d~scretion of the instru.ctor.) 

Topic(sl 

Introduction to tht: 
counK~-, 

Introduction to children' So 

Jjterature, 

Literary term.~ and 
concepts: genre, ~etting, 
piot, narrative 
perspective, and 
characterization. 

lluie~' ch. 1 ~32, 

Literary ternl$ and 
concepts.: theme::;; and 

I cultural Ole~sages, 
·1 Holes ell. J3-cncl. 

I . 
I Picture books. 

I Historical nCi,.lon, 
I The Birchhark Hous(f 

I 

• 

• 

• 

• 

I • 
I 
I • 

I 
I • 

I-
I • 

1 

I· 
I· I • 
I 
I • 

I 

Assilmed Reading 

Course intbnnation & policies document; 
syllabus. 

INTRO lessons: 

o Inu'oduGl.ion to c:hildr~,n' ~ literat' .. ue. 
o Cen:-;urship, 

c ChUdl'en';s literature find literalY quality. 

Q Rcadiug UIIU interpreting liLCl"llture. 

Resources 1"e. chHdreIl~s literature assignment. 

• 

• 

Assignments DUE 

Syllabus quiz (doesn't count 
towfI,rd cCl-urse grade .. but 
necessary), 

ni-~cu~~ion fon.un: itttrQ, 

·.Ji--I • HOLES and liternry terms/conc(Jpt::l lessons: 
o Holes (I) 

o Holes (2) 

I-ioles ch, 1-32 

HOLES md literary concept, lesson: 
IIoles (3). 

Holes oh. 33·end. 

Pic:tnre- books lesson, 

"Choosing picture books" handout (nb), 
From The 2il-Century Chiidren's Book 
TrCll,\'ury: 

o Where Ihe Wild Things Are (p. 106+) 
o Mis., IVelson Is Missing! (p. 99+) 
o Ine Snowy Day (p. 42-) 

o Make Way/or Ducklings (p. 55+) 

o Harry, the Dirty nng (p, 249---!.) 

A pIcture buok (libra...'ry/home copy) chosen 
fDJID the picture boob; list. 

Bir'chb(lrk House lesson. 

The Hirchbark llousc, 

Mate-rials re, writing critical analysis paper's
(e.."says or question~ & projects papers) (Bb 
A:-;sig!1m~f1I::; Hea, papers folder). 

I" 

• 

• 

• 

Discussion fotUm: fIoles 1 

Re!:mn-ce5 exerche (due 
.Jnn, 23), 

Discllssion j'ol1lm: Holes 2. 

Holes analysi;:; ex. (due Jan. 
30.). [Y-ou will chooseS out 01' 
7 <'!flfllysis exerciseR to 
complete,] 

-"----
Discussion fomm: picture 
boob. 

Quiz; 1: Thurs-Fri, Feb. 4~ 
5. 
Independent reading ex: 
picture books (due l<cb. 6). 

DiscU31:lion forum: 
Birchbark. 

Birchbark Iluuse ana1ysis ex, 
(due Feb, 13). [You will 
J,.:huo~t:: 5 out of7 analysis 
exercises to compiete.l 
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Feb. 
15-20 

Ij'eu. 
22-27 

iljar. 
i-6 

Mar. 
8-13 

Mar, 
L5-20 

Racial and cu!turat 
diversity in children's 
literature, 

Hh:torical fiction. 

The Wrrfsons Go to 
Birmingham 1963. 

Quiz for module 2. 

Begin modulo 3-
Traditional tale!>: 
legends, rablos, and 
folktales/fairy lalc" 

Fantasy illel'alUre 

SPRING BIlliAK 

• 
• 

• 

RAC',;nl Rlvl (':nltlll'~1 rliuP"t'"iit" I .. "'" ........ ------- ---- ~~~"~ •••• ~' •• ~"'~J ·.,,""vu. 

"Mtl1ticultu.ml Children's Literature i1:!o ~n 
Int>L.'-'.nnent of Power." (Bb) 
..... .T>' ~~tfl~. _. .• • . __ • 
l".rOlU 1. ne £U""-C-enlury CillEaren's Jjook 
TI-ea.sltry.-

o Stevie (p. 149+) 

o A Million Fish .More or Less (p, 
67+) 

• Twu (ShOlt) books (library copies) from the 
cultural diversiLy lisl or one longor book (Bbl, 

• Recommended: start reading Thf! Watsons Go 
(0 Rirmingham-1963, 

• 
• 
• 
• 

• 
• 

• 
• 

• 

The Watsons Go toHirmingham-19631e"on 1 

Thp Wt7tSO.11S Go to Birmlnghm-n-1963. 

The Watson,1 no to Birmingha'Ji-l963 lesson 2 

iviELEl:S interview with Christopher Paui 
Curtis eBh), 

Fables, folktales, and lairy tales lesson, 
Selection of fables, folktales, and fuiri tole:;, 
available vb. Hn!<..s in tile le!"&-<:on: 

o "The Lion and the Mou.:::e" 

o "The Cruw and the Pitcher" 
o "The Boy Who Cried Wolf' 
o "\\1,y Allansi Has Eigln Thin Legs" 

o "\\,11'Oro Do Ants Come From t
' 

o 

o 

o 
o 

"The Fisherman amI His \Vifc" 
"Hansel and Grete)" 
"A.~h~nfmtt~l" fnriTY1Tl'1'-'! ('inrlArp,lf<l\ -------r------ ~·.·-,· ... u y ~~.~~'~.~ •••• , 

"Ci.f1cieoreHa" (Perrault version) 
o "Beauty and the Beast" 

Fantasy lesson 

From The 20'" -Century Children's Book 
Trea:sury: 

o Sylvester and the M"gic Pebble (p, 
125+) 

o "Tn \Vhich Pooh Goes Visiting. ." (p. 
160+) 

o "The Sneetches" (p. 281 +) 

ReCOn"l __ tllendcJ]: Start reading !Ian}' Potter and 
th~ Snrr:eTf!I",s Stone_ 

• 

• 

• 

• 

• 

• 

• 

I • 
I 
I • 

I 

I 

Discussion forum: cultural 
diversity. 

Independent reading ex: 
cuitural diversity (due Feb 
20), 

Discussion fotum: The 
Watsons Go to Birmingham-
1963, 

The Watsons analysis ex, 
(due Feb. 27). [You will 
~hnClsf': ~ !)1H (If 7 ~n<llysis 
exercises to complete.] 

Quiz 2: 1\.·1 .... _'1'......... 11.11 .. ... 
H .... " ... -.& ... ....""., H ...... .l • 

1-2, 

Discussion fonlin: 
tradittonal tales. 

Fairy taie analysjs ex. (due 
1Ylar. 6). l Y l)'U win choose 5 
out of 7 analYfiiiOi exercises to 
complet!.:.] 

Discussion fomm: picture 
book fantasies-. 

Paper 1 (due by March 13) 
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lHar. 
22-27 

Mar. 29-
Apr. 1* 

Apr. 
5-10 

Apr. 
12-17 

f-----
Apr. 
19-24 

Poetry 

MOllul~ 3 qmz. 

Contemporary realistic 
fiction. 
Bn'dge to 1'erahithia 

ReaHstic pic tun::: books 

Gender and chiidrcn' s 
Jiteratllfe. 

Ruie.:.', 

I • 
I • 

I 
• 
• 
• 

• 
• 
• 
• 

• 

• 

Harry Potie,- ema the Sorcerer '8 Stone lC~~OIl, 

Harry Potte,' and the Sorcerer IS Stone. 

Poetry lesson I PowerPoint presentation 

Golds~ono sejection :ISongs without Music" 

At least tive poems each fi-Olll two books (by 
difterent authors) selected from the poetry list. 

Rebli~1i('. fic.tion lesson. 
Bridge If} Terabithia lesson (1) 

Bridge {o Tf1rablthia 

Brulge to TerabUitia le;::;~son (2) 

.trom 1 he 20I,I'_Century Children's Book 
Treasury: 

o A ChairjorMyMother(p.27+) 

o Alexander and the . .. Day (p. 86) 

o Owen (p. 265+) 
Artic1es re, gender in children's literature (Db): 

o "(lender rssues ill Children's Literap..rre" 

o "Strong Female Characters in Recent 
Children's Literature" 

Q HSexmm and the: \Vorld of Children's 

= Paper 2 assignment / prompts, 

I • 
I • 

I 

Rule,~ leRson, 

Rules. 

I I • 
I 
I • 

I 

I· 
I • 
I 
I· 

• 

• 

• 
• 

• 

- "-----' 
Discusaion forum: fantasy; I 
Iiany Pouer. 

!larry Potter analysis ex, 
(due Mar. 27). lYou will 
choose 5 om of7 anulysIs 
exercises to cornpleE.e.] 

ujscussion forum: Poetry. 

Quiz 3: Wed. & Tlmr., 
Mar. 31-Apr. 1. 
Independent reau.ing 
exercise: poetry (due Apr. 1, 
free extension through Apr. 5 
bie of holiday) 

~iscu~si~n forum: -~ 
1 erabuhza. I 
Terubithia .am~lys;s ex, (due 
Apr,10). [You ' . ..,ill chooseS 
l)ulnf7 analY!li::.; excrcis{"hs.]" 

Discussion fOfilm: realistic 
plcmre books & society; 
gender. 

Discm:Rion fonun: Rules, 

Quiz 4: Thurs. or Fri., 
Apr. 22-23. 

Rules ~maly~i~ e-x, (due ~A&p!". 
24) [You will c:hoo-.s~ 5 out of 
7 analysis exercises.]" 

ENG 4893 oniine schedule 3 
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Apr. 26· 
Mayl 

lmportance of reading 
aloud. 

Book~ for babies~ 
toddlers, a."f1d young 
preschoolers. 

Rooks for newly 
independent remlvfs. 

• 
• 
• 

• 
• 

Reading aloud lesson. 

Bouks for very young children lesson. 

From T'he 20th ~Century Children's Book 
Treasury: 

o 1 Hear, , " (pp,96+) 

o Goodnight Moon (pp, 34+) 

o Good Night, Uorilla (pp, 133+) 

o Chiclw Chicka .. . (pp. 15+) 
o Ten, Nine, Eight (pp. 203+) 

o Titch (pp. 103+) 

o Guess How Much 1 Love You (pp. 79+) 

Books for newly independent readers lesson. 
From 1'he 20"'-Cenlury Children's Rook 

I Treasury: 

I 0 "The Letter" from Frog and Toad Are 
1 Friend> (pp.48+) 

• 

• 

• 

Discussion fOlum: books for 
young listeners ami Ilowiy 
independent ieaders. 

Independent reading 
exerdse: easy remk:rs OR 
ea:sy dntpluT books (due IlIa)' 
12). 

Paper 2: due May 1. 

,, 
___ 

1

1 NOTl"'_-.1!"_lTl_ • A book from the "easy readers" list or the "eaHv 
_________ f-----=c:=h"'op"'t=erbookll" list (Bb), ----.+-------------i 

• Nonfiction lesson. ~ Discussion forum: 
nonfiction & Childn:n of the 
DustBowl. 

May 1 
Chlldren o/the Dust 

3·8 1 Bowl. 

I I 

• 

• 

Children of the Dust BowL the 1'rnf:! /)'tory of 
'he School at rVeedpatch CWj'jp. 

A nonfiction book chosen from the 11onfictioll 
list. 

.. Independent reading 
exercise: nonfiction (due 
I\1ay 12) 

f-----f-=~-,-------:-, --,--------+--
Quiz 5 (available Mon. M Tues., 
May 10,11) 1 1 

nnaT quIZ. 
May 

I 10·11 I 

ENG 4g~3 oniine schedllie 4 
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stay on top of your papers! 
,','. -. '- .-~-,~>=;;:'-~:.,,:::;,~;;'-:'~' ',$:?;;,.}'d;Y,'-k-: -·6;'-""'::~';;.i'i:,,~r--,~'t.~ ·J'(~d{/i'!SI':;,,-'.··;3-<·X,~"'!NY~_b:"'ii;,ti~'tI~~(;!;'\()lii~;~~;':!t~;~~f~4-;it~1:ff%~~~~<~->!0i~ 

To keep on top of L~G vveekly assignments, because it is easy to faji behind. i wouid also tell a future student not to take ' 
this class wJth a fuji load airGady. 
1'ff'£~_~;~,~~~~~{H~H.G.~mE~1~lJMllV~~~,Ril@Djm'1J_~~Y!iR~~0J?l!i!~~7~tf;~)1t~\),~l!-: 
My advice would be to read lhe literature and don't wait until the last minute to try and gel the weekly assignments done. I 
wouid aiso recommend for thom to at least LOOK al the study guide each week. I didn't for week one wllleh resulted In a 
iow quiz gradei i wouid aiso recommend them to iook through the analysis exercises so they will get an Idea of which 
ones they I want to 
.'- ;;.;.'~_:.:>:., > 

you" I 

working mother !ike me ! wou!d tell them they are required to maKe 8t bast 2 post on tho discussion board at week whil:.h 
1 found hard to do. 

5:,\' :""·~'''':~\·-::Y·i'V~t.~-9.C0,'';·\'>'j~.:fl:,~'fibJ~mS~f:nQ~#:~~51~Bi"~I00f:J~~_~"'M1J~~~"li~,~Zill¥~w."\;S:J{";'¥:: 

· R~,~~ .. .)'~~<b~,~~E~ithe,s~';;';'~~ .... Ih~t,'Yay,y?~ •. ar~n,'t.·ru~~I~gt~r~~.g.~ •. tl~~.b09k~ ...•. Jh~t'S.,~h~(id~.~t.l~.1~;'jo:ied:I(.·.· 
' .. ~,~,!i~~9:¥r'~i·~~~.~~ ... ~a:g.~g\~;~ "~~~~~~~"~~i~~:;:4~~~;t:";:~~i;;i:'~:~;-f~~t~~~'~;;~:;~j~:,~~,;;~~~:;':t~;~~~~~1~~:~~::;~~6~~;~~';::~'~'~': "3;,::.· .. :.' '>~~,'-
The best advice I could give would be io pace yourseif. Don1 wait untii the week the oook is due to read it. When you 
finish one s~art on another. This Is a veri enjoyabte COUise but if you rush yourself you WDlllt be abie to enjoy it.. Know 
your deadlines! 

. ;",' .. ' 

To keep up with you weekly reading "ssignments. Look ahead at your analysis before reading and get an idea 
whai lopic you might want to use on the exercise. lis you read the book you can take noles about specific examples or 

'4U~~!;s t~ ,~c~:~.)J~",¥/~Y~ p=C!e!~"~i ~ t¢ "'" "'i?, ~ ~f ,e- -.,-,.,""*-P- '" f'~-i1 ~i«'£~=.11'" r ~"" "j" ,. ,,~~h""" ""e','""'~""""iX'-"- ':;:~ .:-, .. ~ ·,~''"''7~ ~~ . ,~.':'.'."' .. ':.";'">.'-.~~''.'!.,~.:J.''' • ~". , .. ~,":'4"U~ ."~.-'" ,,,",",," "",;;¥,"'_"'<C"'xk~"~'1»""ji"S'~~""",..,::c...-<d"",~~':;:Fl;-;%=t-}"'''w'''''"''''''t~'n;" ~', ",= " <'",""""" 

Not many people have time to read anymore, so eniov the books! 
o\'r;2r'i~tt~00~.n:~;?!-ii!Y..;t'j,~~~~~j~)J:,;:j,?$1'~iffi~';W"414,#11l:fl~.:i:riL:::0''T:'":::~~':;:~::;:-?: - '~·"';.S,";; ~" ~ i - """,- ~ .- c', ,""c ",', :>/i~ ~/''; :·~~F;;; ... : " :', :~.~ 
To pace youiSelf w'isel;v. an[~ start "i0ur readlflg and assignments as .eariy as posslble. 

,. "" \,.':·:t,,· .. :, <'< ,~',t-.,;*~'\~:t;;:~!S1:¥:""I\~,,~i%:';\i;:i-'I;'hilfr.5:Y:i}~~~:~···'. ~ :;':;:-,~;"\V/f:, .::~': :{:':::.'.:~' " '·-::·.~:;~::;D;,~:c·'~";i.>< ,;ti:.:~:8;.;~"~ ,':,:,,' ::;:;C'"" "'::;;;:"::';',':., :·c .. :-,,~··;,' .. , ':',C' :y,~';" <' <," ··I'-,::· '.:' . 

Road your books and bo sure to print everything off, it's easy to lose track of asstgnments with all the folders if you don't 

· ~~."e..~,~~r~~~:2E1:,_ -.-., .. ~ __ . · .. ·7'·~ <ljjj1" .... , .,...,_,"""~~~~~,, ,_~ •• ~_~.~~.~-,~~~ '" .• 
:.l.", .'-'.;,%,~f'~§'''''''''-4"-o:(iF;?-di..'''i:!'f~;!&~"''Llif\i£_~1#(~F:" ~ ... ,~l\iiMf5,,;"',~;:m.wt~,7!?)~Iii!Kt'.':"""<'M$WY:"ir.IfI'''''fr'' W"mII:.w,.;r~~~j"'~~J;'j·."IJIJ.'~,""~n;if.~~,~f;;]!!J..:'i!!:4"fT.";'.t:i;'>!;;~"J'"i'l;·,,jiili~~'f!il' ~J' 
Don't wait until !re last mlnuto. Get your stuff in order, your books read, and 8ssiyriiTIonts Lione eSlly ii possible. 

:, .. ". \ .r=n''':'Nru~ .. LMi2\,t;.,U:~%:w. i .. ' :0. .. ',i:'" _ :: '.. ":." ~ .. ~ ~ - <.... : ~~ < .. ~ • 

· To n~t procrastin~el an!!}o take the tit1].e to thoIP'.'!.(lhl¥ rea~. aUthereading material. 
· .': :,,:';:):x~:' '" :?""",i";':(~ ,;:;:~'.;:"'(,lJ?.i!v:·~:"; ,:~ ~~'fi,;:t;\f<w.'i:'7N1~:&\12;;1JfiZ;:"~;~"::>i>: ' .• c:.':~.,.,~;':;':",;:;",.' .. 1·,":;':'(G':E,::'; .-;:': "'/.'" .-;'>ifi' ~;;\Y~f -':">A"' .. ,' :' "<::,\ ',I fi ". '.",'. ,:c'" .' 

Study hard! Also, t!)' not to stress out too much! 
· .. c, ;.'.'," '. ' .. ; '- ''': .. ;"f': i::~.!.;\~;\q;);v.>'t'::~,~:':~JS:;s::'~~1{~0+4'1g:\~v'b~~@1§~rJf0lt1t~~~~j:'l;~~4¥mtJ~~aH¥~rrc'-t~~~ig,'{~;i{'vYr'x:~t~C;~.i'fi1:~r:~~,?;;;'· 
Make time to gel your assignments done, stay on top of your work. Try not to let your personal life interfere with your 
ciass work. 

<i' ;,'" 1.:C:J~,; ,.:> ~ .. ' _i;'j,;;~~ti~d:;~ l:r->:~;;;!< i~' ';-,<~~~::-",,,,,:?::~{t. :'; ;::.;:;:;~:, ':0:' "'4'.~''''''';';''.,,;-:,C' "<'~'~\rJi;;;i.:·: ',>'> ·;",,~c ... ~· ';,,' 

Be prepared t() readA LOT. This is not a classl would take with a lot of other classes due to 3r! the reading ... 
_ , . ~ ... ~: ". \', .: - :.\~.'; 'f:i'?f.f??.\I5!~'P:'i.,~·:~".%.~<'""f~r.X':l;;'>;<'·2 ~;;;'&i!;;:~::'.B:: ~~?'r':;\;;-W.=:lif."tji~.'}t'\~Ji}:~:E:: ':irt<"{\1&i~;t~t)It~IFf;;~i~:"1iK('?r1'5,~'~ 1''',~{f; r,,o;ii:" ., L'\~.f~ '< 

I would simply tell them to be sure lh!:tY tilay on top of the scheduie and be aware when things are due, I wrote all of the 
assignments and due dates intD my plannei in the beginning and this helped a great deai and assured that i was aJways 

· f)~f,~.r;.d, . 

.. Mak.e sure you keep a schedule and check for ass1gnments due fraquently to ensure success. 

';": .. ": J'" • ";:;:;>,~;~';;;'{/ 

I woutd giV0 tho advice of bolng prepared and reading your 
Questions. 

Dc your asslgntnonts ask 

, , ';;.;. ',",-,1, ,,'\~, :"; :::;;,c::.,;·" '~':"~~' ";'';,\''i;':: ,:.,.. , .. ~,,~';':',,~ . 'Ii ',,' _ 
Be prepared to r"ead many books have free time to do so. You learn many things but make sure you provide enough time 
to h~!p your~elf, 

0,,- ';.'. 
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[Example: Excellent student critical analysis essay] 
Character Transformation: 

Stanley Yelnars thtough Realism flnd Faf1t}1~y 

Oftentimes children and even adults wish for life to be more li!~e a fairyt~le. For, 2.f. Pat 

"Pin sent chirns, ~'If ever there V!HS a liternty genre t..~at continues to life ~happily ever after,' it is the 

fairy tale" (203). \Y/hen work, school. relationships, or just lit~-::- in general 'Gecutnes hard, one hopes 

for thlL'1.gS to w"Drk out like they Ju in fa1..t-ytflles, where.: things ah\'3.jti (.;otne out for ~he Deeter in ~he 

end. And yet we ate continually reminded that life does not work in this way; life is not (01' should 

110t, ar any tate) be expected to simply make a ttlrn fot the better when thing~ hecome rough. As 

often as one loves to hope for a fairy talc tfc, they ofteu forget that while Lhiug:::; may turn out happy 

and pleasant in the end thete are trials and tribu1ation~ one must overcome to reach that fairy tale 

endillg. We speild so much titne fucusing on the outcome that we often forgf!t to consider what it 

took to teach th:lt goaL Btlt if we change that v1.cw of the fairy talc to include not just the h,lppy 

ending but all the muck and fnlstration in bero.reen, Wf: v;rjU come- to a better understandi"1g of what 

it take~ to sll(:(:ccd r!l1d truly reach a happy ending. In shott, this .... rie\v is the novel I-]uJr:J· by Louis 

Sachar, There are t'.-1,'O distinct If)("ces at ,,:\.rork in thi" novel of perseverance and friendship: lIte 

realistic (usually meaning harsh) aspects of life as well as "Falt: and POl'tul1e.'.' and faityLalt: atipects 

that "work in en.su.ring the happy ending" (pinscnt 207). It is the cuimination of these Lwo furcc~ at 

WUlk against ci);e tnain character, Staniey, which make the novel so powerfiJl and meaningful. The 

gritty realism of I--{oies combined with the novel's mystical, faltyl~Je elements actu'illy wurk Lu ftame 

and symbolize Stanley's development of character, both physical and psychologic.!. 

Slanley Yelnars is a fairly cutnplicated character. This does not mean that children hayc a 

diHic.ult time. understanding him or his reaction to the various problems 1ha( ;;:I_dt\c thrDughDut the 

novel., but the different forces :a.t work in his life m!'1ke his sittw_tion very difficult. There rltc, as 

previously mentioned., the forces of rC(.l li sm. combhHx! \\1.th the fotce<i uf the mystical that transform 
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Stanley into a strong chal'actet. We lo.m early on that Stanley is cmsed (both literally and 

figuratively) to be itl the wrong place at the wrong time due to his "great-great grandfather who had 

stolen a pig from a one-legged Gypsy" who subsequently "put[sl a C\HSe on hirn anu all his 

descendan~sn (SachRr g). '1'0 tmdel'<;tano St-anley in his fullest we must take a very close look at this 

curse: after seeking auvice from his [rlenu h1adame Zeroni, St~nlcy's gr(:at-g.teHt-g.randf~ther, Elya 

Yelnats is instructcd as such, "Every day you w-ill carry Lhc pig up the mouulain. Ii: will ger a littk 

bieger, but you will get a little stronger. After you give the pig to ivlyr-aJs father, I want you to do one 

mote tlIlilg rut lllt:".I want you to carr? trI.:.! up the moun Lain. I ",,-ant to drink frum the stream, and I 

want you to sing the song to me~' (Sachar 31). Due to his atrogance Elya fails to win Myra, and 1u; 

aiso faiis to remetnGet to carry his friend up the mountain and does not remember until he h:::ts left 

for America) t.hus btinging the cutse upon hil11_ and his descendants. However, although Stanley 

lil<:ewise become.s cursed, we will see the fortune of that curse begin to take shape and form Stanley 

as does phY::iical strife. 

The curse in itself can be considered a fmm of grim realily, as 1l causc~ Stanley to be 

wrongfully a(:cu~erl of a crime and sent to a correctional facility. Rut the reality is that many people 

are \vrongfuHy accufief! of things and pl.mished accordi..lgly (although nOl nCC:CE:;Balily so harsh as to 

be sent to a cotl:cctinn?l.l fadJir-j) .. i\.fte.:i: being introdu-ctJ to St::lnley we soon ruSCOVCf' that he is not 

only physically uverwdghL uul has problems sodaily at school. AllJ unfortunately, to make matters 

worse~ Stanley ~(didn't have any friends at home ... the kids at his tnicldle ;,t:hool often teased him 

about his size;;~ (Sachar "/). ·Ibis, for Stanley as well ~$i ,many children (a1l.rl possibly even adult:;\ is 

anotllcr bitter realily" But thc:::lc t"{ .. -alties are noth111g cOfllpared to that of the said correctional facility, 

Camp Green JJakp.~ whexe boys are sent. t.Q rlig holes Ht.O huild character" (Sachar 21). In Stanley's 

fUtit attelnpl tu dig "the blade banged ae2.inM the ground and hounced off without m~king a dent 

The vjbrations. ran up the shaft of the shovel ~nr1 into Stanley's wtbt~ maldng his bonts ralLle" 
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(Sa char 26) and eventmlly "ltJhe sun beat down on his unprotected head and necl~' (Sachar 33). 

Fil1ally. there are slill ilifficulties in simply getting ~lone with the other boys in Stanley':;: group at 

Camp Green Lal:.e; After learning that Stanley i:5 being helped by Z~ro som.e of the olh~r bvy~ get 

defensive again~t him,. and even one named Magnet punches him (Sachz.r 135). 

