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Enclisn W3.33 : (omposition 1 Honors

English, Humanities, & Languages Department Standard Course Evaluation Form

Semester; COVH @% ' Course Number H 13, Section Number (3 S

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?
e Gmﬁa'@ed AR SR 1S N P

Q\.‘;&u_sz golg

2 What academic aspects of this course would you change and why?
Noene . This closs wes Qmo& -

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

Y&S, %hl ‘\‘f)lcl whatk  Les Lc)ﬂ:’)/'{ﬂ Otﬂ,OL G
(@Ujé‘i osk }'][;y_x_) L ) Q;,X \«‘\_. ”

4 What are the most important things you learned in this course?

Thot Ywere ;1 no Need Sor VS L
T leorisd mere odosed b M2hap.cs %
L«Jr'\.\\lﬂj,dwﬁg howw o b«a”‘f}(—@‘ Lipre §s My :v(éu.:

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

Vo Qo Yo Q,laasl I:&kn, and dy s w@,\k,

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. o

Co2 s (4)
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester T2\l OB Course Number “ ) Section Number 2.9

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?

I ;ﬁ)oyﬁ o aen M clugs wub. we were oll abfie Yo
YKk Yo one arother Gbond our WorK wilh ewoc oncd T
((hec thed-bes)

2 What academic aspects of this course would you change and why?

F would Keep f}h?ny how they ore forecocwwe T don't (el
Ynow whet wodd vizd f» be 4‘000’?&::,/

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?
Yeo , J & werd very helobal. T waald 4% fo gec my Mishikes
el thod "\C'f@[ Me- Ko how to clo i+ nex 4~ m<.

4 What are the most important things you learned in this course?

How % 63 ve cddai) wibhoud C[Kaﬁ;@ Fon

5 If one of your friends asked you whether he or she should take this course from this instructor,

what advice would you give? TOLV\G/:‘L b‘ﬂL ha 5 OL\O 3’ 05/ (5&»’)’ ‘}‘ {j 5
amﬁ( L f&( l7 btﬂ;&f}d’f»—{ 5(’0/)1 }TC_ course

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. '

12 (3) 4
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semester ‘COLM O% Course Number l l [3 Section Number 3 S

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet, Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?

Ond odutup  Sumaad mua o halp.

2 What academic aspects of this course would you change and why? .
Do L o{]&@b e K purcso m%% \7‘{«4 Stzekayct
han alod Cﬁ oagnrd  Hha rmodeu el G, Qano,

Spade ‘o beoxd on %od .
3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

4 What are the most important things you leaned in this course?

e T R e o b s
Q)V\Cki &% 9.6 rwua\ U«LQW s .

5 If oné of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

oo un onolugt spamegs ek o Jok
cb whp-

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 3
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester Fd,u ‘03 Course Number £y lg i3 Section Number S

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why? '
Pr.  (oHer- Lynen r?aUH inolved WS W Ang clssroom. \t wasn +
o oorin Lgciwe Lyev [{% we o@mwh} 3ot’ x inkrats  ond

wice our” Opimons.

2 What academic aspects of this course would you change and why?
Mot g (eodly
3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

b owos  very heipfud . v would g (qugn droft 1w Ovr. (oteeL

and She would read OveEr oand RIL wme pockiy what |
nded 1o Ay and [ was  gudremel j Netpfid .

4 What are the most 1mportant things you learned in this course?
| uamed {0 not pmcra.snnafe Yow T e asohdent my wr\hng)

ord how o ot womﬁ 50 mun  aoout "y wrll’mg D@ng
norriblo.

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

Vo wolld Sy e Should deﬁha*ely ’@m I ouk mane swe
iy dont get benind and  dont procrpstinock.

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 3 @

e
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester S(\(l\\ ‘ﬁ% Course Number! H ) Section Number __) )

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do niot have access to student evaluations until after
grades are submitted, ’

1 What did you 1 e be tb ut this course andwh l(\
NP i e vead o

‘Q\“(Ch WQ U\\GL/L o\ QV

av& %v\ovr walyieh W0 o 3 A q

2 What acade; m1 c aspects of thig course would you change and wh\{? ‘F

T wouldyi+ Caange any

Di % ou find ﬁ\léaQedb ck the i nsn'z{‘téﬁ ’é \;\({ elpful? Why or why no dvg O\
% \(Ld LUt euc\n S \«\%(L\u uolly

T OISR TR ol o
MGS ook \\ﬁ\pm\;ed MU wHng S,

S . Ifone fyurfn dsaskedyuwhthrh r she should take this course from this

whtd wldygl \{h d\fd \DU'\( Ou
>r W %\N\ (. Qo\%\f Vlc\ﬂ omo\ V\g&g\v R Loy

S 3 D0 Uouy wcw Nl yeU,  SuTaLl, e
\ﬂfd’ WY,

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 @ 4
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English, Humanities, & Languages Department Standard Course Evaluation Form

Ca 4
Semester \ Course Number “ b Section Number ?L])

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted,

1 What did you hke best about this course and why?

% o e pradusns m%\ I }\\nb \ ?puw,emr beb o \»3%5
\as\ “'\b“\‘\l\{ op

2 What academic aspects of this course would you change and why?

Ve

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

ﬁb \N\\g\ /:;\\L 5&% %\DC\(XL s\\:." \Jbu\\\ E;)L\w c.c\\nc_b
N \9{&'&(‘\[\5 5»\:!“ \Nr\\\\\\b\ o\\bD. ’

4 What are the most important things you learned in this course?
\‘\ml o Vhe ! \,J\\(, u\\ \)\rwl*\ w\\ @Q\J Sm\\ on) _Fl“&,\c,f&)l\‘“\h a0
ik

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

\Dof\& Jodt v the. \ab- minuk to CX“ " 0\5_5\3\-&“&(\“

Please rate your academic effort in this course by circling a number from one to four, with four indicating
o the maximum effort.
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English, Humanities, & Langunages Department Standard Course Evaluation Form

Semester F«U Og Course Number EN G H 13 Section Numbcr_g

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?

T ’rifco(_ 'H\e v}Lo fO&-f;ln(/*.-f 1% p
the  clegs

2 What academic aspects of this course would you change and why?
T ol (je,r('o;/? € ase up on Yhe
horme ok o it [j,ll .

3 Did you find the feedback the instructor T{ve you on your work to be helpful? y or why not?
ygs T s & (s elrs 4o heve ced Lk

4 What are the most important things you learned in this course?

Ecé'%'/7

5 Ifone of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

@f\ly \‘«[\ }/O(.,\, Lend -\0 C,/[O(’”‘( a
Co mesder LIt 0»5” Ve fime  Graf

Xr'é’acL-@ | jksj' +¢72\

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. ‘

1 2 3 @
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English, Humanities, & Languages Department Standard Course Evaluation Form

3,
Semester S:‘:\\‘ OSZ Course Number \,é ‘ ) Section Numbcri

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?

L enoyed e pﬂm’t L |<:«mu\ Q’ol.

2 What academic aspects of this course would you change and why?

The Gmgyd ol dps  weda coud
W.Utel. M\\jaw(}ck I SF@MJ (Jeﬂj VA Manago e o e

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

Vs Lecauge the aSheuchc Kooy
O\I‘Q WS 3((,‘) K\'\(\j ‘"\“‘\Oovﬂif’"

4 What are the most important things you learned in this course?

L \e,;,(y,,gd M@Q Yo \0€L0m( G Vet WK

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

1@ %(j \Jﬁn)rej \YO ‘quﬂ l% 46\\ H\QM\ 3VO %0 7001‘

\kﬂ’ ‘ E ;L\}Ol/l{d 3M ‘?J WP \WV% V\qﬂ tp *GLQ
R Ront )y, .

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 @ 4
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester f[[, / / I/)f Course Number H / g Section Number _{Z_

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted,

1 What did you like best about this course and why?

7%4 C/A//_ﬁ//ﬂ. 7‘/?/'5 ‘3 -ér”(rﬁh.%’é’ f;Z %é'//’(y/ i€ /é?“%“ 7o éé(m’m “
belter Lw-ﬂ[(;r

2 What academic aspects of this course would you change and why?
Jphe
3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

yes, becayse T wos alle #o see ahat T v &é/hg Loy g
b’/h#’/ (M‘}‘ﬂ(/l ,'JZ 4;7[/ S0 [ 11/&’1//[//)"¥ /b /')[ oh Hrs frey T!//v;tc;ﬂ‘é'/’

4 What are the most important things you learned in this course?

/’ /010 # M‘/'7[€ 4 Léttos ecs 6y 4 (0/‘/#(7[/)75 He parctibos Mot
A ma% &

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

Y, Aﬂcwy,_a [ cun Mﬂ/’ze’ 2554y ¢ [t bisir 110be, Pncl Zwm

//m,/?e 71’4!% /%’7%/",

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum cszort.
1 2 3 @
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester l Course Number E‘v_\gz 13 Section Number < 5

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why?
Tl the g Aistnssiens, hot gl i waternel
WO Vterd comed OM‘M&P g imprve Sar pafbus. —ﬂ'vs.(_.
w M R et aud

dlSCU\\Sxav‘S AJWM.S allews
ltams b i

Undsreimae Aten joteag, as el =3

[‘141 Gl o
2 What academic aspects of this course would you change and why?

0 P, Pax snlty "“\"’-‘-"? T wouwld d'\m«-r)u PRy

Lo Sonee «f P €Rer(Sts Letevten assigananls, -HM}_
Wonr'k sliuegA lu(r-g,; b o, //1»—:4-4,.‘[[7'

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?
\,UV\ m Wsbradkee alixins L w“d ug Lok Vo "O’(HC‘-""‘ Hunnd {’\Uf’\'—’{ Mac

bobeona & b, el mundiy porikr.

4 What are the most important things you learned in this course?
TLu qetktn puowy pun ulA & f[ul'lﬂq Py prork Wiy pvge (LTS Velwo
‘H‘K‘j b Gt L Piach,. ML unumé:f)"\bl{. Novo T Gndrshuned legs L‘"“';"'\'ll\l
t+ s,

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

I e nld SW\‘\UH M AJ‘ S"‘M— gkt L AV —‘1( pﬂSSIVL whan l+

Cots o gracling Huwes [iKe €ssons, and T Hhnk L ey O

(- Lunin qrades oud Afees Gdbak is rnen mare booshaal,

i Jom want h Lo "“"’lt“‘)tf\ =S 4 purilts, T owewel 1Rt Keony
(pAvEA
Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort.

12 3 (&)
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Encb\\%\f\ 13 Critieal Mopracenes o

L LA@WOCYU(Q,
Yo\l oo+

English, Humanities, & Languages Department Standard Course Evaluation Form
Semester _Fall 2008] Course Numbergr%% i3 Section Number _|

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluanons until after
grades are submitted.

1 What did you like best about this course and why?

T Nogl (L O8N \JPC}»U Send N ’@xl(
W N, YOS D Lot - ‘%‘f'\U\v LNg\rxj( "y

o NN AURS
Q\E)DK&WO wad N Q And \C \ BU-U - &u
2 What academic aspects of this course would you change and why?

1 uwo v Qdd condwer” ol E)\M«*’ SIS
Jcmg&g\\/ SINVERAUIVORE aN e RN ' o I USRIV SRRVEL
(oha n (0SS o woddl,

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

\ LML LS ngx\ Avoul ’M»g L L
,O\\d &Q‘f @\LOQ(\O\ AT (‘DW\V\N\LQ, beUL Uu\kﬁ\(\J

oo O
© 4 What are the most important things you learned in this course?
Now Ao ek aad wio wdS o dind e
UL o g,
5 If one of your friends asked you whether he or she should take this course from this instructor,

what advice would you give?

o, D Cotr ' ay YKLQN\ Hooher
Swo Lu\\\ \\DJ\p (:)bu mn L\U”\K}\U(“\\l Pooslie . Mso
AW nokeyd LpU - ey nodost S vy
TNV %N«

Please rate your academic eﬂon in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 3 @
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester _Fall 200§7 Course Number_ggazq'ﬁ’ Section Number _|

Please answer the following questions as honestly and concrelely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluatlons unti] after

grades are submitted.

1 What did you like best about this course and why? CQ -0,0‘JQ&M Mhﬁm& m@@ Fa) é Lk;@{k

ﬁ\ﬁx U (5% UiC %UOA&&U LD 0¥ /xt DJ&‘: \ mt‘m& §8 )(\D.QJQ ’R&P o, slda
Arilogsied

2 What academic aspecis of this course wol;ld you change and why? (Q d(j)’\jl’ ‘;thjﬂi(‘ /{-hdj\-(e wm,\&d

Q)f@n% &n(ﬁmm praomueally faak Qb poshiosoi o it oo
M\fllh f\ {)«0\, x{hk g %\ng AT 0@0}&

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

}Dﬁ\m”\ P fyeed bock open i I dhs ) Ay o by \NLQPQAQ
T stk QR Mz anaugin WL@MYY\@iAm\b Qtme Lmuo u,hg%kﬂ
Ahd wrone o omﬂbw;& coulld arnprei € v T

4 What are the most important things you learned in this course?

'Tm mMant 1m PJ,LWJ( ﬁwﬁ‘> Feok CQ QWRQA ) howo o Dh{juod\
inJopuk o )‘Ma,,;m sk,

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

e Dﬂ% Pé i fibe. ook 5h *’EOAW% %O%{}m 'L?c‘.

Please rate your academic effort in ﬂus course by circling a number from one to four, with four indicating

the maximum effort.
(ant
1 2 3 4
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semester _Fall 2008 Course Number A9 13 Section Number L
Please answer the following questions as honestly and concretely as possible. If you need more space

please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted. '

1 What did'you like best about this course and why?
Roggny  Gree Trged? =d leaming cbmot  to Toseestis
b@ Fueen He '&ﬁ"é"t /?’/Qdef-l W rMHEY pad. p/q(/ :.4’,55_1'9’

2 What academic aspects of this course would you change and why?

The tore 5M on  Poedsy hecose. *  Seem A be FHe horlesk
ol W Sfer . Sherkst fine on F

3 Did you‘ﬁnd the feedback the instructor gave you on your work to be helpful? Why or why not?
Y5, o+ @ Tkt he-  how  py Cotlectd  Uig f

"4 What are the most important things you leamned in this course?

Poefrd ond  Greadt FTodged ¥

5 If one of your friends asked you whether he or she should take this course from this instructor,

what advice would you give?
YUERET 2P ko b nof e & reap ek,

57?‘3‘/ oy o iy Class, otvie W% @ God
Clasg,

Please rate your academic effort in this course by circling a number from one to four, with four indicating

) the maximum effort.
1 2 @ 4
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester _Fall 2006 Course Number 2_5“ R Section Number l

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted.