Despite lhe~t: Uifficulties there is something to be said about Camp Green Lake. Although 

digging holes eVwT d;:.y IS really to look f01 the lost lrta::ilIIC of Kate B:::.,riow, the proposed purpose 

actlmUy COiilf::f> to fulfill ilsdf. Immediately after Stanley enters the Camp he begins lo change. 

l ... lthough digging is eXltctncly difficult for Slaniey at first, Ie is not long before his skin get~ tougher 

and it is not as difficult to simply hold the shovel (Sachar 59). Evenlually Stanley becomes "a IOl 

:;ttonger than when he first arrived.» He even adjusts "somewh::It to the hetl.t and harsh conditions'] 

(Sachar 131). Stanle), i, abo fortunate enough to be "accepted ... as a member of the group" (Sachar 

53-54). Even though he h::.s been accepted into rhe boys' group he must stilllcaIll to stick up for 

himself. Recalling the ~irl.lation with Magnet and the other boys tormenting him for heing helped by 

Zero, Stanley docs not seek O,lt others' help Dul [ac.:cs the boys \vluwut being- violent: "Stanley 

pmhed rth.e coo!<Je] a\vay. Zigzag pushed hl..'TI n8c.k, 'Don't push mcr '1 didn't ... ' Stanley got to his 

feet. He looked around, .. 'I don't want any trouble: Stanky said" (Sachat 134). The reason for ihhi 

dismrbance; howevei', ari.ses. due to mlOLhet lesson Stanley must learn: friendship and helping others. 

Stanlt:y'tl hardened heari (Sachat 82) 1:; softened by Zero's insistence on helping to dig Stanleis hole 

when he was wrongfully accused of stolen sunflower :-ict:tls (and as we leatl11ater possibly out of 

guiit for getting Stanley put in the. Camp in the fl"t place). So Sranky de.cides to teach 7.ero how to 

rcaJ (Sachar 96). 

At thi~ point it would seem that it is entirely the wo.tld's hanh rcaliSln that ensure.:; SI,!n1ey't=. 

vibrant transformation into a stronger ch:ar:1r:te.r and pet"gon, But we cannot forget th:i!t the clltse and 

Fate have been working the {'.l1titT time and \v!: \vill see thal what is depicted 1il th~ n:btlun"rJp 
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between Elya Yel11'r1tS and Ivladame Zt:tuni 1::; what comes to pass bern.yeen StanleyYelnats 'find 

Hector Zeroni (i.e., Zero). 111e real, physical hard,hips StaHley <11dme. work to shape hun while the 

fairy tale element~ in the form of a curse and l ... ·-ate embo~y this change. W/e can consider it in this way: 

there are lwo [tames being created in this story. 'l'he fir::::!: 18 the gritty realism of 'W1:ongful 

punishment~ sticking up for oneself;; and the physical conditions at Cmnp Green Lakt::. These 1nak:e 

"UP the it1n~r fr~me thgt lite.raDy sh::J.pes Stanley's chamcter as we have- seen. The .second is the 

fairy tale eler.nent~ - the curse and Fate - that create the outer frame. Recalling a previously given 

quote ft'0m "Pilt Pinsc.nt, it would Si36.li that D'ate has a way u[ t:Ilouring that things work ouL fot 

Star-Jey in the long fun (207) deopite the trouble it gives him initiaily. Could it not be a sign of Fate 

that Zero, descendenl of Ivlauatnc Zeroni, throw1i- tht: stolen shoes at Stanley, descendent of Elya 

Yclnats, thus getting them both enlisted at Camp Green. Lake? Whetl Stanley goes to find his lost 

friend in the blitH.:ling ueot:tt of the Lake, does there not seem to be a grt::ater power ~t work to keep 

the two boys alive? As Sta11lcy gets stronger (l'by,ically and mentally) through the =p - just as 

Elya does with his pig - he is ablc, through his trials at Camp Green Lake, to make the right choices 

to save himself anJ Zero and canv his friend ut} lhe t1lountairL Sachat even describes tr.is selfless act , , 

in a tnystieal w~y: "Higher il.nd higher he cHmheO. His strength came from some\vhete deep bsidc 

himself and :alsv ::-;eemeu to come from the outside a::; we.!l'> (170). The Ollt(':i fmrne in the stm-y 

(comprised of the CUt3C and Fate) works to ensure that the inncr [nulle CUIllt:o Lv pao:) anti t:r~at~ a 

new StarJey. 

It would thus :::It'cUl Lhat had either of IJwse lwo forces bee1l1ackt!lg, we may not have the 

transformed Staniey at the close of the noveL \X/hat becomes truly rnagkal about this story (and 

aboullife ill general) is not the otherworldly fairymle curse pat I)n Stanley but how he cure< himself 

of It. Wh:H is hlagical- in a figurative ::io:.:tloe - is our abilily uvercome strife. Wha.t Stanley doeR 

differf>.ntly from his ancestor iR hif:i ":u:t of selfles!;ness; he puts tbe interest of othets berore his own. 
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He does not run from strife. but learns t.o acc.ept what life hands him. And furthc.tmore he learns to 

work with his prublems and not simply against them. 'l'his then is the ultimate h~ppily ever after. 

Not only is Stanley awarded a typical happy elloing comfortable l!fesLyle, but he has g-ained a greater-

atnount of ~~lf- flw:;\relless and sttength. This is v.rhnt one ought to emulate.:in life: not simply the e... .. d 

result but what it tuuk to &et t.~e.te. 
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Work, Cited 

Pins-ent, Pat. IIPRtc and Fortune in a Moucrn FoiLY Tale: Louis Sachat's I-JoIIlS,'l Childnlls Uuratutc 

in Bducation 33 (2002): 203-212. 

Sachai'. Louis. HrJ/f..r. Nf."W Yntlc Srh(')l-::l<:ti,~ . --- -------------~--, 

DOJ000262 Defs' App'x Vol.10 - 2702



S"it,Ld:eVlT SQ."'" f I-e. ~ 110 ws me ~ u;c(elfllle..S 

Guidelines for the "Questions & Projects" paper 

The "questions & projects;; (Q & P) papcr requires you to analyze u literary text by examining it 
through multiple lenses. Iustead of arguing and fully dcveloping a single unified thesis, as vou 
would do for the literary analysis essay, you will cr~te a bo~kt;lk scriPt; prepare a senes of 
questions about the text} write model answers for these questions, and propose project ideas that 
1.:vnlllil ;nt!n-irp oIpp.-nPl" Ul"\~pr<:lt!:lnr11""(l" .n.ftht:>- 1.t"' .... "'h, ....... T ..... ;J ..... ~ ......... "'''' ~7~" ~~.~11 .....I~~._l_~_ Ul-·-.,~ ., ~~4~ ~££~.t'~£"'; ..... ....- ..... 1"' ..... ~ .................................. u.l.b 'VA .. .l.l ..... .I..l ...... .lI,.l.~u..l ....... ..l.U U-VUJ6 DU, yuu. '\'Yill UvVvlUj.J .... 

demonstrate undcistanding of the literature, close reading skills, and critical ihinking skills, 

Each Q & P paper must have the toilowing clements: 

Title 
Begin \vith a title that indicates both the literary text you are writing about and the focus 
of:your paper. This title can be cTcative to draw n.:auuTIi in. 

Booktalk script 

The first section of your Q & P paper 'Nill be a booktalk script: an intriguing as \,yell as 
informative introduction to the bode The purpose of a booktalk is not to give a fl,.l11 
SUITlll1ary of the book, but rather to teU sOlnething of what the book is about and pique 
readers' interest to know more. Booktaiks can be ~Teative, perhaps Wliling from the point 
of view of one of the characters or asking readers to imagine themselves in a sticky 
situation that the protagoni:,t of the book faces; they raise questions that reader must read 
the book to answer. 

VAHrhnn.l...-tolL- OP ..... t1 ... "t ......... f'tl...". ..... "' ..... "" ....... 1.... ..... ,,1;1 1-. ..... If\() -:In.n. TH~~...1~ T;' __ .-,,_.,...._._1~:;:: ;;:'::"',,'. "'v···.-,1,,·· V·· r • 
.... ....... , ......... "'~ .. ~ ... ~ ...... ., ............ "' ...... V' ... U.L ..... pL1-pv. ';).L.LV"",!\.!. v ..... .LVV-')VV WVIUl'i •• UI 'l.JAilJUpH.,v, u ..... '-' 

the booktalks at http://nal1cykeane.co_m/booktalk~audiobook,htm or 
http://teacher.sehola'tic.comiproductsitradebooks{booktaiks.htm. 

Questions (with model responses) 

The longest seclioll uInw Q & P paper will be the questions section. In mis, you'il need 
to ask a series of questions about your ,-,hosen book, then provide thoughtful model 
rcspollst:S for each question. 

You will need to include at 1 cast one q-uestion (wlth 1110del response) for each of the 
levels of thInking Ll1 Bloom's ta.'Col101ny atlU two ques.tions ('vvith model responses) 
relating to literary elenlcnts. 

Responses for the higher order thinking skiiis (analysis, synthesis, and evaluation) and 
the literary elements should be well developed (at least 100-200 words) and supported 
with specific refcrences to the text, including brief, apt quotations. 
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Bloom's taxonomy questions: 

• Knowledge: recall of specific information. A knowledge question will have a 
clear correct answer, dil'ect1y stated in the text. No ptor..:essing or interpretation is 
required to anR'Ner the question. 
(\Vnat did ~v1ux tell his Inothcr? \-\'hat does Stanley have to dig?) 

• Comprehension: understanding information. Comprehension questions also 
have "right or wrong" answers, rather than interpretation and support, but they 
require a bit of processing or even inference [rom the reader. 
(W11Y did Max's moth~r Gall him "Wild Thing"? Ho\v did Elya Yelnats steal a 
pig?) 

• Application: converting abstract infonnation into concrete situations; applying 
l1100ry to a specific situation or a practical use. For literature, relating personal 
life experiences to characters and events in the literature can be application. 
(How did Max's pUllishlnent cOlnpare with punls.hrrwnts you reeeived in your 
childhood? Based on evidence fronl the text, C011~truct a timeline for Stanley'::; 
stay at Cmnp Gr~en Lake. If you v:ere a Hcampc-r" at Camp G-reen Lake, what 
would your nkkn.alne be? Vlhy?) 

• Analysis: breaking down the parts to see how they work together. Analysis 
questions build on know ledge and comprehension, but require interpretation. 
They will 110t have a singleJ simple "right" answer; instead, response ""ill make at) 
ass~rtion and then support it "'.lith t!vidence froll1 the t~xt. 
(How do the illustrations and page design in r:Vhere the FVild Thing,j Ate: refled 
what is happening in Iv1ax! s mind? COlnpare Ivlax~ s interactions with the Wild 
Things with hiR mother's interactions with him. What character traits that Stanley 
has or develops help him survive at Camp Green Lake?) 

• Syntltesi.~: putting together different elements to lTIuke u \vhole; putting things 
t"O,..thPT in o:'J ni-f-fr:> .. ."nt HJo:l"'l7 QU11tho"",'l'1 r",£lo"'+~""''''''''' ... "-..... ,,~ ........ ~ .... + .............. -"'+~.~~ .... t...·~~1+ "'- ~ 
'''o~~''~' ............ -'--'- ........... -'--'-'" "l..,. U'Juu ....... ..:>J...:> '11,..l .... .::lUV.lJ.Ll .l ..... '1LU.l ..... 111LV.lp..l'-'L'U.lVJl Vl,..J.l L ViJ u. 

solid foundation of kilo wI edge, c0111prehension, and anwY515. 
(Ha" Max been to the place where the Wild Tnings are before? Do you think he 
wiii go there again? How would the ending of Holes be different if Stanley 
hadn't tUllght 7,ero to read'!) 

• Evaluation: assessing the value of material; ll1akingjudglnents based on n~ason, 
Like synthesis question~~ evaluation questions require interpretation built on a 
solid foundation of knowledge, comprehension, and analysis. 
(How effeciive was Max's mother's way of dealing with his wild behavior? What 
reasons led to yom judgment in this matter? Rank the following characters from 
most admirable to least admirahle: Stanley Yelnats IV, Zero, Mr. Pendanski, Mr. 
Sir: the vVarden~ Trout \Valker, Katherine Barlow:; Elya Yelnats, Sanl. Explain 
your reasons.) 
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Projects 

A useftll basic \vebsite about writing questions about literature, con-elated with 
Bloom's taxonomy is Ruth Sunda' and Kyrcne de las Grisas's '~Bio01n's Critical 
TIliuking Questioning Strategies: A Guide to High~r-L~vel Thinking: 
http://aii.appie,com/ali mcdia/Users/! 000716/fil~s!oth~r~{l?looms.pptlf256, 1 ,Bloom's 
%20Critical%20Thinking%20Questioning%20Stratcgics. 

Questions on Literary Elculcnts 

Ask at least two questions (total) relaled to plot, characterization, setting, narrative 
perspective / point of view, style, andlor theme. Provide model respon~e, for each, 

Example (generic) questions about literary elements (only are ... }' ofmariY possibilities): 

• . How uo ilw events in the first part of the story mirror those at the end? Wl1at is 
the effect of this mirroring of events'! 

• Is action Y consb'tent with what the lext shows of X' s character? Why or why 
not? 

• How does setting help reveal X's character? 
= How would the story be different if told frOih Z'~ point of view? 
• How does the narrator's voice and way oUelling the story fit with what we know 

about her chara~ler? 
• 'What does [the text] reveal about Y? 

A lfJ,nn(rh tl-u:loC'P pV(lfTlnlpC' ~"'A (YAnca...-i .... u ..... n H.~l1 ron,,"""-'-'-';""''' ~ ...... " ...... ~~ ..... ,yj.~~n~ .. ~ :11 •• _:_ ...... _ 
~ ~~~~H'~C> •• ~'A""''''''''' .... ~,." ... ~~.t'~ .... .., , .. u ..... 0.." • ...,." .... , JUl-!· ,""Ll.l u\..l.;}~VIIII .... ,1,.i J'VllJ. '-lU'I;;'>'loLlUl':' LU JIIlUIU11i1L-\:j 

the 8pcdfic text you are analyzing and to encourage d~cper fhinking about that text. 

The final st:ction of your Q & P paper is the projects section. For this section, you wi!! 
describe at lea~t t~NO project idea~ that l,x/ou1d in~pire deeper understanding of the 
literature, ,L\~fLer describing what readers w0111d do for the activity, briefly explain the 
goal of the project, how it would help readers bettef unaersiand the literature. Remember 
lhal ihis is a literature courst:, nDt a pedagogy ~ourse, so be sure to focus on how the 
activity win help readers relate to the literature more actively and understand it more 
fully. (hl other words, don't just show how activity X could be used for a math lesson or 
to fulfill some standard for social studies; show how activity X wi!! help readers better 
understand tho story itself-though if they learn other things as well, that's a bonus!) 

Fornlat for the Q & P paper: 
Please type your paper,ll- or l2-point font, single-spaced, with a skipped line between 
each se"tion and between each question. Use headings to highlight each section. 

Rcm('~mber to write the paper on your own. "Borrowing" sentences or pj}ragrflph~ for the booktall(; CX<'!Gt questions, 
any portion or lht= responses, or pf()j~:ct dvscriptions is plagiarism flUd will result in a grade of zero. Our discus~i01lS 
cM......--anJ should-illflut\m;.t; your thinking abouL th~ lilerature, but you need to do all writing independently. 
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Spring 20i 0 student 1 

':'Rules~' 

By Cynthia Lord 

Catr ... crinc's Tr..lisms for Life and by Life 

Booi, Taik Script 

Hi! (Wheek) My name is Nutmeg and I am a Guinca pig. My favorite thing to do is eat. 
I love to eat so much that the girl that takes care of me says that is what I like to do best Shc 
knows that T like to eat thing~ like pellets, hay, carrots, a.l1d especially paper. Catherin~ takes 
p"(l{)c1 ~~Tf': oflnp nnrl fpprlt! -mp thn<:'t=> t ... -inoCl th.at T l.jlr"" '" 1",+ T 1~ .. ""': ...... 1...0. .... ---~~ ~- ~ ~~~-0 .. -- -. _.~._..r ~~ ~~&~' •• &&~, &~...,-~., ....... HH.-"-' .................. 0.,. ~.U""''\...L .!..Ln ......... .L\.}t, 1..11 v ..... Ul U ...... l lUVUl Ul a. l...o:.:L,!:;'ti. 

I share my cage with another Guinea pig nanled CinllaihOn und he likes to eat just Hkc 
TIle. For the l1iOSt part~ i like sharing my cage wiih him because we get aiong most of the tiIne. 
Sometimes he tries to hog aii of the food and he makes a lot of noise, though. When he does 
that, it reminds me of the way that my girl, Catherine, feels about her brother. Sometimes 
Catherine's brother, David, hogs all of the attention in her cage, j mean, "house." He can also be 
too noisy and she gets upset about that sometimes because she thinks he says or does stuff th.at 
th!1t is embarrassing. That's usually \vhen she squeals at her parents to make him stop, just like I 
<ql,p-;;l !:It 1"\,,:>.1'" b-,. "I1h"" .... T ''>'''''' "h" ............. ". T+,u,"" " .... ~~,." ... I ;n ~~_.j. -.t.·l· ... --·!..J L ____ 11 ____ ,c_ L __ ._-'_. an··ll' ,'I' 
L> ........ "-U .... ~ U:V.L ~'V .yu ......... .L auJ. llUJ...le,ly. It W'-' "',-!UI.J(ll 11 .l1UJl~ Ul .IU-Vlll Ht:: yt;U;S UN to LJ~ qUlta. 

ieaUy scares Cinnanl0n. It doesn't bother me as bad since I know he doesn't mean to be mean. 
Catherine says he can't handle our voices, but I'm not reaily sure why ... 

Most days, Cinnamon and J just hang out in Catherine's room and watch her draw, talk to 
her new frielld Kristi, or look out of her window. Not long ago, I got to go on an adventure 
though! Catherine took me out of our cage and Pllt me in her backpack. 1 fell asleep in there, 
but when I woke up, I tealized we were sorneplace new. She let her friend pet me. Hl~ name is 
Jason. I kne\v \,,,ho Jason was because I saw a picture ofhiiU that she drew on her desk once. I 
rClTICHlboT because it was the day that Kristi came over for the first time and we h~atd her asking 
Catherine about the picture of Jason. Catherine said he wasn't her boyftiend, but I think she 
reaiiy iikes him because he brought us some carrots the other day. I wonder if that is why she 
brought me to meet him. What do you think? 

Jason seemed nice. He didn't ever talk while 1 was there mid I like that he was quiet. He 
had a big book with cards luade ofpapcr in it and I just love paper so I had a little snack out of 
one of them. 1 didn't mea."'1 to eat nl0re than a nibble, but I ate ulnlost half of itl On the way 
home from tb_at new place, 1 overheard her mum talking aboui how I ate his card. I feit a HtU~ 
bad for that since I learned that those tasty cards arc what Jason uses to communicate since he 
can't taik with his voice. j remembered seeing Catherine make Jason some cards at home and I 
sure hope she makes him a replacement for me. Catherine is really helpful that way. 

Oh, did j tell you about Catherine's rules? She has a book where she writes down all of 
theRe nIles for David, She says th.ose rule arc for David a.lly-ways. Somethl1es I thirJ( those rule:::. 
are for her jllst as much as they are for him. Did you k.LloW that she won't dance because it is one 
of her rules,? Kilsti and David tried to get h~r to dance one time, but Catherine just got really 
mad. She must take her rules really serious. I wonder why that made her so mad ... 

There's always something interesting to see or hear at our house. If you want to know 
more, you'll have to read the book about it though. I'm too hungry to visit anymore because I 
think I iust heard Catherine snllD a carrot for me in the kitchen Clh .vnup,,!1 r love carrots! _ --'- - --------~--. ---'--1-·--~·· --~-
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Questions with Model Answers 

Knowledge: 
What does Catherine sometimes wish for (in the first chapter)? 

Sometime~) Cath.erine wiF;hes that"" . someone would invent a pill so David~d wake up one 
Illoming without autisnl, like SOIDtjone waking fioin a iong COlna, and he'd say, HJeez Catherine, 
where have i been'!" and he'd be a regular brother like Melissa has ... a brother who'd give back 
as much as he took, who I could joke with, even fight with. Someone I could yell at, and he'd 
yell back, and we'd keep going and going until we'd bo!b yelled ourselves out. 

COJnDrehpnsion: 
Explain \vhy Catherine- keeps a 1i:;:t of rules fOi David. 

Because of Catherine's unsettied ieeiings in response to how David doesn't react in the way that 
society feels is normal, she makes nlles for David and keeps them in a book. She reintbroes the 
mles regularly to try to keep David within the lines of acceptable behaviors. At several point~ 
throughout the hook, Catherine references her desire to have fl.- Hregnlar brolher~' a.11d once says 
that she ~omej1tn,~8 would H ... wish someone \"l0uld invent a pin so lJavid'd vmke up one 
morning wit..~out autls1n ... " fu'1d be just that (8). In the event that she never sees her wish 
fulfilled, she keeps w1.at book of H.l.les so "at least he~ll know how the worid works, and (she) 
won't have to keep explaining things." (9), Her words express !bat even though she is 
maintaining control, she someday has hope~ of not having to. 

Al:!uJication: 
Analyze; If you wen~ David, how would you feel about the v,'ay Catherine treated you? 
you think she was always tnean or that she was trying to help you? Vvny? 

For the most part, Catherine is trying to help. She is always with David because she wants to 
make sure !be he doesn't get picked on or looked at fwmy. Her protection of him reaches so fal' 
that it makes her feel pulled in two directions when having to choose between D avid and having 
friends. Also, when they are around other people, she tells him what to do or say because she 
wants him to seem nOnTInl Catherine always fixes David's broken tape8, pulls hIS toys fr01n the 
fIsh taraj:, and even talks to him in t..~eir special In.~guagc to comfort I-Jm. Sonlcti111CS Catherine 
is mea...'1 to David, though. She dOesn~t "vunt hin1 around ut times because he elnbarrasses her and 
she isn't very genl1e with him as she leads him to her parents so they can watch him. Catherine 
gets mad at David becauRe her parents make her walch him frequently which results in her being 
very bossy with her nJ1es or mean with her words. At her meanest, Catherine yells at David at 
the end of !be book. 

Analysis: 
Hov: have Catherine and Jason helped one another throughout the story'! 

Ca!berine has heiped JaRon to experience the sensation of "running" and has given him a broader 
langllage by making new cards for him which gives him greater independence. Because of their 
frienushi p, Catherine haH alRo given J ""on hope in life and something to look forward to (cowing 
to :'lee her at OT). Ja~on. gives Catherine the "tnle~' friend she has been longing for, opens her 
eyes to her own insecurities with her brother/"ho'vV others view hei; and helps her to learn about 
the necessity fur change in rules by getting her to break her own ruie about dancing. He also 
shows Catherine accepl.ance for who she is by asking her to have her family and friends come to 
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his birthday. They give each oUler encouragement in their hobbies as Catherine hril1gs Jason a 
guitar (because she knew he wanted one) and Jason has Catheline make canis for him after 
seeing her picture on their first meetillE!:. -.. '-' 

Synthesis: 
C01npilc a list of th:e nlles that Cathel'ille has made. Are all of the nu~ oniy for her brothel' or 
arc som" uf them lor her as weil? Explain your answer. 

(List of rules may vary. Rules may be found in the table of contents and on pages 9, 10, II, 12, 
22,32,36,38,55,56,58,71,73,75,81,87,89,97, and 153,) 

Sonle of the ru.1es for David \vere to chcvl" wit.'l his mouth closed, be grateful for presents even if 
you don't like what it was, say "hi'; back) knock if a door IS closed: and no ioys in the fish tank. 

it was through her rules tor David that she felt like she could try to control most situations and 
make him more the way she had always wished he would be. Each time David did something 
irregular tu upset her, such as reading the back of other people's movies in the movie store out 
loud~ not being able to defend himself on the bus which leaves her to have to do it, or opens all 
of the cahinet doors in a friend~s house she vvould find herself searching for the meaning in why 
their lives had to be CDmp1icatcd in the way that they were. fvfaking those TIlles were her way of 
dea.ling with the situation, thus thtly were really nlles for her as weil. 

SOlne of Catherine'~ rule~ were specific to herself, too. She had a nlle about not dancing in 
puhlic, using '~ust" 'when you w~nt Someone to believe something isn't important, wh~t to do 
when you say something stupid l and m,aking a joke when things get confusing. 

Evaluation: 
Do Catherine's parents tf~at her as carefuliy as they do David? Support your answer with 
exatnpies. 

Catheline's parents do not treat her as carefully as they do David. Tlcr need to be David's 
protector to the extent that she hm; written rules: for him Is a large indicator that Catherine has 
been given too much responsibility over her brother und his condition. Exrunplcs ofDaviu being 
left '.vith Catherine can be found in the \vay that the children's father b at wurk Ino~t oftne tilne 
aild the way that Catherine hat; to seek out her lllother to tak~ care of David when she has a 
friend over. Cathcline can be observed mistrusting that her parents would actually watch David 
if they had the neighbors over tor a barbeque (60). 

David lS parents come running when he cries over tbe bug in the yard, stick close by him \vherl he 
is in therapy, take hinl to the movie store rCg'.11arly, and e'v'"cn defend that "he needs rrJ.ore'~ franl 
them (1 ! !), ,A ... S a result, the parents are often to busy or tired for Catherine when she ",'ants to go 
to a store with her ((Lorn or spend time with her dad. Her needs for time with her friends are 
overiooked because she is expected by her mom to share her friends with David. Catherine is 
regularly scolded hy her mother for talking with her brother in thcir "book talk" despite the fact 
that their langeJage is a bonding experience. When Catherine asks to go to the mall (61) for 
colored pendls, she is told she should consider doing SOBle extra babysitting to earn thc!n 'whkh 
was very disheartening to her sit1ce David gets to go to the movie store almost every day. 
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Questions on Literary Elements 

Based off of some of thc things Catherine says in the book, do you fee! !j]{e she has g!"!lW!! as 
a character hy the end of it? Explain your view and defend it by selecting three quotations 
thgt Qunnru .. t "nn .. th .... n ..... h ... 
~~ ••• ~ ~··r"''''''''''' J..., ...... ... ~ .......... e,~ ..... 

Due to Lord's ability to produce a quality eXlUllPie of a realistic Iktion book, it is 
possible to find several quotes in the work of "Rules" that signify the progressive dcvclopm",nt 
of the main character, Catherine. When searching for the quotes to demonstrate Catherine's 
progressive understanding for the way that rules truly operatc boyond her previous knowledge 
that they were merely written and obeyed, fhree quotes stand apart frOlTI the rest. 

On page 166 of tb.e book) Catherine discovers t.~at in life, rLlles Call1""1ot be written to fix or 
avoid the pain t~at can be caused in all situations. She recognizes this concept after she 
accidentally hurts her friend's feelings and turns to hcr book of rules for solace. IrnlueJiutely! she 
admits, " ... i don't know what to write." For the first time, she cannot solve this problem by 
writing a nIle and that is why she doesn't know what to write. 