1 What did you like best about this course and why? & M&& (}D\&\_W

BT e v
%%\kﬁlﬁ:&&/\ '
. L4 -
3 Did you find th¥/feedback the instructor gave you on your work to be helpful? Why or why not?
4 What are the most important things you learned in this course?

Haw ™ Conde an Ongeumsr Lot PN

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give? s

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. o
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English, Humanities, & Languages Department Standard Course Evaluation Form

{

Semester _Fall ZO(Q_/ Course Number Enggq | 3. Section Number

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted. :

1 What didvyou like best about this course and why?
T '\\\d’.d the clogs cisasion most Isecause i+
WS oloring  this ke Hhed T O fad T
loened e weoSt.

2 What academic aspects of this course would you change and why?

None | T +,"’\WCJ"\‘( vowas & c}(:bc,ﬁ Lo §T.

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?
| ‘Jﬁ e teed back was  hedpfuyl (he caoSL
Wt ollpwed e Yo e  rQoMm for 1m pr‘ougﬂef
QQP"—CJ‘M\:JJ‘ N rvu:j wr Lt r\f]! _

4 What are the most ifnportant things you learned in this course?

The wosh \w\p@(’rCu\% thing I \e_curr\e,d Tal
HAlS  OUSE OAS how o proclia  Likeratyr
o vheatl Wit the Inrention  of 'c\"\dif\ﬁ Ny

" Q/[QJQPUS meay\éng N the deust. s
5 If one of your friends asked you whether he or she should take this course from this instructor,

what advice would you give?

USQS e VSR Glhe 1S o eat | and e

oives o ok qduice.

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. o

O
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English, Humanities, & Languages Department Standard Course Evaluanon Form

2007
Semcster _Fall 288& Course Number 2'4 Section Number z

Please answer the fol]owmg questions as honestly and concretely as possible. If you need more space
pleasc use the back of this sheet. Please Note: Faculty do not have access to student evaluatxons until after
grades are submitted.

1 What did you like best aboutl]us co se nd why?
Sl B D) R ol e grovsg? disctssion

2 What academic aspects of this course would you>change and why?

lone

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

4 What are the most important things you learned in this course?

: T S i

5 If one of your friends asked you Whelher he or she should take this course from this instructor,
what advice would you give?

Yor. 86 conn s trformatiin e

Please rate your academic effort in this course by circling a number from one to four, with four indicating
¥ the maximum érfort,
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semester _Fall 20@_ Course Numbergg% A4 1A Section Number i

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet., Please Note: Faculty do not have access to student evaluanons unti] after
grades are submitted. .

1 What did you like best about this course and why?
dw @Qﬁﬂ’uwwm vld Loao .
)’\wum% My LD ur\cwwmndm% and points clEviww.

2 What academic aspects of this course would you change and why?

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?
| A fead0h Jrulped wu vvmgmvw fom oodgnmant
10 mmqnmﬁn’r. | |
4 What are the most important things you leared in this course?

Crusiend ounoldyoln

5 If one of your friends asked you whether he or she should take this course from this instructor,
what advice would you give?

o woudd el ERew my Jétumd YO A0KL UL
== |

Please rate your academic effort in this course by circling a number from one to four, with four indicating

. lhe maximum effort. ,
O
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English, Humanities, & Languages Department Standard Course Evaluation Form
Semester _Fall 2006_ Course Number c:N 13 Section Number [

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluations until after
grades are submitted. « : .

1 What did you like best about this course and why?

(oved stwﬁsw\(\&,-w‘i'nmm\ W[ fellowd
S\k\&ﬁs% g peplonfums ano dassetum
OF QG OF e bocks. | ~

2 What academic aspects of this course would you change and why?

| Wiad aft of iE, bud | felk dod svma of
DOPU AOPALATS LI e not Wp\w&;@ uﬁ %én .

| o (L Or - ‘
dx0 ool 6T Jemaﬁf’p% |
3 Did you find the feedback the instructor gave you on your work to be helpful? ‘Why or why not? o

%sm et 1N Uil (oot howe v

)

ddid o tmprove, Geed Yo b Cotiarlyno!

|
4 What are the most important things you learned in this course? . |
' ’ it . , .
W I PUATUNY WU 12 needad D
5 If one of your friends asked you whether he g she should take this course from 'this instructor,
what advice would you give? L '

N , otexsor, miopt rud o lode
bic bv?m W \Mmﬁ of asigpmerts Dt allzn”

all o oﬁv@@& Gt

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort.

[
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English, Humanities, & Languages Department Standard Course Evaluation Form

Semester _Fall 200§ Course Number 2 ! \ l( f:fi 2 lj} gection Number

Please answer the followmg questions as honestly and concretely as possible. If you need more space
please use the back of this sheet. Please Note: Faculty do not have access to student evaluahons until after
grades are submitted.

i » What did you like best about this course and why?
b lobed ‘H’Ul Aiscnssion poion of Y ({QSS |
m:j;) VW\OW’STW/:/L?Y of G |Herafuse
r@M *MPU(W&MVL‘IUW u
=

Critic abdW wuse ook
2 ‘What academi ects of this course would you change and why? .
N
IR B
3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?
Ves. Shu S wries compants dat

ulp mae wnderstand w}@ got “lu Tmu}(é
st | ?a-f.. Her feedback 15 viry COnSTrmef e
4 What are the most important things you learned in this course?
ain | avned how tu Mink cr:'f:cal% iy
verb arzie mﬂsf%mce N an @rgW’r
| also LUWV\,M( o miorpdvate s nto n@ Paper

5 If one of your friends asked you whether he or she should take this course from ‘this instructor,
what advice would you give? :

W Lyomld fell me friend o
pau atterttion  dupn Kcnces
md Yead all of ZSS]. m(i( ,r@(j/;dh
B an {d?z W Pt class . 5

Please rate your academic effort in this course by circling mber from one to four, with four indicating
the maximum effort. ©

1 2 3
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English, Humanities, & Languages Department Standard Course Evaluation Form
E!l - ) N
Semester _Fall 20% Course Numbe%r' _%__q J! S Section Number _|

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet, Please Note: Facully do not have access to student evaluations until after
grades are submitted. ' : :

1 What did you like best about this course and why? .
Luzf/u/@: how 7 ge,/wuéﬁ% andl Cr777G ks
a ﬁé’,{’,&c. o Z?&WJ, | k

2 What academic aspects of this course would you change and why? :
/ wpwé,( w7 Aene Ao AR AT Q—fﬁ'caj
arricles P ke read A hovps oot
/ WM Md}m nwre A rerarfiire W Ao
Ao ol ast Aoy ecisdsong abond cr17ie A
3 Did you find the feedback the instructor gave you on your work 1o be helpful? Why or why not?
}/&4/ bt devio? vl d There cvod S0

whar e il ﬂé@/ L rgrp.
4 What are the most important things you learned in this course?
Al 72 fec:g;xu‘zz_ //ﬁma( oy ‘f@rWej
o = /—a.;’/Zquj Qé,/ﬂ,‘é;_/g,uf s 7y
(ch Lhpd corends <4 MQ{’ 7t

5 If one of your friends asked you whether he or she should take this course from ‘this instructor,
what advice would you give?” :

Jes [ oo Al advive hopn TB pede ;;,
becniita Or. [47"/:1’/"”@/14%/:4 it i PP
ard re )cw( A2+ art 20l % v’ﬂda.

Please rate your academic effori in this course by circling a number from one to four, with four indicating

the maximum effort.
1 2 3
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English, Humanities, & Languages Department'Standard Course Evaluation Form
Semester _Fall 200@f  Course Number _EN (5 24(3 Section Number _\
Please answer the following questions as honestly and concretely as possible. If you need more space

please use the back of this sheet. Please Note: Faculty do not have access to student evaluauons until after
grades are submitted.

1 What did you like best about this course and why?

e JWWWWWWWM
W)MW y /}’MW«@W
WWW@WMMW

oly Ko

2 What academic aspects of this course would you change and why?

3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not? -

gw W@é wa) thar bl sliss and
4 What are the most important things you leamed in this course?
o) Lot aborHt oualysinsg, ity gl
Aot sedarls 7/

5 If one of your friends askéd you whether he or she should take this course from this instructor,
what advice would you give?

MWWWWW

Please rate your academic effort in this course by circling a number from one to four, with four indicating

the maximum effort, ‘
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English, Humanities, & Languages Department Standard Course Evaluation Form
7
Semester _Fall 200§ Course Number _ 2413 Section Number _|

Please answer the following questions as honestly and concretely as possible. If you need more space
please use the back of this sheet, Please Note: Faculty do not have access to student evaluauons until after
grades are submitted.

1 What did you like best about this course and why?

’ T ked dhe literatuie we read + ‘H\e’dafs O'isafs_,iaf)s
aboud Hhe W:“admg T undersioed the readmﬁ rmwh
better after the drSCcrs,uonS

2 What academic aspects of this course would you change and why?
T would make the final peper shorter, with
the minimum word Ceunt being 1706 wecds rnStead

of Q000. 1t can be Jiffieult Ho hil the 9060
mark Semetimes,
3 Did you find the feedback the instructor gave you on your work to be helpful? Why or why not?

(’fcs‘ Her remacts an rﬂﬁ work Wwiere verﬁ mpa:ma/;ue
¢ P(GO‘"{’,

4 What are the most important things you learned i in this course? -
I learned o arm)gze L -i‘era’fure t see it
from different viewpoirts other T1han my
own.

5 If one of your friends askéd you whether he or she should take this course from ‘this instructor,
what advice would you give?

She's o grpa'{ tYeacher, Just make sure to do
the readmg even fhe cciical €ssavus, Don't put

off papers to the lost minute!

Please rate your academic effort in this course by circling a number from one to four, with four indicating
the maximum effort. o

3
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FACULTY DEVELOPMENT AGREEMENT
Dr. Margaret Cotter-Lynch
Assistant Professor of English

After examination of the "Faculty Development and Evaluation System," I agree that I will focus faculty
development for the academic year 2009-2010 according to the following items:

75% Proportion of professional emphasis to teaching
15% Proportion to scholarship
10% Proportion to service

I will give attention to the following criteria as ones that I want to emphasize and will document work as
indicated:

TEACHING: :
1.2: I will develop a new version of ENG 3893: World Literature in Translation for delivery in Fall
2009.
1.3: I will adapt my ENG 1113 course for online delivery in the fall of 2009.
Each of these will be documented through a syllabus and various course handouts, documents, and
websites.

SCHOLARSHIP:

2.2: I will work on the following publications this year:

o I will revise and resubmit my article on St. Leoba if necessary.

e I will revise my article on Notker for inclusior in the book, Reading Memory and Identity in the
Texts of Medieval European Holy Women, as dictated by the peer reviews I will receive in March
2010.

* I will edit the contributed essays as necessary, and coordinate revisions and publication as
necessary for Reading Memory and Identity in the Texts of Medieval European Holy Women. The
complete manuscript is due to the publisher December 1, 2009. The manuscript will then
undergo peer review, and all requested revisions will be completed before September 1, 2010.

o I'will continue to work on an article on Bartolomeo da Trento’s Liber Epilogorum in Gesta
Sanctorum based upon the unpublished manuscript I studied on my research fellowship at the
Newberry Library.

2.3 T will present a paper entitled “Perpetua Goes to Europe: Hagiographic Transformation across the
Mediterranean” on the panel entitled Women in the Medieval Mediterranean World sponsored by the
Society for Medieval Feminist Scholarship at the Modern Language Association annual convention in
December 2009.

SERVICE:
3.2 I will serve on the following committees:
* Assessment, Planning and Development Committee
o Honors Committee

Faculty Member:
AGREED TO BY Date

Department Chair: __
ACCEPTED BY Date

Dean:
ACCEPTED BY Date o
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FACULTY DEVELOPMENT AGREEMENT
Dr. Margaret Cotter-Lynch
Assistant Professor of English

After examination of the "Faculty Development and Evaluation System," I agree that I will focus faculty
development for the academic year 2008-2009 according to the following items:

75% Proportion of professional emphasis to teaching
15% Proportion to scholarship
10% Proportion to service

1 will give attention to the following criteria as ones that I want to emphasize and will document work as
indicated:

TEACHING:
1.2 I will revise and. develop courses as follows:
+ I will significantly redesign my ENG 1213 course for delivery in spring 2009
o Iwill continue to revise and adjust my ENG 2413 and HUM 2113 courses. |
1.3: T will adapt my ENG 1213 course for online delivery in the spring of 2009}
Each of these will be documented through a syllabus and various course handouts, documents, and
websites.

SCHOLARSHIP:
2.2: I will work on the following publications this year:
- | will revise and resubmit my article on St. Leoba to anottier )oumall
o [ will revise and submit my article on Nétker for inclusion in the book; Inventing Identities:
Mernory, Imitation and Imagination in the Texts of Medieval Religious Women)

o [ will obtain’d pubhcahon contract for the book, Inventing Identities: Memory, Imitationand

Imagination in the Texts of Medieval Religious Women)

o {l will edit the contributed essays as necessary, and coordinate revisions and publication as
necessary for Inventing Identities. 1 hope to submit the completed manuscript to the publisher in
hesummerof2009] P

2.3 [ will apply to present a paper at the American Comparative Literature Association Annual

conference at Harvard University in March of 2009)

SERVICE:
B.2 1 will serve on the following committees:
o Assessiment, Planning and Development Comumittee
» Honors Comrmittee
s Presidential Investiture Committee |

Faculty Member:
AGREED TO BY Date

Department Chair:
ACCEPTED BY Date

Dean:
ACCEPTED BY Date
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- [Comment [m1]: completed

- {Comment {m2]: completed

- [ Comment {m4]: completed
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C 4[m3]: pleted; article

currently under review at Medieval
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J

—
Cc [m5]: completed; contract
signed with Palgrave Macmillen, The title
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Identity in the Texts of Medieval
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Comment {m7];: [ applied, my paper
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research fellowship for July 2009, which
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FACULTY DEVELOPMENT AGREEMENT
Dr. Margaret Cotter-Lynch
Assistant Professor of English

After examination of the "Faculty Development and Evaluation System," I agree that I will focus faculty
development for the academic year 2007-2008 according to the following items:

75% Proportion of professional emphasis to teaching
15% Proportion to scholarship
10% Proportion to service

I will give attention to the following criteria as ones that I want to emphasize and will document work as
indicated:

TEACHING:
1.2: T will design the following new courses this year:
» Hum 2113: I will redesign the course to be offered in an online format
¢ Eng1213: I will redesign the course, with the theme of “Citizenship,” in the following three
distinct formats:
o A face-to-face regular Comp II class
o A face-to-face honors Comp Il class
o |An online regular Comp Il class, to be offered in fall 2008 S
Each of these will be documented through a syllabus and various course handouts, documents, and
websites.
In addition, I redesigned my Comp I course, changing 80% of the assignments from the last time I taught the
course in fall 2005.