Soon after making that discovery, Catherine learns another limitation to her once 
understood perfectly functioning ~ys:tem of nlles: some rules should be broken. When faced \vit~ 
the decision of hurting someone she cared about to uphold one of her own ndes) Cat~crinc f111ds 
that breaking her rJle wa:1 the morc favorable option. 'llds can he Ohi=leI~yed when Jason asks 
Catherine to break her dance rule on page 197 and she decides his requcst is more iluportant than 
her own embarrassment. In response to her discovery, she demonstrates her understanding by 
telling the reader, "Standing there, in the middle ofthe floor, in front of everyone, I lift my hands 
and "each for the ceiling, the sky, the stars. And T dance." 

The protagonist leams her fmallesson in this book about rules on page 199. As 
Catherine states, hTomoITow I'm going to tell ~.1om she ha~ a point about Davi.d needing his ovvn 
worth, but other things nlattef, too. Like sharing smT,ething slllail and special~ just ll1Y hrother 
and Hie," she Is letting th(;. tIJaaer know thai she has discovered the gray area ihat exists in ndes. 
'v'tncrcas Catherine had ahvays understood rules to be only black lUlU white betore, she is now 
recognizing that even though her mother's rule is a good rule, it is not entirely perfect. Calhclin", 
was never able to comply with her mother's rule of not encouraging her brothcr to speak in their 
special "book language" beforc since flhe didn't agree: with it cOhlpletdy. After reassessing, 
Catherine has decided that the lTICrit in hel' Bl0ther's rule shuuld be recognized, but not "vvithout 
pointing out the gray area of the rule us well, She feels like encouraging David to usc his own 
\vords is a good practice in the general s~n~e, but she likes sharing that unique language just 
between the two of them and considers that to be her special cOlUlcetion with him. 

Alas, through these three quotes Catherine learns that rules arc not as she had always 
understood them to be. Catherine ultimately grows as a character when she determines that rules 
are not always applicable to each situation, arc SOlnetiJnes hest when broken, and are not always 
as cut and dry as she had come to expect. 

lJo,:y does the writer use style 1.0 describe Autism? 

Cynthia T ,ord uses several style elements to describe Autism in detail, but also kecp the subiect 
light hearted. For the most part, David's Autism is indirectly described through his behaviors. 
Lord mes brief anu realistic descriptions of how David doesn't under societal interactions (!ike 
when Ryan is picking on him on the bus») speaks In repetitive pp.rases, and expects the routine of 
going to the movie store after his dad gets home each day! listening to his Frog tapes, and 
assembles his puz:;.les froB1 top to bottorn, left tu right each Hm.e. By avoiding direct statementfl. 
abo~li Auiism, the seliousness of his difference never takes fun effect. Lord keeps the language 
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simple, but th~ deiails concentrated in dialogue about how the condition arrect~ the tinnily with 
the mother's words about how "David need more froll1me" (111), Ca(herin""~ ~uggestiDn that 
her parents "malcc a schedule? And talcc turns?" watching David (60), und the father's hlUnble 
admission that Catherine "matters" after she had to have a fit to get something done for hersdf 
(187), Humor also keetJs the subject light as L"l-te toys that get pnt in the fish tank are always 
given cute thoughts, t..~e pet Guinea pigs are given laug..'1able personalities, and Jason and 
Catherine share flinl1Y conversations about the ::;pccch therapist, iady with the poouie, and the 
neighbor wiih the chipll1UnkS. 

ProJects 

Project #1 Scavenger Hunt on the Web 
GO(1J: The students \vill acquire k.~o"vlcdgc about Autism through Inea11S ofillodern technology 
which will assist theiTI in understanding the characters ano events in the book as they rdate to the 
c.;unuition. 

After reading chapter one, students will complete the following Scavenger Hunt on the Web by 
clicking on the link to tind answers to the question: 

1. What is Autism? 
DnR://kidshealth.orglkidlhealth problerrls/brain/aloitislll.huTll 

2. How long does a person have it? 
http://wwy.t"aU.ti.S11)._societv.org/site/PageServer.lpagename=about home 

3. What causes it'! 
http://auti~Jn.~bout. com/od/\l!hat.l sautisrrJv/autismcal,.lSes.htnl 

4. \-Vhat iIiight a p~rson act like if they have Autism? 
htip:Jiwww.autism-socletv.ofg/sitciPageServeJ'!p.agename=about home 

5. What are some things a person with Autism might be hypcrscnsiti ve or intolerant to? 
huo ://www.medicillcllCt. cmn/auli ~m/na"e1.ht!ll 

6. \"Xv'r.nt else do you want to know about t~is subject? rvlakc at least one question and nuu 
your answer on the internet. Please bc sure to list a hyperllnk to your sourc~. 

This assignment will be typed and turned in for assessment in participation and comlJfchcnsion. 

Project #2 Journal Activity 
Goal: This activity ,viI! allo1,l! students an opportunity to record and explore their thou&'1ts as 
L~ey progress through tllO reading and investigate the thoughts of their peers to create a Jeeper 
under.-;;tanding orihe story. 

I. Prior to starting the book, students will get to choose a charactcr from the book at random 
by selecting a card trom a deck of IJredetermined names. 

2. Once the class begin:;; to read the book, students will also begin a journal project 
3. St.udents \vil1 Hpretenci" that they are the character that they selected and vv'rite dOvvn their 

thou gIlts, feelings, and questions ahout what has bappened in the chapter each titHe they 
fiI1ish readillg a (,:baptt:r. Sludents wiii be given the option~ of dra\ving a picture, writing 
a poemisong, or perfonning a skit in place of one entry. 
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4. After every couple of chapters students will be paired with a different "character" in the 
class to discuss their journal entries. These activities should be brief and allow students 
the opportunity to visit with at least two other "characters" in the classroom. Students 
wil1 keep brief notes on what they have Imt111ed about the· other characters in the book or 
~nv lntprp"ltlncr t1l1F'>Qtif'lnQ thnt t"h .. ir ... l~~C'1"Y1"t.:"D , ...... "',, 1.,0"",'" 1",-",...1 n~._"" ..... -f.l.." .,-A-.,...., +1-.."" '"'t.. ..... :.~~ 
"_~.1 ~~·~-~""""~~~~b ~lH""'-""""''''''''~''''' ~u ....... H~""U ""'~ ............ u ....... ~ .... .., .U.l""; .l.1(.1.v ..... .lI.UU . .IJ.Ll~""~Ay U.l'\."'.1 Ul'" ClJHUl115 

activity) the dass will have an open discussion about the chapters read and any questions 
that rcrnain ununswljreU. 

5. Once the book has been finished, students will write a summary about what lhdr 
character experienced in the book and one other character they enjoyed learning about 
and why. 

6, Journals will be retained 111 the student's folder as aUlhentic artifacts for assessment. 
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Abstract Multiethnic children's literature addresses multiple audiences, providing 
different reading experience~ and benefits for each. Using critical race theory as an 
interpretive tool, this article eX<l.illines how two African AHI>:.rir.::an historical Jiction 
novels, iViildred Taylor's Roil of Thunder, Hcar My Cry and Christopher Paul 
Curhs's The Warsons Go 10 Binninghmn-1963, frmne anti-racist identifications for 
readers of all races. It argues th~t these identifications are key elements in the 
novels' rhetorical strategies for engaging readers and opposing racism. Both novels 
portray strong African American, fa.mHies with whom hoth hlack and nonblaek 
readers can identify and present jl ... frican ,li .. mertcan perspectives on [(lee, but they 
differ in how directly they approach racj~m and how they flalne the identification of 
whiie readers. TIle conclus.ion offc;n; implications of' analyzing race and audience 
when teaching muiticthnic Iilcralurc. 

Keywords :'vlultiethnic literature· Children's literature 
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Race· Racism· Audience· Roll of Thunder, Ilear ~My Cry 
T.l-te Watsons Go to Birm.ingham 1963 
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introduction 

Audience defines children's literature. Yet the audiences involved with children's 
literature belie the simplicity of the defining tenn I Discussions of 11'luHi.ethnic 
chHdren's literature often focus on debates ahout cultural authenticity, emphasizing 
<;:llhiprt rTlflNl-'1" ~Inf~ !.'Illth'-'l·t'hin· ~"""'H '_H'n"r.-.-t", • .-.. -tho. •• ..,. ..... _ ... ",.. ... +. .. -I-;~~ ~.f: ~-~ ... -~ .' __ ., ___ " ." ... " ................ ~ ...... ""'~ ..... lJ •• H,"-' ............... LU .... L'-' "., WI .... J.'vjJJ.'v;:,.. ...... ULUUUII \~I 61\JU.I!b 

matginalized from tit..tc dominant power .structure and historically excluded from or 
misrepresented in lilerature? wl10 bas appropriate cuUural knowledge and authority 
to depict these parallel cultures?' Even in these discussions, however, audience 
remains central. A quotation by Rudine Sims [Bishop.! introduces the multiple 
audiences at the hemt of multiethnic chiIllren's literature: "For people who have 
been nearly invisible or made the objecL of ridicule; Lhe. image-maker has the vast 
potentia! for changing their world by changing hoth the \vay they see them.selve~ 
and the way th.cy ate ~een by othel"3" (l9f,2, p. 4), }y1ultiethnic children's li1t:-tatuTe it'. 
believed to have power to lruus[onu ~d[~pcn.:eptions of readers who arc iIlt)iliers of 
paraiicl cultures and to (re)shape the mental images of the group held by mallers 
outside the group, especially by members of the dominm1t (white) culture. By 
altering perceptions for both audiences, stories coult! change realities. 

Scholars writing about multi ethnic children's literature (Bishop, 1997; Sims 
lBishop 1 1982; Lanick. 1965) and critical race theorists (Delgado, 1989; Delgado 
<:Jno1 ~t~f<:iI1""l'" 1nn1\ hr.tu .... "11't;,.,111"1+""r1 hn~l1 cot ....... ;,..." ..... .f.' ..... .., ... ,.,11""1 ronl-t"'-L'''' ,....", .. -h.-.-I~f 
.... >A~ ..... ~ ............ u ..... ~"'" .... VH.Lj .............. uu .......... ~ ........... vn .,.LV~~'-'~ V..l !-HUI.-lll'-'! .... UlLUJ."-'.:. '-'UlI llOUt. 

racism and its ertects for members and outsiders. Scholars have also used critical 
race l.llt:!Ory as a tool for analyzing African American chiidren's iiterature (Brooks, 
2009; McNair, 2(08) and havc researched readers' rcsponscs to multicthnic 
literature dealing with racism (Brooks and Hampton, 2005; Lehr and Thompson, 
2000; Singer and Smith, 2003). How multi ethnic audiences are reflected within 
literary texts addressing racism, however, has not been examined. Wolfgang lser's 
"implied reuuer" usefuHy conceptualizes hew literary t.exts guide the reading 
process and affect the processing reau;.:r whu engages witb L~em, The ilnplied 
reader, according to Iscr, is a construct rooted in Hthe siructure of the texf' that 
embodies aU the "predispositions'· required by the text for it Hto exercise Jls 
"neets." Iser argues that literary works "contain certain conditions of actualization 
that will allow tileir mem1ing to be a.sscrnbkll in the responsive mind of the 
recipient" and that the concept of the implied reader "prestructures the role tn he 
assumed by eaeh redpient" (1978, p. 34). Literary ano rhetorical elelllents within 
lTIulticthnic children's novels create multiple race-based implled readers and 
position them in different relationships with the lcxit; tillll lheir charackrs, framing 

I See Perry :'{oddmai'i's (200~) The Hidden Adult for one discussiol1 of the compl[;xitle.'t of fJ.udience ill 

mainstr-cam cbilJrcn'~ literature. Multiethdc dlih.!nm·~ literature, I argue, pl'Ov;des an.other lilyediig uf 
implkd audiences affecting the natme of the. literature. 

2 In t..l--;eir introductory essay in Stories A1atter: The Complexity of L'ulh_trai Authenticity in ChUdref!'S 
Li.!era!!!re, u '..:ull!!'.;1j'JI1 '.)f 22 e~says re'Pr~sent~Il..g a dlv~r':>t: mngt: uf pl.'-Ispecth'cs or, the is:lues- ir.volved v~itb 
cultural fltlthenticity in hoob: for children, DHrm L Fox !!nd Kathy G. Short note: "Cultl1T!l! !!uthenticity in 
children's litemtll1'e is one of those (;Unlt!Hliuus i;:,isue;:\ that seems to resurface cOllliulHlLlSly, always elidling 
strong e.motions (lnd a wide frmge of p(.':[spectives, Author:":, illustrators, editorl:i, publishers, educators, 
librarians, and scholan:. uJlrHlvL; dirfL'1"Cnl p[)iI1L~\)fvicw about autht:nLit:il)' tlHll, Lhey each feel ;:.;tn.l11~ly :-lbout 
based on their own soc-iocultural experjeJJccs and philosophical views" (20m, p. 2). 

P.'" __ . 
~ :::ipnnge-r 
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the meanings they cu~e Hkdy to crea(e from the texts, Brian Richardson notes that 
Afrkall American fiction bas, bistorically, targeted dual, often "pposing, audiences 
of black and white readers, resuiting in "the construction of a dually textured 
narrati ve U1at unfolds one meaning to the majm'ity audience and another, deeper one 
to the minority conuuunity" (2007 1 p. 261), Contemporary African American 
children's literature., targeting readers \-vhose underst.unding of race i~ still 
developing, are unlikely to have un overt meaning for ·white readers and hidden, 
perhaps cont[adiclOrl~ lneaning for blacks, bUl multiethnic chiidren's literature does 
"presiruciurc" different affective respollses through the identifications framed by 
textual elements, Iser define, identification, "U1e e,tabhshment of affinities between 
oneself and someone oUlside oneself-a familiar ground on which we are able to 
experience the unfamUiar/ ' as a HstratagL.:rn~' for Hstimulat[ing] attitudes in the 
render)~ 0974; p, 291)~ Reader identifications established in children's likntLure or 
parallel cultures, I argue, an.~ key fu-ctol's in undGmtanding how these l\,:;xlil invite 
readers of all colois to enter the literary world of the paraHd culture and lhus to 
view the worid in ways less dominated by racism. 

This paper is a case study of how two critically acdaimell and widely rcad 
children's historical fiction novels by, abollt, and targeted primarily to African 
Americans present engaging black-centered stories that illuminate racism and 
rhetorical1y frame readers of aU colors to identify with anHracist positions. It neither 
records actual readers' responses to the nove! nor speculates on aut.~orial 
lni,pntl ..... nc 3 hllt "",>-.,,1.,.,'7"""<' th£> .... h·..,h" .... ; ..... o-ff'''' ..... h-, :~t...~~~~~ : .. -I-l..~ _L~ .. ~_:-._l C_~~! ___ c 
un ..... u~ ........ "', .FL.\- .. lln.H)''' ..... '::> HJ .... i::>UYll...b' .......... 111....< ..... 1.-.") IIHll.:'1.C;Ul III lUG lUu~Ullt.:i:ll lli:lHHllt, Ul 

implied audiences within the text~. f.'its!, i con!exiualize my argumeni by appiying 
criticai race theory t.o mllitiethnic storytelling for ch!ldren and summarizing 
research ahout audience in mllitiethnic and specifically African American children's 
literature, Then 1 explore how Mildred'" Taylor's Roll of 'J'hunder, Hear My Cry 
(l97G) provides an analytical dissection of racism that lay, bare its structure and 
workings in 1.9308 Mississippi and ad':·Qcates strategi'''; resistance for blacks and 
\vhites. Tbe text c;titabli~hes split identification fur v~'hite readers wlL~ both thi; black 
protagonists and white. allies who model how inGmbers of the uOininant culture can 
rClii~l rdL:ism, Nexi, I coniraSl Taylor';.; direct, analyliL:ai expose of racism and 
creation of a spcciHeuUy while implied reader with the indirect approach seen in 
Christopher Paul CUl1is's The Walson,. Go 10 Birmingham-1963 (1995), which 
works by psychologically fostering anti-racist identifications, Black readers see 
models of strong survival 111 a racist societ.y, rather than advocacy for strategic 
resistance, White readers are not directly targeted in this novel, 'vvhich Hddorn 
mentions white,s and never shows them; instead, all readers arc positioned to 
identify with the black prulagunisls, against racism. Finally, I suggest implications 

::I \Vhile T(~ylor recognizes "children, both Black ,md white" Hii: her ideal audience (1977, p. 2G), Clll'US 
ex~~!kH!y !.Ie-ni'':::! targeting his writing at a particular audience or tbiflk.iIlg (during t.,"1e. creation process) 
about how his storics will affcct particnlm- Zl·UI.lI1S (Mmga.l1. 2002, p. 212). C!.!rl!s d'Jes, however, 
recognize his multi-racial audience, ackT)owledging that he sen~s, flft.er wrjting, different ways in \vhich 
black readers will react compared tu f1un-blar.::k I"vadcrs (Morgful, 2002, p. 211), He also expresses hopes 
that his writing "touches allldds in.a speciul way, but particul(lrly African-Americilll kids" (Curtis, 20(2), 
Regardlcss of authorial intentions.. readers ilr~ ljk~ly to rei ale lo Llle tc-X( ill ·.VilyS jnHue:i1c~d, amung lIlher 
faClnrf.i, by me-e. 
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of using analY5is of race-based identifications when sharing literature with children 
and young adults. 

Critical Race Theory and Audiences for Multiethnic Children's Lit.erature 

Critical race theory, a multidisciplinary approach to analyzh,g and transforming 
;:iv(.;idy that center.s face as a key lo understanding power, legal and property rights, 
economics and labor, and ideology, is a valuable interpretive tool for my analysis 
(Delgado and Stefancic, 20tll; Ladson-Billings and Tate, 1995). Its perspective on 
radsm as an ordinary phcnotnenon, deeply embedded in tile national mindset and 
almost imperceptible to most members of the dominanl _"ncif':tv f';X~f':nt in it.::. t'rl{):'.:! 

~ ~ - - --- ----~-~. -----r- --- --- -----~ 

blatant. forms, though all too perceptible to l11en::bers of bs~ privileged grOUPS, 
sho\J;JS why it. i~ inlportunt to consider lhe racial pcr3pccih~ of the reader when 
analyzing stories t'1at deal wittl racism. Critical fac~ lheory pruvide:) a theoretical 
fuundation for analyzing how storytelling impacts members of parailel cultures and 
those of thc dominant group, and thus for umlerstanding the race-based bClwuls 
ascribed to multi ethnic literature.4 

The audience for multietimic children's literature comprises all ctbnicities, but 
scholars of children)s literature and critical race theorIsts posit distinct audiencc
narrative relationships and different benefits accrued for members of parallel 
cultures and tho,se of the dominant ciilture. Readers from parallel cultures gain 

,le.L'. ~. I'_ _ '.i. ,. ,~.,. ". . "i , •• ~, >"'. .., 
aluiTnauon LfonL ~et:LTIg uae-IT llve::; reIJeCleO In lHerawre.- .. All cll1lC1ren need booKs 

in which mey see bits of memseives," Debbie Reese and Naomi Caldwell-Wood 
argue. "Such books help them huild feelings of success, acbieyement, and self., 
esteem" 0997, p. 160). Citing bom educational research and ber own life-cbanging 
childhoou experience, KaaVonia Hinton argues that. "multicnltllrrll literature .r.an L C • ...... __ ---- ---- ---------- r 

play ::m important part in .saving the lives of ~tudents by validating their exiRtence)l 
{"J:.T;,,1/~1"I • ..I .... A 1(t=<.'",J ")"{)A ")(\n" ,., "")0;;>,,\ ,..... •• : .. : ....... 1 ........... "" .. t-.. ..... ..,. .... : ...•... n.: .. l-. •• _ul T"'I .. L •.. ,L, .,_,1 
\ ...... UHV .. " ..... -OJ ...... ~~ J) 4.<'-"rr -~~Jv.J, l-" ~u--' / ........ .llU ..... Ul ! U\"'-V LU ..... Vl HH~ ~'-l'vl1ru UI['1t;a.UV auu 

Jean Stefancic corroborate the "powerful psychic function" served by stories that 
give members of parailei cUltures "voie,," and reveal their shared experiences 
(20CI1, p. 43). Hudine Sims Bishop argues further that readers from all parallel 
cultures may connect through literalure of any non-dominant culture which depicts 
ilieir shared expericnces of lives "tainted by thc poison of racism and often marked 
by struggle" (2007; p, xv), Members of parallel culture.s assign l"nore significance to 
tl·1(, 1"('111'" TOr-PO nln('p.~ in th,.-..;r 1;",....~ t"h.,-n ~" rh",,~.· ,-.--."': .... ;1-<, n,-.. ,~,L·> ........... ·I" ...... ,1 "~L"''' ..... ,~."'" 
~u'"' L~L~ L~'~~ 1"" ................... U-'o .. u ... u_ H T,,",'" unUL '-'v ........... 1. IU"'JV'-I~J \"-VUJIl-'V.l1-'Q..lLl."l uuu 1'1\.,-n .lUv\.< 

rclations less optirr.dstical1y (Delgado and Stcfancic l 2001, pp. 39--40). Thu~ 

chlLurt:n frum paraliel cultures may see iheir community's vision of society more 
fuiiy reflected in multicthnic literature lhan in books frorn the dominant culture. By 

4 Critical race theory Clln he n<;.ed to s.upport arguments in favor of multi ethnic cduca,ion and lit::raturc 
that focuses OLl iSSLlE'.s of power and oppression involving !""dee as well a.~ establishing common ground 
among diffcn.:nt groups, rather thall L:l:lebraling a "melting pot" assimjjutionist uppwacr.. It can t'.oh;o be 
used Lo oppose multicultund education that "offers no r="rlkal chrmge in the current order" (Ladson
Billings and Tat~ IV, 199j). 

5 Educ<ltional be-nelhs al.'m accrue when childr8n of parallel l':l1lturcs rClid mlllliClhnir. litcl"<ltU1'C': (Bishop. 
1~)!}7; Johnson, 191)0, p, 8). 

~ Springer 
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affi.nniug theif 'r'lSlUll Ul me \h,una, well-written, authenti.c multiethnic children's 
literature can provide hcaiing [rom the damages of living in a racist society, 

Children fforn Lhe majority culture call-and usually cto----take for granted the 
benefits of sceing themselves ill what they read, Being forced to the margins all ilie 
time is discrnpoVo..'erinf!.~ but for those em:coneed in th~ C':Gn1'f',j 1 hf". m~nrlns can 

.~. - - -. --- ---- -------, ---- ---~··Ch 

provide powerful new pc.rspect!ves. Richard Delgado :?rgul:t;; that majority race 
uudiences can "enrich theIr Ov{n reality?) through listening to the ~tories and 
countcrstories of parallel (:ultures (1989, p. 2439), DiscussiuIl~ uf audience for 
muliieihnic children's literature also illlply potential bend!Ls for parallel cullur~s 
when white children are part of Ihat audience, Delgado asserts iliat "stories help 
oppressed groups '" through tileir effect on the oppressor" (p, 2437), and Sims 
[Bishopl attributes part of the image-maker's "vast potential" [or world chBllging to 
the ability to transform how members of parane) cultures u are seen by others" 
n 982, p. 4). \Vhen 'Nhltc reatlen~ read Dnly book~ reflecting tht.: experiences of the 
dominant group, bot, they and society suffer. In her lalldmark. 1965 article "The 
All-vVhite \rVodd or Children's Literature/' Nancy Larrick mentions the harm 
suffered by nonwhite readers when they see only while children in books, but 
suggests even graver dangers to white readers from the "gentle doses of racism" 
obtained through an all-white body of literature (1995, pp, 1-2), These sentiments 
are echoed more forcefully 32 years later by Rudine Sims Biilhop, who warn, that 
such readers are "miseducated to view themselves and their lives as 'normal; to 
intel1)fet their o\vn cultural attitudes and valueR as 'humnn natili'e~' and to view other 
people and other JiVe8 as exotic at befit, and d~viant at worse Ci 997 j pp. 3,··.4). 
rmpiicii in these concerns is the corresponding hope that reading high quality 
multiethnic boob will hroaden cultural perspectives, cultivate humility, and 
encourage white chi Id readers to re-imagine what-and who-is normal and fully 
human, and thus, hopefully, und~nnine racism, 

Crilical race theory supports lhfl.l potentia! of storyte!!ing to shape (partially) 
attitudes and perspectives of the UOll1Lnant white audience. Citing narrative theury, 
Delgado and Stcfancic note that everyonc inhabits at least One persistent 
"normative universe" that shapes reality in ways nul easily shaken. Storytellers 
can use weil-erafted slories Lo help white readers "bridge th0 gap" between their 
normative universes and those of parallel cultures by making th"g" other worlds 
real to readers (2001, p, 41), One gap between normative universes invol ves issues 
of race, Delgado argues that the dorninant group's "prevailing mindset," an 
ideological framework unse-en by its holders that makes t~em perceive L~c curr~nt 
social order os both natural and benign, is for many members of parallel cultures 
"the principal instn1l11ent of their suburdination" (1989, p. 2413), If so, stories 
thai undermine that prevailing mindset could serve as stealth weapons to combat 
racism, Delgado also argues iliat in a white-dominated society, whites need 
to he involved in racial refonn (p, 2438), He advocates, however, employing 
«insinuative" rather than frontal approaches in gaining their cooperation: "Stories 
and cnunterstories, to be effective, must be or must appear to be noncoerciv~') 
(p. 241 S). Direct attackR on readers' normative universes may trigger resistance as 
readers resist being di~lodged fronl their cornfoti 'lune. but an engaging story can 
subvert readers' defenses, ~dipping alternative perspectives into the reader's mind 

~ Springer 
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and encouraging identification WllIl lhu~e who might otherwise, as Bishop noted 
above, be viewed as exolic; or deviant. 

Audiences for Culturally Consciuus African Amel'ican Children's Literat!!re 

Dc-spite the potential outlincu above for benefits to aCClUC f0f memhers of all races 
when 'vvhite 'readers attend to the stories of parallel cultures. liHle attention has been 
paid to It:xLuai constructions of white audiences of culturally authentic black 
children's literature, Studies af African American children's literatnre do use 
apparent audience, along with author and apparent pnrp08e, to distinguish between 
books which mcrely depict black characters and culturallv authentic black 

. - - " 
children's literature. In Shadow and Substance: Afro-America.'1 Experience in 
Contemporary Children's Fiction, for exalnpk, Sims [Bishop] (19H2) divid~s 

children's lIterature about blacks into three categories: Social conscience books, 
written by and for whites, develop "empaihy, sympathy, and tolerance for Afro~ 
American children and meir probicms" (p, i7), Melting pot books, written by and 
for both blacks and non blacks, celebrate the uni versal similarities among people of 
all races; though featuring blacks, they fail to present distinctly African American 
perspectives (pp, 37-39), Culturally conscious books reiiect the distinctive cultural 
and social aspects of growing up black as well as American. According to -SiIns 
LHishop], "their primary intent is to ~peilk to Afro-American children about 
themselve~ and their livcs'7 (p. 49). Dianne Johnson also eXrHuines target audience 
and purpose in books ahout African Americans and views as most authentic those 
written "specificai iy for An'ican American children, keeping in mind their aesthetic, 
psychological, pedagogical, intellectual, and spiritual needs" (J990, p, lOj, 

TIlC "",umptiolls of these scholars is that African American children's literature 
is wrilten primarily for b1ack children, but their descriptions of audience also 
consistently retain t.he awareness of nonblul:k-S01netinl'e-s specifically white
readers coexisting with the target readership: African Ame-ri(;an H[erature is written 
"specially though not ncccs;sarily exciusively fur Black yOUdl" johnson notes 
(i 990, p, 2); Sims [Ilishop] observes that "a book written by lllack8 [or Blacks is 
not closed to whites" (1982, p, 8j, In fact, Sims [Bishop] explicitly ,talc, that well
written Afdcan American children's fiction will be "acccs"ible to readers both 
in,side and outside the group depicted" as vivid depicti.on-s of Eluthcn1ie African 
American life "touch on the human universals extant within that cultural group" 
(r. 73). She ·situates Africa.~ American childrcn's ~itcrature within a broad, 
multiracial context, arguing that it contributes "a new and differeni dimension to the 
hody of American children's literature:: (p. 73), and stresses its significance as wdl 
as viabihty for c1iverse readers: "Aifa-American literature is necessary for Black 
children, but it is also essential for non-Blaek children" (p. 107). More in-depth 
analy"is of the nonhlack reader of African American children's literature is outside 
the scope of the~e ~cl-Jolan:> WQrkf;. \Vhile exploring issues of audience. and 
authorship, Johnson alludes, ho\vever j t.o (l pragmatic economic issue related to 
nonblack audiences for black children's books. Addn;:-s::-ing Lhe role the mainsiream 
pubUshing indllsLry'~ perceptions of \vno would and would not read these booles 
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plays iu uetermining whi~h books get puhlished, she suggests that publishers may 
ask the question, "WiH ".non-African American audience buy books dlat do no! 
speak primarily to them or that do 110t renee! their realities?" (.1990, p. 8). Although 
the black book-buying demographic Stems sufficienl to make African American 
l:hildren's books cconomicallY vi-able even without a while readership,6 mainstream 
publishers appear cautious about publishing book~ arif;.ing frum and targeted to'vvard 
parallel cultures. ~t.. .. wareHess of a \-vide potential readership for culturally authentic 
African Arnerlcfill books could affect Eh~ publicaiion and eCUnUffi!C success-an'd 
thus availability to readers of aU rac~s-of these booKs. Thus the nonblack (and 
especially white) audkn~e of black children's books is marginal but yet not 
insignificant. 

The following sections examine how two African Arncrican hbtoricnl children's 
novels negotiate prioritizing the needs of their prima..ry audience for authenLic sturies 
\Nhich center thCII1 v:hik t)iumitllnecusly engaging vvhite readers an.d drawing then1 
into ai'lti~racist idcntificatioil&. Scholars like Sims [I3il:ihupJ and juhnson have, 
appropriat.dy, focused on the impact of African American childrcn)s literature on its 
ccntrai audience, the audience that too often has failed to glimpse themselves or 
viewed a warped reflection in the literature provided in schools and tibrmics. 
However, hecause benefits accme for members of all races when the dominan.t 
culture is receotive to the stories of narallel culturef:: and because white audiences .. ... - - - -.-

for black children's literature have received less scholarly attention, I \vill especially 
highlight. the texts' strategies for engaging white ieaders. 

Analysis of Roll of Thunder, Hear my Cry (1976) 

Winner of the 1977 Newbery Medal, Mildred Taylor', Roli (if Thunder, Hear My 
Cry (1976) is one of several novels and novellas abuut the st.n..lggies of an ~A,:frkan 
Alnerican fami! y, Lhe Logans, to keep their lund and dignity despite c(;unomic 
Depression and racial oppression in 193Gb rural tviississippi. The cv~nis of me story 
are focaiized through the narrative voice of nine-year-old Ca-ssie Logan; readers are 
initiated into tilc evils uf racism with the Logan children, who have been unusually 
sheltered from its stings. Taylor anticipat~s ubjections adults might haw to children 
reading about this disturbing subject through the words of family patriarch David 
Logan who convinces his wife:_ lVfary, to let their children hear stories of the 
atrocities of slavery: "These are things t..1-tcy need to hear, baby. It's their history" 
(Tnylor~ 1976, p. 148). The Logan children and feaders arc taught to resist rucisul, 
despite the high costs. Dual implied audiences are constructed as the novel models 
separate strategics of resistance for blacks (and by extension, other parallel ~ullures) 

(, AcC<".)rding to The IlJrif:a.'1-Al.'1erican Hook Huyer:; Sludy (2001), African Amcricalls' annual 
cxp:.mditurcs 011 boob: mngp.rI fl'{J[[! $272 million tOo $3% miHi'JB rJ.'J!brs fm the years 1995--2000 
(p. 3-2). A survey of active Afrkan American hook hllyers indicated that 11 % of the. (;t(lnlO rf;:.<:rOI1Gent& 

had purchased a chilJnm's book for the.il' own dliltJ iII the previous 3 months, find 32% !too pun:hu~ed u 
childrell's book as a gift ill the three-month period (Book ]ndustry Sturly Group, 200L pp. 1-21). These 
purchasing rates for childrCLl';!i books are panicularly notable because (mly 11 % of Llw TC~pllndcnls 11(\(1 
children under the flee of 1 ~ in their bome (p. 2-7). 
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ana ror whites. 1 nroughout the novers exposition of racIsm. all readers are 
pusitioned to empathiz;~ with the Logan children's indignation as well as their 
resistance. The identification for the implied white reader, however, is split he tween 
the black protagonists and white characters whose rejection of racism distinguishes 
thcrll frOIn the white pel'pettators of racist oppression. 

Several tenets of critical race theory undergird the foHo'vving .analysis of Ron of 
Thunder, liear lflrfy Cry's uepiction of racism. First, critical race theory assert.s lhat 

racism is deeply embedded in society, perm~ating social institutions and perceived 
as "ordinary, nut abelTational" (Delgado and Stefancic, 2001, p. 7; see also Bell, 
1992). Taylor's noY~1 ,hows racism as pervasive in the educational, legal, and 
economic lives of tbose in the Logans' community, accepted as normal and thus 
seldom challenged bv any exceot the Lo~at1;'i, A ~{-' .. ennr1 te:l1f'J i.e:: thflt r})d~rn 1wn\l'idf-':_~ ..... of., .L L> - -- ------- .------- T--•• T- ____ "~_r __ · ___ _ 

both material and psychic payoffs, and that t..1-Je economic henefits of racism for 
mUlerially privileged ',"'{bites join 'Nith the psychic bcncfit~ .deri·ved by working-class 
whiteS to create a large group with "liLtk im;l;nlivc lu eradicate1

' racism (Delgadu 
and Stefancic, 20DI, p. 7). Roil oj Thunder reveals both psychic and mat.crial 
consequences of racism and shows wbite plantation owners and slore keepers united 
with the white sharecroppers-whose material int.crcsLs might have been advanced 
through alliance with the black sharecroppers, ,in oppressing blacks. Additionally, 
Del{!ado and Stefancic note critical rf-lc~ thcnrv'!>: Hf1divl~t c1im(':n~ion " whir}, ", ... nt '-' - - _______ ._ ., __ , . _____ ,; - ___ ~.~~ __ .... _ .• ~._ .. , ...•• _ •• OA_. 
nnlv trif>O;: tn nnnprQf'<;lnn {)llr ~{)"";!:l1 ~ihlr.lt1 ...... n hll ............ "'h",,...,,, ... ; ... " ( ..... '2\. '1"'".,1 ....... ·' .............. ,.."" _ ••• .; ~ ......... ~ __ ,.~_~,-",,,,.~ ............ "' ........... u .... · ... ~ ........ u'-"'u~ ............ '-"' .... u ..... uo ........ \1'" --'I, J.U.)'~Vl .:l uvv ..... J 

teaches reRl::;tancc to the widely accepted norlTl. Perhaps most importantly, critical 
race theory e(npioys ~i.orie;s to give voice to members of paraHel cultures and to 
counter stories of the dominant culture that contliet with the experiences lived by 
those outside the majority. Roll afThunder, Hear My Cry serves as a countcrstory to 
dominant cl1ltural narratives, including much melting pot and social conscience 
children's literature denictin~ African American ehafactPfs ... ...., .... - _ .. _. ---_ .. _- ----.. -.~--.. 

Revealing Racism 

With almost overwheiruing thoroughness, the novel lays racism hare for the rearter. 
Mary Logan explicitly tcadlc, U,e .workings of racism, similarly to how critical race 
theory articulates thCIll, elucidating the psychic and material acquisitions whites gain 
from believing their racial superiority. She explains to Cassie that somc "helieve that. 

white people are better thaI! black people to make rthelTlsclves] feel big" and that 
those who profited from slavery "preached that black people \-veren't really people" 
as justification for their practice (Taylor, 1976, Pl-'. 127- .. 128). lvlyriati cum.:rcLc 
examples, iniiially in contexts v.,·'ith which child readers ean easily rciatc~ further 
reveal racism. Starting school, Little J\lan, six-year-old brother of the narrator, learns 
as his sihlings bad before him the discrepant conditions afforded to blacks and whites. 
The material aopects of mcism are obvious: The school for black children, funded 
largely by black churches (though overseen by a white schoal board) and in ·session 
nnlv f, mnntho;;: ('If tho=>, VP!:I1" tn o:Jl"f"n·YYnY'l ...... rl'lt,.. t'h", """ ..................... ,.." ..... "" .... "" ..... ;f" ...".f. .... h~lr11..,h ........ f' ..... ,-
-'.~J " •• ~~- ........ ~ .......... J ...... ~ •• ~ .......... '-' .... '.HUUH ........... ~ .... ~uv ""'-',-",u,-",uu"'" u ..... vv.:o~u-)' V.l 'L.-.LL.l.l ..... U.I...,VJ JVJ. 

shflre croppers, consl~tcd of "four weather-beaten wooden houses" with only seven 
teachers for 320 si.Lldelli.~ (pp. 44~ 15-16).ln contrast~ ihe county-funded white schoo1 
met for a fui! academic year in adequate facilities with sports fields and an expansive 

.1':'\ ~ • 
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lawn. The black children had to walk-sume for hours-to get to school. "fhe bus 
driver for thc while 'LUdents would "entertain his passengers" on rainy days by 
forcing the black pedestrian, tu scramble up almost inaccessible banks, making them 
"comical objects to cruel eyes that gave nu thought to rtheirl misery" (p. 41), and 
underscoring psychic attlibutes of racism. Mo,t teachel'S and 81",k,,(, in the black 
schoo1, acccpt10g the ine..quitabIc distributions of wealth as normal, are excited to 
m.:quire djscardcd book~. lung used by H\Vhil~" pupils and now, in "very poor" 
condition, assigned to the "nigra" students (p. 25). 

The humiliation of racial discrimination is made pamlully per~onu! when the 
strong, smart Cassk is furdbly shown her designated inferiority to any white girl. 
On her first trip to the neighboring town of StrawbeJ'l'Y, Cassic grudgingly accepts 
the shopkeeper's waiting on adults before the black chlldren, but when she sees him 
filling the order of a newly arrived white girL she politely reminds him of their prior 
order. Refusing his comlnand to get her "little black self back ever there and wait 
some lTIOre," she is humiliated-and angered and puzzled-as the shopkeeper 
quest.ions Hwhose little nigger)' she is before evicting her from the siore (Taylor, 
1976, p, Ii 1), Shortly afterwards, Cassie is again shown the· place a racist society 
""'igns her, When Cassie accidently bumps into a poor white girl, her apology is 
deemed insufficient. She i., ordered off the sidewalk, and when she resists 
complying, l\-1r. Simms shoves her sprawling on the road and forces her to apologize 
again to "_r-..·1Jl" Lillian Jean. 

Such initiation scenes, common in the Logan family ~aga~ awaken the chiJd 
character and vicariously the implied readers iO racism's wrongs. Cassii;; whu 
despite loving parents" protection hm: encountered much racism, is jnitiated into the 
unfair reahlies of racism repeatedly hecall.~e. she cannot recognize--let alone 
accept-the extent to which society's rules for blacks are different than for whites, 
Devoid of internalized racism, Cassie continues La be surprised and pU7.zled by 
racist acts as weB a8 an1!L'Ted hv tbem., Jler cnnfw=don ntlh ClII'I---:nl'inn to thf'; il1m1if~}l~ 

u~· -- - ----------- ~ --- ----~------ - ---- ----c-~ ~.-

wen as injustice- of behaviors that were so deeply engrained into practice as to be 
tacitly accepted by those around Cassie, blacks and whites alike. Critical race theory 
argues that the urJimlrine.ss uf racism makes it hard to address (Delgado and 
Stcfancic, 200.1, p. 7); thus the necessity of calling attention to the evil that can so 
easily be overlooked as normal. Implied readers are positioncd to identify with 
Ca"ie's subject position and thus with her outrage at deeply engraincd racism. 
Cassie's keen awareness of the injustice of racism, however, is dangerolls. Other 
blacks-even family members-hurry to hush Cassie up, rush her from Lt,e store, 
and compel her to apologize, t.~us adding a sting of betrayal to her cruel cxpeiiencc. 
lIer initiation, therefore, helps readers see racism's complex enmeshment into the 

'. • • • • • n ¥ 7 
social fabric even as It Clnves home Its pamtulness.' 

7 CdticoJ !·fll-'I.~. tbcDrY'::; ernphu;;i::; on the ordinariness of rat:i~m i~. e:-;pecia!1y :-elevant in contemporary 
society to counterbalance the common cultural story tha,t h<ld I'fl.<ci.!-;\ ,Wi),; 1J(~I~I);:y~~d in ttLl_~ Im::;t but mc mrc 
abenations Loday. However, Taylor show.,,: the nmmaliz(liion of meism in ber setting as, for example, 
most black teachers .arc gratcfullo receive W011l, discarJctI books. The genre of RTHMC simultaneously 
makes its racism easier to see and understand and easier for readers to distance from them:o.;elve~. l{oger~ 
and Christian (2007) incllldc historicizin.g radsm as onc strategy by which :::hildren's l.lOoks deflling willi 
race from 11 white [J(';rs?ective. CAn distance t.he refl([f!r from understanding the continuing damages racism 
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Roll of Thunder, lIea;- i'vly Cf-Y gOt~ beyond the t:IJI1U ~ expeliences of racism, 
pervasivdy damaging though those arc, tu show the institutional effects of racism in 
economic and legal realms. The land-owning Logan" are privileged, however hard 
they must struggle to maintain their land amid Depression and efforts of resentful 
whites to deprive them of it, with options unavailable to their landless neighbOl'S. 
The LOimn children l!limn~c .somB of th.f': fill~n(':i/11 imno_ddc'I11.<;.! f::1(,f':.T hv Il1nl;!t of lh .... i,· ...... v ~ - ----- -- ---- ----~-~----.- ----r-~-~ .. -~.~ ----- ") "".','~ ... ~ •• ·_A~ 

black neighbors and how '~rights in pruperty are conting~llt on, intertwined vvith, 
and conftated vvith race" (Harris, 1993. p. 1714) when Lhdr mother organizes a 
boycott of the "fvVallw.:~ 1}Wrc. Ivlost blacks in me Logans' comillunity were forced to 
pay high prices, extortionate interest, and "ri'k" money to obtain n"cessities on 
credit at this store, backed by the plantation owners for whom they ,hurecropped. 
Seldom clearing their debts for the year, they were locked in an exploitative 
system. 8 In one vivid obiect lesson on how blacks were treated uneowl11v ,~ r~p'[\rrl,c;; • ~ ------..L·----,}-----O··-~-

to law enforcement, Mary Logan takes her children to ~ee a victh1'l~ ofille Wana'...:~'~ 
racism who had been douc;ed \vith kerosene and set afire: Ii A s.till form .y,;-I-t... 

". W llll 

glittering eyes, The face had no nose, arid the head no hair; the ~kin was scnrre:d, 
hurned, and the lips were wizened black, like charcoar: (TayLor, 1976, p, 97), The 
burned m~n's offense'? Trying to stop the Wallaces from burning a nephew accused 
of flirting with a white woman. A b.lack woman who told the sheriff what she had 
witnessed was sent horne as a liar Cp, 40), while the Wall aces bragged about their 
actions committed with iml1lmitv (DD. 40. 9R) The novel enns with" hl"c< hov 

.L '" '.L.L ' ,- --- --- - -- ~---- -0-'- _. ------- --" 

accused of a crime actually committed hy his \vhite "friends. n He escapes. lynching 
only to be jailed until sentenced to die. The children-and feHder-repeatedly Vie¥i 

the intertwining of rac:isill and pDwer in economics, law, and daily life. 
The expose of racism on aimost every page of the novel might make Noll of 

Thunder, Hear My Cry seem merely didactic, but such a reading would deny an 
essential aspect of the novel." As powerful as Taylor'S di"eetiol1 of racism is, the 
novel is above all an engaging family story with likeahle, compelling characters, 
Michelle Martin argues that the power of Taylor's Logan family novels lies not in 
their didacticism, but in their "complexly interrogative nature" by which readers arc 
posed questions rather than given '~sirnplistlc" vi(.;w~ of raci~1l1 and are forced "to 

FuuluUl~ 7 (;UHlillUeu 

inflicts on people of nonwhite -color today, Brooks and Hampton (20G5), howevt::f, argut:: ihai. R.THMC 
provides a safe ~pace for learning about racism in aU its complexity and "facilitates a means by which the 
pa,<:t can hecome I'! pm"!. of the present in the- imaginations of (Taylor's] rcadcr-s" (p, 97), 

8 ~.1urlY 'i,-vhitCR, ~Llch il~ the SirrlliIs, ";},erc also locked into the exploitative sys.tem but still COf!SiJl.>lCU 

thcmsc-!vcs ~_upel'i()r to all blacb, reaping social and legal benefits for their race_ Tlm1-\ the oppressc.d W:3r~ 
t1ividcd. According to (';l'itic.-.all'Il.(:t» Ir.e(lry. the p1>ydIic benefits wO!'kjj,g '.:la,-;~ whiks dt:rivc from feeling-s 
of stlperiority cO!1ver~e with the. material benefits deriverl hy ("lire whites, providing incentive.s to 
PCI1Jctuate racism (De:gwJo UJJJ Stcfancic, 20m, p. 7), 

9 Johnson notes that literature [or m~ck yOllth tends to be :<in~lrUCli'!l' and pcdngcl-g;ica! at its 
foundations," partially us a corrective to stereotyping (2}, She defends this didacticism, arguing, "it is the 
respunsibility of African Americall auul13 lu inslruct our young people about our collective histories a~ 
well ~lS: to guide them in their development as individuals, while also initiating thcm into a culture, with 
all tllat entails, 1 mailLlaiJl thal 'message' and 'rut' can and do work together to accomplish these ends, 
;Mes..~age' Rnd 'art' constitute a whole in t.he fann of children's literature and in Black children's 
literature in particuiar" (1990, p, 2), RTiiMC e.xempiifi~s. Iohnson;s argumen·1. 
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judge Chalill:kl~ by their (H.::tlUn~ and nor by iheir ethnic identities" (l9Y8, p. 6). f(oU 

of Thunder leache., by inviting readers to enter into the lives of the Logans and to 
care abom them; lhrough this identification, the implied reader' are led to deeper 
understanding of racism. They are also nudged into resistance to racism, though the 
role they play in the resistance and affective response framed for them differs for 
black and white implied readers. 

~Y1odcling Resistance and Providing Healing for the Diack Impiied Reader 

Black and other parallel culture audiences are taught strategies lhose targeted for 
oppression can use to combat racism. Roll oJ Thunder, Hear My Cry does not present 
blacks as merely victims: the Logans are active agents uf resistance. Though some, 
IHee the children>~ Uncle Hammer; must be restrained from fighting oppression with 
impulsive violence, mostly we seu blueprints for strategic rcsisL.'U1CC. r\'lary Logan 
models overt, costly opposition, ilsking her family'S precariolls financial security to 
organiz.e a 3~monLh hoyr.:uU of the \Vallaces' store; although she knows hcr actions 
wiii neither destroy the Wallaces or provide real justice, "it'll hurt them and we'll 
have done something," she claims (Taylor, 1976, p. 151). She sacrifices her beloved 
job for her activism and for teaching the history of slavery as remembered by blacks, 
not as desetibed in the tattered textbooks provided by the white school board. Kelly 
McDowell notes that as Mary Hunvells the power st.nJcture for he-r children, sho\ving 
them exactly v.'hat power is capable of, \vho wields it, and who is victimized hy it~)) 
~he '(i>iho'wS them how agency is possible" (2002, p. 21 g), 

The most Huccessfui strategies of resistance, however, are the covert, subversive 
strategies advocated hy David! "'gan, which mirror tactics used in Afro-American 
folktales. Mary Turner Harper describes how the "heroes of these tales, usually 
smaller and certainly less POWCtflll, eventually ttiumph over their stronger and more 
powerful foe.-; through sheer cunning and wit. .. , they ponder, plan, and act-
sometiInes quickly, sometimes deliberately-and most often succeed in their 
endeavor" (1938). David choosf.s hi£ battles tactically; he supprC-8scs his dcsin.; to 
thrash lvir. Simms for his psychologici:il damage to Cassie- because the consequences 
would be too great. He validate" however, her need to retain her seII-respect, only 
cautioning her to calculato ber action's costs. So Cassie comes up with a trickster's 
plan of vengeance. Pretending to be Lillian Jean's "slave" for a month, she 
maneuvers herself into Dosition to attack the white rrirl fierc~l\' ~nrl with imIJunitv. .. <..>- - - .I - - - - - - ~ .I 

The secret revenge is satis-rying~ as V'iUS t~c siblings~ earlier scheme to incapacitate t..1-tc 
\vhite children's school bus. Their fathcr's subtcrfuge at the cnd ofL~c novel is carried 
out with equal secrecy. though at great sacriIice: He burns a quarter of his own cotton 
crop, making the arson appear the resuit of a iightllillg storm, in order to galvanize a 
local plantation owner to stop a lynching. Black, .. ·and other nonwhite-readers are 
shown decisive action to combat raeism is risky but neec"ary to preserve dignity. 

Black readers who engage in identification with the Logans and their resistance 
to racism gain the hene'fits of seeing their culture featured positively and 
realistically. They ~ee people 'yvho look like them living life auL'1cntically~ with 
strength, love, and dignity amidst oppressive, degrading cli'ctlinstance:-;. They ean 
take vicarious pleasure in !'I':tories annut the small and often dangerous triumphs of 
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iiiack people ahout human pride and survival in a cruelly racist society" that 
were a ncil pan of Mildred Taylor's family life and lore, but absent in the history 
books she read in school and novels she "devoured" at the library (Taylor, 1977, 
p. 25). Storytelling, Ladson-Billings and Tate argue, has served as "a kind of 
medicine to h~al lhe wounds ofpu!n caused by racial oppression" (1995 1 p. 53). The 
hlack implied reader of Taylur's novel if) richly dOflGd "vith this medicine and 
nourished \l..iith a narrative of courage and caring. 

Splitting Antiracist ldelltilication for the Whitt: Implied Reader 

The white implkd reader's relationship to the subject matter of the novel is more 
vexed than is lhe prilnal'y audknce's, The mm&ative, focalized by Cassit Luga ... l}t 

positions white readers as weB as black 10 identifY ... vith the hlack protagonists and 
root for theit Sut:ce~s in an sch~iI1e\) for reSIstance. An ilTlplied reader trom lht: 
dominant culture is! how~vcr, put:iiLioned djffercntiy frmn an oppressed group 
audience in tegard to racism. Though stimulated to empathy, the white implied 
reader is unable to enter in the same way into the fellowship of sulIeling as an 
underdog, gaining strength for resistance, and being healed through shaling insider 
stories. While perceiving racism through the eyes and voice of the black narrator; 
white reader~ nonetheless look more like those whose relentlessly evil, illogku1 
oppression against the Logans and their community is exposcd-aIld combateu
page after page after page. This nalTative does nol, mureover, aHow race to be 
overlooked. In Roil oj Thunder, Hear My Cry (1976), Taylor uses two basic 
strategies that target racism, rather than white people per se, as antagonist am! thus 
rhetoriGally position the white implied reader so that the discomfort of the split 
identification illuminates racism and encourages opposition to it rather than merely 
promoting white guilt. 

First~ the Hovel refuses a simple binary of black as geed and white r~s e~vil. 

Racism il~elf is presented as evil, but black and white characters within the evil 
system dmnonstrate that no race; has a lTIonopoly on virtue or vice. Biacks behave 
wiseiy and rashly, aitruioticaiiy and greedily, vengefully (to other blacks as well as 
rebelling againot white oppresso~,), cautiously and courage[lUsly-as do whites. 
Mary Logan states the message directly: "Wbitt: is something jnst like black is 
sOlnething. Everybody born on this quth is ~Oll1ething and nobody, no !nutter 
what color, i~ better thml anYbouy e1se" (Taylor~ 1970, p. 127). r\1oreover, the 
realistically complex human interactions Hlakc identification alllbjvalent for all 
roaders. r,,'1artin argues that Taylor't-j Lugan family saga contains clements which 
"serve to push readers into complicated subject positions," including narrative 
perspectives that sometimes "alienate" the reader "be{;ause of the naHator's 
extreme, controversial, or unwise attitudes and behaviors" (Martin, 1998, p, 8). 
"Episodes like Cassie~s humiliating trip to Strawberry~ described above; cOlTIplicate 
the reader's identification with the prQtagm1i-~1. Through the '(el11otional PD'Ntt" Dr 

the s.cenes, "readers are drav/n into Cas.sie's fear, rage, and hUIIiiliaLiun" but may 
also "find themselves torn between the subjeCi pu.siLion of the oppressed who would 
cheer Cassie on for confroniing injustice, and tbat of the oppressor, who would want 
her to shnt up and conform to social expectations" if only to Iwcp her sufe (I'. 9). 
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Readers are not positioned to identify with the racist shopkeeper or with Lillian Jean 
or Ml'. Simms, but instead are likely to split their identification among the outraged 
Cassie whose pain we feel, her family members who compel Cassie to comply with 
racist demands 10 protect her! and Jeremy Simm~) who witnesses Cassie's troubles 
and abortively tdes to smooth maLters over before being frightened into silence. 