SCHOLARSHIP:
2.2: I will work on the following publications this year:
o I will publish a review of St. Mary of Egypt: Three Lives in Verse in The Medieval Review.
+  [[ will submit and revise my aiticle on St: Leoba as necessary in order to get it published)
o [ will work oni converting a confererice presentation into a publishable article about Arthur’s
dreamsin La Mortle Roi Artw
in addition:

* I began work on a volume of essays entitled Inventing Identities: Memory, Initation, and Imagination in
the texts of Medieval Religious Women. With my co-editor, Brad Herzog, I recruited contributors and
wrote a proposal for publishers. The proposal is currently at the third stage of a three-level review process
at Routledge.

o | expanded my conference paper on Notker into a draft essay for inclusion in the above book.

2.3 Twill participate in the International Medieval Congress in Kalamazoo, MI in the following ways:

e Iwill organize a three-part panel entitled “Inventing Identities: Re-examining the Use of
Memory, Imitation, and Imagination in the Texts of Medieval Religious Women.”

¢ ] will write and present a paper on Notker of St. Gall's “In Natale Santarum Feminarum” as part
of one portion the above panel, on envisioning memory.

* Twill serve as presider and respondent for another portion of the above panel, on inventing
identities in hagiography.

In addition, | wrote and presented a paper at the conference “Theorizing the Early Middle Ages” at Pacific

University in March 2008. My paper was entitled, “How to Read a Story, How to Read a Dream: Oneiric

Hermeneutics in the Vita Rusticulae.”

SERVICE:
3.2 I will serve on the Assessment, Planning and Development Committee and the Honors Committee.
3.5 I will work on the 5-year program review of the EHL department.

Faculty Member:
AGREED TO BY Date

Department Chair:
ACCEPTED BY Date

Dean:
ACCEPTED BY Date

-1 € t [m2]: 1 submi

-{ Comment [m1]: | was scheduled to

teach Comp | online in fall 2008, but the
class was cancelled due to insufficient
enroliment.

d this
article to the Journal of Medieval and
Early Modern Studies in Feb. 2008; the
article was rejected in June 2008. Iam
currently revising the article, following
the suggestions from the review |
received, for submission to another
journal.

[ Comment [m3]: I didn"t do this, and [

no longer plan to.

J

Defs' App'x Vol.4 - 0878




FACULTY DEVELOPMENT AGREEMENT
Dr. Margaret Cotter-Lynch
Assistant Professor of English

After examination of the "Faculty Development and Evaluation System," I agree that I will focus
faculty development for the academic year 2006-2007 according to the following items:

75% Proportion of professional emphasis to teaching
15% Proportion to scholarship
10% Proportion to service

I will give attention to the following criteria as ones that I want to emphasize and will
document work as indicated:

TEACHING:
1.2: I will design three new courses this year:
o Hum 2113: Ancient and Medieval Humanities, “Heroes and Villains”
* Eng 2413: Critical Approaches to Literature
e Eng4323/5203: Selected British Authors: “Medieval Christian Women”
Each of these will be documented through a syllabus and various course handouts
and documents.

SCHOLARSHIP:
2.2: I will submit and revise my article on St. Leoba as necessary in order to get it
published, and I will begin work on an article about Arthur’s dreams in La Mort le
Roi Artu.
2.3 I'will write and present a paper on St. Perpetua at the South Central Modern
Language Association conference in Dallas.

SERVICE:
3.2 I will serve on the Assessment, Planning and Development Committee and the
Honors Committee.

Faculty Member:
AGREED TO BY Date

Department Chair:
ACCEPTED BY Date

Dean:
ACCEPTED BY Date
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FACULTY DEVELOPMENT AGREEMENT
Dr. Margaret Cotter-Lynch
Assistant Professor of English

After examination of the "Faculty Development and Evaluation System," I agree that I will focus
faculty development for the academic year 2005-2006 according to the following items:

70% Proportion of professional emphasis to teaching
15% Proportion to scholarship
15% Proportion to service

I will give attention to the following criteria as ones that I want to emphasize and will
document work as indicated:

TEACHING:

1.2: T will design three new courses this year:
» Eng1113: Composition 1: “Ways of Seeing”
* Eng 1213: Composition 2: “The Aims of Education”
* Eng/Hum 2313: Introduction to Literature: “King Arthur”
Each of these will be documented through a syllabus and various course handouts
and documents.

1.3 I will learn to use Blackboard to electronically deliver selected aspects of the above-
mentioned courses and to keep course records, including grades.

SCHOLARSHIP:

2.1: Twill apply to, and if accepted attend, an NEH summer seminar on Anglo-Saxon
hagiography in Cambridge, England.

2.2: Twill revise and expand the conference paper on 5St. Leoba, which I presented at the
International Medieval Congress at Leeds last summer, into an article. I will then
submit this article for publication.

2.3 I'have proposed a 3-day seminar for the American Comparative Literature
Association Annual Conference in Princeton, NJ this spring, which has been
accepted. I will thus organize, preside over, and present a paper as a part of, a
seminar entitled “Other Dreams.” '

SERVICE:
3.21 will serve on the Assessment, Planning and Development Committee and other
departmental committees as assigned.

Faculty Member:
AGREED TO BY Date

Department Chair:
ACCEPTED BY Date

Der:_ljn:
ACCEPTED BY Date
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Ways of Seeing
English 1113.33: Honors Composition 1

Fall 2008 Professor Cotter-Lynch
TTh 9:30-10:45 am mcotter@se.edu
Classroom: Morrison 318 office: Morrison 314

Office hours: Tuesdays and Thursdays 12:154 pm and by appointment.

On all emails, expect a 24-hour response time Monday through Friday; emails received
over the weekend will be answered on Monday.

This syllabus is subject to change at the discretion of the professor.

L. Description and Rationale:

How do we perceive and understand the world around us? How does this differ from
the perceptions and understandings of others? How can we communicate the way we
see the world, and how can we come to comprehend the world-views of others? In this
course, we will approach reading and writing as integral to the process of seeing, being,
and communicating in the world. We will read a series of essays written from various,
unusual, and challenging perspectives, and we will explore ways to come to
comprehend (even if we don’t always agree with) the views of others. We will also
practice expressing our own views such that they can be comprehended by people with
different ideas, views, and experiences than our own. These are skills which are not
only useful in university classrooms across the disciplines, but also in a wide range of
situations in life.

IL. Course Aims and Objectives:
The primary aims of this course are twofold:

1) To learn to express your own point of view clearly and correctly in writing, in
order to facilitate understanding by others.

2) To learn to engage with the points of view of others, to explore and
comprehend perspectives different from your own in the interest of greater
understanding of and communication with the world around you.

As we will see repeatedly in this course, these two goals are often inseparable, as our
own thoughts and opinions are often developed and defined in relationship to the
thoughts and opinions of others, and effective communication can only occur once you
have an appreciation of perspectives other than your own.

This course fulfills the general education requirement for Composition 1, and will thus
address the goals and expectations as defined for this requirement. Please see the
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Southeastern Course Catalogue for further discussion of the role of general education in
your university degree.

IIL. Format and Procedures:

In this course, we will engage in a number of activities aimed at helping you learn to
think Critica]ly and communicate effectively. Some of the activities we will regularly
engage in during this course are:

¢ Discussion of assigned readings. Over the course of the semester you will
be expected to read four essays from the anthology Ways of Reading.
According to the calendar below, you should arrive in class having
already read the entire assigned essay for the first day of scheduled
discussion, and be prepared to share your questions, impressions, and
opinions of the piece.

* Workshopping of student essays. A significant amount of class time will
be dedicated to discussing essays written by members of this class. On
days designated for workshopping, you should arrive in class having
already read the appropriate essays (which will be provided to you in
advance), and prepared to share your comments and suggestions with the
author.

¢ Lessons and exercises in grammar, usage, and style. These lessons will be
chosen and tailored based upon the particular needs of the class.
Periodically, class time will be dedicated to discussing and clarifying
common writing problems which have arisen in the course. These lessons
will be dependent upon your needs and questions, so you should let me
know if there are particular areas you would like to see covered.

* Writing. As the primary focus of this class is increasing your proficiency
in written communication, you should expect to write a lot. Written
assignments will take a variety of forms, including in-class writings,
response papers to assigned readings, and formal essays undergoing a
series of revisions.

In all aspects of this class, the emphasis will be upon open discussion and the exchange
of ideas. Your participation in this is crucial. Ask questions; make comments; suggest
half-baked speculations. The more you talk, the more fun we’ll have, and the more
you'll learn.

IV. My Assumptions and Expectations

I assume that all of you have thoughts, opinions, and a point of view. I assume that no
two of you agree on everything. You come into this classroom with a wide range of
previous skills, ideas, and experiences, and part of the role of this class is to teach you
how to effectively share your own ideas, while generously and respectfully listening to
the ideas of others. I expect all of you to treat others with courtesy and respect, with
empathy for the abilities and experiences of others. Criticism and disagreement should
at all times be phrased constructively and politely. Ideas and experiences which are
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shared by your classmates in the course of writing and discussing should be kept in
confidence, and you should expect the same courtesy of your classmates.

V. Course Requirements:
1. Internet access and email. This course will make use of a Blackboard website for
required exercises and group work. Announcements, assignments, and reference
materials will also often be provided online. You should plan to have periodic
reliable internet access, either at home or during available study time at school. I
will also occasionally email the class and/ or selected students on topics of relevance
to the course. IT IS YOUR RESPONSIBILITY TO REGULARLY CHECK YOUR SOUTHEASTERN
EMAIL ACCOUNT FOR SUCH MESSAGES! If you have questions about how to do this,
please ask a classmate, the helpdesk, or me.

I will gladly respond to questions and concerns regarding the class via email. Please
expect a 24-hour response time on emails received Monday through Friday. Emails
received over the weekend will be answered on Monday. In all cases, emails
addressed to me should clearly indicate the name of the sender, and the subject line of your
email should indicate the course in which you are enrolled. This will ensure that your
email is not accidentally discarded as spam.

2. Class attendance and participation policy:

As much of the work of this class takes place in the process of class discussions,
attendance is mandatory. Any more than three absences over the course of the
semester will cause your final grade to be lowered by as much as one full letter
grade. Ireserve the right to fail a student for non-attendance if he or she misses
more than five classes. Allowances will be made for military leave, jury duty,
extended medical issues, family emergencies, and authorized university activities;
all such excused absences must be processed through the Dean of Students and
supplied to me in writing by the dean’s office.

Being late for class is disrespectful to both your classmates and me. Leaving early
or stepping out of the room in the middle of the class period are similarly disruptive.
You should plan your schedule to enable you to be present for the entire class
period, every time. Please take care of all personal necessities, phone calls, and other
non-course related matters outside of class time. Three instances of missing less
than 10 minutes of a single class period will count as one absence in the attendance
policy. Missing more than 10 minutes of any class period will count as an absence.

3. Course readings:
Required texts:
* David Bartholomae and Anthony Petrosky, eds. Ways of Reading: an
Anthology for Writers. Eighth edition. New York: Bedford /St.
Martins, 2008.
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» Andrea A. Lunsford. The Everyday Writer. Third Edition. New York:
Bedford/St. Martins, 2005.

¢ Inaddition to these required texts, I strongly recommend that you
purchase a 3-ring binder dedicated to this course. In this notebook
you should keep paper on which to take notes in class, as well as all
course handouts and all writing assignments that you complete.

You should also have access to,v and use frequently, a good dictionary.

You should bring both books, your notebook, and a pen or pencil to class
every day.

Textbook Reserve Program: Beginning in the fall 2008 semester, all required
texts for all general education courses are also available on reserve in the
library. While it is still highly recommended that you purchase copies of all
the required texts, since you will need to refer to them during class, you may
also consult these texts in the Southeastern library. They are available for
check out for 2 hours at a time, and must be kept inside the library building at
all times, in order to insure that all students have access to these texts.

3. Assignments:
Major essays: Over the course of this semester, you will write four polished
essays of various lengths (gradually increasing over the course of the semester).
Each of these essays will go through a series of revisions. A draft of each major
essay will be workshopped by at least 2 people other than yourself, and perhaps
by the whole class.
Workshopping: You will periodically be responsible for providing feedback on
essays written by your classmates. The means of responding will vary (written,
oral, and/or online), and will be made clear as the semester progresses. The
quality of your responses will figure into your participation grade.
Thinkpieces: According to the schedule below, you should arrive on the first day
of discussion of each anthology essay with a word-processed paper of a minimum
of 300 words. These papers need not have a formal thesis and argumentative
structure, but should represent clear thought and be correct in regards to
spelling, grammar, and paragraphing. Thinkpieces are personal reaction papers,
and as such may take a variety of forms: you may discuss your reaction to the
essay as a whole; you may relate the essay to your own personal experience; or
you may extend and pursue questions raised by a particular section of the
assigned essay.
Self-evaluations: At three points during the semester (beginning, middle, and
end) you will be asked to write a self-assessment, in which you describe the
current state of your skills and abilities, your goals for the future, and your
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progress towards those goals, as they pertain to the aims and objectives of this
course.

All written assignments should be word processed, in an easily legible 12-point font,
on 8.5”x11” paper with one-inch margins on all sides. All work handed in to me
must be physically handed to me on paper, unless you have gotten prior permission
to do otherwise. Some drafts will be submitted online; I will keep you informed of
this as the semester progresses. If you ever have any questions about how to
appropriately submit your work, please do not hesitate to ask.

A word on late papers: The work in this course is constant, and cumulative; each
assignment builds upon the last. Falling behind is a very bad idea. All assignments
are due at the beginning of the class period on the day they are listed on the
calendar below. All graded assignments will be penalized 1/3 letter grade for each
day they are late, i.e. an A paper due at 10 am Monday will be an A- if received by
10 am Tuesday, a B+ if received by 10 am Wednesday, etc. Weekends count. In the
case of ungraded drafts, you will forfeit your right to comments and suggestions
from myself and your classmates, and thus severely handicap your performance on
the final version. Lack of participation in workshopping will also factor in to your
participation grade

V. Grading Procedures:
Grades for this course will be calculated in the following manner:
Essay 1: 10%
Essay 2: 15%
Essay 3: 15%
Essay 4: 20%
Class participation: 15%
Thinkpieces: 10%
Three self-evaluations: 15%

¢ Essay grades will be based primarily upon the quality of the final draft
handed in, according to the parameters of the appropriate assignment.
Consideration will also be made for overall effort, improvement from
previous drafts, and response to constructive criticism (workshopping).

¢ Class participation grades will be based upon the degree to which you
make an effort to actively engage in class activities, including large group
discussions, small group discussions, and workshopping. Asking
questions counts as much as having answers.