A second strategy for targeting racism; not tl1C white mee, as antagonist of the 
novel i1) the depiction of :)ympathetic anti racist whiie characters with whom readers 
can identify, limo rejecting identification with racisls, The lin;t chapter sets up 
secondary identification for Ihe white illlplied reader with Jeremy Simms, a white 
buy whose r~jeclion of racism distinguilhes him from his family and community; 
Mr. Wade Jamison, an aflluenl lawyer and self-professed "Southemer, born and 
bred" who nunethele~R disagrees with the tre(:!hnent of blacks in his community, 
extends the secondary identificatiun. In his essay "\Vhite Noise: Toward a Pedagogy 
of \Vhitencss," Henry Giroux (1 99g) calls for educators and studeni.s io reihink "the 
subversive possibility of whilcm,:s1:i" to include antiracist racial practkes. \Vhile 
insisting on the need to have "critical analysis of whiteness address its histOlical 
legacy and existing complicity with racist exclusion aud oppression," he also 
advocates "a nuanced, dialectical, and layered accoulll of whiteness that would 
allow white youth and others to appropriate selective elements of white idcnt!ty and 
culture as oppositjonal" (p, 43). Taylor's usc of \vhite role nlOuds who partner with 
nonwhites to combat racism illustrates one possibility- for white subversion of 
racism. The exemplar wI-tite·ally \-Vade Jamisun continues ihe legacy of his father, 
who hau helped CaSRie's grandfather gN a fair, icgaily-binding contract for his land, 
providing legal assistance in the Logans' battIe to keep their land. lle collaborates 
with the l,ogans in their boycott of the Wallace storc, extending eredit so thaI 
sharecroppers could participate and thus forestalling the Logans' risking their land, 
Cognizant that he will pay socially and e.conomically for his assistance-and that 
Lhe plan. is doumed to failure-be nonetheless pumues the opportunity. Gue~sing 
that David had set the fire that destroyed Logan crops [0 slop ihe allempted 
lynching, rvlr. Jamison provides wise advice about concealing his d::tnger[)u,~ ·I)ecret. 
Mr. jamison hillllieif had tried to prevent the lynching; even after the moo 
threatened 10 lynch him, too, he ,till <;shielded T,J, with his own hody" (Taylor, 
1976, p, 255). In shOlt, as Harper (1988) writes, he is "the 10,1 couscience of his 
community" who acts-at the risk of 3h~1.ut;, money. and life ll:-;elf-on hl~ helief 
that hlack people deserve jl1s£ice. Though Jami80n cannot transform an unjust 
society, his participation in the :)trugg1e against raci;.;rri is, like the Logan,s' efforts t 

intrinsically meaningful, marking tht: iawycr as worthy of cruuiation. 
Even while providing positive white roie models for her white implied audience, 

Taylor stlUctures thc novel 10 focus primary identification wilh the black 
protagonists and spotlight African Amcricml cultural consciousness, retaining a 
divide hetween black and white for her character~ and in t.h~ whitf'.; 'lIllnli~d rr·.::ld,~r'~ .... --- .. ----- ----r---- -----" -
.identification. The novel consistently centers the black characters' agency and 
perspective. In doing so, it counters social consciencc nuvels which often spotlight 
active white subjects who save the passi ve black victims of raciai prejUdice, sending 
lrnplicit rn<:ssages ihat once a white character has befriended a black character, a 
sointion to racism has been at least pm1ially effected (McNair, 2()03, p, 28; Sims 
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[BishopJ, 19~2. p. 20). In contrast, Mr. Jamison's role as white ally is a supporting 
one, and his assistance accentnates the racism in society, rather than mitigating its 
seliollsne". Hi s interactions with the black community occur because his mastery 
of the law is needed to combat racially-baRed injnstice. The Logan-Jamison 
relationship, while cord1a! and respectful l excludes !)ocinlizing. 

The nove1 uses the other sympathetic white character, Jeren-.y Simms, to 
reinforce i18 teaching; in contradiction to the rhetoric of much melting pot and sociai 
conscience literature ahout race relations (McNair, 20OJ; Sims [Bishop], 1982), that 
meaningful friendship between people of different races is virtually impossible 
within a racist society, Unlike Jamison. whose wea.lth, education, and profession 
grant him a puwethase from which to -serve Hi\ an ~Hy, Jeremy Simms i~ the poor, 
scantly educated son of a landless man with a history of resenting the land-ov,ming 
I,ogans. Despite his backgrDund) Jeremy sees the wrongs of nlcism and repeatedly 
strives to befrienu the Logan children. His charaL:ler is adlnirable to readers, but his 
posirion within the novd. as Bosmajian (1996) notes, is that of a complex scapegoat 
figure who endangers himself by his attempts to cross the color line and is left 
isolated. IIis efforts at friendship fail. Although the Logan children like Jeremy, 
they are uncomfortable with overtures violating both black amI while ~tandards of 
conduct. .Jeremy'R Father beats his son for associating wiLh b!ack~, inse!ibing the 
societal prohibition against boundary-crossing on Jerell1y's body in red '.velts. David 
Logan acknowledges that Iere_my might have the makings of a good friend. but 
oppuses Lhc: cross"raciai fricndshlp as far too risky: Hfriendship bctwcen black and 
white don't mean that much 'cause it usually ain't on a equal basis .... We Logans 
don't have much to do with white folks .... ·Cause white folks mean trouble .... 
Maybe onc day whites and blacks can be real friends. but right now the country ain't 
built that wav" (Tavlor. 1976. DD. 157-15Rl. While Mr. Lo~"n', an,lv,i .• leave, the " ' ~' '-'--'- • , - --0:,:;>--------------,,------ ------

pm~sibi!ity for cross-racial friendship open if society can attain the equality 
nece~sary for true friend8hlp to 11ourish, it qucstiGn~ the abiHty nf t.he individual to 
tran:-:cend the larger soc.iety's racist m.indset consistentiy within the intricacies of 
• ~ •• 1() _ _> ,. - - - - -;. - .-. 
Interpersonal relatlons,'~ Jeremy "limns complIcates whIte reader's spIll ldenl1ti~ 
cation by demonstrating the <lifticulty of bridging the gap hetween hlack and white. 

A pathetic character whose courageous attempts to cross the cotor line leave him 
isolated, Jeremy is also the white character with whom young white readers are 
l}ositloned to Identify !nost strungly, second only to thdr identification with the 
h.l...".J,-· n • .-Irr.~I"r '.-In,l 11,,,, nnp .--.,-ith ~l1h(vn., ;rlpnt.h .... "t-i...---.-n .;" ....... "'"t ..... ,,-i .... -f' .. 1 Ui1n....l"" I"' ........ "' ......... 
L.'L ...... .., .......... u~v.! ......... ~H .......... "v vr~~u VVHVJI. J ..... VJluu'-'u.LJ~~JI • .--. "''''-''~ lnLL"JLI!. rr U4 .... .J',UII.,.,\,lI 

i~ a great role model, worthy of the tribute David Logun pays hirn: "there ain't no 
better lnan, black or whiic, I know 'buul" (Taylor, lS't>l, p. 180). But admirable as 
he is., Mr. Jami-50n remains a flat character. self-contained, into whose mind reade.rs 
cannot peel'. Jeremy is a more open character, one whose age, innocent bafftement 
about racism, vulnerabilities, and desire for friendship create more common ground 
with young readers, The characters of Wade Jamison and Jeremy Sinnns pruvide 

Ill' The Rood to Memphis (Tay1or, !990), a Logan nove! ~et 8 year~ after RTl!i'.1C, vindicates beth David 
and kremv' in a mmnent of white nwi::J1 hnnrlimT and ,,'nhN_hllilrHnp Tf':rfL'TlV nsn11rlnfltf'_<:: in fa Immf' nf 

• ~. - - - - - ----- --------"1:> ---- -.---- ------.-/;", --.- •• -, l'-'----r----- -.- - e>--'.- -, 

"coon-hunting" in which whites "tree." a young black man (pp. 70· 78)_ He lilter redeems himself ,md 
fulfills his role of sc"'pegoat~ he assists in lhto e~cape ora frif!Jld of the Logans who aner much provocation 
ttttucke.t1 whilC mCII, inc\uc.ling a relative of Jel'emy's, alltl consequenlly is expelled from hi::; ramily. 
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room for white readers to identify with one of their race while identifying against 
racism, but Jeremy's rol" as scapegoat and David Logan's insistence on separation 
from whites renders the marginal place created for white implied readers' 
Identifit:aLioTI an uneasy one. Tile comfort of vl.cmiou,s self-satisfaction in 
identifying with antiradst po~ilions is denied. "Karen Patricia Smith cn!!s Jeremy 
"Cbrisl-1ike~l but alf:o ass,udates him with collccti'-lG white guilt, decreeing his fate: 
"to forever witne.5s, internalize the wrongs cUTnmitteo against blacks~ and be an 
uutcast among his own peopie" (1994, pp, 254, 260), Becallse Jeremy is admirable, 
his character underscores Taylor's refusal to handle racism in a simplistic way
"ither by presenting a racially-based dichotomy of good and evil or by trealing 
Jeremy's friendly overlun" as a solntion to the thorny, culm rally emhedded i,"ue of 
racism. Raci~rn) the novel insists; is not a lTIatte-r of individual feelings, but 
institutionalized power stfucture~, that cre.1te deep-rooted cultural norms highly 
resistant to change. Yet Roll of Thu-;ui.er, [lear Aiy Cry (1976) powelfuily engage::i 
readers of all colors ill tlllpaihy wiLh its protagonists and advocates strategic 
resistance to racism for both blacks and whites. 

Analysis of The Watsons go to Birmingham-1963 (1995)" 

In Ncwbcry and Caretta Scott King honor book The ~Vat,)'uns Cu to Birminxham-
1963 (1995)j Christopher Paul Curtis also prUIIlolcs resistance to racisnl, but me 
novel's tactics for combating racism differ from those of Roll of Thunder, Hear My 
Cry (i976), In contrast to Taylor's analytical approach, which allacks l1leisH! very 
frontally and instmets readers, black and while, in strategic resistance, eu11is's 
novel com hats racism stealthily, not emphasizing race and racism until strong 
identification with the protagonists has been establi'ihed~ then psycho!oglcaUy 
PIJ~itioning black readers to f',urv';,ve F.trong 'Nithin a mclst ~odety fU1d ull reuders to 
empathize with the black prvlagonists and thus reject a rad;>;t lnindset. \Vh.ilc Taylof 
establishes disLincL black and white implieu audiences in Roll vf Thunder, fleur Aly 
Cry, Curtis's The Watson.., Go Fa Hirmingham-J963 addresses both a broad, 
Illainstream American implied audience of people of all races (including whites) as 
well as a morc distinctly black-conscious implied readership. Curtis's novel de
emphasizes racial dichotOlny~ focusing on 1,lackt:; and virtually wdting whites out of 
the text Whites are mentioned. brieOy, but never appear-eilher as enemies, aBies. 
or acquaintances even thuugh a murderous. raci~l act provokes the climax of u~e 
novel. In fact. CUltis refused to aJLl while characters with Wh0111 (presumably while) 
readers could see Kenny interact, though his editor encouraged him to do so 
(Morgan, 2()02, p, 211), La<.:king white !'Ole !Hodels and antagonists, white readers 
do not have the split identification sct up in Taylor's llovd, but rather are positioned 
to identify with the black \\ratsons in their compdling hmnanity; against the 
monstrm;ity of racisru. A brief refcrcnct: in the epilogue, acku.ov ... ledging whitt.t:;' 
participation in the fight for civil rights and thus implicitly inviling white Ic(iUerS to 

11 Much of the analysis in this ~ccl.ion is b<-lsed 011 a paper pl-e.':'entf:rl at the 35th An.nual Inte.matioud 
Conf~rcncc of the Children's Literature AssudaLion (Barker, 2008). 
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join the heroeR advocating for social change, is the only overt nod toward whites' 
inclusion in the novel's broader audience. The epilogue similarly provides the 
novel's most direct teaching against racist oppression and encouragement of 
resistance. The novePs effectivenesF> in drawjng re!\ders into the Watsons 7 ,,"odd, 
however) creates identification strong enough to hook readers of all fnce::: as the 
narrative works to center a hlack perspective and undercut mcism. 

Some of the sarne tenets of crilical race theory thai illuminated the anaiy~i/; of 
racism revealed in Roii a/Thunder, Hear My Cry also shed some light on The IVatsons 
Go 10 Birminghum-1963. Racism is less overtly centered in Curtis's novel, 
especially in the early chapters, than in Noll of Thunder, but references to it still 
appear often enough that reading through the lenses of critical race theory, we see the 
pervasivene-ss of it and glimpse its psychic and legal consequences infringing upun 
the family'H -freedom. A.dditionally~ The ~Vat,wm,,;, Go to Birmin.gh~1m.-1963, like 
critical race theory and Roll uf Thunder, chaUenges the naHon ihat racism is 
"nonnal "; [he narve narrator centers the black Watsons as the norm and presents
racism as something incomprehensible, abject, and inhuman.12 Most significanLiy, 
however, critkal race theory's teaching about Lile power of stories reveals how tllis 
narrati ve uf a ficliunal African American fatnily can help nonblaek readers "bridge 
the gap" between different worldview~ and "understand what life is like fol' others" 
(Delgado and Stefancic, 200 i, p. 41). perhaps (re)shaping thinking while reaffirming 
the common hmnanity of 311 races. The following discussion of The ~Vatsuns Go to 
Binninghatn-1963 analyzes how the nuvd engages ail readers while creating an 
especiaiiy strong black implied audience. It thus frames identification to affirm black 
readers while stretching and re-formulating white readers' menlal ami emotional 
perspectives on race, combating racism subtly yet pervasively. 

In cuntrast to the explicit exposition of raciRfIl fn)1Tl the beginning of Roll aIThunder, 
ilear J'ri,y Cry, the first severai chaplers of The Walson~' Gu tv Birmingham-1963 
have a low-key emphasis on race. Instead, they Rerve to ground readers within the 
world of the novel, drawing tll"Jll inlO identification with (he Watsons through 
depictions of evelyday family life. an "arthy focus on bodily fU/lctions, and humor. 
Readers of a11 color:-> LLIn n~lale to the fmnily dyna!1!ics. The first chapter sets dH.:: tUDC: 

\AlP <.:.pp :::.11 n,,1-' ,\V~t<;'ClnC--.n~(lm· .... ni,->1 l\,fn ..... TI'lf\-,;r-ilnn'" 1 ':l._uo"-r_,,lfl " ... -ffi.,...;",l •• _ ~~~ ~ •• ........ , ....... ~ .......... ............... , ..................... , -'.~ ....... uu ..... 'T~lVULl-, ~ • .r-JV .... I-VJ..... v ............. . 

juvenile delinquent" Byron, the 10-year-old narrator Kenny, and kindergaftener 
Judia--llUtLLlllXl uulhL: l:uuch fur warmth (with nyron iUcking the bjallkct in around 
him so that he docsn't touch anyone) as Daniel entertains his children with tales
disputed and revised by Wilona-of his rival who had proposed to their I"Jomma 
about the same time he had; we see the brothers bullying and tcasing each other, bUl 
Kenny also "almost [breaking] his neck" racing into the house to get help when 
Byron freezes his lips to the- car mirror he has Idssed; and \ve :::;tt; the D~u cracking up 
as he "wiped away the tears and t,e little musladw ufboogers un Bryon's lip" '~:hile 

17. AnHlysi~ of the. naIve. t1ar'rative pt:.rspecLivf.: (l.1l(i its role. in ere-lHing it1e.lltiik~alinfl h'tLw~;:.1L implied 
reuder UlHJ lexL W!l~ Jcvdopcll more fully in my 2009 con[cn:ncc paper (Barker. 2009). 
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liiHe siSler Joena sobs in concern for Byron's situation. Such scenes render the 
Watsons very human, easy to laugh with, relate to, and care about. 

The \Vatsons' humanity and the novel's humorolls perspective are fmiher 
emphasized by the narrator's attention to bodily functions. Slob and drool are 
everywhere. In emolionally-charged moments, Kenny is likely to describe outpour
ingR of tears and hoogen::, or dribbles of urine down the leg, After Byron rescues 
Kenny from drowning, Kenny fOCUSES not on his telier ~It ~urvivlng, but on me fact 
lhal Bryon dropped him face-first in a pile of his own vomit. As seems typical of a 
iO-year-old boy's pcrsp(;etive, Kenny's choice of physical details tends to emphasir..e 
universal bodily productions-the more disgusting the better-rathel' than appear
ancc. Unlike Roll of Thunder, which celebrates hlack bodies in its frequent 
descriptiuns of "crink1y hail''' and skin "the colur of a pecan sheI1 n or "tav.·ny
colore·d" or f'of the dee-pest ebony" (Tuy!or, 1976) pp. 28, 32~34). and in contrast. 
to H u1elting pOL bODk~'~ v;hich ignon~ all differences among racia1 groups except for 
the physical ones (Sims [Bishup], 1982-, p. 33), The lVatsons seldom mentions 
physiological racial markers. Hair is focused on when Byron defies his parents to gct a 
conk, a processed hairdu fa;;hionable primarily among some blacks, bUI Kenny's 
descriptions of "reddish brown. straight, sLiff and slick-looking" (Curtis, 1995, p. 87) 
and "Mexican-style" (p. 89) hair do not emphasize .... \frican Alner1Crm traits, Skin 
color is mentioned oncc, at the dimaetk church bombing, when "a river of scar-e.o. 
brown bodies" runs tov/ard t.~e church (p. 184); usually~ however, while race ii) 
manifest. in many non-physical way.s~ readers see only lnc phy~iological processes 
COUlInun iu all races and a common boyish fas.cination with them. 

·i-Iumor, above ail, puBs readers of all races into the Watsons' world. In On the 
Rpai Side: Laughing, Lying, and Signifying-The Under/iround Tradition of 
African-Am.erican Humor that Transfo,.med American Culture, from Slavery to 
Richard Pryor, Mel Watkins note~ that laughter is a "humanb:ing factor M t.hat leads 
La iuentifi.cation with Ll)e object of the laughter (1994, p. 431). Curt.h himself 
acknowledges that hmHor i1) "universal" and Hwekorcling" and can "pull readers 
in" and get them "cmpaLhizing with the character" (2002). In The WatSuns Gu tu 
Birmingham-1963 (995), the frequent early humor, arising both from comic 
<;pi:sod<;, and from Kenny's naive nanative perspective, implies normalcy and 
undcr:swre, the value of cvcryd"y life with safe roOUl fur laughter. Additionally, 
while they certaJnly mock each other, their conaTIunal laughter enhances the. 
Watsons' fmnily solldarity. Danier~ cutung up in the fir~t chapler brings the family 
closer, quite literally, as t~c \VUVlOl1a an Hhuddlcd i:lS dm;e a;..o [they] CGuld get" 
when he stmts joking arouLld. Tbt: :shanxllaughler reifie-s boundaries of insider Vf,. 

oUisider, reinforcing the Watsons as victors over the unsuccessful suitor Hambone 
Henderson and his non-cxi'ling progeny the Hambonettes (Curtis, 1995, p. 4). 
Laughing with the Watsons, readers arc positioned with them as insiders. 

Estahlishing a Black Implied Audience wit!11n the: General Readership 

Although early chapters do not spotlight explicit i~~uc~ of race, focusing on COlnmon 
1 • • • • •• • . _ ., • ~ ••• --- --

Humanity as mey positIon all reaaer~ to Idenl.1ty WIth the Watsons, race [s central to 
the Watsons' identity, and nearly every aspect of the Ilovd rcDccw it" African 
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American vantage. :>UDtle raCial slgmfiers m the early chapte" are instmmental in 
creating a black (or at least black-conscious) implied reader within the broader 
implied audience, a reader predisposed (0 notice race when creating meaning from the 
text. Revelation of the Watsons' race is slipped in during the first chapter, emhericted 
in Daniel -VVYaV;;oH ';s cOllljcal story of his rival suitor who duplidtously \varns Wilon? 
that Flint lack.s colored people and in the parents' argument about the rival meiitR of 
Flint and Birnringhaln, with Daniel's caustic reference to Birmingham's qCoioreas 
Only" bathrooms (emtis, 1995, p, 5). A foreshadowing giimpse of racial turmoil 
appears again in chapter two in a lcacher's comment (hatth" world is often hostlle for 
Negroes; again, tile comment is made within a narrative discourse that directs 
attention elsewhere-in this case, on the hostility Kenny faces ftom peers as teachers 
show uff his reading skill::;. S1inncd into I'hf', IUII"'M1VP. .rJc.l'l(HI whhnllj' uttf'.ntirm hp.lno 

..... • I - ----- .- - ---------, - --¥~- ..... -.-~,~ -¥--.. ~.- .. -~~ut:> 
called to them, these- early racial cues are unlikely to register \vit.~ white readers a~ u 
signi'flcalll point Df ilifference that kS3CIi.;J lheii 1dentification with the: plulagonists, 
The racial cues arot however, likdy lo register wiih readers atiuncd to (;ollsilicring 
race as a significant aspect of iifc and to create stronger resonance lo the idenLilication 
black readers develop will] the characters. 

Other signifiers of race-more likely to be un the radar for black readers than for 
non-blacks ... penneate tlhe early chapters which so effectively build reader engage
ment with the 'Vat~ons. One is the dialect Another, noted by Christine Doyle (2009), 
is Curtis's selection of aspects of 1963 culture that have "special resonance" for 
African Americans who recognize then1, such as references to Ltl.Ilg~tun Hughes' 
poetry and to BODO Brazil (professjonai name of African American Houston Harris), 
world professional wrestling champion in 1962, who was instrumental in integrating 
the sport of pro wrestling. Additionally, the "universal" humor in chapter Dne also 
evidences African American characteristics. Jonda McNair explains that Daniel 
Watson's tale of Hamhone Henderson, his IJnglJcces~ful rival for Wilom~, is!1 tall tale 
or "lie, n a comruon genre of f-.J:rican ~A ... merican hurnnf (though also enjoyed by many 
ethnic gruLlp~), and that Daniel clnploys exaggeration and imitation in a distinctly 
biack [nunner (2008, p. 205). All rcader~ can enjoy the hWllor, but ;1 wiiI ita ve special 
meaning fur tho,e used to "lying" as entertainment. 

Similarly, Byron's getting a conk-his "last straw" act of delinquency that 
compels the Watson parents to takc him to Birmingham--can be interpreted from 
both broadly American and distinctly African Amcri.l:an perspectiveso Generarional 
conflicts over teen hairstyleS are- COmmon among many ethnicitieti, but vlt=-\virig the 
conk as equiva1c:nt to haIr that is too long~ shaved off, or colurt;J blue [(:jib to 
illuminate fully his parents' reaction: \-Vh)' uu liH':Y uecide to lake Byron bundreds of 
miles from home to ii ve with a relative he has not seen for almo-st a decade after this 
aclion, when his calalog of offens~s includes lighting fires, slealing change from his 
mother's purse, getting in fights, repeatedly skipping school, unspecified problems 
with a girl, and joining a gang (Curlis, 1995, p. 118)? The WatsDn parents view 
Byron'~ conk.. his ·'Mexica.n~stylc hair," as marc t.han jusl an ue~thl;.~.lically 

displeasing fad; to them. it is a rejection of' r...is racial identity. "Is this straight mess 
more at.tractlvc than YOUi own hair? Did t.'1osc chemicals give you belter-looking 
hair ihan rn~ and your daddy and nod gave you?" (p. RR), \Vi1ona chaHenges Byron,· 
tapping inlo what Paul C. Taylor calls an "antiracist aestheticism" seen in the works 

.1':\ ~ • 
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of hiaek artists and theorISts including l'ooi Monison, Gwendolyn Brooks, Zora 
Neale Hurston, bell huoks, Cornel We,t, and Spike Lee. Pmtieipants in this 
antiracist aestheticism, Taylor argues, realize that the white~dominated culture has 
uefined heauty in terms of physical features admirerf by and typical of white people 
tmd that these aesthetic ~landards are internalized by both \vhlte~ and nonwhites; 
they then '\vorry tbat raciaHzed stnndards of heauty reproduce the workings of 
raci~iTL by .V\leaving racist assumptions inLO Lhe (mHy practices and inner iives of the 
victims of racism" 0999, p. 667). Straightening hair to conform to white standards 
is a particular hot spot regarding anliracist aesthelicism, "s evidenced by Malcolm 
X's commentary about his first conk: 

This was my first reaily big slep toward ,dr-degradatIOn: when I endured all 
of that pain, iiteraJly burning my ftesh to have it look like a white man's hair. I 
had joined lhat multitude of Negro men and women in America who are 
brainwashed intu believing that the black peoplto art: "inferior" -and white 
people ~'supelior" -that they will even violate anuluutilate- their God-created 
bodies .... (Hilley and Malcolln X, 1964, p. 54) 

Thus while Byron merely thinks his new do is "cool," his parents identify it as an 
aesthetic choice charged with racial value and send him to Binningham tu Ie.urn 
some race-based realitie~s, 

Building on Identification to ~vfakc Race ano Racism Central 

During the carly chapters of the novel, while iduntiikation with the Watsons is 
being established through thc novel's humorous accounts of everyday life. the 
Wat~ons) race is not emphasized. Racial markers in these early chaptcr~ can deepen 
the identification for those attuned to them or he passed over \vith litHe thought by 
tho~e tess c.onscious of race, ,h.,Po the family prep~res to travel to Birmingham; 
however, a color-bHwl reading of the novel· L" no longer possible; race is snov'/D 
explicitly (0 maLler. R"'ponding to Kenny', question about why they are taking 
Byron to Birmingham, Daniel references the persecution African Americans faced 
in the South, noting Byron's need to see "the way of the world" for blacks (Curtis, 
1995, p. 123). PUl'thennore, while readers of all races can identify with the Watsons' 
humanity: the novel now reveaL~ that Ihl~ Wntsons sclf-idtntify-----quite- st!'ongly-a~ 

black. The immensely synlpathetic klndergartener Joetta dislikes her goodhye 
present a vthitc-skinneJ, blue-eyed angel with a dimple Uke hers-from a favorite 
neighbor woman becau~ "il's VdULe ~p. 128). w~hilc Lhe neighoor has called. me 
angel Joettu, the Watson giri sccs no resemblance and tells her mother: "I know Iha[ 

angen Ilame isn't Joetta Watson" (p. 129). Being black b integral to who the 
'Watsons are. Joetla's strong, explicit rejection of any identification with whiteness 
is both a reflection of Black pride and a rejection of the COJnmQ[1 cultura1 Inylh of 
white superiority. For 1118J.lY nlJHwhiv: F~udel's, the enl'phasls on race and resistance 
to L~c domina..'1t culture's dOlninance will nJkct their experience, increasing 
engagement with the text. \Vhito feaders who idcniified with the Watsons~ hurnanilY 
and famiiy inietaciions, who iaughed with them as insiders, arc now (rc)positioned 
to identify with their African American experience, including both their racial pride 
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and the racism they face. 1l1Ose who may not have chosen a book Ibat centered 
racial issues from the start have now invested in the novel and in identification with 
the 'Watson family; they are forced either to abandon this emotional investment or to 
contimle their empalheti.c identification as it stretches to include perspectives on 
race from an .A~frican Arnerican vantage. 