¢ Thinkpieces will be graded upon three criteria: 1) technical correctness
and clarity; 2) evidence of comprehension of the assigned essay; and 3)
evidence of independent thought.
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English, Humanities, & Languages
Department Policy on Academic Integrity

Using another’s intellectual property and representing it as one’s own violates academic
integrity and is known as plagiarism. Academic Dishonesty also includes “cheating”
-on exams or other assignments, whether by copying from another student, using
unauthorized study materials or methods, or by supplying answers to another student.
Regarding the violation of academic integrity, faculty members may impose penalties,
including, but not limited to:

1 requesting that the student withdraw from the course;

2 reducing or changing a grade in the course, a test, an assignment or other
academic work;
3 assigning the student additional academic work not required of other students in

the course;

4 assigning a failing grade and informing the student of their right to appeal
through the Academic Appeals Committee;

5 referring the matter to the Dean of Students as a violation of the University’s
Student Code of Conduct. |

Repeat offenses could terminate the student’s standing in the department and in the
university. Faculty members are entitled to have additional guidelines on academic

integrity specific to their course settings. (See Student Handbook Section D.1)

http:/ /www.sosu.edu/slife/ handbook/Student_Handbook.pdf ).
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Humanities 2113.W1: Ancient and Medieval Humanities
Heroes and Villains

Spring 2009 Professor Cotter-Lynch
mcotter@se.edu
office: M314

Office Hours: Tuesdays and Thursdays 9-11am and by appointment

This syllabus is subject to change at the discretion of the instructor.

Description and Rationale:

What makes a hero? What makes a villain? The conflict between these two types is the
structuring principle of countless stories, from the most ancient poems to contemporary
politics. In this course, we will examine the ways in which complex individuals, in complex
situations, are represented and explained through the archetypical conflict between the hero
and the villain. In order to explore the long history surrounding conceptions of heroism and
villainy, we will concentrate upon the literature of ancient and medieval Europe, which
provides the foundation of many contemporary assumptions about these two categories. We
will read works of poetry, drama, and prose, fiction and history (and a mix between the two);
we will talk about the ways in which different authors represent different characters to give
readers different impressions of who is a hero, who is a villain, and why.

Course Aims and Objectives:

The primary objective of this course is to teach you the skills of a critical reader and thinker.
These skills are integral to not only the study of the humanities, but to many facets of life. The
emphasis within this course will be upon the representation of character, that is to say how
stories are told in order to give a particular impression of a particular individual, whether
fictional or real. By the end of this course, you should be able to differentiate factual material
from value judgments; you should be able to identify aspects of a text which reveal the value
system according to which characters within that text are judged; you should be able to
articulate the differences between your own and others’ opinions, and the bases of those
differences.

Course Format:

This course will use a variety of tools within Blackboard to enable you to exercise the critical
thought and communication skills which this course is designed to help you develop. Firstly,
in order to think and communicate, you must have something to think and communicate
about. In this course, that subject will be the cultures and literatures of the ancient and
medieval European and Mediterranean world as they relate to the categories of hero and
villain. You should thus begin every week by reading the assigned texts, and then taking a
quiz to measure your basic understanding of the reading. Secondly, the bulk of the work of
this course will take the form of discussions, in which students share the responsibility for
exploring and explaining further aspects of the material. This coufse is essentially about
opinions, the ways they are represented and the differences between them. As a result, course
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content will be light on factual information, and heavy on independent thought and
interpretation. You should expect to express and explain your own opinions, as well as
respectfully listen to and learn from the opinions of others. Further details of the formats and
expectations for discussions will be shared below.

My Assumptions:

I assume that, as students in this class, you arrive with vastly differing experiences and levels
of familiarity with the material we will be covering. Some of you may have read some of these
texts before; some of you may be familiar with other stories about the characters and events we
will be reading about; some of you may identify with one of the religious traditions we
encounter. Most of you likely have personal value systems and beliefs about what constitutes a
hero or a villain. Because of this range of experience, background, and opinion, it will be
crucial that we all articulate the assumptions and knowledge we bring to our discussions, and
the questions we would like to have answered. At all times, please be aware and respectful of
the knowledge and position of others. Please respectfully share your own views, while being
open to learning from your instructors and classmates.

Course Requirements:

1. Class attendance policy:
While this class is conducted entirely online and you are not, therefore, required to
show up in a particular location at a particular time each week, the work and
attendance expectations for this class are nonetheless equal to those of a face-to-face
class, A 3-credit-hour course is defined as being equivalent to three classroom hours
plus 6 to 9 nine study hours per week, for a total time commitment of 9-12 hours a
week. You should thus expect to spend 9-12 hours per week on this course. This work
will take a variety of forms: reading, taking quizzes, writing essays, and participating in
online discussion. These tasks will be completed on a strict schedulé, outlined below.
Sufficient attendance in this class is defined as posting something to Blackboard (quiz,
assignment, presentation, or discussion entry) on a minimum of 3 separate occasions each
week. By separate occasions, I mean logging in on separate days. Even if you complete
all of your required submissions more quickly than this, you must still log in and
participate in some manner on further days. For example, if you complete your quiz on
Monday, and write 3 discussion entries on Tuesday, you must still log in again later in
the week and participate again in the discussions.

2. Course readings:
The following books are required for this course, and are available for purchase at the
Southeastern bookstore:
* Homer, The Iliad. Translated by R. Fagles. Published by Penguin.
* Sophocles, The Theban Plays. Translated by E. F. Watling. Published by
Penguin.
e Virgil, The Aeneid. Translated by R. Fagles. Published by Viking.

» Beowulf: a Verse Translation. Translated by Seamus Heaney. Published
by Norton.
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» Dante Alghieri, Inferno. Translated by Durling and Martinez. Published
by Oxford.

For the required course readings, it is very important that you use the translations listed
above. There are many different translations available of each of these texts; I have
chosen those above based upon clarity, ease of reading, availability, and price. It will be
very hard for you to follow this course if you are using different translations. You are welcome,
if you so choose, to use earlier editions of the same translations, although you should be
aware that your page numbers may differ from those cited in class. Additional required
readings will be made available online through Blackboard.

Textbook Reserve Program: Beginning in the fall 2008 semester, all required texts for all
general education courses are also available on reserve in the library. While it is still
highly recommended, for your own convenience, that you purchase copies of all the
required texts, you may also consult these texts in the Southeastern library. They are
available for check out for 2 hours at a time, and must be kept inside the library
building at all times, in order to insure that all students have access to these texts.

You should also have access to, and use often, a good dictionary. Given the antiquity of
some of the texts we will be reading this semester, an unabridged dictionary that
includes archaic words will be most useful to you. The Oxford English Dictionary
(OED), available online through the library website, is an excellent resource. You will
find a link to the OED under “external links” on the course Blackboard site.

2. Computer and internet requirements:
This course is conducted entirely online. Thus, reliable and convenient internet access
on an up-to-date computer is essential to this course. See the section on “technology” in
the Southeastern Online Learning site linked under “Course Information” for more
information about technical requirements and support for internet classes. While I am
happy to help you with course-specific questions, general technical questions should be
directed to the university helpdesk or Blackboard support. Please be aware that such
support is only available from 8am to 5pm Monday through Friday; you should keep
this in mind when planning your time to meet deadlines. For this course in particular,
you will need access to and proficiency in Microsoft Word, PowerPoint, and reading
documents in Adobe Acrobat.

Nearly all communication regarding the course should take place via Blackboard. 1will
post information relevant to the course in the Announcements section. You should
direct questions to me regarding course procedures and requirements via the discussion
forum entitled “Procedural Questions.” Email communication should be limited to
questions and issues which are specific and private to an individual, usually regarding
your grade. This will allow other students to benefit from your questions and my
answers (just like if you raised your hand in class), while maintaining student privacy
on appropriate issues. I may occasionally email you regarding your performance in the
course. All such emails will be addressed to your Southeastern student email account;
it is therefore your responsibility to check this account frequently. All emails to me must
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clearly indicate your name, and the subject line of your email must indicate the course in which
you are enrolled. This will prevent your emails from being accidentally discarded as -
spam. Expect a 24-hour turn-around time on emails sent to me Monday through
Friday; emails sent over the weekend will be answered on Monday.

3. Assignments:
Readings: There is reading assigned for nearly every week. The first thing you should
do each week is read and think about the assigned reading. Class activities and
discussions will be based upon the assumption that you already possess a basic
understanding of the reading assigned for that week. As you read, you should aim to
identify the major plot points and important themes of the work. One of the goals of
this course is to help you to learn to read more quickly, identifying the important
aspects of a text while assimilating details into general patterns and themes. I expect
this to be difficult work in the beginning; as the course continues, and we practice these
skills more as a group, the reading should become easier for you. If you find that you
are consistently spending 6-8 hours a week on reading for this course and are NOT
getting the grades you would like, please let me know, and we can discuss ways to
improve your reading strategies. The reading load is not evenly distributed over the
semester; you may find it helpful to read ahead on lighter weeks. The reading
assignment listed on the syllabus for a given week is the reading that you will be
quizzed upon and that we will discuss that week; many students thus find it helpful to
begin the reading before it is due. For example, you will be quizzed upon and discuss
the first 8 chapters of the Iliad during week 2; I would thus recommend that you begin
reading the Iliad during week 1, so that you are prepared to take the quiz at the
beginning of week 2. Similarly, while we are discussing the first 8 chapters of the Iliad
during week 2, you may find it helpful to simultaneously begin reading chapters 9-16. If
you do not choose to begin reading ahead, you should expect to spend much of your
weekend reading in preparation for that week’s quiz.

Quizzes: Each week that there is assigned reading, your second step (after completing
the reading) should be to take a reading quiz. These quizzes are designed to measure
your overall understanding of the basic elements of the week’s reading. Each quiz
includes 10 questions, a combination of multiple choice and true/false. You will have 5
minutes to complete the quiz. If you have read and understood the text, this should be
plenty of time; it is not, however, sufficient time to look up all the answers in your book.
Quizzes which are completed past the time limit will receive %2 credit (e.g., if you take 8
minutes to complete the quiz and get 10 questions right, your grade will be a 5). If you
have completed the reading with a reasonable amount of attention and diligence, I
expect you to get an 8 (out of 10) or better on most of these quizzes. If this is not the
case, please let me know so I can help you to find more successful reading strategies.
These quizzes serve three purposes: 1) they allow me to gauge how the class as a whole
is doing, so I can structure the class accordingly, dedicating more time to points that
many people find difficult; 2) they help you, the student, gauge how you persdnally are
doing, whether you seem on par with the rest of the class, or need to dedicate more time
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or ask for extra help; 3) they ensure a basic level of preparation on the part of all
students before we begin discussion. Discussions will be based on ideas and questions
which result from completing the reading, not on repeating what the text said.

Participation: Much of the work of this course will be accomplished through
participation in discussion forums. Each week that there is assigned reading, you will
be expected to contribute to class discussions a minimum of 3 times. A contribution
must meet the following requirements: '
. ¢ Bea minimum of 150 words long.
¢ Use proper spelling, grammar, and punctuation.
¢ Present an original idea, distinct from what others have said before you. You
may add to, expand upon, or provide examples to support ideas offered by your
classmates, but you must not simply repeat what has already been said.
¢ Words quoted or paraphrased from other sources (your classmates, your book, a
website) do not count towards your 150 word minimum. You are welcome and
encouraged to refer directly to the ideas of others, but this is in addition to, not in
place of, suggesting your own ideas. When referring to the ideas or words of
others, please be sure to cite them correctly. Failure to do so will resultin a 0 for
the entirety of that week’s discussion grade.
¢ You are welcome to participate more than the required three times. Additional
contributions need not be 150 words long, but should still exhibit proper
spelling, grammar, and punctuation and do more than reiterate someone else’s
point.
Discussions will take place under the “discussion forums” section on Blackboard, under
the heading for “weekly reading discussions.” There will be several discussion
questions posted each week, some by me, and some by your classmates (see below).
Your contributions may be distributed however you’d like among the different
discussion questions; you will be graded upon the total volume and quality of your
contributions to all questions posted for a given week.

Presentation and discussion leadership: One week this semester, you will be responsible for
providing a PowerPoint presentation on the week’s reading, questions for the week’s
discussion, and leadership of the conversation around your questions by providing
follow-up questions, clarifications, and other contributions necessary to see that the
discussion is productive. Your PowerPoint presentation should be a minimum of 6
slides long. It should do the following things:
¢ Plot: Identify what you believe to be the 2-3 most important or interesting points
of the week’s reading. Of all of the things the author tells you in what you read,
which 2-3 things most caught your attention? Indicate why you chose these
things, and what might make them important things for the class to focus its -
attention on. This is a subjective decision on your part; there are many aspects of
each reading which are potentially worth attention, but you should choose what
is interesting to YOU and explain why.
o Character: Analyze one character who appears in the week’s reading. You may
choose any character you wish. You should include your personal assessment of
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the character (i.e., your opinion of what the character is like, and whether that is
good or bad), and provide citations to at least 2 specific places in the text which
support your assessment.

o Theme: Identify at least 2 themes which you believe are brought up or
emphasized in the week’s reading, and cite at least 2 specific places in the text
where each of these themes is elaborated.

» Discussion Questions: The last slide of your presentation should provide a
minimum of 2 discussion questions for your classmates to consider. Your
questions should be clearly related to the reading, but should NOT have definite
answers. Instead, they should be matters of interpretation and/or opinion, and
thus good discussion starters. As the discussion continues in response to your
questions, you should contribute to each thread at least once per day (Tuesday,
Wednesday, Thursday, and Friday), in a manner which continues or expands the
discussion to encourage further participation on the part of you classmates.

You should submit your PowerPoint presentation to me via the appropriate assignment
link on Blackboard at any time prior to 6pm on Monday of the week you have chosen. I
will then post the presentation for the whole class to see by 9 pm that evening. By 9pm
Monday evening, I will also start discussion threads for each of the questions you have
provided.

Essays: You will complete two essays for the course, one at midterm, and one at the end
of the term. In each case, you will be asked to write an argumentative essay in which
you compare some aspect of the readings for the course. You will be provided a choice
of 2 essay prompts, and you will have to choose one of the two prompts to respond to.
You will have at least one week to complete each essay, beginning from the time the
prompts are posted, according to the schedule below. You will have no reading,
discussion, or other course responsibilities for that week. Further details will be
provided as the times for these essays approach.

Grading Procedures:
Your final grades will be determined according to the following percentages
Midterm essay: 15%
Final essay: 15%
Discussion participation: 30%
Presentation and discussion leadershlp 15%
Quizzes: 25%

» Each assignment will be graded according to the degree it meets the stated
requirements. Work which simply and adequately meets the minimum requirements of
an assignment will receive a C-range grade. B’s are for work that exceeds minimum
expectations, and is thus above average. A’s are reserved for work that shows an
exceptional level of effort, thought, and/ or insight. In the case of discussion, B and A
range grades are reserved for students who contribute more than the minimum
required 3 times a week. This may include shorter responses to other students’ posts.
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e Ikeep all of my grading records on Blackboard. This means that you are able, and
encouraged, to check your grade at any time during the semester. I assign grades
strictly mathematically; the computer will determine your final grade based upon the
percentages above. If at any point you have any questions about your grade, where you
stand, or the data listed on Blackboard, please do not hesitate to talk to me.

Academic Integrity:

Plagiarism and cheating are bad ideas, and will be dealt with harshly. I am distributing with
this syllabus a copy of the departmental policy on academic integrity; I also refer you to the
section on academic integrity in the student handbook. I expect all words and ideas you use in
this course to be either your own, or properly cited. If at any time you have any questions or
concerns about your own behavior or that of others, please do not hesitate to ask. In cases of
inadvertent plagiarism, I will be very kind and understanding if you come with questions
before you submit or post an assignment, but very strict after you have publicly represented
work as your own. Ignorance of the rules is not an excuse for breaking them. The first
instance of plagiarism, intentional or otherwise, will result in a 0 on the assignment involved.
Two instances of plagiarism, regardless of how small (i.e., whether a single sentence or a
whole discussion post), will result in failure of the course and being reported to the dean of
students.

University ADA Compliance Policy:

Any student needing special accommodations due to a disability should contact the
Coordinator of Student Disability Services, Student Union, Suite 204 or call (580) 745-2254
(TDD# 745-2704). Itis the responsibility of each student to make an official request to the
Coordinator for accommodations.

Tentative Course Schedule:

Weeks in this course run from 5pm Friday to 5pm Friday. For the twelve weeks for which
reading is assigned, the basic course schedule runs as follows. Exceptions are noted on the -
calendar:

e Friday 5pm: Weekly introduction and quiz become available.

» Monday 6pm: All quizzes must be completed by this time. If it is your week to present,
your PowerPoint presentation must be submitted to me by this time.

e Monday 9pm: The week’s PowerPoint presentations and discussion questions will be
posted by this time.

e Monday 9pm to Friday 5pm: discussion of the week’s readings. Each week you should
plan to contribute to discussion at least 3 times between Monday evening and Friday.

lliadbooks 1-8. - ERARI
--Are they really fighting over a girl?
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Using another’s intellectual property and representing it as one’s own violates academic
integrity and is known as plagiarism. Academic Dishonesty also includes “cheating” on
exams or other assignments, whether by copying from another student, using unauthorized
study materials or methods, or by supplying answers to another student. Regarding the
violation of academic integrity, faculty members may impose penalties, including, but not

limited to:

1 requesting that the student withdraw from the course;

2 reducing or changing a grade in the course, a test, an assignment or other academic
work;

3 assigning the student additional academic work not required of other students in the
course;

4 assigning a failing grade and informing the student of their right to appeal through the

Academic Appeals Committee;
5 referring the matter to the Dean of Students as a violation of the University’s Student

Code of Conduct.

Repeat offenses could terminate the student’s standing in the department and in the
university. Faculty members are entitled to have additional guidelines on academic integrity
specific to their course settings. (See Student Handbook Section D.1,

http:/ /www.sosu.edu/slife/handbook/Student Handbook.pdf).
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Christianity
in fMevieval England

Cnglish 4323.1 and English 5203.1
Mondayps 5-7:30, Spring 2007
Br. Cotter-Lynch

What does it mean to be a woman? What does it mean to be a Christian? These
two categories—woman and Christian—have been understood differently in different
cultures at different times. Both, in fact, are usually contested categories in most
cultures, at most times. In what ways should a Christian woman behave differently
than other women? To what extent should a Christian woman behave differently
than a Christian man? Should women preach? Should they marry? What about
children?

These are some of the questions we will discuss in this course, within the context of
medieval England. We will read a wide variety of texts by and about Christian
women, written between 700 AD and 1500 AD, in order to explore the nature of
the relationship between gender and religion. To what extent is gender determined
by religion, as opposed to, or in concert with, culture and biology! In what ways has
religion been used to justify or enforce societal assumptions about the “proper” role
of women? Students of all opinions, faiths, and genders are encouraged to take this
course, provided you are open to thinking critically and deeply about a variety of
views on the subject at hand!

" Readings will include Chaucer, Julian of Norwich, Christina of Markyate, morality
plays and church drama, saints’ lives, historians, critics, and theologians. Questions?
Want more information? email mcotter@sosu.edu
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English 4323/5203:
Women and Christianity in Medieval Britain

Spring 2007 Professor Cotter-Lynch

M 5-7:30 pm mcotter@sosu.edu

classroom: M319 office: M314

Office Hours: Monday 3-5; TTh 10:45-12:30 and 1:45-3:30; and by appointment

This syllabus is subject to change at the discretion of the instructor.

ATTENTION:
THIS IS A SEMESTER-LONG, THREE-CREDIT CLASS, WHICH WILL TAKE PLACE OVER
12 WEEKS AS OPPOSED TO THE REGULAR 15 WEEKS
THE FINAL PAPER FOR THE CLASS WILL BE DUE ON MONDAY, APRIL 16.
ALL COURSE WORK, EXAMS, AND RELEVANT MAKE-UPS MUST BE COMPLETED BY APRIL 19. THERE
WILL BE NO EXTENSIONS, UNDER ANY CIRCUMSTANCES, PAST THIS DATE!

Description and Rationale:

What does it mean to be a woman? What does it mean to be a Christian? These two
categories —woman and Christian —have been understood differently in different cultures at
different times. Both, in fact, are usually contested categories in most cultures, at most times.
In what ways should a Christian woman behave differently than other women? To what
extent should a Christian woman behave differently than a Christian man? Should women
preach? Should they marry? What about children? These are some of the questions we will
discuss in this course, within the context of medieval England. We will read a wide variety of
texts by and about Christian women, written between 700 AD and 1500 AD, in order to
explore the nature of the relationship between gender and religion. To what extent is gender
determined by religion, as opposed to, or in concert with, culture and biology? In what ways
has religion been used to justify or enforce societal assumptions about the “proper” role of
women?

Prerequisites:

Before taking this course, you should have already successfully completed ENG 2413, Critical

Approaches to Literature, or its equivalent at another university. This course assumes that

you are already familiar with the conventions of writing a research-based analytical paper on a
literary subject, and that you are comfortable engaging with a variety of literary and critical

texts.

Course Aims and Objectives:

The aim of this course is to explore a range of literary expressions from medieval Britain
concerning the interrelationship of gender and religion. While “woman” and “Christian” are
often taken as monolithic terms, they are in fact highly contested categories, and their
definitions present high stakes to both a given culture, and individuals within a culture. While
this course will constantly interrogate big conceptual categories, we will circumscribe our

1
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explorations by focusing on extant literature by and about women composed in England
between 700 and 1500 C.E.. At the end of this course, you should possess both a greater
specific understanding of the forms and expressions of women’s Christianity in medieval
Britain, and a broader conception of the ways in which the categories of gender, religion, and
culture interact.

Course Format:

This course will be run as an advanced-level seminar; that is to say, all of us in the course will
jointly embark upon an exploration and interrogation of the topics and texts at hand. Ido not
know “the answer” to anything we will discuss in this course. I do have knowledge and
experiences to contribute to the quest for understanding, but so do the rest of you. This course
will be collaborative and discussion based. You should come to class every day prepared to
share ideas and suggest questions for the class to consider. This course will be guided
primarily by students’ interests regarding the assigned texts: that means that you get to decide
what we talk about. Part of the work of this class is learning to work respectfully and
productively with others. Iexpectyou to talk more than I do.

All course documents, including this syllabus, assignments, and resources for further
information and research, will be posted on a Blackboard website. In addition, all connection
papers (described later in this syllabus) should be submitted online to me via the Blackboard
website. If you have any questions about how to access or use Blackboard, please talk to me
PRIOR to the due date for a given assignment; technical difficulties are not an excuse for late
work.

My Assumptions and Yours:

I assume that all of us in this classroom have a range of knowledge and experiences when it
comes to issues of gender, religion, and culture. For many of us, these are very personally and
deeply held beliefs and positions. Atthe same time, however, each of us is very different in
our positions and beliefs. At all times, please be aware and respectful of the knowledge and
position of others. Please respectfully share your own views, while recognizing that others in
the classroom may have equally deeply held opposing beliefs. The aim of this class is not to
determine which view is “right,” but rather to examine the range of debates over gender and
religion that took place in medieval Britain. It will be crucial that we all consistently
distinguish between our own positions, those of our classmates, and those of the texts that we
read.

Course Requirements:

1. Class attendance policy:
As much of the work of this class takes place in the process of class discussions,
attendance is mandatory. Since the class only meets 12 times, and each class is 2 %
hours long, even a single absence will cause you to fall behind significantly in the work
of the course. Please avoid absences in any but the most extenuating circumstances.
Repeated absences will be reflected in your participation grade, and will also likely
impair your ability to adequately accomplish other aspects of the course. Lateness is
rude; please make every effort to arrive at class on time.

2
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2. Course readings:
The following books are required for this course, and are available for purchase at the
Southeastern bookstore:
* Women Saints’ Lives in Old English Prose. ed. and transl. Leslie A.
Donovan. Published by D. S. Brewer.
e Anchoritic Spirituality: Ancrene Wisse and Associated Works. ed. and
transl. Anne Savage and Nicholas Watson. Published by Paulist Press.
e The Life of Christina of Markyate: A Twelfth Century Recluse. ed. and
transl. C. H. Talbot. Published by the University of Toronto Press.
e The Showings of Julian of Norwich. ed. Denise N. Baker. Norton Critical
Edition.
e Early English Drama: an Anthology. ed. John C. Coldewey. Published by
Garland.
¢ Geoffrey Chaucer, The Wife of Bath. ed. Peter G. Beidler. Case Studies in
Contemporary Criticism, published by Bedford/St. Martins.
* Geoffrey Chaucer, Love Visions. ed. and transl. Brian Stone. Published by
. Penguin.
You should bring the appropriate assigned texts with you to class every day. Additional
required readings, as well as other resources and reference materials, will be made
available via Blackboard. In the case of required course reading provided through
Blackboard, you should plan either to print them out and bring them to class, or
download them to a laptop which you then bring to class.

2. Internet access and email:
This course will use a Blackboard website to provide you access to course information,
assignments, and other resources. You should therefore plan to have frequent, reliable
internet access, either at home or during available study time on campus. In addition, I
will occasionally email the class as a whole and/ or selected students with relevant
information. IT IS YOUR RESPONSIBILITY TO CHECK YOUR STUDENT EMAIL ACCOUNT AND THE
BLACKBOARD SITE PERIODICALLY FOR COURSE ANNOUNCEMENTS. If you have any questions
about how to do this, please ask a classmate, the helpdesk, or me.

I will gladly respond to questions and concerns regarding the class via email. Please
expect a 24-hour response time on emails received Monday through Friday. Emails
received over the weekend will be answered on Monday. In all cases, emails addressed
to me should clearly indicate the name of the sender, and the subject line of your email
should indicate the course in which you are enrolled. This will ensure that your email
is not accidentally discarded as spam.

3. Assignments:
Readings: There is reading assigned for nearly every class period. Following the
schedule below, you should arrive at class each day having already read and thought
about the texts listed. Class discussions will be based upon the assumption that you are
already familiar with, and have given some thought to, the assigned readings. The
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reading load is not evenly distributed over the semester; you may find it helpful to read
ahead on lighter weeks.

Participation: You will be expected to part1c1pate in class discussion of the texts you have
read. Class participation counts for a very significant portion of your grade. If at any
time you are concerned about your participation, or feel that you are having difficulty
finding an appropriate or comfortable way to contribute, please do not hesitate to let me
know.

Connection papers: Over the course of the semester, you must complete 6 connection
papers. These papers should each be approximately 2-3 pages in length, and consider
some aspect of the connections you see between the assigned readings for the week.
They will be graded upon the degree to which they exhibit thought and engagement
with the assigned texts. Each paper should be clearly written with a distinguishable
organizational structure, although a formal thesis and argument is not necessary. Each
connection paper must be submitted online via Blackboard by 5pm on the day preceding
the day on which the texts will be discussed in class; that is to say, papers are due by
5pm on Sunday. No late papers will be accepted under any circumstances. There are 10
classes with assigned reading this semester; you must submit a paper prior to 6 of them.
Itis up to you to decide, based upon your interests and schedule, which 6 papers you
will submit. I highly recommend that you do not leave them all for the end of the semester!
Leave yourself enough leeway that, if an emergency should arise, you do not need to
take a zero on a paper.

Term Paper: You will write one major researched-based analytical paper in this course,
on a topic of your choosing related to the course. This is a true term paper, in that you
will be expected to work on it throughout the semester; a full assignment and schedule
for due dates will be distributed on the first day of class. This paper should be between
10 and 12 pages long, and incorporate consideration of one or more primary works of
literature in conjunction with relevant scholarly critical sources.

All papers should be word processed in an easily legible 12-point font, double spaced,
with one inch margins. Proper MLA form should be followed, including a Works Cited
page. If you have any questions at any point about how to research or cite sources
correctly, please do not hesitate to ask.

Academic Integrity:

Plagiarism and cheating are bad ideas, and will be dealt with harshly. At the end of this
syllabus is a copy of the departmental policy on academic integrity; I also refer you to the
section on academic integrity in the student handbook. I expect all words and ideas you use in
this course to be either your own, or properly cited. If at any time you have any questions or
concerns about your own behavior or that of others, please do not hesitate to ask. In cases of
inadvertent plagiarism, I will be very kind and understanding if you come with questions
before you hand in a paper, but very strict after you have handed in work as your own.
Ignorance of the rules is not an excuse for breaking them.

Policy on rewrites and late papers: In this cougse, I will accept neither rewrites nor late papers.
Since you are choosing yourself which connection papers to write, you should schedule
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yourself in such a way to ensure that I receive 6 papers by the end of the semester. I would
recommend planning to complete the papers early in the semester, so that if an emergency
does arise, you have time to substitute a later assignment. In the case of the term paper, I must
receive it by April 16 in order to have time to grade it before I begin maternity leave; if
unexpected catastrophic circumstances arise which prevent this, your only option will be to
contact Dr. Mischo for an incomplete. While I do not allow rewrites of a paper once it has been
turned in, I am happy to offer comments and suggestions prior to the due date of a paper;
please stop by my office hours or make an appointment if you would like to review your
paper with me before turning it in.

Grading Procedures:

Your final grades will be determined according to the following percentages:
connection papers: 40%
participation: 30%
term paper: 30%

e Participation will be graded upon the degree to which you make an effort to be engaged
in and contribute to our classroom discussions. You will be judged upon evidence that
you have read and thought about the assigned texts. Asking questions counts as much
as having answers.

e TIkeep all of my grading records on Blackboard. This means that you are able, and
encouraged, to check your grade at any time during the semester. I assign grades
strictly mathematically; the computer will determine your final grade based upon the
equation above. If at any point you have any questions about your grade, where you
stand, or the data listed on Blackboard, please do not hesitate to talk to me.