The hllmor used flO effectively in the first haIr of ~he novci to establish 
identificat.ion wiLli all readers is now employed to increase awareness and 
understanding of racism and to personalize its impact. The nove!'s increased 
emphasis on race corresponds >I'ith a decrease in the frequency of humorous episodes 
and a shift in the nature of the humor. Humor drops as racial issues become a focus to 
reflecl that 1'-iome social realities for Afdcan Americans nre not funny. Mr. \Xlat~on> 
himself a HE!ster of hmllorous showmanship, explains that the trip to Birmingham is 
necessary to teach Byron that life "doc:m't have a Jot of jokes wajt.ing" for Afri(;im 
Americans (Curtis, 1995, p. i23)-a prophecy which is quickiy tuliined as Kennis 
nauative loses much of its characteristic humor in Hinningham as the boy is initiated 
into incomprehclJsible dangers. The contrast in mood between early and later chapters 
underscores Mr. \Vatson's point about the challenges blacks face, though wme humor 
remains to signify the family's resilience in the midst of oppre"i(Jn. 

Not only docs the quantity of humor drop as t.l"J.e \NuLscns head to\vard 
Birmingham, but the nature of much of the humor ~hifts to accentuate racism. Janda 
rvkNair~s "~I r-,.iay Be Crackin l

, But Dm Fackin'; Racial Humor in The Watsons Go 
10 Binningham-1963" (2008) analyz.es four categories of racial humor in the 
novel. The first, "lies" or exaggerated storytelling, characteristic of African 
American culture but !lot necessarily focusing on racial issues, was seen in the 
opening chapter and discussed above. McNair's other three catcgOlies, "the use of 
sarcasm to emphasize the hypocri~y of ;\ merican racism," Hpo!dng fun at \vhites,!l 
and "the ant!c1patirm of racism," appear most prominently as the \Vatsons arc 
travelling to Birmingham. Because: the novel de-ell1phasizes white presence 80 

much, L~e examples of poking fun al [hem. such as Daniei mocking ·'white" mmdc 
such as the Lawrence Welk Show and hillbilly tunes, are infrequent and subtle, 
Although McNair gives the purpose for ridiC\lle of whites as reversing the dominant 
culture's hierorehy and creating African Americans superiority over the whites who 
oppress them (200S, p. 2(9), the jabs are mild enollEh to achieve those ends wi thou! 
aliL;;naling white readers. The most prominent example of !mrnor rdated t.o the 
anticipatjon of ntcit)lTI originally seem,s to target \"X/ilona \Vatson, who plans every 
aspect of [he fml1ily's road trip in meticulous detaiL Daniei jokingly imhates his 
wik: "Ami Daniel, between Lexington and Chattanooga you will inhale 11l.~,5M 
times and you'il blink 436,475 times-that is, of course, unless yO\! see something 
exciting, in which case you'll inhale 123,876 times and blink 437,098 times" 
(Curtis, 1995, pp. 143-144). Readers are plimed to laugh wilb her family about 
Wilona' s extreme prepar(ltiollS j but the- luughter sets up a k~-son on racism. 'Nhen 
Kenny asks \\'h)' the family cannot just stop Lo eat and sleep when they feel like it. 
Danie1 employs san.:a;.;tit: humor (and a hillbil1y accent) tU reveal that given racist 
realilic:~, ,"Viluna Watson's inten&e planning was nul i::H":LUaHy so very extreme: 
"Y'aH colored folks cain't be.ics' pullin' up tuh any 01' way-uh an be 'spectin' tub 
get no room uh no food, yuh heah, boy?" Emphasizing the hypocrisy of American 
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racism, he continues, "Whas a mattah wit' choo, you thank this he-uh is 
Uhmmica'?" (p. 132). Daniel's use of .'arcasm is witty. but the injustice he reveals is 
not amu,ing. The humor med as the Watsons head to Birmingham allows the 
storyteller to present an African American perspective on racial problem., and to 
highHght raci,t>m's harmful economic and le·ga! impnct in a \vay that diffuses t.ension 
from this enlOtionally-charged issue. let;l;>ening resi8tance for white readers without 
distorting the serioHs mesimge. 

Reader, engagement witD the Watsons now pniis them into empathic involvement 
with the consequences of racism, making the chmch bombing in Birmingham. which 
might otherwise Seem merely abstract history, "real" and relevant. As Curtis notes. 
"the humor of the story adds to the emotional impact of the bombing. The reader 
conICS to know the fmnilv ,md hODefullv hHS Hn em[)tion~l i nvoh.lt":nll".nl1n lhf"'.m hv ll1f': .. ~ .... - .. -------------.--~-.--.--~---.-~ •• -.--•• -.,l - •• -

time the story goes to Birminghmn. In that way, L.~e victiml-; of the act lY'veome lTIOre 

than narncs in a book--the reuder says, ~V/ow~ I kiliJ\;,' then1'" (qtd. in Lesesne and 
Curtis 1999). Curtis's odginal urafl, The Watsons Go w Florida, stancd after the 
family kft Fiint, lacking a conciusioD until his son brought home a copy of "The 
Ballad of llirmingham" and Clirtis changed the Watsons' destination (Morgan, 2002, 
p. 199). The histOJically significant destination adds powerful impact to the novel, but 
can only do so by building on identification arising from the humor and grounding in 
the Watsous' live:;; effected in the earlier chapte.rs. 

Presenting Racism in a \Vay that Promotes Resilience for Black Implied Readers 
and Empl:Ithy for Vi/hile impiied Readers 

At the novel's climax, the narrative shifts from a down-to,carth, humorous mode to 
tragedy and a magical realism that not only adds an extra level of emotional impact 
from the church homhing whi Ie keeping Joetta safe and the novd bearable for 
young reauers, but. u!&o intluences hO',l;' irnplic.d reader& are posjtjon{""d 111 re,gard t.o 
rad~rn. The novel actually has two c1irna(;tic ;)cenes with notable parallels. I'irst, 
Kenny nearly drowns in a whidpool and i~ ~aved by a vision of joetta as an angel 
who inspire, him tu keep lighting his way to the snrface and hy Hyron, who pulls 
him [rum the waLer. Later, a bomb goes off inth" church Joetta was attending. After 
Kenny unsuccessfully seeks her, evenlually fleeing the church in fear. Joetta retnrus 
to their grandma's house with a story of Kenny, though in diffcrun1. clo(he~; Galling 
her away from the church and laughjng as she cha'sed hilTI down t..l-)e street-away 
fr ............ 1-1-... ..,. A",... ..... "".· n.full.: .... h oh ..... '""", .... "";, .• '" ........... , ... '" '"1"'1 .. ..,. rn'''''' ",...'"",,""" " ...... 1: .... t...?>.-1·I-, ... .-..-.r1-. ..... .. 
.I..I.VU' L.U,"", ......... u6".. ... 'U~ YO.l.u .... u olAn ... ~vaH.UU.:l U.UUVTUl~, Ill ..... lVVU CI ..... VUv:l a!~ UlJl\..vU LUt:,vLUv! 

not only by the repeated rnotif of \Vatson sibliug.s rc~cuiIlg one anulhcr frum tiang(;r, 
but also by the repeated appearance of the Wool Pooh, the narrator;s personification 
of death. The magical realism of the Wool Pooh scenes continues [0 frame 
identification of all readers with lhe \Vatsons, in opposition to racism. The parallels 
ch-awn between Kenny's near-drowning and the aftermath of the church bombing 
link mcism with dangerous natural forces: pawc!.ful, ~ncornpF:hcll::~.ibh~., dcauly
and disembodied. The symbolic association the V-/oo1 Pooh develops 'vvith racism as 
well as death works complexly to present racism, like death and natural dangers, as 
an inevitable part of the wOl'id and as inhuman. The ~urreal accounts of the Vi/ooi 
Pooh, "big and gray with hard square-looking fingcrs" and nothing but dark gray 
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where his face shouid have been (Cllltis, I'IYJ, p, 176), target an enemy that 18 evil 
and abstract. AlU10Ugh we know Ulal Ihe racist bombers were white men, they are 
not given a human faee_ Kenny expresses puzzlement at news stories of "a bunch of 
really lllad white people with twisted-up faces screaming and giv.i..1.1g dirty finger 
signs to smne liWe Negro kids" (p. 122); Byron briefly rnentions "rednecks" who 
would hang :--md eat Negroes (p, 146), and the family henrs that a couple of unknown 
'vyhite nlcn had probably caused the bOil1hing, but. no whiLB ch~lracters actually 
appear. TIte racial conflict is framed !e-ss in terms of biacic v~rsus white than as 
human verouo unthinkable horror-lhough the imag~ of human is black, With no 
other characlers with whom to identify, readers of all raee~ are positioned to identify 
Willi llie human Watsons against Ule monstrons racism that seeks to devo\lf them, 

ThB wor!d of the Wat~om: and, according to criUcal race Lhe-ory, of tlJ.ose reading 
their story is bounded by rac1s111 (Delgado and Stefancic, 2()(B: Be11, 1992). The 
'lfut:,;on:; Go To Birmingham-1963 combat;.; that radsm in much the ways that 
Richard Delgado argues storytelling wurk~ to benefit mcmbcts of oppressed groups: 
through the "p.sychic seif-preservation" of the parallel culture (1%'1, p. 2437) and 
through helping members of the majority race overcome tile "otherness" of that 
parallel cult\lfe and gain new perspectives (pp, 2437-2438)_ Even though JoeUa 
escapes death, racism's damages to the Watsons are extensive, The !"ychic harm, 
however; is partiaJly hcalc..d by the novel's affirm!ng presentation of strong black 
identity and relationship. The \Vatsons's black identity is not defined-even in 
oppositional terms-by reference .to whites. In The Suuls vJ Black Folk, Du Buis 
~ 1 y~~) refers to the 11pecuiiar'~ cloubie-consciousness created by the dominant 
cultural story that centers whites and "yields [the black person] no true self
consciousness, but only lets him see himself through the revelation of the other 
world" (1903, p, 5), but in the hlack-centered The Watsons Go to Birmingham 
1963, black readers get a per~peGtive that is positively self-conscious. The ~/atsons 
combat I8.I..:i:sm nul by attacking it, but by Rurvlving v.'ith single-rninded strength. 
The emphasis is not on a white enemy tv deJeat, but on their own strong comnlunity 
that enables them to OVCfcornc, 

Humor, which heiped build identification and iIlumlilated racism, once again 
plays a strong role in healing and in the Watsons' quest for control in (if not over) 
their world. DIack malcs arc mari(inalized in a society tilUL is palriarchal but also 
dominated by whites. but The Watson" Go to Rirmingham.-1963 (1995) shows 
black boys leanling survival and even rnaslery in their world. According to Dexter 
B. Gordon, humor is a survival tool fostering resiliency and a sense of POWCi; it 16; a 
mcchar-.isn-l for self-affilTIiation and C0l11111uuity suLiuarity fur black~ (1998, pp, 257-
58), Mel Watkins notestilat the comic perspectivc aHows for an optimistic, effective 
response to the challenges oflifc (1994, p, 431). Thns the humor in The Wat,ons Go 
to Birmingham .... --1963 simultaneously makes the painful tragedy in Birmingham 
more personal. but also provides an emotional cushion for the shocks that awaii the 
fat:nily and rcadcrs~ At the conclusion of the !lovd, the narrative rnode shifts back 
towards t.~c humor and bodily realism of the first part of the book \Vc s.aw that the 
challengas faced in Birmingham rob the \Vai.sons of hwnur [or lhc LilTIc; the- budily 
grounding of the novei is ais.o iost in the aimm:t surreal church bombing scene. 
Describing his return from the bombed church to his Grandma's house, Kenny 
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notes: "T felt like 1 lIoated up the front stairs" (Curtis, 1995, p. 186). When Kenny 
regains control of his fhoughts and emotions and accepts Byron's advice to 
understand that "things ain't never going to be fair" but that he must "keep on 
steppin" (p. 203), the earthy humor re~ll1:n.s. We c~n tell the family is back to normal 
when .Toe-tta bangs on the bathroom door: "'Kenny! Byron said you're feeling much 
better no\.,",> if that's right come on out, r gotta go to the batliroom,real bad" (pp . 
......... '" '"\.1., .... \ r..,L_ r __ ,,'1 ._ ",. 1'. t. " ..... ' , . . 
L,~).)-LVU). 111(;; HUIlUY ~ suuuanLY ann mnnor testIry tnelr resIstance to raCWln. so 

while ail readers can learn from the Watsons' resiliency. identification is likely to be 
palticularly robust with black readers. 

While Curtis's black-centered perspective encourages nonwhite readers to be 
strong while facil1g racial oppression; it also allows hi$ t.teatment. of raceR based 
violence to be both thoroughly condemnatory and ~urprisingly non-confrontational 
fnr nih;!,.. r"" ... r!p.r<..' TT;CO .... p.rt,,1 ... 1u .... '"'""il .. 1'" Tr\ .. """.-'I 1'" .. 1-;,,' ... "' .............. I-: .... ~ ~+ •.. 1-.~I- .... ~_~ ....... ~ .... .... 
• ," YO ... ....., ..... ';'-'----" .... " .••• , AC> .......... ,"lA.LLUJ J:-''-'·~C>ILJ.L'" L" J',. __ qy. ....... YLH,:. ;) U\...-1:>nLlVII V1 WIIIL~ p1..:;1':I:OII ..... 1:O 

and depiction of the actions of whiLes in illhUlnan, abjecl Lenns as subversive. 
Subversive tones call also be heard in Daniel Watson's sarcasm and in K~nny's 
naively ironic comparisolJ of the hloody, lifeless girls in their red, white, ami blue 
dresses with the American flag (Curtis, 1995, pp. 185-186). Yet the predominantly 
genial tone of The IVa/sons Gu tv Birminiham-1963 undercuts its subversion. The 
na1've narrator. incanahlc of 2:raF:nin2" raclill hntl'~rL hlc.k.-.: Ihc hilh'.r ("Jl(.Tp. 10 lH:(~. hllTTlnr , .L - U .L '-' -,- - .. '.- --~.-- - ~., -~.---~ ---- ------ --0- -- --- ---.. -----

as a weapon against oppressIon, and l1-}e narrative choice to depict the antagonist in 
abstract terms diffuses conflict. 'Nriting from an experienced black pei'spective~ 
Curtis cOiubats raCi:5Ul, buL uues so ~hrough (re)formulations of ideniificaiion rather 
than direct attack. Critical raccfhcorist Richard Delgado advocates such an 
"insinuative" approach (1989, p. 2415), and Junda McNair attributes the novel's 
successful reception to its "invit[ing] readers into tl,e lives of the Watsons and the 
manner in which their lives are affected by racism and allow[ing] them to come to 
their own conclusionf;" (lOng, p. 211)_ The empf!thy built as 'Nhite readers enter into 
Th"" "\Xl"T ... "' .... "', l~H""~ ~ .. -nn ;.,,,~r.- ..... :-h,...n ..... ~ i~n ..... /- ........ ; .... tl-. ....... ,..,.~ ..... P~ ~~f .... ~.:~. t .... .,~..-1.--,_~:~<"' 
~LJ'" "UL .. '\.JIJ.' II~'-'.-,. L.~ JHI lu."5'LI" .... '.,...L IC~"""~.V~.l.1I I,ll ...... IJU'II:'I;'I .P~Ho,:.lllIo:ll lU lIlH.I'L'IIUIIJ\:.' 

racism. A premise of critical race thenry is tbat "Iuembers 01 LItiS cOLlllLry' • .., durninuni 
racial group cannot easily grasp what it is Uke to be IlOJlwhi te. Few have what W. E. H. 
nu Bois described as 'double consciou.ne.,-,'" (Delgado ancl Stefancic, 200J.. p. 39). 
The IVatsuns Gu to Birmingham-1963 gives white readers a glimpse into some 
nonwhite lives and perspectiveo. These readers are po,itioned to identify with the 
Wutsoru; and oppose monstrous racism without eve-r being put in position of C1'"OS8-

iclpntifj,',::,tl,·,t. 1-.",.·,'(/"'1-'1, !h,'" hl,~,·1- .... rnl.HTnn-iC'tC' u,hro ........... th"", .... , "" ............... th" ...... ..-1 .. ., ..... ~ ... -r-
........................ u •• ..., ......... -~nvv •• U'V '-' .. _ ..... ". 1-' • ....,~ .... &V ••• "L" nuv 6'-'-'11 WI'L" ..... '.'!--'ULIlJ all .... IU.\'."'-~L 

characters who luok iTIOre like them, Therefore, the stretching of boundanes thaL 
occurs lhrough identifying wiih an unfamiliar perspective in the novd seems non
coercive and unlikely to provoke resistance or strong '~white guilt" even as it 

cstablisko the deadly nature of racism. 

I have long considered lvli1dreu Taylor's Roll of Thunder, flear JV1Y cry \1 ':110) an 
exempiar of chlidren~s fiction that cOlnbats racism. It dissects_ racism to reveal its 
complexity as a system deeply intertwined with economic, educution"l, and legal 
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institutions as well as societal mindsets and personal prejudice and shows readers of 
all races how to become agents of resistance while offering an emotional attraction 
that Dulls readers into the Lo£!an's world with its ~t1'rmp". C'_np"f'lo-l11p" -r:hHnldf'.r~ Thp -" ..... --- ------0' ---0-·0---0 -----------. --.-

pRychologica!ly ant.Jn!eist work of The Watsons Go to BirminghQJn-1963 (1995) is 
les~ overt; hut it is no less valuable if it can reformulate attitud6s and, in doing so, 
hope to create ile\l\' realities. Despite difkren(:es in ihese novels' anlSllC sIyles, 
tones, and approaches to iliuminating and combating racism, Roll of 1hunder, Hear 
My ()' and The H'atsons Go to Birmingham-1963 both have won large multiracial 
audiences for their rich, culturally authentic stories of bJack characters who are 
strong, attractive, and fully human. Both novels provide uncompromising African 
American perspectives, even on t.he controversial topic of raci~m; while offering 
room for white readers to find identif:iC8tion within the novel and thus gain fuller 
unden"tanding of race and racial iSStie·s. \Vhlle these books creak: identifk:atioIl8 [or 
hlack readers in very simiiar ways, through authentic presentations of African 
American voices, their approaches tll engaging and framing identifications for the 
implied white reader differ in ways lImt shed light on textual slral:egies fot 
presenting their (counter)stories, engaging readers, and combating racism in the 
Orocess. WIitim~ that tarE!ets African Arnericans hHS OT~.1t v~lIllf': for thrlt in~irl~r .. ............ . ... L'········ ... - ... - .... -- ... -- ...... --

group whose position wlt.l}jn the audience of black children's literav ... ue is and must 
remain {,;vntra1. Gelling African Americnn stoiics heard hy people of the majority 
race, however, also benefits black as \\leB as ihe non black readers. If, as Delgado 
argues, racial reform needs cooperation [rom the dominant group to be effective 
(J 989, p. 2438), within a racist society multiethnic literature can only achieve full 
societal benefits through stories that prescot the cultural distinctiveness o[ the 
paralld culture and provide some degrce of common ground that inviles 
identification from the majority race. Analyzing how multi ethnic literary texts like 
Roll of Thunder, .l-fear A1y Cry and The lVatsons Go to Birmingham .. ·1963 frame 
identifications for re.rLdeHi of different races is, therefore., -valuable: for those -who 
ieach children~s iiteraiure for at least three reasons. 

fiirst, heing aware of how texts position audiences and inlluence the identifica
tions readers create with characters and their responses to the literature can help 
teachers anticipate potential resistance and prepare strategies for presenting the 
literature effecti vel v _ De:-:pil"f': the: m(lnifold benefits authentic multi ethnic literature 
provide::; reauer,s of all races, an unfortunate l".::.aliLy rema.im;.; members of L..~e 

dominant culture arc often uncomfortahle with multiethnic literature wlat explores 
the (n,is.)uses uf power in a raciaiized socjety (Ching, 2005, p. i 30), and member~ of 
ail race:-:; may object to children's exposure to horrilic social and hist.orical realities. 
Individllal readers may, of COllfse, formulate a bewildering array of responses to and 
identifIcations with a lext as personal experiences influence readings (and 
misreadin~s). but in books: dealinQ WiLh riici .... m. mm:h of thf': rf'Ri~t~m~p. likf'1v to ..... ,' "-' --- -- -------, --- .. --- -- ---- ------------ ------." --
be generated relates to ract. JuJic E. \Volhmm-Bonilla lists three major reasons that 
h~r teacher education students ~jcct worki-l of children's literature as "loappropriate 
for children": (1) the text Inight "[ngmen or COlTUPr" CHHoren by inrroducing rhem 
to painful rcaiitics from which chiidwn should be protected; (2) the text "fails to 
represent dOlninant social values or l11yths"; and (3) the: li;Xt ;'identinc~ nu.:lsrn or 
sexism as a social problem" (1998, p. 289). Literature depicting racist violence and 
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contradicting the comfortable color blind ideology entrenched in the dominant 
culture is likely to generate concern in all three categories. Roll of'Thunder, Hear 
My Cry has. indeed. been a target for censorship, ranking 57th on the American 
Library AssQciation's (2009) °Top 100 Banned/Chailenge-d Books in 2000.-, 
2007.',13 Official challenges l like one made by an African American parent who 
protested the uSe of an offensive, though historically authentic, racial epithet 
(National Coalition Against Censorship, 20M), pose a much iess serious Threat to 
the novel's readership h",e, howeyer, than the (de)selection criteria of teachers like 
the one Wollman-flnnilla cites as commenting, "We shouldn't be pointing Out racial 
differences" (1998, p. 291). 

Quality l11ultiethnic literature should not be avoided because of the possibility of 
resisla."*1ce, but slrategic presentatiun of the literature might increas.e its positive 
reception. Delgado notes that civil rights strategies often "confmnt the obstacle of 
bim.:k:-;;' oiherness," which inc-reases Lne resistance of the dominant group; the 
idenLiiication estabhsiied by sturie, hulJs the promising possibiiity of lessening that 
otherness and "hold[ing] thaI instinctive resistance in abeyance" (1989, p. 2438). If 
resistance is anticipated, stories like The Watsvns Gv tv Birminghum-1963 that 
address racism indirectly, creating common ground and building on that before 
introducing G1c!llents that might stretch some reader·s [rUlTl the. dominant cu1ture, 
could be t)equem.:eu before book1j, like: Roll afThunder, I-Jear 1'rl,y Cry, that attack it 
more frontally. Or discus5ions of texts that address racism directly Blight first 
emphasize COmn1011 ground, such as the child~s perspeClive and the fmnily 
dynamics, beforc engaging in issues of racism. Conversely, for advanced 
discussions of race in American society, literature prescming direct, though 
complexly nuanced, presentations of race such as Rvll of Thunder, Ilear My Cry 
(1976) might provide a cJear haseline for racial issues such as how racism is 
embedded in societal institutions as \veH as community mindsets. Literature that 
presents radal is~ues leS8 frontallYl like 'lite Vr'afSOiiS Go to 8irmingham-1963, 
might then be used to blliid on that knowledge t.o show how racial awareness can be 
manifested in le% direct ways. hlr whiTe sllJdents growIng up m an era III which 
color hlind ideology is often espollsed as a benevolent ideal and the myth of a post
racial society is not infrequently believed, being ahle to see how race impacts the 
identity and live,s of members of parallel cultures is a necessary first step to being 
ahle to recognize the continuing presence of rad~m. 

A f'ecrmd henent of !':eeing ho"'vv Hterary text::: frame different radal audiences is 
that such awarene~s shows whe-re 111slructlonal scaffolding VIa contextual knowl
edge and theoreticai frameworks might be particuiariy vaiuabie in guiding more 
nuanced and sophisticated understandings of the literary lexts as well as tl1e 
perspectives they provide on race and racism. Building on historical information 
about tlle settings of the novels, teachers can employ critical race theory to increas" 
rcuuc.n;' recognition of how literary texts rt..:-·f1LTL the central role· ofracG in suciety and 
dlstjnctly i"',frican i~,,-merican pen;pectives. Knowledge of l\frican i~,-merican literary 
traditiolls can provide insight into the sophisticateu Ui>G of Jidacticism~often 

13 .1 ;nm umlware of any 1;h;jdlen~el-> il->ouyd <:IEaimt The. Watsons (Jo to Birmin.?,hnm-1963, though 
BullenliJle and Hill meillion 111t:: pr.):)sihilily of :school boards cen1iOJ;ng it (2000, p. 18). 

~ -
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dismissed as a simplistic literary fault in Eura-American cnttclsm-in Roll of 
'Ihwuier, Hear My Cry and the artistic and rhetorical functions of the asymmetric 
structure in The lVatsons Go to Birmingham ... 1963.14 African American r~aders are 
likely to ref;pond most ~trong!y to black children's literature, but readers of all races 
can gain a richer, more nuanced ~md layered reading of a novcllikc 'fhe Hlat.w-:m.} Go 
to Birrningharn-1963 if they understand how the hUIIlor wurk~ buill univcI1ially UIlU 

within a sophisticated African Alnerican tradition or comprehend the racial1y
charged implications of Byron's conk. 

Finally, awareness of the places left for readers of all races in multiethnic texts 
such as RottofThunder. Hear My Cry (1976) and The Watsons Go to Birmingham-
1963 reminds. te~chers that the literature is broadly eng~.ging. A!though my 8.nalysi~ 
has. focused on hol,v these t\VO p..istorical fiction nove!~ combat racism, in doing so it 
has revealed hoth the extensive literary art of tlie t.exts and their great appeal. Race 
and racism are cent.ral thematic issues in both texts and worth anaiysis. Enormous 
value accrues as these books gjve black children the aHirmation ur seeing their 
people depicted positively and authentically in the likrature read in school, give 
nom-hlack readers insight into African American perspectives, undermine racist 
mindsets, and encourage advocacy for civil rights. The full value of these novels is 
overlooked, ho\;vever, 'Nhen \~{e focus only on the racial aspect of the texts. These 
novel~;. are n·ulural choices for multiethnil; literature units and Black History month, 
but iotharing Lheln m dussromHs should noi be limited to. such venues~ they me tll~u 
su'ong options for iessons on charuct~rizution, narrative pc:rspective, hUll1or~ ami 
other literary elements. They are great family stories and terrific choices for pleasure 
reading. Indeeu, I choo,,, to (re)rcad these novels and teach them in my children's 
literature courses far less for their cultural benefits than for their literary artistry and 
emotional engagement They are exemplars not just of quality African American 
children's literature, but of pov..'crful literature. 