University ADA Compliance Policy:

Any student needing special accommodations due to a disability should contact the
Coordinator of Student Disability Services, Student Union, Suite 204 or call (580) 745-2254
(TDD# 745-2704). It is the responsibility of each student to make an official request to the
Coordinator for academic accommodations.

Tentative Course Schedule:

As stated above, you should arrive in class each day with the assigned readings already
completed, and you should have a copy of the relevant texts available for reference during the -
class period. Items marked with a * are available as a PDF on Blackboard; these should either
be printed out and brought to class, or saved to a laptop which is then brought to class.

Monday, January 22 7 Course introduction; discussion of biblical and
patristic precedents for medieval Christianity

Monday, January 29 Donovan, Women’s Saints’ Lives in Old English
Prose, p.1-65
* Thomas Hill, “Imago Dei: Genre, Symbolism, and
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Monday, February 5

Monday, February 12

Monday, February 19

Monday, February 26

Monday, March 5

Monday, March 12

Monday, March 19

Monday, March 26

Monday, April 2

Monday, April 9

Monday, April 16

Anglo-Saxon Hagiography”

Donovan, Women'’s Saints’ Lives p. 67-134
* Paul Szarmach, “Saint Euphrosyne: Holy
Transvestite”

“ Ancrene Wisse” (Anchoritic Spirituality p. 47-207)

Anchoritic Spirituality p. 209-321
* Karma Lochrie, “Mystical Acts, Queer Tendencies”
PAPER TOPICS DUE

The Life of Christina of Markyate
* Thomas Renna, “Virginity in the Life of Christina of
Markyate and Aelred of Rievaulx’s Rule”

The Showings of Tulian of Norwich: p. ix-56; p. 158-
164; p. 190-195

The Showings of Julian of Norwich: p. 56-125; p. 150-
158; p. 164-176; p. 196-209
ANNOTATED BIBLIOGRAPHY DUE

SPRING BREAK! NO CLASS!

from Early English Drama: an Anthology:
o The Digby Mary Magdalene
o The Digby Killing of the Children
o Noah, from the Wakefield Cycle
* Garrett P. J. Epp, “Noah’s Wife: The Shaming of the
“Trewe’”

The Wife of Bath: p. 28-33; p. 42-85; p. 133-152; p. 273-
288 :

Chaucer, “The Legend of Good Women” (Love
Visions p. 153-232)

*Catherine Sanok, “Reading Hagiographically: the
Legend of Good Women and its Feminine
Audience”

FINAL PAPERS DUE IN CLASS!
Please also be prepared to spend approximately 5-10
minutes explaining to the class orally what your
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paper is about.

English, Humanities, & Languages
Department Policy on Academic Integrity

Using another’s intellectual property and representing it as one’s own violates academic
integrity and is known as plagiarism. Academic Dishonesty also includes “cheating” on
exams or other assignments, whether by copying from another student, using unauthorized
study materials or methods, or by supplying answers to another student. Regarding the

violation of academic integrity, faculty members may impose penalties, including, but not
limited to:

1 requesting that the student withdraw from the course;

2 reducing or changing a grade in the course, a test, an assignment or other academic
work;

3 assigning the student additional academic work not required of other students in the
course;

4 assigning a failing grade and informing the student of their right to appeal through the
Academic Appeals Committee; ’

5 referring the matter to the Dean of Students as a violation of the University’s Student
Code of Conduct.

Repeat offenses could terminate the student’s standing in the department and in the
university. Faculty members are entitled to have additional guidelines on academic integrity
specific to their course settings. (See Student Handbook Section D.1,
http://www.sosu.edu/slife /handbook/Student Handbook.pdf ).
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Composition II: Dr. Cotter-Lynch

Essay 3 Assignment:
Research Paper

In his essay “States,” Edward Said combines accounts of his personal experiences with
information obtained from other sources in order to try to convince his readers to adopt a
particular point of view on an important world issue. For this assignment, you should write an
argumentative research paper of at least 2500 words in which you follow Said’s example by
using a combination of your own personal experience and information obtained through research
to convince your reader to adopt a particular position on an important national or international
issue.

You may choose your own topic for your paper, within the following parameters:

1. You must have some personal connection to the topic. You must be willing to discuss
your personal experiences and opinion on the topic in a paper that will be read by your
classmates.

2. You must be able to find sufficient library resources on your topic to

a. give you enough information to complete a 2500 word paper

b. fulfill the minimum resource requirements discussed below

c. represent more than one perspective or position on the topic (i.e., you must be
able to find evidence of counterarguments to your position)

3. The topic must have national and/or international import. You may write about a topic
which you believe is underappreciated by people in the nation and the world, but you
must be able to effectively articulate why many people should be interested in this issue.

4. The topic must be focused enough to allow you to write a well-informed, detailed, and
convincing argument in a paper approximately 8-10 pages long.

You should assume that your audience for your paper is perhaps generally aware of the topic you
discuss, but does not have any particular detailed knowledge or experience of the issue. It will
be your job to educate your audience about the topic, as well as hopefully convince your
audience to accept or adopt your opinion on the topic.

For your paper, you must use a minimum of FIVE sources, at least THREE of which must not be
available for free on the intemet. These three sources should be accessed through the
Southeastern library, or another public or educational library, either electronically or in person.
All sources must be properly cited in MLA form, using parenthetical citations in the body of the
paper, and with a correctly formatted Works Cited page at the end.

Your paper should be completed in several steps, according to the following schedule:

e research question: due by 5pm, Monday, March 30

o annotated bibliography and thesis statement: due by noon on Monday, April 6
o full draft of essay for workshoppinng: post by 5pm on Thursday, April 9

e workshopping of classmates’ essays: complete by 5pm on Monday, April 13
o final draft of essay: due by 5pm on Thursday, April 16

(el

In addition to these benchmarks in your own writing, you will be asked to complete various
exercises along the way, in order to facilitate and organize your writing process.
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Professor Cotter-Lynch
ENG1312.W2
16 April 2009
A New Epidemic

There have been reports in the news in the last few years stating that childhood
immunizations could be a cause for autism. Following these reports there has been a decline in
parents choosing to have their children immunized. Even after the report came out clearing
immunizations from causing autism, the damage was already done. The media should
concentrate more on educating parents about the benefits of vaccinating children, and less on

exposing the potential but unproven dangers of vaccines.

As a parent myself, I have been faced with the decision of having my child receive the
recommended vaccinations or to waive my rights and chance his health. When you become a
parent for the first time you are inundated with decisions. Which pediatrician will you trust your
child’s health to? Will you bottle feed or nurse? Will you send your child to daycare or will you
stay at home to care for them? What immunizations, if any are safe and will I have my child
immunized? I asked plenty of questions. When it came to the last one, I not only spoke to my
son’s pediatrician, but to my childhood friend who also happens to be a pediatrician. Not that I
don’t trust my son’s pediatrician because I do, but I have known my friend for over 20 years and
I ' knew she wouldn’t keep anything from me when it came to the welfare of my child. After
speaking to both of them and receiving very important advice regarding the pros and cons of
immunizations, they educated me with medical facts and firsthand experiences with patients.

After those conversations, I felt confident in my decision to keep my son up to date on his
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immunizations. If every parent knew all the facts, good and bad, about immunizations, I believe

we would have fewer parents choosing not to immunize.

Immunizations are also referred to as vaccinations. Vaccinations were created in 1796
when Dr. Edward Jenner made an important observation during the smallpoﬁ{ epidemic. He
noticed ‘that his milkmaid and dairymen patients that had contractgd cowpox from working with
the livestock were not contracting the more serious smallpox. It was then he decided to take the
substances out of his patients’ cowpox sores and inoculate it into a young boy. That young boy
caught a very mild case of cowpox. A few weeks after his cowpox inoculation, Dr. Jenner
inoculated the boy with smallpox. The young boy proved to be immune to the smallpox virus.
They named this procedure vaccination from the Latin word vaccinus which means relating to

cows (Chase 46).

Since the smallpox vaccine was created, there have been numerous other immunizations
that have been created as well. There are now immunizations for polio, measles, mumps, rubella,
diphtheria, tetanus, pertussis, Haemophilis influenza type b, pneumococcal infections,
chickenpox, hepatitis A, meningococcal disease, and the human papillomavirus. Among these
that have been the most dramatic to date would be the IPV or Inactivated Poliovaccine which

would ease the worries of many families in the 1950s.

Imagine your child waking up to discover the muscles in his or her legs would not allow
them to walk anymore. Even worse, the muscles that keep breathing regular would become |
paralyzed so that their body could not remember how to breathe. “The first recorded polio
epidemic in the United States occurred in 1984” (Oshinsky 11) and eventually would get even

more severe in 1916 when the polio epidemic took on New England. Polio, derived from
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poliomyelitus, is “an intestinal infection spread from person to person through contact with fecal
waste: unwashed hands, shared objects, contaminated food and water” (Oshinsky 8). Polio
affected mostly children under the age of 3. The initial symptoms were those similar to the
common cold. However, those seemingly harmless symptoms would turn into a paralysis and
even death. Polio caused thousands of deaths of children. Three years before the vaccine was
introduced, there were a reported 59,000 cases of polio. It wasn’t until 1955 that the vaccine for
polio was made known to the public. Jonas Salk was a virologist who was particularly interested
in the case. He had produced influenza vaccines ea:liér using a killed virus form. Using the same
killed virus method, he developed the IPV, which is what is still used today, although it has
received some updates (Oshinsky 104). To date the vaccine has completely eliminated wild cases

of polio in the United States.

Aside from the remarkable impact the polio vaccine has made, the other recommended
childhood vaccines create an immunity to knock down other uncomfortable illnesses. According

to the Manual for the Surveillance of Vaccine-Preventable Diseases, the MMR vaccine was

introduced in the early 1970s and creates immunity for measles, mumps, and rubella. Measles is
characterized by a prodrome of fever and malaise, cough, coryza, and conjunctivitis, followed by
a maculopapular rash. Complications from measles include pneumonia and even death. Mumps
is usually accompanied by parotitis. Parotitis is the swelling of one or both major salivary glands.
A major complication from mumps is hearing loss. Rubella is often misdiagnosed as measles due
to their similar symptoms. The most significant complications affect pregnant women. If a
pregnant woman in her first trimester is contracts rubella she is likely to experience a
miscarriage. The DTaP vaccine was introduced in the early 1940s and was licensed in the United

States in 1991. This vaccine creates immunities for diphtheria, tetanus, and pertussis. Diphtheria
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is an infection that can cause sore throat, difficulty in swallowing, malaise, and low-grade fever
Tetanus is an often fatal disease that causes rigidity and convulsive spasms of skeletal muscles.
Pertussis is also known as whooping cough. Pneumonia is the most common complication of
pertussis. The Hib vaccine was introduced in the late 1990s to prevent H. influenza type b. This
disease can cause meningitis and pneumonia. Meningitis is the inflammation of the covering of
the brain and spinal cord. This is especially dangerous and thus considered a medical emergency.
Introduced in 2000, Prevnar is the vaccine for pneumococcal disease. Pneumococcal disease is
caused by the bacteria Streptococcus pneumoniaem, which is “a leading cause worldwide of
illness and death for young children, persons with underlying medical condjtions, and the
elderly” (Baldy 105). The vaccination for hepatitis B became available in 1982. Hepatitis B is a
disease that affects the liver with symptoms including nausea, vomiting, jaundice, and anorexia.
Hepatitis A has similar symptoms as hepatitis B, however they are not present as long. The
vaccination for hepatitis A was developed in 1995. The vaccination for chicken pox also known
as varicella was introduced to the United States in 1995. Since the introduction of the vaccine,
the number of cases of chicken pox has dropped by 98% (Baldy 1-160).

In certain areas a child must have immunizations before he or she is allowed to enroll in
public and private schools. According to the website for the Texas Department of State Health
Services, in North Texas a child is required to have certain immunizations in order to attend
school. For Kindergarten entry, a child must have obtained two doses of the varicella, MMR, and
hepatitis A vaccines. For Seventh grade entry a child must have received the meningococcal
vaccine and TDaP booster. Exclusions can be obtained due to medical, religious, or conscience
reasons. Many other states have adopted a similar policy that allows more flexible rules for

immunizations.
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As with anything else in this world, there is always a group against the cause.
Unfortunately the largest influence to those parents who do not choose to vaccinate their children
is the reports that the MMR vaccination can lead to autism. Autism is a brain development
disorder that hés received attention due to the rising number of cases diagnosed in the last
decade. The reasoning for the accusation is due to thimerosal which is a mercury based
preservative that some vaccinations contain. According to a recent report in the LA Times, the
MMR vaccination does not contain thimerosal, however, several other vaccinations that are
administered the same time as the MMR do contain the preservative. Some members of the
opposition state {hat the thimerosal weakened the child’s immune system causing certain viruses
in the MMR vaccine to affect them. These affects caused autism (Chong sec. 13-14). As a result
of countless medical tests, the link between the vaccine and the disease has be’en scientifically
proven false. Others have heard stories of doctors being told to not report serious side effects
their patients have experienced or even worse to hide cases of death linked to vaccinations.
These stories are just that, they are stories. Nothing has been proven otherwise. There are also |
parents out there that do not do not want “live” viruses injected into their children’s tiny bodies.
Although that is a valid argument, the only immunizations with live viruses are the varicella
vaccine and the MMR vaccine for measles, mumps, and rubella. The live viruses are weakened
tremendously and if they did infect the patient the side effects would be significantly less than if
they caught the virus without having the immunization. The last group are those that are without
insurance and state that lack of funds are the reason their children have not received their
immunizations. However, there are programs out there for such instances. These programs will
fund routine immunizations for those who meet the criteria. Many pediatricians’ offices have

pamphlets with the requirements.
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. What about the positive side? The positive side that states “[immunization], a scientific
development said to have had a greater impact on human mortality reduction and population
growth than any other public health intervention besides clean water” (Berger 155). Another note
on the positive side is that there are lower cases of chicken pox in the United States. I remember
having chicken pox when I was 5 in the 80s before there was a varicella vaccine. I remember
how terrible it was. My entire body was itching. All I wanted to do was scratch the itchy
enemies! My mother had to put gloves on my hands because I was young and didn’t quite
understand that scratching these chicken pox sores could cause a worse infection. I had an older
sister who had not had the chicken pox at the time. Unfortunately, she caught the chicken pox as
well. As much as my mother had tried to keep us apart, we lived under the same roof and we
were sisters. No matter how much a little sister can be a pain to an older sibling, she still felt bad
for me and wanted to take care of me. After she caught the chicken pox from me, I had literally
become a pain to her! She was in the fourth grade. Her case was more severe and she had to stay
home from school for over one week. She was devastated. Not only because she had to miss
classes and her friends but it was also in February and she missed her class Valentine’s Day
party. Oh the tragedy! All laughing matters aside, you rarely hear of children missing classes for
chicken pox anymore. These stories were very minor from what I read of a firsthand account

with polio in A Paralyzing Fear: The Triumph Over Polio in America. One lady recounts the

days leading up to her diagnosis with polio and the life she lived after as a helpless victim of the
disease. She started off by saying that she started having symptoms one week after a big slumber
party her parents had allowed her to have for her birthday. Apparently in her time, slumber
parties were not usually allowed due to the dangers of the polio season. Since it was the end of

polio season, her parents agreed to let her have friends over to her house. Her symptoms started
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out as body aches. She spoke of her brother poking her in the ribs and it hurting so badly she
would scream. Her parents took her to the doctor soon after that day. She was diagnosed with
polio soon after that. She was put into a polio hospital immediately. Her mother was unable to go
to her hospital room with her or even tell her goodbye. They whisked her away through the
double doors while, through her own tear filled eyes, she watched her mom disappear. She
described her entry to the hospital as “feeling alone in the world. There were iron lungs, and
these iron lungs just pump and hiss and gush and pump and hiss and gush. And there were kids
crying... ... I was absolutely terrified” (Seavy 124-125). As she was quarantined in the polio
hospital, her family was also quarantined at their home for two weeks since they had been in
contact with her. Luckily, thanks to the advances in modern medicine that created this vaccine,
we and our children will never have to live like this. That is as long as everyone continues to
keep their children up to date on their immunizations.

What happens when more and more parents take the option to not have their child receive
the recommended vaccinations? A family member of mine is a firm believer in the natural,
holistic approach. She has a beautiful little girl who is right in the middle of her toddler years.
She has chosen to not have her daughter receive any immunizations. When her daughter was
two, she became ill. They found out she had measles! It seems strange to hear of a case of
measles in a two year old in this day and age. You see not only do my cousin and her husband
have these holistic views; they share these views with his family and a large circle of friends. Her
daughter had contracted measles from being exposed to other children who had also not been
immunized. If she had allowed her daughter to have the MMR vaccine, she would not have had

to watch her go through the misery of measles. Luckily, the child’s case of measles was not

Defs' App'x Vol.4 - 0913



severe. I just couldn’t stand the guilt of watching my child have to endure an illness that could
have been prevented because of my own believes.

There is not a doubt in my mind that there will one day be a vaccination for cancer. These
concerned parents that are not having their children immunized may change their minds if they
were offered vaccinations for current day diseases such as cancer or AIDS. What if there were
preventable measures made available for depression, autism, or attention deficit hyperactivity
disorder? Do you think parents would change their mind? It may be that these parents do not
remembér the repercussions of these diseases because they were too young to remember or
because it was before their time. If they were exposed to them and the devastation of some of
them, such as polio, they may change their mind about putting their child’s life in danger by not
having them immunized. The most important thing that needs to be conveyed is that the side
effects from immunizations are far less likely and less dangerous than if the disease was

contracted.
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Eng. 4323/5203
Spring 2007
Dr. Cotter-Lynch

Tern Paper Assignment

As your final project for this course, you will write a researched-based analytical paper on a
topic of your choosing related to the course. This paper should be approximately 10-12 pages in
length, and make a sustained argumerit concerning at least one medieval literary text, with
reference to and consideration of a number of scholarly secondary sources. This paper should be
an in-depth and thorough consideration of a specific and discrete topic; it should »of be a broad
overview of a general idea. I will not give specific requirements for the number or type of
sources to be uséd, except fo say.that they shiculd bé schiolarly (i.¢., drticles from peer-reviewed
journals, or books published by a reputable press). I expect you to work on this paper throughout
the semester, and to consult with me throughout your work. At various points of the semester,
you will be required to submit materials to me, according to the schedule below:

Monday, February 19: paper topics due
Monday, March 12: annotated bibliographies due

Monday, April 2: abstracts dué
¥ ] forgot to include this due date on the syllabus! *

Monday, April 19: final papers due

On Feébruary 19, I will pass around a piece of paper on which you should be prepared to write.a
1-sentence description of your chosen topic. For each other due- date listed above, you should
hand in a physical paper copy of the assignment on or before the due date. If you would like to
receive written comments from me on your final paper, you should also hand me, on April 19, a
self-addressed stamped envelope big enough to hold your paper, with an address at which you
can receive mail in May and June.

I am aware that students in this class range widely in their experiences and abilities in writing
scholarly papers. I am more than happy to help you with any aspect of this paper, but I will
depend upon each of you to let me know what you need help with. IfI don’t hear from you, I
will assume that you know what you are doing.

Undergraduates will be graded upon the degree to which they can integrate a variety of scholarly
perspectives into the consideration of a literary topic, and produce a clear and sustained

argument.

Graduate students will be graded upon the degree to which they can use existing scholarly
resources in order to develop a sustained, original argument of their own.
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tale, and although she, and others like her, makes a valid point, there is more to the tale
than simply the act with which it begins.

In a completely opbosing view, others, like Leicester, see the Wife as taking “an
aggressively feminist public position in structuring the world of the tale and the pointing
of its moral” (160). The fact that the queen and her ladies insist that the raping knight
spend one year searching for the one thing women really want from men is not seen by
marny as a reprieve from the crime he has committed, but instead as just punishment.
“Clearly this particular knight, as a surrogate for men in general, needs to learn more
about women, and the plot becomes a device for forcing him to do so, putting him in a
position more familiar to women, who have to cater to male desires, and giving power to
women from the beginning of the tale” (160). This knight is put in the position of the
female, and forced to cater to women, just as women have been forced to do for
centuries.
Although the rape of the young girl at the beginning of the tale is an absolute act W
of misogyny, it can be assumed to be used because of its pre\%/alent occurrence in the
f;)urtcenth century or perhaps because it is a crime against women, and the women gain

control for the rest of the tale. Either way, the knight had to commil%in order to receive

the punishment and become reliant on women for the sake of his life. This is the twist ]
that the Wife intended as she relays her tale to the pilgrims traveling alongside her. She
wanted to play a role reversal game, while using the tale to show that above all else
“women desire to have sovereynetee” (Beidler, 79, 1. 1038). This is the final act which
proves Alisoun to be a proto-feminist who absolutely refuses to lét any opportunity to

voice her opinion get away from her.
[
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According to OBrien; in this instance, “Chaucer’s linking violence with seduction. By
telling Jankyn she dreamed of him, Alisoun not as subtly as she thinks lets him know that
he occupies her thoughts; and more strongly, that an iﬁtimate marital relationship
between them is predicted by the dream world” (180). However, Alisoun’s inclusion of
the violent act brings about the blood, which “means gold and suggests prosperity” (180).
By examining the recollection of this dream, it becomes clear to the reader that
Alisoun’s feminism might have been in her genes. In his article, Leicester argues that
“the wife of Bath learned from her mother that she should lie and tell 2 man she was
attracted to that she dreamed that he tried to murder her in her bed, and that the blood
might be a sign of money” (240). The “dame” who taught her this scheme was her
mother, and as she states, “I folwed ay my dames lore” she is claiming that she could not
imagine not following her mother’s good advice (Beidler, 64, 1. 583). Apparently this
family plan worked for Alisoun, because Jankyn did, in fact, become husband number
five. Howe\ier,bthis is not only because of the blood’s symbolic representation of gold
but “however starcli‘ng and grotesque, the image of Alisoun si)illing blood into her bed is
d;asigned to appeal to Jankyn. The imagined dream’s suggestions of the sexual act are
undeniable: the slaying takes place as Alisoun lies in her bed and seems to be penetrated
by some weapon” (181). At the same time that the dream symbolizes prosperity, it
simulates a sexual experience between the two. In this regard, Alisoun’s account of the
dream must be recognized as a cunning use of her experience and knowledge of the male
gender for her own gains, and this use of violence should not be clouded by views of

misogyny, but recognized as nothing less than her own clever feministic plan. Chaucer’s
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preached by authority. In short, she makes herself into exactly what every misogynist
said women really were” (141). All of this continues to support the fact that Chaucer’s
Alisoun is a proto-feminist created by the miso gynistié world she inhabits.

Those critics who choose to show Alisoun of Bath as simply a victim of misogyny
rely heavily on the aspects of violence within both her prologue and tale. In his article,
“Seductive Violence and Three Chaucerian Women,” Timothy O’Brien discusses the
téndency of Chaucer’s few female characters to “represént themselves as objects of
violence” (178). There is no denying that Alisoun of Bath was involved in violent : /
relationships, especially with her last husband, Jankyn. However, was she a victim? She
plainly states that she was the one to render the first blow, as she proclaims, “I with my
fest so took him on the cheke/ That in oure fire he fil backward adoun” (Beidler, 71, 11.
792-793). However, regardless of who threw the first punch, according to O’Brien,
women in Chaucer’s literature reveal these circumstances in their lives in order to make
themselves victims in the eyes of the men who hear their stories. “They represent
themselves in this way, as crude as the observation at first se;ems, in order to make
tl;emselves attractive to men. Violence to women generates desire in men — that is the
fundamental equation within these portraits” (178). If this is true of the men in Chaucer’s
time, Alisoun of Bath once again possesses the upper hand. She gained power over
Jankyn, both as she abuses him and as she uses his abuse of her to gain control of her
land and home, and becomes attractive to the men in her presence by using the story to
culminate their desire, based on her victimiza@ion. If they find her even more attractive
because she is a victim, she should have no trouble finding and welcoming “the sixte,

whan that evere he shalll” (Beidler, 46, 1. 45).
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times by the telling of her story, at the age of forty, Alisoun is a victim of a society in
which men strive toward total sovereignty and domination over their wifely counterparts.
Yet, Alisoun, having literally grown up in this tradition, has become a bit of a rebel, or
proto-feminist, as she uses her opportunity on this pilgrimage to preach for exactly the
opposite; a woman’s sovereignty over her man.

According to the essay, “The Animus-Possessed Wife of Bath,” D.W. Fritz
recognizes Alisoun’s refusal to conform to the laws of society; as he states, “At war with
her husbands, at odds with Church theologians, combative with several of the male
pilgrims, and even aggressive in asserting her position with women at Church, Alisoun of
Bath seems to see the external world as a battleground” (163). Recognizing Fritz’s
opinion of Chaucer’s Wife, Alisoun can be seen as a feminine medieval warrior fighting
the misogynistic tradition that has, for forty years, oppressed her. Armed with her
experience, intellect, and tongue, she battles the sex she finds guilty of wronging her and
her female counterparts.

Living with several old husbands in marriages in whi.‘ch she was miserable, at
séme point, she decided to turn the tables and become “the whippe” herself (Beidler, 50,
1. 475). After having been mistreated by men for many years, she actually eventually

" falls in love with Jankyn, her 20 year old fifth husband, only to have him hit her so hard
that she is left partially deaf. Near the end of the Prologue; she relays the event to her
fellow pilgrims by saying, “And with his fest he smoot me on the heed/ That in the floor I
lay as I were deed” (70, 1. 795-796). However horrendous Jankyn’s abuse, resolution to
the matter is found when she is given control of the house and laﬁd again, and

sovereignty is again recognized, in her favor. Having all that she now needs, in the form
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established. Varying literary opinions label Chaucer’s Alisoun as an intelligent, wealthy,
once young and lovely hopeless romantic, and at the same time yet in vast contrast, a
disobedient, outspoken, sex-crazed, and tyrannical wife. This inability to place a definite
label on the Wife of Bath is perhaps a consequence of het outspoken refusal to conform,
and likewise be labeled. In his article, “My Bed was Ful of Verray Blood: Subject,
Dream, and Rape in the Wife of Bath’s Rrologue and Tale,” H. Marshall.Leicester, Jr.
discusses Alisoun’s “want to define herself'in terms of her own experience without being
pinned down by prior labels” (235). He further claims that she “is engaged in a project of
undoing established prior meanings. Insofar és she wants to base a new version of
women on a new idea of herself - to convert her own ‘experience’ into a new ‘auctoritee’
—the reifying Wife is engaged in a counterproject of establishing new meanings on the
basis of a new self” (239).

Her own experience is what gives the Wife of Bath the pawer to begin creating
that new self about which Leicester speaks, for both herself and women in general. She
Begins the Prologue with an assertion of her experﬁse in the z;,rea of love and marriage as
sﬂe boldly proclaims, “Experience, though noon auctoritee/ were in this world is right
ynough for me/ To speak of wo that is in marriage./ For, lordinges, sith I twelve yeer was
of age,/ Thonked be to God that is eterne on live,/ Housbondes at chirche dore I have had
five” (Beidler, 44, 11. 1-6). Using this statement to begin her tale in a direct and
opinionated manner, Alisoun opens the door to criticism of her character, because of her
lack of reverence for the bonds of marriage. This lack of reverence, combined with her
immediate proud confession of five marriages, exists as the first evidence of Alisoun’s

absolute refusal to conform to the societal values present at the time, and to be labeled by
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‘New York Times used
as teaching tool in class

By QUIENCY BRANNAN
Staff writer

The New York Tunes is
. delivered free of charge to the

. Southeastern campus each :

weekday.
Some students take this free
service for granted.
Several teachers are. now
using the New York Times as
_an'instructional tool. '

* “T teach the class the therhe

" of citizenship and communi-

ty,” said Dr. Margaret Cotter-
_Lynch, assistant professor of

English. -

4

. class as an addition to her text.
. “We read the New York
- Times to get a sense of what
oes’ on in the country and
orld ” she said. :
Kyle Sturch, a sophomore

science edug:_auog ‘major, said,’
“It keeps us aware of what_is '

going on in the world.”
“I’s more up to date,’said

Queta Jones, a jll]llOl‘ psychol~
- the outcome of this semester’s-

Ogy major.
Some of the papers the class
will write this semester will

Cotter-Lynch is using the
paper in her Composition IT"

cover what commuhities find
important and what responsi-
bilities they- ho]d in the com-
munity.

ment while attending a 2006
Dallas conference which con-
cemed making education
more relevant to all’ majors ‘of
study.

“I’'ve taught- Comp IL

before, but this is entirely
new,” Cotter-Lynch said. “T
get bored if I teach the same
‘thing every semester.” '

of the paper.”
Cotter-Lynch commented
on her students’ enthusiasm,

“Some students unmedlate '

lycomemreadyto talkabout
the paper,” she'said. ©

citing that she, needed to see

work before making a deci-

sion.