Acknowh;i1!;lJl,mts My sincere L'1anks go to the Soutbeastern Uklahoma S~ate Univen;ity"s Appli;;d and 
Organized Rese!:rch F~~nrl for the ~{}uthen~!.ern Fnclllty Res.earch Gnmt v,:hich :3upported e.".sentiul \vork on 
t.his H!1:U!U,SlTipc Thanks f\Jso to two ~nl)!!y:!!m.1.~ r"I::,.vlewe.r1- fur Ch.i/dT!'fl is !.hermure in E~bu_·{;lion and to 

Dr. Margal'et Cotter·Lynch whoso consrructive readings of earlier vel'sions of the manuscript greatly 
improved it. 
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Marie Robinson, Morgan State University 
"Playing II Safe: A Critical Comparison of the Film and Book Versions of philip Pullman's The 
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William Thompson, Grant MacEwan Universfty 
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Chair: Keith Dorwick, University of Louisi;ma at Lafayette 

Jean Stringam, Missouri State University 
1I~l!lchae! ~l!Orpurgds W-ar Horse: From a Child IS ! lands to the London Stage to the University 
Cbssroom" 

MariHsa Jimenez Garcia, University of Florida 
IIVJhy Can't I Be Anne Fr<:5nk?: Anne Frank Latina arId the Case of the Madrid Ivlu5icai" 

iviarah Gubar, Universlty of Pittsburgh 
"On Not Defining Chiidren's Literature: The Case of Chiidren!s Theater'; 

Ballroom II~ Session 8c~ Y,A Masculinities 

Chair: Andrea Mei-Ying Wu, National Tailung University 

Jani B<lrkcr, Southc~stern Oklahoma State University 
"Virtuous Transgressions: Holes and the Dilemmi1 of Moral Masculinity" 

Koty Stein, Longwood University 
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ABSTRACT: 

Virtuous Transgressions: Hole" and the Dilemma of Moral Masculinity 

Stanley Y clnats, protagonist ofI~uis Saclmr's Holes and iml1u(e ufCmnp Green Lake 
juvenile d.etention center, is at his most virblOUS '.'{hen lying to his mother ~.nd stealing a 
truck to lUakC a prison break. Ilole.:/ narrator hiforlns rcadcrs~ ;'If you take a bHd boy and 
make hiln dig a hole every day in the hot SUll1 it will turn hilll into a good Doy. Tnat was 
what some people ihougbt."---··an ironic statement that leases ut the vcxed concept, central 
to the novd, oihow to constmct a good bOy. In the opening pages, we leam that Stanley 
was, in fact, good-courteous, considerate, and innocent of the crime for which he was 
incarcerated. Hc is also a poor excuse for a boy. Passive, soft, powerless, he fail~ at 
virtua11y any promLnent standard of lnasGuli!1!ty. Wit.hin the text he is tra..fJ.sformed into a 
boy who embodies and p-crforrns rmlBc.ulinity ~ but in the ttal1sfonnation, he risks iosing 
th.c traits that made him "good." lIe must lean1 and adhere to £tn dhical L:UUU uf L:unuuct 
that preserves his cl:lring nature yet dissociates itself frOln conventionaj Inorality, 
associated with good girls and unmanly boys, to become an admirable "bad boy." 0Illy 
then can he be both good and good at being a boy. 

Using scholarship in gender theory and the construction ofmasGulinity, lTIorality UIld 

ethics, and historical and contemporary children's literature as well as popular 
contelnporary accounts of the "boy crisis/' my paper exmnilleS Holes as a continuation of 
a long tradition in "hoy booksB that dt£ll1e ideal m~culinity in opposition to the feminine 
and, noi coinciaentaiiy, in ierms of transgression, while simultaneously trying to socialize 
boy readers into caring and responsible citizens. In this tradition, lawless deeds-when 
performed for altruistic motives--<lo not compromise the "bad boy" character's status as 
a good hoy, but create it. With the concept of the ideal boy at its heart, Holes illuminates 
nwny {Jf n1f;~ vex.ed :lnd often contradic:tury durninant cultural messages regarding 
Inm-;culinity and shov:s the continued tension bctvv\~~n conceptions of fiiascu1inlty and 
lilorality. 
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ABSTRACT: 

Naive Narrators and Innocent and Experienced Perspectives on Race 
In Three Historical Novels by Christopher Paul Curtis 

The ten-yoar~old boys who narrate Chrbtophc-r Paul CUTtis's hIstorical 110vds The rVatsotis Go to 
Birmingham-1963, Bud, .l"-lot Buddy, and Elijah of Buxton arc characit;;riz;t;d by their candid, 
humorous, naive perspectives of the world. Their naivety, which is l11ixed with resiliency and 
survivai sidils, allows them to gaze on the WOl'id from a perspective ofilUluc~nce. In doing so, 
they invert society's dominant racial paradigm by making Black the UlUloticed norm while 
rendering Whites as marginal Of invisibly abject. Evon in novels in which racist violence is 
central to the conflict, white characters are seldom seen or heard, seldom talked about and even 
lTIOre rarely given a volcc. Ln The Souls of Black Folks, 'H.E.B. Du Bois describes .J.Al.lnCric011 
~Qclety as a ,\vorld v,rhich "yields [the Black person] no true sc1f~consciousllCSS, but only lets hiln 
sec hinlsc1ftrlioligh the revelation of the other world;~ but this double~consciousncss is eniirely 
lujssing iT()lll C'nristopher Paul Curtis's narrators. 

Even with his naIve narrators, Curtis also interjects an experienced perspective on race in his 
novels, an awareness that race always matters in our culture and insight into the functioning of 
racism. This experienced perspective comes first through the gaps between the na..rrutors' (lack 
of) awareness and the racial sigP..ificance of the events they witness 3..i'1d th.6 adult co:m.i'116nts they 
report, then later from ti.e education on racislrl the narrators acquire during the novels. Even 
when they beCOl1le exp~rienced in race matters, however, Curtis's narrators retain singic~ 
consciOllsness. Skiiied iiars (in the tradition of African American storytellers), they maintain 
integrity of voice and a thoroughly Black-centered per~pective--they just "know the score" and 
arc bell",r prepared for life as Black men. 
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Session 10-D 

1:30 - 2:45 

I 

Session 10-E I 

Session 10-f I 

1:30-2:~ I 

* v 

-r /" /"r. _ • i.. 
'I ales or Ymf)er!alJJ1Y1 Room: 326 . , 

zvf ..... n-.f" d; • .. _ •••• _ 

MlJjtln ~_~ J;;wn '''fnlt'et1:lI}j -. Lt1AIK. 

A. Robin Hoffman, University of Pittsburgh 
"Holidoy House, Childhood and the End(s) ofTime" 
(2009 ChLA Graduate Student Essay Awai'd I,AJinner, Ph.D. Level) 

AlexandraValint, University of Pittsburgh 
.II~llisch!ef and Empire: Raising British Imperialists In 
Catherine Sinclair's HoNday House!! 

Thomas P. Fair, Adams State College 
"Dornestk Imperia\isiTl and the Robinsonades: Chaiienging the 
Coioniai Paradigm" 

Room: 330 

jennifer Geer, University of Louisiana at Lafayette 
"Imagining a Home for Women Writers In Jean Ingelow's 
Mopsa the Fairy" 

Martha P. Hixon, Middle Tennessee State University 
"Power in the Land: Three Paradigms of Magical Geography· 

Arieiie Heyman, Purchase Coiiege, State University of New York 
"The Forbidden Fruit Complex: Otherworldly Creatures are 

People Too" 

/: -~. 
( Koom: ;:lUq ./ I 
'?:Jr ---Nanry fJ 7ofsrm, 1v{f(rJhe,: {Jofieye ~ tHA! R 

Christine Doyle, Centrai Connecticut State University 
"Using History: Three Ways of Looking at 
The Watsons Go to Birmingham -1963" 

Jani L. Barker, Southeastern Oklahoma State University 
"Perspectives on Race in Three Historical Novels by Christopher 

Paul ClJrtisll 

Chandra Howard, University of California, Riverside 
/.IDepictions. of Race and Ethniclty in Tony Ear!eyl s1i.'l1 the Bay and 
The- Blue Star" 

••• 
? 
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Childrenjs Literature Association 

Professor Jani Barker 
English, Hum3nities,Rlld Langauge Department 
Southeastern Oklahoma State Univ~ity 
1405 Nc 4th Avenue 
Durant, OK .74701 

DearJ>rofessor Barker, 

Februmy 26, 2008 

. O~ behalf of tho Cb.ildreil'~ Lit¢ratur~_ A.ssqciation 200S cor-..reren~e collu~lit~e, l. ani pleased to 
~_i1form you.-"that "Functiomi! Shifts' in Cbristopher ~ul Curtis's The JVatsoris Go iC? Bii'mingham--1963~' 
has be.en -~~cepted for- presentation at thcJ5t ... · aJinu.alln~mational-Confetence of the Chiidrim;s LIterature 
A ';'f"' tnh 'h lA' '01 .• .....;. l\.T 1 yl" • T'" '''''''~ ....................... " . ~. • •• '- d' 
~ .. SSQClll •. lOn, ..... ,. ve Ue.L ...... tn LI.oomiJ"1l$Lor .... p~ormiil;·.udltc.-,i~·" .. une l.t.-llf.~ ~UUlj. tiDClOSCCl you Wlll-tm a 

prcrenter- infcnn:ation sheet. PwtUill. of this s~eet confmns. your intentiop. to attend the ccnfe~nce and 
present-your. paper ih p~r5qn, The d~dUJle lU .return tbe presenter inf6p'mation slieet is l\farth 21~. If 
,"ve do. not: receive your iufQnmltioii shOOt. by March 21, we wtii aSsUIiie. that' you_ have' withdrawn your 

'. submission, 

Th" conference proI1li~s to ilea rich and exciting one, ,,,ith a variety of speakers and panelists 
interrogatitig consiritctions oi "normal" and manyotJ",r aspects of children's and adolescent literature. 
Pie'!OOnotei:hat panels Will start on Thursday morning at 8:00 a.in., and the conference will conClude with 
a b,ulquet 6nS&turday evening. There,will be no Sunday panels. The complete conference progtiun, 
including the time and day of your panel, willl:ie posted on the internet at .Juring April. 

Unless you have specifically indicated otherwise 011 YOllTpresenter's infonnaoon sheet by March 
21, wewiH assumethlityouwill bealtefidingtheentifl;clinferencc, starting on Thursday morning. The' 
schedule will be solidified over the next month, as we are Ilotified of specific AIV requirements or 
restrictions on the day and time'that Presenters canat!end. An email will be Sent out to the chLA2018 

. listse~' whon 'the coJrfe~nce' pro~n is poSted. If-you have: .any qu~tion~ please contact Kathy 
KiesslinK~t the Children's-Literatute Associ~tion. m April (269 965 .. 818~; i.qfo@ChildHtassn;org). 

An pro,Senters must be ntembe","s 'or the Chil~ren'!-: Literatt!fe i~~ss.ociation ·a..'1d be registered for the 
conforence~ A cOQ-ferenc.c registrdtion form is iIlc!uded here.for your co.nvcnicnce, and -online registration 
will be availab1E! after March 15 at http:!,fwv0v.cng!ish.ilstu.~JUlCl'.J..A2008/. 1~ ~e you need to either-

.-: rejoin' for 2008 or join ChLA for t.he firSt tifne; a me..'llbership rvneVY-:al forr.o Of applicatiun' i1;i t:~ciosed. 
Sl)cakers ru!!~t register for hoth t,.e confcre:n-ce_~nd ChLA iU(:iUOOr8hip by May.15 in order to be 
included ill.the.program. 

'Ve have fCSCt"Vcd rOyms for Tho Chateau 'Holei and COnferel~ce Center, in B]oomington,·II.Jl~ojs, 
for the:·riights of\Vedi1esdily, June 11 ioSunuay, June j5~ Information about how to make reservations 
appears in the enclosed hrochure, aithough reservations must be made by MaY'9 for .coilfcrenc.e 'rates -at 
the hotel to apply .. I iook fOIW~ to s~ing you-in June. 

Sincerciy, 

&4'h;:~~) 
c- ~:::_/"'<':. \.---:; 
Profe'sor Roberta Seelinger Trites 
ChLA03 Conference Organizer 

P.O. Box i 38' Battie Creek. i\U 49016-<:)l3g USA' (269) 965-8180' fax (269) 965-3568 • www.chUdlitassn.otg 
Devoted io promoting scholarship and c:ritidsrll in children IS literature 
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Session 11 C (continned) 

Jani Barker, Southeastern Oklahmna S~ate University 
"Furmtiona! Shiftg in Christopher Paul Curtis\'i 'the ~Vatsons Go io Birrningham-196.r~ 

Theresa Rooney, Clemson University 
'~Sto~.,~nvitch and the Failings of the Postcolonial YA Novel" 

Session llD: Playthings 
Bonaparte Ballroom II (Technology will he available in Ihi~ room.) 

Chair: Greta Little, University of South Carolina at Columbi~ 

Gina Boldman, Eastern Michigan University 
"Toys ~nd Tokenism: White.washing IV!ulticulturnl Toys" 

Elizabeth Iv!arshall, Simon Fraser University 
"Rc~cnvisionil1g GirlhoDd: Young 'Non-len, Femininity, and American GirP 

~v{egau A. l'~o.rcia) ~tate University of New York CoUege at 13rockport 
"Big Game Hunting: Nineteenth Century Board Games Nornmlize Imperial Conquest 
and Commerce" 

Session llE: Reading Scott Westerfeld 
Bonaparte Ballroom TIl 

Chair: Tcya Rosenberg~ Texas State Universily-San Marcus 

Billie larvis-Freeman, HEnois State University 
"The Once and Futtlre Savage: .l\.dolcsccnce as Society's SUViUf in lIm Novels of Scott 
\Vesterfc1d'~ 

Joseph CaIrlpbe-il~ liiinois State University 
'The Wiid StiH lias Teeth: The Uncrilical Ecocriticisln of Scott Westerfeld" 

Mary Kielbasa, Assumption College 
"A Pretty Ugly Is Extra Special: Glossing the Hoverscape of Westerfeld's "Uglies" 
Quartet witl! Luthian Flair to Illuminate the Normal" 

27 
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ABSTRACT: 

Functional Shins in Christopher Puul Cmiis's The Watsnn' Go to Rirmingham--1963 

One ofthe mo~t noticeable aspects ofCluistopher Paul Cwtis's The Watsnnl' Go to 
Birmingham-1963 is the extreme shift in tone and mood midway t..l-]rough t.l:le novel. The Hrst 
part of the llovd i~ filled \vith frequent-if sOlne-tilnes painful -laughter wid with earthy detail as 
it recounts daily life for an Afrlcful-Amcrican working class farnily in Flint, ivfichigan. In 
contrast, the climactic ending recounts the narrator's encounters with the dangers of nature and a 
racist society, journeying into magical realism and strong sentiment, with little humor. Far from 
being a flaw in the text, Curtis's unconventional shift in register is essential to the novel's 
integrity as art and cultural artifact. Not only is the episodic family slory al the beginning 
nccec.:RflrV to nrcnflrc r~flr1e-rR for fin 1nkn~[':_ nr.l:':onfil r{':!':.n()n..;:~ tn thf'. thrf'.91tf".nM tnw~(h{ in --- - - -- ---,; - - .-- - - r -.- - - - _. _. --- - - - -._- ---- ---- -, ~ --- ----- - --r- _._-- .~ n __ -~ --~-~~-~ ~~-O-~.l ~~. 

Birnlingham} tuaking what n1ight otherwise see1n lTI~l'e historical abstraction fccl real to readers, 
but fannal clements such as forcshadoT~vii1g, inirrored scenes~ and the participant narrative voice 
pruvide t:ilruciural coherence to the text, The novel's incorporation of a spectrum of tones and 
generic conventions is improvisationui, Eke jazz and other Afdcan-Americfil uri forms, but 
ncver incoherent. 

The shifts also reflect the social realities of the Black male in Amcrkan society, Structuralist 
concepts of binary oppositions and linear narrative quests arc Hp.kcd to a patriarchal order from 
\vhich Black males arc marginalized, but The rVatsons Go to Binningham--1963 shows llfrican
Atnerican boys lealuing survival and eveIllnastery in their world, with all its disparate aspects. 
Humor is centrai to this quest for controi in (ifnot over) one's worid, Mr. Watson, himscifa 
master of humorous showmanship, explains that the trip to Birmingham is needed to teach 
adolescent son Byron that life for Black men 'Non't be full of jokes-a prophecy which is almost 
immediately fulfilled as nan'ator Kenny's narrative drops its characteristic humor when the boy 
i~ ipitiateu intu inclJmpreherlsible dangers, Dexter Gordon and !'vlel \Vatkins both note t~e 
inlportance of African-AnH::rican hWl10r as a survival tool wid lneans of venting fulgcr and 
fl'ustration over race-bascd oppression, but i(cnny, whose experience with wnnites seelns iill1ited 
to tdevision viewing and taies, is incapable of comprehending racial hatred or grappling with it 
through sardonic humor. Yet traces of reneNled hrunor mark retuming resiliency as he regains 
control of his mind and emotions fild accepts that while life is unfair, he can "keep on 
stepping. '" 

\Vorks Cited 

CnrtisJ Chlistoph~r Paul. The Watsomj Go to h'irmingham-] 963. New York: Bantam Doubleday, 1995. 

GonIon, Dexter B. ~'IIumor in Aflican i'unerican Discourse: Speaking of Oppres~ion.;;' Journal of Black 
Studies 29.2 (998): 254-276, 

Watkins, Mel. One the Real Side: Laughing, Lying, and SignifYing-The Underground Tradition of 
Aft'iean-American Humor that Transformed American Culture, ji-om Slaver}' 10 Richard Pryor, New 
York: Simon & St.;hu:;l~r, 1994. 
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ABSTRACT: 

Civilizing the Girl's Wild(er)ness: 
Tile Colonizing Work of Nineteenlh-Centllry Domestic Fiction 

\~lhi1e i~ .. nglo=_i~ .. merlcan boys of the nineteenth ccntuiY wen~ being socialized to adventure 
forth, tuke control of their world, and build ernpires in thij ll1arketplace, frontiers, and 
abroad, their sisters stayed home and icarned~--painfllny-to take centroi ofthemsdves. 
Girls' fiction of the time modeled and promoted this domestication. In a real sense, girl 
protagonists (and the readers who identified with (hem) were colonized by cullural forces 
that mapped their hearts and minds, stripped them-or led them to exordse lhemsdves
of all wild and willful aspects that were outside the nODUS for socially acceptable 
\VOlllal11i.11CSS, and rebuilt theln-or caused h1:tcm to rebuild thCll1sclvcs--with the 
behavior, language~ and identity of the adult ideal offenlilliuily. 

Just as colonization differs from oveli conquest by its allegedly peaceful, non-violent 
governance and its stated objective ofbcncfiting the colonized with the promise of 
making them more civilized, the domestication of girl protagonists snch as Ethel in The 
Daisy Chain, Jo in Little Wmnen, Katy hl f.flhat Katy Did, is presented as the result of 
hp:np:\ll\lp:nt ~n.1 "o::.hl1-nl fr.,.".PQ lpo;'Itl-ino tn "'.., ll1ti,..,....,.,.t""lu .r1""Cl~ .... "hl"" Ut-."'~~rr"h .... a~ ..... -h~l\ 
~ -'~~ ... ~~~-~~~ '-" .... ~ ~ ...... ~ ............... ..., .. "" .... L> .......... H ... LUb ~v ..... u ' .. u ... ~ .. .I. ........ "" ... J "UV .. >.1-'-~V.L"" \~.I..lVU5l.L PI..U.U.LW1J 

rnaturation. This naturalness is decvptive. The enlotional discipline that effects the 
trans[unnation 6fwillful girls into ladylike little women is po¥/erful and extremely 
pervasive, though almost imperceptible as it accomplishes its work without overt show of 
external force. In addition to the loving teaching of feminine exemplars, texts employ an 
arsenal of painful narrative weapons/tools to aid the girls in conquering themselves, 
including injury or illness of the target girl and danger or even death to those \~rhom she 
loves. The girls· are all re-fonned into tl)e domestic pattern and declare themse1"vef.; 
bappkr and better for having their Hwild natures" tailled; thus the work of colonization is 
ui.;hieved. 
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/A,nniVCiSaiics, 
i iisjori~s, • ana 
"" ...... 1 ....... ...... : ~I~ .... __ _ 
\.,UIUflIOIl511IS 

Childien's Uf~iuture Associaiion 
34th Annual [ntemafional Conierence 

Christopher ~Jev{port University 
Newport News, Virginia 

june i4- i6, 200i 
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Friday. June 15 
Session 9 

n.nn ").,r _.
.G.uu""" I '" ...,.111. 

r ~D' r'~'~_'"; __ H-.~ r .. "" .. =----... . lw :7 ,; '-'"U1U •• UUH6 LU,", ............. U'll '-......... 

/ 

0(1 Room: Washingion 
f - Chair: Chris McGee, Longwood University 

Alisa Clapp-ltnyre, Indiana University Ea~t 
"Ninc.kcnth-Centurv Children's Hvmnodv: 
~ .--. -- ---._. ~ ---- - .. ,,~ 

Defining Childhood amongst Chords and Verses" 
R. Nichole Rougeau-Vanderford~ University of Texas of the Permhm Basin 

"r"~_1 __ !_! __ nh!1...lt.~~.-l. T ......... :n ,1"rrn.11 t]-nrl th"" l\.l':lthTP. r'hl1.rl Ph(l'{\01'!=Inhir S.l1h~f'o~t" 
L.UIUlllLlllb ",--" JlIUIlUVU. J....A..oY'(I.'lo ,-"U .L ..... .L.L U.L1~~ \ ........ j ~L .... ~Y'-' ......... u ...... L u~ .. Vb-'- ... .t' .. A ..... ~-~J-~.-

? Jani L. Darker, Souiheastcm Oklahoina State UniVeHiirj 
"Civilizing the Girl's Wiid( er)ness: The Colonizing Work of Nindeenth-Century Domestic 
Fiction" y 

~-----~------~------------------~--
9E: Editors of Academic JournaL.,: A Roundtable 
RoOlu: l\il'onroe 
Chair: Richard Fiynn, Children's Literature Associatioii Quailerly 

Richard Flynn, Editor, Children's literature Associutiun Quarterly 

Mavis Reimer, Assoda,te Editor, Canadian Children's Literature 

tvHchelle Abate, Assistant Editor, Children's Literature 

3:30-4:30 p.m. 
'"""'-. ___ ~ • ... ___ 1-._ .. _ .... :-. 1." __ ': __ 
\:7enerur rVIt:r r rlJt::I:'1 IItJ IVIt:;:t:;:IIII~ 

in Ferguson Music anti Theatre Ha!! 

A.AiI: L .. nn _ .......... 
.... '+-.,-u.uu 1-1.111. 

Francelia But!er lecture: Bever!y Lyon Clark 
"Pocahontas and Oiher Captives" 

=- ~_"_11"" __ rt..l1I .~i,.... .r"'Inri Thon+r'o I-Irdl 
III '-~I~U~V •• IYIU""lv ..... IIY ••• ,;;;0;"-'4111"" ~ ~"""II 

23 
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Section Four 

SERViCE PROCEEDINGS 

Service to Department 
SCI"vice to U niversitj7 
Servi(~e to Community 
Service to Profession 

I 

I 
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FACULTY DEVELOPMENT AGREEMENT 

After examination of the "Faculty Development and Evaluation System,Pi ! agree that! 
will focus faculty development for the academic year 2008-2009 "ocording to the 
following items: 

~% Proportion of professional emphasis to tea.ching 
20 __ % Proportion to scholarship 
10 % Proportion to service 

I will give attention to the following criteria as ones that! want 10 emphasize and will 
document work as Indicated: 

TEA.CH!NG: 
o 1.2 Re"~6e course matarials (assignments, handouts, lecture notes, etc.) to fit with another new 

textbook for ENG 3903 Technical and f'iOfGssional 'vVriUng. 
o 1.2 Deve!op/expand a unit focusIng on mult.i~ethnrc literature for ENG 4893: rework other units. 
o 1.2 Rea!!gn teach':ng materIals for online sections oj ENG 4893 to emphasize more cieariy. the 

course structure of units and lessons 'vvith specinc objectives for each. 

c!"""Ur'l1 J\1:JC'Ulr'1. 
UVI IVL..r\PLvl IIr. 

o 2.5, 2.2 Rework my June 2008 conference paper for submission to a peer-roviewed journal. 
o 2.3 Submit a proposal for the 2009 Chiidren's Literature Association conference. 
o 2.1 Participate in a faculty wilting group to encourage continued schoiarshlp and review each others' 

work.. 

C"'~M-\l5ror- • 
... ::H:.~ v IvC~ 
o 3.2 Serve on the Library Committee. 
o 3.7 Serve as ihe Higher Education representaUVe for three Resident Teacher committees for middle 

school language arts teachers 

(Please indicate criteria by the numbers used in the "Faculty Development and 
Evaiuaiion System," and provide explanatory notes as needed. The above statement is 
an agreement for areas of emphasis and is not to be taken as an implicit evaluation of 
criteria not iisted. it shouid be reviewed at mld-yoar and updated, 'If necessary.) 

9/1?I?008 
Date 
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FACULTY DEVELOPMENT AGREEMENT 

After examination of the "Faculty Development and Evaluation System," ! agree that t will focus faculty development for the academic year 2007-2008 according to the following items: 

JlL...% Proportion of professional emphasis to teaching .-lL% Proportion to scholarship 
10 % Proportion to service 

I will give attention to the following criteria as ones that! VI/ant to emphasize and vvill document work as Indicated: 

TEACHING: 
o 1.2 Revise CQurse materials (assignments I handouts, lecture notes, etc.) to fit with a new textbook for ENG 3903 Technic~r and Professional VVriting. Accomplished. 
o 1.2 Develop new assignments requiring scho!ar1y readlngi'vvrltlng suitable for Engiish majors taking ENG 4893 Children's Literature and Storyte!!Jng. Accomp/istled, then changed ble many english majors are taking ENG 4893 before they have finished ENG 2413. 
o 1.3 Prepare audio components to enhance at least two units of the online ver~ion of ENG 4893. Accomplished. 

SCHOLARSHIP: 
o 2.5! 2.2 Com prete research for and wrIte an article to submit to a peei-review-eu joumal. Completed, though the art/cia hDs not yet baen accepted. 
o 2.1 Partfcfpate in a faculty writing group to encourage continued scholaiship and review each others' work. Accomplished and ongoing. 
o Addilional: (2.3) presented a paper at a national children's !itera~ure association canfeience, 

SERVICE: 
Q 3.3f3.4 A.ssist \,A/ith assessment of the English Education program re, NCATEiHlgher Learning Commission standards. I volunteered my services several times, but Dr. Alien feit she wouid more effectively complete the assignment alono. 
o 3.2 Serve on the Professional Education ConcepbJal Framavv'oik committee; assist in writing the Concoptual Framowork section of the NeATE report. No Gomm!tteG meetings called. o 3.3 Serve on two teams (Program Centrality and Students arid Graduates as Quality r..,1easuies) for the department's Five-Year Program Review. Accomplished. 
o 3.7 Serve as the Higher Education ropresentative for three Res!dent Teacher comm!~tees. Accomplished .. 

(Please indicate criteria by the numbers used in the "Faculty Deve!opment and Evaluation System," and provido explanatory notes as needed. The above statement is an agreement for areas of emphasis and is not to be taken as an implicit eva!uatlon of criteria not listed. It should be reviewed at mid-year and updated, if necessary.) 

n/>tlI"lJ~f"\l"\n 
::Jf ILILUVO 
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SOUTHEASTI:RN OKLAlEIOl\l[A STATJ8: lThlVERSITY 
:F.ACUI_TYDEVELOPM]~NTAND EVALUATION SUMl'IlARY 

Nemlo _;I,a~L!..........l1~I>.l::L _______ , D.:psrtme:nt . ..ful&1i:ili.--1l1lIl@li lJJ~,_lc . .l.artZ1"'~1 

A.ppeno....,. "';1 

Date . _________ _ 

Rank Assis.!;;!!!!.J:.rof. Te:nure _No_, Date of AppomlUIIent _.....Jl.LlDOIl..2.._, Evaluation Period __ ~J:iOi'-20(lli.. ____ _ 

Last Promotion Date __ ..lJ.I.J:. ___ , Y1's. of Service at SOSU through CurrentYeaT __ 2 ___ from .J1/l./Q2. throughJ~./(~ __ 

High,est Degree: Held _ Ph~_ Yrs. of C()lleg~' Experie:nce Prlor to SOSU _2 __ _ Other &elevant Experienc:e .i.....!.!:2.. yrs ''-_ 

* Un:~leresE9nsibilitiies other than t(mc:hl~: ===================================== PBRFORMANCE EVALUATION 

~~::;::.e Classroom Tead1i.!Ui; ~ Critical ~~eedS Imp~o'vem'mlq ProJici'eDt ~ COInDlelld:able ~)Dlts1tandJin!~. 
Comments: 

/ 

---------------, 
:2. Sc:holarsbin 
------::.!:...---------, 
COnTInents: 

---------------l-------r--------l'---- ~- L " 3. Service, to IIlstitution, Pro:fi~sioll -- ------- ------
lmdPuhlie 
i:ormnenu;:-----------' ------1 

--------_. 
,~, P,,,,£onnance ClfNo.l 

:~d~lli:~rti·~Dlml~s/fu~~~m~~1-------r--------
Cornrnen-C:.: I I 

fs~;~~ ~ "=== * Only activities whkh result in redllcl:xi tcacl:ring load quality £Dr ''unique. re.sponsibilities" and Category 4. 
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App:ndr..t Gl 

Faculty Member's Name: ____________________ _ 

------~-~----~--------------------------------------~-
Justification for overall evaluation if other than profieient: 

Specilfic: are~; needing attention: 

Plans for ill'ljlfe'i'eftlel\t:"- 01<_" ... t "f .~<, v.:i:-
'D'\. -. '" IL 1--_~~~~~_S·~'~'~,C,~hL~)~~~\~~~~~r~~~f~'v~O~·~ _________________ _ 

" ljJ,~c!!..1k-J~ ~~='='-_____ .mel --4~~-:1~. ~'VIJ~--:=== ____ 011 __ -.l oJ2i.J.J:Js==-____ _ ~
iS .:valuation was cUscussed by<-

L epaJr(rnent ChaIr's SIgnature Faculty Member S SIgnature Date 

Faculty Me:rnber's comments: 

De~~n~s c.onunents: 

/~ _.?~12~~~ 
"'7.~""~oe:.G~ ..:::::::::..4~~~~~",",-

£-Signilture ,or~ ~1loor / . 

" 

__ tlL.~?/-i1 p/ 
Date/ T '-"----
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August 13, 2008 

J ,met Barker 
English, Hlullallities and Languages 
Box 4003 
Southeastern Oklahoma State University 
Durant, OK 7470i 

Deaf Dr. Barker, 

The Faculty Senule has apPolnted you to serve a.~ a rnember of Library Committee- be-ginning this 
August 0[2008 and ending August 2011. University conlnlittees have an inlportant role in the 
shared governance of the University and your commitment in canying out the responsibilities of 
tlris comrnil(ee is appreciated. If you are unable to accept this assignment, please immediately 
inform me at ddixon(c/)'se.edu or 745 -2024. Otherwise the comll1ittee chah- v • .rill be contacting you 
to schedule the Hrst meeting in the fall. 

n 
t I 
/Ai J A£-' , v7'-'J"u 1---_ . 

.' 
Diane M. Dixon, Ph.D. 
Chait' of Ule Faculty Ren(:l-Le Commht.ee on Committee::. 

OFFiCE OF THE FACULTY SENATE 

SOUTHEASTERN OKLAHOMA STATE TTNTVl<'.U 10;: lTV '-" ...L, ___ , .&..J ___ ........... ______ ___ 

1405 N. FOURTH AV1i:., r],-,.1B 4040 • DURANT, OK i4iOl-ij609 • 580-745-2000 • WWW.SE.EDU 
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THF. -----
Ut~IVERSITY OF OKLAHOMA 

T T .~. _.. " f"'\.T Tr"J""~ T' A. "'-'Y Y ulllverslIY U U .1 KnALt1 
College of C:ontinuing Education 

CERTIFIES THLA1 T 

JAt~1 BARKER 
HAS PARTICIPATED IN AND L:uMl'LbTbU 

2006 OACTE/OCTP FALL CONFEREN.CE 

I 

11/09/2006 - 11/10/2006 NORMAN. OK I ----~~~~~i---LU-~C-A-li--UN I 
Df-.TE 

~ 
/0 ( (.~ ) 

C)v~~~ 
/ / ~19E ~~~S~~ENT ~OR UNIVERSITY OUTReACH 
v L;ULLI::.GI::. UI- cuN I tNUING I::UUGATiON 

f;>~;;~';l3;!.?J ~~fi:i r---------J 
5180694701 

ri 

h'7 /1./£ 
Lt/P;,t,/.<'/-?t-~---
PRESIDENT 
THE UNIVERSITY OF OKLAHOMA 

DIRECTOR 
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March 8, 201 0 

Dr. Jani Barker 
Southca:;;tcrn Oklai1onla State University 
"" • ..-. ~ 'l-Hn rLVlD 't')uv 

Dear Jani, 

Your help with activihe·s related to Southeast.ern Honors Day on February 20, 2010 is 
greatly appreciated. \Vhether you graded leiters of candidacy, conducted interviews, 
graded essays, greeted students and parents a~ they registered, directed traffic, appeared 
on the program, loaned us your offices, made genera] program arrangements, or helped 
wlth Aiterna!e Honors Day--aJJ tli",e aclivities were an essential part of making the 2010 
Honurs Day events a reWUllding sliccess. The effort and sincerity that you showed to 
students and parell(:-; ali ke ilIustrates our COlnlnitment to provide a superior undergraduate 
cxpedence [or talented students seeking educational excellence and enricll1nent here a.t 
Southeastern. 

A variety ofEonors Program scholarships has now becn extended to 53 students, and I 
hope that we are abie to attract each one ofthern to Southeastern for the Academic Year 
2010-2011. 

Honors Day is stiU a work in progrc.s·s. I would like to take this opportunity to Lha..'"1k you 
fnr :;111 \fOI11' ~11ITnpC't-~rrn .... fn.r·.j~11Il"'H·(·nl""1''''''''+ ",...., F ........ " ..... ....:1 T ~ .. "U,~j.~ ~ ...... ~.~" ~~~~.j.~~-~ tt...~4- _._ .. 
~'J' .••.•• .J ~ ... "~'/::b~"~~""U .L ... .L .L.L.L~l"'L"""""·'" .l. .... ·.u .. ~v ... , ...... , ..... .I. ..... l ... .1l1VJv ..... Llll~" ~UOb'-'~I.IVl1b lid\. )UU 

, ... .., rH r "h ... ,,'" j ................ ,., IT,.., IT ~.~ ~_~ r~~ •• 0r.·j 1 P.Ty.p, •• , UL P.t .. ,p,--. . 
lllny JH~V"" ~v .I.11al ......... J..J..V.1lV.1" va.y ~V.11 ........ ....~ ...... 

Dr. Lisa L. Coleman 
Southeastern Honors Program Director 

SOUTHEASTERN OKLAHOM A. STATE UNIVERSITY 
-· • .:1n~N ROIID"l"t-IAvlo' pUR .'..,i:;.r:,'. i"\.rn ........ ,('\1£'7"''71\1 n.~:I"1o" _ L--on.,.,·"~·"""'''''' ....;, ,.. ....... _ ..... _ ........ 
_.~_ •• ~_~~ ••••• .L ... '-'., ................... , ... " - .' ... ,l'V-l.nl, ... "' .. '-i .... /V~-UUU~· .~('t\.l'-/'-I:;'-~!IJ· .rAX~U-fq:":l-fq,~· WWW.SE.EDU 
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Southeastern Oldaliolliu State University 
Professional Dcveiopment Plan 

2008-2009 

Name: ____ R'="~"r"k"er" .. ____ _'J"!l"!',,.e,,t'__ ___ _=:_:_--.Dt;'Parttllent; 
(Last) (first) . /' 

if 

EHI-! __________ _ 

End-of-Year Points: _91 __ (1-.J"A for Proposed PJan) 
***********+******+***-**********************************'***************~***~********~***** 

I A \ 
N.- 1/ 

,oved, Department Chair 
\ 

fJ 11 
U.lh1"~ I~ . l\.pproved, vcan 01 Appr~a"[e behoOf Approved, Director Teacher Education 

****************************************************~~**********************************+*** ~il¥t_i!\ld'fiS 
L Forms wiU be issued and comploted annually. 
2. Campus committee assignments may not bo counted on Professional Deve]opment Plans. 
3. Residency committees may not be counted toward the 10 hours of teaching in the public schools. 4. A miIlii1lUlll of is points shaH be earned annually and a minimum of75 points shall be earned in a 5-year period. 5. A minimum of two categories must be used to complete the 15 poinLs required. 
6. Poinlli :should be calculated aL i or il2 points per dock hour that you are involved in the activity. (example: Category 11 1.00 x iO hours = 10 points; Category V .50 x 10 hours = 5 points) 7. Categor; r requin;d yearly; must be done at a school sito. 
S. If acronyms are used th_e professional orgaHi1.ation must be .qpelied out on Page 3. * *'* *.*-** *.* ** * *_*_*--* * * *.*:t.:t"-*'..:f:.* * * *_**-*-**·*-**"-*-'i'4·>i<.Ji;Jjo-*_*-*·***_*-* ****"********-***-*.*-*-** ***-***-*** ****'** **.*-*-*"* 
~l.~~B.hUi'~.w~~ 

~----~----------------------~Ir\ ~ __ *~A~CTIV~~IT~Y~ ____ ~~~D~A~TE~~~I~PO~_~~_~. ~S~ 
I (Dates! times, and dcs-cription of ~s;\~)!ci~;ay 7 II 19 r 

L 

II. 

1'icld-based Activities 
Service in public school 
'it~g::-.I~~.se.!,ool year 
:r;~IIU!W.!1l'U~JYj 

Service In Educational 
or clinical setUng andlor 
Resident Committees, 

(Residency Committees = 6pts cach) 

I Public school sClvicc should be datesltirnes on n. I . I ~"-'iii I documented on Page 3.) 3) I ~"''''L I 
I I I 

(1.00) 

I Served all rc.idency cOL'l.tnil!ee. \24 I I for. Carolvn Ma.rte.n~ ((.,ili ","rude I' I language ~tt.s, Mftdiii): -Mh:di I I I Weeks (6 rh 
grade language. !!!ts, I I I Kingston)~ Havlev Jones (8th 

I grade re'-ding ~nd language orts, II II I Colbert); Torah McKinney 

(1.00) 

I (elementary speech pathology, II II I Atoka) f...::::::---,--- ---:0--:--:-- ·:--:--c:-:-::-------'f-'="""-------+-----II- -'1 III. Attendance at Professional Aelivities: I I Workshop (.50) I Attended the Children'. June 12-13 I g Institute (.50) I Liter.ture A~sociation 2008 II II Conference (.50) I internat;olUll conference. I I Seminnr (.50) II I I LocaLiState/l\Tational 
_-,("".50:;.L). 1 __ ._. ! I Meeting 
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lV. 

v. 

VI. 

VIl. 

VIII, 

Progi'iliii Participant in ProiessiOllai 
Acti'viti£~ (include prop Lime): 

Presentation, original paper 
Panel ~~'16mbef8hip 
\Vorkshop 
Bxpciimental Held program 
Consulmnt 
i~ ... ccrc:ditation leam i.nembe.t 
NCA TE accreditation team 

Published l\1aterhils (i"dude prep time)! 
Rcfciccd pllblication-
Textbook 
Resource g"..lidc 

Article 

Program of Study in RelcYimt 

(1.00) 
(LOO) 
(1.00) 
(1.00) 
(i .00) 
(1.00) 
(1.00) 

(.50) 
(.50) 
(,50) 
(.50) 
(.50) 

Subj-eet Area (use cln'1H3 hOUiS for caklilaiiotl)~ 
Audit co1!:ege courses 
Conege credir courses 
Continuing education courses 

-ACTIVITY 

Presented on original paper at the 
35'" annual International 
Conference of the Children'. 
Literature Association 

. --.-.-grg~nizathmB,{uBe-time dcdioa-ted--to-OiT.ce).·· -1-- --_. -.- ,,---
Officer (.50) 
Director 
E-di!cr 
Delegate 
CorrLTluttee member 
Sponsor 

Relevant Research and Crant 
Adivities: 

:Field based 
Sc1elltific-
AppJicd 
Hh:tQricuI 
Grant ¥-'fiting 
Grant mu..n::lp"mnp.llt _ --'O ___ T __ T 

(.50) 
(.50) 
(.50) 
(.50) 
(.sO) 

(.50) 
(.50) 
(.50) 
(.50) 
{.50) 
(.50) 

IX, Other: Negotiable 
f ~I\ 1 "r.\ 
\.JV~J ,VV) 

*If acron}"l.IJS arc used the ptofcssionai organization must be spelled out on Page 3 

DATI!: 

Juno 13. 2008 

I 
-I 

I 
1 

Page 2 
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I. Field-based Activities 

I ~pell ~ut tlle Profcssionai Organizations beret 
I JJO not use acronyms. .... _. -------." .. -.~-,------ , .....•.. _--_. __ .,. 

(Example; NCATE=National Conncil for 
Ac-creditation of Teacher Education) 

I DESCRIPTION OF ACTIViTIES 

I ~e_ac~~r~(s)~ tv~rs,_~~c!!eI ~avis 
I ... raaew: barly CluldllOOd 
I I'ubUc School; Northwest Heights Elementary, 
I DW'ant,OK I Description of Activit!es: 

f Read 'Witt! narly Childhood chHdrerl iii the book ccHtei', I Thursdays, 9:30-10:20. Mrs. Rachel Davis's class, NOJUIWesi I Heights Elementary_ Usually I wculd let childwn select hooks 
, and would read to them; occasionaHy~ r would listen as I individual students "rl3ad" re-pttii.ive pattem books they 'had 

colored and memQrized. 

Dates: 

September 18, 
October 2, 9, 30 
November 6, 13,20 
December 4, II 
January 15, 22, 29 
February 5, 12. 19, 26 
March 6, 26 
April 2, 16,23,30 
May7 

I 

I 

Fege 3 
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Name: Barker 
(Last) 

Southea.stern. Ok1aboiil~ State University 
Professionai Deveiopment l'lan 

2009-10 

__ --'J,.,'".1e.1e"t'-____ Departmcnt:_-"E"iI"'-I"'L"-_________ _ 
(First) 

End-of-Year Points: 118.5 (NA for Proposed Pian) 
*************************************************.********* •• ~***.*****.*********'.****.** 

(1_~1 '1~AVl __ 
~c;t Department Chair 

Approved, Director Teacher Education 

1. forms will be is~med and compieted annually. 
2. Campus cOli1i111Hec; Wii::igrunents may not be counteu on Professional Development Plan.~ i:"t ... 3. Residency conmlittees inuy not be counted toward the 10 hours oftcaching in the public schools. 1I1',£::'" '-4. A minimu..-n of 15 pDints shall be earned amul1iiyand a minimum of75 points shall be earned in a 5-year period. .... ~~/§ ~ 5. /L~ mi.."1in:mm oflwo categories mUSt be used to complete the 15 points required. AlA., ' V}:;"'J""': 6, Points ghQ\~~d be calculated at lot 112 poillts per doc-k hour that Xo~ are involved in th~ activity. ~ _ ''''r /) J ~ '-"·U (e;tample: Cutegorj n 1.00 x 10 hours == 10 points; Category Y .50 x: 10 hour& = 5 points) ~)"~rl.-.~~~kl /I)/q 7. Cutcgoiy I required yearly; must b? done at a :wnool site. -VI 01 A~ $ OiR __ g, If acronyms are used the professional organization must be speiied out on Page 3. . "t$- ,J.~ ************************:o!:**********************.;:***********~~******.*****:f:****~.~_**_~*~.~~** 

I 
II. 

I 
n. 

lIt 

Field-hased Activities 
Service in public school 
hours per school Veal' 

1'tti!1lw,'.r~ -

Service in Educatim!a! 
or clinical 8etting ~md!(;Ir 
Resident Committees; 

(Res ideucy Committees = 6pl'! each) 

(!.DO) 

(1.00) 

Attendance at Prufessicnal Activities; 
Workshop 
Institute 
Conference 
Seminar 
LocflVStatefNational 
Meeting 

(.50) 
t ~A\ 
~ • .JV} 
, CA\ 
\ ••. HI) 
• .l;/n 
\..JVj 

*ACTIVfI'¥ 

I See date8, iimes, and desc~jption 
I ~fpubliv ~(.;hooi service 011 page 
I J. 

I I ;eS~~~ilt.t~~~r ~ommittees for: 
I .?tOi~ r~~ t'::t~~a)." I J~SSlca t:)are tJdabeJ) 

Attended sessions and lectures at 
tilt: 3G lh Annuai Chiidren's 
Literature Association 
Conference, Charlotte, NC 

* If acronyms arc llsed the professional organization must be spcifed out on Pflge 3 

I I " 
I I I 
I I I Juno 11"13, 2009 I 8 

I I 
I I 
I I 
I I 
I I 
I I ,...J 

Pago 1 
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I 
, IV. 

, v. 

I , 

I 
, VI. 

I 

Program Participant in Professional 
Aclivitios (include prep time): 

Presentation, original paper· 
Panel Membership 
Workshop· 
Experimental field program 
COllsuJtant 
Accreditation team member 
NCA TE accreditation team 

. Published Materlnls (include prep time): 
Refereed publication 
Textbook 
Resource guido 
Teclmical bulletin 
Article 

Program of Study III Relevanl 

-ACTIVITY 

" Prese.nted "Perspectives on R~ce 
in Three Historical Novels by 

(1,00).' Chii~QpherPau! OJrtis" at the 
(1.00) I 3'6th j\nnual Children'B Literat'Jre 
(1,00) r fi...ql:l()~iation Conference, 
(J . 00) , Cbarl;'lte N(' 

(1.00) "'". 
(l.00) , 
(1.00) , 

I JiJ~e 12, 2009 

, I I 
I Revised R peer-reviewed al1role, I Additional 

.(.50) I "Rncia1 Jdentificatio!! a.""lU , research [lnd 
(.50) I Audience in Roll oft/mnder. !lear I er..tet1sivc 
(,50) I My Cry and Th~ Wl"ffsons G(.I to ,revision, fan 
(.50) I Binnimdl<lm-I963" ror 2009. Minor 
(.50) I public;tion (forthcoming) in I ~visiolls a.T!d I Children's LUerature in I ,=.opy editing, 

Education. pflge proofs, 
I sminf!' 201 0_ ,. v---' 

Subject Area (use class hours for calculation): 
Audit college courses (1.00) 
College credit courses (LOO) 
Continuing education cow~es .. (l.OO) 

I Vln. Relevant Research and Grant " 
Activities: 

Field based (.50) 
Scientilic (.50) 

Applied (.50) 
Historicnl (.50) 
Grant writing (.50) 
Gmnt management (.50) 

IX. Uthcr: Negotiable 

(.50"1.00) 

11'OiNTlJ 

i 

I 

l-=--~~--;-:-;-~--::---:---;--:--.--:--L...,;--;---;:---:-----L----------''--~' ~ *If acronyms are used tire. profcssionul organization must he spelled out on Page 3 Puge 2 
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. - r 

I Grade(s): kindergarten c_1 
Pubiic School: Northwest Heights 
Durant, OK 

Elementary, I 

Descriptiun of Activities: I worked with sm .. !! rew.!ing 
circle~, assisted with art projects, a.ssessed phonic.s and rea.ding 
skills. and assisted students with reading for a.nd taking A.R 
tests~ dependi~g on the classroom teacher.ls needs, 

September 29, 2009: 
October 6, 2009 
October 22, 2009 : 
November 3, 2009 : 
November 9, 2009: 

8:45-10:00 
8:45-9:50 
9:00-10:00 
8:45~1O:00 
8:30-10:00 

Noyember 17> 2009: 
prep) 

8:20-10:30 (Thanksgiving Feast 

December 1,2009: 8:30-10:00 
j 
I January 19, 2010: 
I January 26,2010: 

8:30-9:40 
8:30-10:00 
8:30-10:00 I March 9, 2010: 

I 
I 

I 
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'---I' _ , 

'I2.~,ft. "2I ..... ,Mf 
...IV fief, '" U'/""l(Il''U 

nf~l'f In.... ,. -"" . ,. ... F 
GPJtltftYJn ~ Eitf!llwtl.lf'Il"Ajr'tll!ftdinn {!fj·Hl'IlWWllIJ 
~---.,~-,-.---,-< ~.,'" . ~"...- .... --..,-< •. -.--. ..- .. ,-.. ....... -.-.- ........ ...- .. ..- .. """'~ "'YI""y.rr·Jf'I~·-y,f.'~~~ 

Upt""", C,mte;
Charlotte, NC 

1, 

.: '\. 't:. " r 

?une If-fit.. 200CJ ...... .,--.--~ 
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Session 2-D I 

Session 2-E I 
I 

9:30 -10:45 I 

I 

I 
I 
I 

Room: 330 

¥Mfthml! Pr.iah!( 1-lifins 1.-{,"J!v~rJj(y - CHAIR 

Jennifer 1'V11skec, longwood University 
"Meet ivy and Bean, Queerly the Anti-America n Girls" 

Allen Ball, Clemson University 
'We're the (Queer) Kids of America: The GLBTQ I3l1diingsroman in 

Contemporary Graphic Novels" -

Keith DOlWick, University of Louisiana at Lafayette 

"Three Boy Webcam Heroes: Appropriation a.nd Transformation 
of Music and Video by Queer !\.4a!es Youth on YouTubeli 

.'" - ~ 

Three £fVBJ- 'Manu 'fl,ioarafJhfo! 
J Vi 

1<.a1'lffl Ne&on 7(oljie, eh!ft{rm 's lit,ra(ure 'R,psl!Ilroh 
CQffc:1Jfion_~ -'Unft'!-fsft:;o('MfnnMof/4 - CHAIR 

TanJa Nathanael, San jose State Universliy 
"The Three Faces of Eiizabeth I in Children's Literature" 

Ivy Linton Stabs!!) Universit'i of Connecticut 
II ..... _I~~~ __ I .. " • _ •• _f-h_ --_.-
/,ulluca' AnXiety In l:arlY l!,r' century Children's Biographies of 

Benjamin Franklin" 

rv1ary Lahi Scliiei, Indupendent Scnoiar 
"Poet in a 3-way Mirror: 60 Years of Juvenile Biography of 
Emily Dickinson" . 

Session 2-F 1(I,'ictltl 1i.morican 1Vrifers ,~ j 
9;30 _ 10:451 .. _ _ . _ .. ').»1 &r/(;;', $o"I~u;;I"w (J~fi,{,"ffla Sft,t.1j"i~ ~~ i,A: 

'\! ~ I Kate I;apsnaw Smith, University of Connecticut '- \\~~,#.-? 
~ "Orality and Cross-Writing in Langston Hughes's The Dream 1~.rV 
I \ I Keever" / ...... ~ 

, . 1 .. • /i. wh",,",,,,,J LuI/-. '- •• ' t..i~~'P." 
p,w1_lI"JU v " '::"--' "vi' . "'Il'Jichelie H. Martin, Clemson University ~o.~ 

0/:. ~~ .. ~-.-. 1
1

-Jlb. <;J, '. / "'The Poor Frizzly Chick': Another of the Unpublished 'JU'leni!es' of W.rP(t. 
1(1.' ~ "'"" .... - '1\0 ....-~T "'rna BcntempslJ .:~ 

:-1 I ~.I-"/ Arl'l"lJ Nancv D. Tolson. Mitchell Coli""" ';;tl? ~ 
VI' ~, -I l . ·u- 'Of'-# 

p.',,, -te"" fS . ~. "Vlihen Twins Make One and Four Make Three: EXarnining the 1~J':.01 
.~- . i" W5IWV Trilogy of Virginia Hamilton's justice Cycie" lv#" 
Lwi-3- 7,·11 v 

. ~ . 
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CERTIFICATE OF COMPLIANCE 

This document was scanned for viruses using Symantec Endpoint Protection 

version 14.2. Any required paper copies to be submitted to the court are exact copies 

of the version submitted electronically. Additionally, all required privacy redactions 

have been made in accordance with Fed. R. App. P. 25(a)(5) and 10th Cir. 25.5. 

 
 /s/ Zach West  

 
 

CERTIFICATE OF SERVICE 
 

I certify that on March 4, 2019, I filed the foregoing with this Court and served 

a copy on all parties via the Court’s CM/ECF filing system. A single hard copy of the 

foregoing, which is an exact copy of the document filed electronically, will be dispatched 

via commercial carrier to the Clerk of the Court for receipt within 2 business days.  

 

  /s/ Zach West 
 ZACH WEST, OBA #30768 

Assistant Solicitor General 
ANDY N. FERGUSON 

Staff Attorney 
OFFICE OF ATTORNEY GENERAL 
STATE OF OKLAHOMA 
313 N.E. 21st Street 
Oklahoma City, OK 73105 
Phone:  (405) 522-4798 
zach.west@oag.ok.gov 
Counsel for Defendants-Appellees/Cross-Appellants 
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