Cottér-Lynch satd she got -
the idea to have the require- -

But-so fajr, Cotter-Lynch has -
‘seen students responding pos-
litively to the assigned reading -

Cotter-Lynch also said she
might continue utilizing the
New York Times in the future,’
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Section Three

RESEARCH & SCHOLARSHIP

Conferences
Awards
Publications
External Grants
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Directional Dreams: Prophecy as Context in the Vita Rusticula
Meg Cotter-Lynch

Southeastern Oklahoma State University

In Florentius’ seventh-century hagiography of St. Rusticula, the two most
important events of the saint’s life are predicted by dreams. In both instances, the
divinely-inspired dream provides both the dreamer with direction for her
behavior, and the reader with direction for how to understand the story. In this
paper, I will examine the ways in which prophetic dreams, as a commonplace of
early medieval hagiography, serve a double literary purpose: they at once
provide the characters within the story with foreknowledge, and thus concrete
instruction as to how to properly behave, while simultaneously providing the
reader of the hagiography with hermeneutic instruction, pointing towards
appropriate literary analogues and contexts for the proper understanding of the
hagiographic text. This prophetic contextualization allows the hagiographer to
negotiate the highly formulaic genre of hagiography by using the characteristic
trope of the divinely inspired dream in order to accrue subtle and sometimes

- unexpected meaning to the life story of a saint. At the same time, by careﬁﬂly
reading the intertextual images of a hagiographic dream, I argue that we as
modern readers can come to better understand the literary context and generic
assumptions and assertions that underlie a particular hagiographic text. In the

case of the Vita Rusticulae, Florentius uses dreams to shift the obvious context
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for his hagiography from the prescriptive literature of the female religious life to
the descriptive literature of politically active male saints. In order to illustrate all
of this, I will begin with a brief synopsis of some standard characteristics of
hagiographic dreams, then move on to discuss some of the ways women’s
hagiographies, in particular, were used by readers in the early Middle Ages. I
will end by detailing the example of Florentius’ Vita Rusticulae, to show how, in
this case, Florentius exploits generic conventions in order to construct a text
which conforms to canonical expectations, even if its subject, at first glance, does
not. (explain distinction: vita/Life vs. historical life)

Divinely-inspired dreams are a common feature of medieval saints’ Lives
(Afrodesia/Graham). Within the medieval Christian tradition, dreams were
believed to provide a point of contact between the dreamer and the divine,
Hagiographic dreams typically explain the mortal world from an eternal
perspective, in which human events are revealed and explained within their
divine context. Within the plots of the stories, these dreams thus provide the
dreamer with information or advice regarding the future. At the same time, due
to the epistemological similarity between stories, saints, and dreams (all of which
are theologically situated at the intersection of the earthly and the divine, as
earthly signifiers of divine things), hagiographic dreams provide hermeneutic
direction to the reader. The advice to the dreamer and the advice to the reader
both derive from the same source, namely, the literary, historical, and biblical

allusions of the dream. The eschatological context providedoby the images of the
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dream serves to provide both reader and dreamer with the analogues necessary
to appropriately understand and react to the events about to unfold within the
story. For the dreamer (who is often the saint), this means being told how to
behave in her life. For the reader, this means being told how to understand and
interpret the text she is reading.

Jane Tibbets Schulenberg has shown that the overwhelming majority of
hagiographies of women from the period between 500 and 1000 C.E. record the
lives of cloistered religious. These vitae were commonly used as pedagogical
tools and guides for monastic practice amongst the religious women who read
them.! For example, we know that Rusticula’s vita is addressed to Celsa, the
woman who immediately succeeded Rusticula as abbess of the convent of St.
Jean at Arles. The text was thus presumably meant to relate the story of the
former abbess for the instruction the nuns living there. Such hagiographies Were
meant to inspire admiration and imitation on the part of the readers and hearers,
and thus it is not surprising that most of the women’s hagiographies that come
down to us emphasize the conservative virtues of humility and claustration
espoused by the most powerful ecclesiastical authorities of the time. However,
just because there was institutional pressure upon religious women to conform
to a certain ideal, does not mean that all early medieval women succumbed to it.
Some Women, and indeed some who came to be venerated as saints, did not lead

the lives of strict claustration espoused by the majority of theological and

o
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hagiographical texts of this period. St. Rusticula is an example of a woman who
was at once a devout abbess and an active public figure. Her vita, composed by
Florentius soon after her death, thus illustrates some of the ways in which the

largely formulaic genre of hagiography could be and was manipulated in order

to accommodate the veneration of women who did not conform to the most

. conservative ecclesiastical ideals of the time. Florentius worked under the dual

pressures of presenting, on the one hand, a believable picture of a woman about
whom some aspects of her “real” life were likely widely known, while at the
same time composing a vita which conformed to the formulaic constraints of the
hagiographic genre and invited the reader to consider Rusticula within the
context of other established saints.

Florentius’s literary challenge derives in part from the nature of
Rusticula’s historical life. Saint Rusticula lived from approximately 556 to 632
C.E., most of that at the convent of Saint Jean in Arles of which she was abbess
from 575 onwards. Her life and tenure as abbess span an especially contentious
time in Merovingian politics, during which Burgundy in general and Arles in
particular was a prominent chess piece. In reading her vita, we can gather that
she somehow earned the ire of a local bishop, who accused her of treason and
ultimately caused her to be tried before King Clothar I1.2 Florentius does not give
us enough information to judge the case ourselves, but his verdict is clearly that

Rusticula was innocent. Regardless of the legitimacy of the accusations leveled

! Schulenburg, "Saints' Lives as a Source for the History of Women, 500-1100." p. 288.
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against her, or the spin Florentius may have put on them, Rusticula became
famous in her lifetime for the very public controversy which surrounded her
forcible rem;wa_l from her convent, and eventual trial in front of the king.

I propose that the key to understanding how Florentius negotiated the
composition of an (ultimately successful) hagiography lies in his use of the
generic trope of the divinely inspired dream. Florentius reports two dreams in
the course of the vita. The first dream is experienced by Rusticula’s mother when
the saint is a baby, and forecasts the infant’s future sanctity. The second dream,
experienced by Rusticula herself, foreshadows her forthcoming arrest and
forcible removal into the public arena, while providing her advice about how to
deal with and understand this upcoming hardship. Both dreams at once provide
knowledge and advice to the dreamer, while simultaneously suggesting to the
reader of the hagiography intertextual references and theological contexts
through which to understand this hagiography as canonical and this woman as a
saint.

First, Rusticula’s mother’s dream. Early in the vita, we are told the story of
an extensive dream experienced by Rusticula’s mother forecasting her daughter’s
religious life. One night soon after Rusticula’s baptism, her mother Clementia
has a dream in which she sees herself nursing two chicks of a dove, one gleaming
white and one multi-colored. Next, a servant announces to her that Saint

Caesarius, the deceased bishop of Arles, is at the door and wants to speak with

[l

2 See McNamara, Halborg and Whatley, eds., Sainted Women of the Dark Ages. p. 121, note 8.
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her. Caesarius asks fo be given the white chick, and after initially hesitating
Clementia hands over the bird, and Caesarius joyfully withdraws. Upon
awaking, Clementia is unsure of the meaning of her dream, but the narrator of
the hagiography makes clear to the reader that this dream prophesizes
Rusticula’s future sanctity, while the images of this dream predict particular
characteristics of Rusticula’s holiness. She is pictured as a pure white dove,
illustrating her purity and innocence, as well as her intimate connection with the
Holy Spirit. Saint Caesarius, being both a deceased saint, and a bishop, lends
Rusticula’s calling both heavenly and ecclesiastical authority. Caesarius’s
appearance in this dream also foreshadows Rusticula’s association with the
saintly bishop later in her life, as she joins and eventually becomes abbess of St.
Jean of Arles, the convent founded by Caesarius for his own sister more than a
century before Rusticula’s birth. It is important here, however, that the first
appearance of Caesarius in Rusticula’s vita is as a person—albeit an authoritative
and holy one—and ‘not as the founder of a convent or the author of the Rule for
Women that governed the convent. St. Caesarius of Arles was, of course, the |
author of arguably the most popular and influential monastic rule for women of
the early Middle Ages; the convent of St. Jean at Arles was the house for which
this rule was originally composed. But at this early point of Florentius’ text,
Caesarius is introduced as an individual character. This is important, I argue,
because it posits the vitz of St. Caesarius, rather than his Rule, as the corollary

text to Rusticula’s vits. Rusticula, in esse;ce, should be understood by

Defs' App'x Vol.4 - 0931




comparison to the (influential, political, controversial, and holy) man, rather than
in comparison to his Rule for Women. Thus, from this first dream early in the
text, Florentius indicates both the existence and the nature of the sanctity
according to which the rest of Rusticula’s life should be understood.

Rusticula goes to live at the convent of St. Jean when she is five years old,
and grows to adulthood in the convent. Rusticula is elected abbess of the
community, against her protests, at the age of eighteen. Her life up to this point,
according to Florentius, has been characterized by asceticism, prayer and study.
Upon becoming abbess, Rusticula acknowledges her responsibility for the souls
of others, both inside and outside the convent walls. In addition to administering
the religious life of her nuns, she builds a series of chapels and oratories for
public use. Thus, after firmly establishing her conformity to the accepted norms
of humility and strict claustration, Rusticula’s first public acts recounted by
Florentius are the devotional acts of constructing shrines for saints: this at once
establishes Rusticula’s piety, and establishes her connection with the communion
of saints. As readers, it is suggested, we should understand Rusticula’s public
actions as pious and saintly.

At this point of the story Florentius tells us about Rusticula’s own dream.
One afternoon, she falls asleep in the basilica, and hears a voice calling to her by

her childhood nickname:

o

Defs' App'x Vol.4 - 0932




“Marcia, imitare Dominum tuum in cruce pendentem, imitare et
conservum tuum Stephanum, quando a Iudeis lapidabatur,

1171

dicentem: ‘Deus, ignosce illis, quia nesciunt, quid faciunt.

“Marcia, imitate your Lord when He was hanging on the cross.
Imitate your fellow servant Stephen when the Jews stoned him.
Say, ‘Father, forgive them, for they know not what they do.””

In the chronology of Florentius’s text, immediately after experiencing this dream
Rusticula is denounced as a traitor to King Clothar II by the bishop Maximus. In
the midst of great political machinations, Rusticula is arrested, taken from her
convent and imprisioned under guard in a local monastery. She remains there
for seven days before Bishop Domnolus of Vienne goes to Clothar, denounces
Maximus, and threatens the king with the judgment of God. Rusticula is then
called to the royal court, where she is heard and found innocent, at which point
she is allowed to return to her convent. This whole episode is clearly colored by
Florentius’s partisan view of the affair: we never learn what, exactly, the charges
against Rusticula were, or what the arguments of her enemies were, only that she
was unjustly persecuted, and, eventually, vindicated.

This whole contentious public episode, the account of which constitutes

the long central portion of Florentius’ narrative, is introduced by Rusticula’s

3 Vita Rusticulae 9: Krusch p. 344; McNamara p. 127.
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dream 4 The dream warns Rusticula of her upcoming hardships, instructs her to
endure and forgive her persecutors, and establishes her own righteousness
before the unspecified accusations are even made. Long before the king’s
decision on Rusticula’s innocence, the reader is provided with God’s judgment,
as delivered in her dream: she will be unjustly persecuted, following the model
of Christ and Stephen. Rusticula’s dream rhetorically transforms her subsequent
persecutions, making them analogous to Christ’s own persecution rather than
merely a symptom of ubiquitously violent Merovingian politics, or even
punishment for the political meddlings of a presumptuous nun.

This dream also introduces her identification with a nearly constant
stream of miracles. This begins when, in the first attempt by her enemies to
wrest her from her convent, a man with drawn sword is miraculously paralyzed
in his hands and feet, causing him to drop his sword to the ground.é As she is
brought to trial at the king’s court, Rusticula’s entire journey there and back is
marked by multiple miracles, which Florentius claims are too numerous to cite in
their entirety.” Rusticula’s dream marks the moment at which she transforms
from an exceptionally devout nun and competent abbess, into a widely

venerated public figure performing multiple miracles. However, Florentius

4 Of the 30-chapter text, Rusticula’s dream and subsequent persecution covers chapters 9-18.
Chapters 22 and following relate her death and posthumous miracles.

$ McNamara also specifically cites the life of Caesarius of Arles, founder of the convent, as a
source, both for Rusticula’s own actions, as she consciously emulated the actions of this saint, and
for her hagiographer, who portrayed her as analagous to this authoritative historical figure.

¢ Vitae Rusticulae, 9; McNamara p. 128. “

7 Vitae Rusticulae 13-17; McNamara p. 129-131.
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makes clear that this transformation does not entaﬂ an internal change in the
abbess, but rather a change in her external circumstances. Rusticula is the same
woman before and after her dream; the subsequent events are things which are
done to her. Rusticula’s own preference, we are repeatedly told, would have
been to remain in her convent, leading her previous life; she indeed returns to St.
Jean the moment she is released from royal custody, and does not leave the
convent walls for the rest of her life. As a result, the dream seems to tell the
reader, at the same time as Rusticula, how to deal with the events that follow: all "
of Rusticula’s public actions are afflictions, endured but not chosen. This allows
Florentius to tell the story of a conventionally devout woman, who through no
choice of her own became famous, and a saint, by undergoing undeserved
hardship. The analogue here is quite clearly martyrdom.

Thus we see that at important points of this text, Florentius, through
dreams, provides the reader with intertextual references which transform the
import of the events which follow. First, Rusticula’s mother’s dream establishes
the future saint as pure and innocent, while drawing a parallel between the life
of the abbess and the Life, rather than the Rule, of St. Caesarius of Arles. Next,
the dream experienced by Rusticula imlﬁediately prior to her arrest for treason
recalls the biblical persecutions of Christ and Stephen, and thus provides the
reader a rubric for understanding Rusticula as a martyr, with all of her
controversial public activities constituting that martyrdom. Had Rusticula had

her druthers, we are in effect told, she would have lived out her life as the ideal

10
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nun described in Caesarius’s own Rule: obedient, humble, and strictly cloistered.
But God instead chose her to undergo trials reminiscent of those of Christ
himself, so that she might perform miracles and function as a public sign of
God's power even in the king’s very court. The context provided by prophetic
dreams not only directs Rusticula’s own life, but the reader’s understanding of

her vita, so that both the text, and the saint, could become canonical.
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Taming the Body: Male Revisions of Vibia Perpetua’s Passio
Margaret Wickins Cotter-Lynch
Department of English, Humanities, and Languages

Southeastern Oklahoma State University

Sf. Perpetua, the third-century Carthaginian martyr, was one of the most
consistently popular female saints throughout Late Antiquity and the Middle
Ages, her story recounted in numerous versions by several authors and extant in
a huge number of manuscripts. She has become one of the staples of modern
feminist scholarship regarding early Christian women, often cited as the first
female medieval author and a protofeminist model. There are clear reasons for
the attraction on the part of both ancient and modern readers: the story of a 22-
year old new mother being thrown to the beasts in the amphitheater of Carthage
is riveting rea;:ling in any time period. Furthermore, we have, preserved in a 9t-
century manuscript, what is believed to be Perpetua’s own first-hand account of
her trial and imprisonment, including the dreams and visions she experienced in
the days and weeks preceding her martyrdom. Amended to this personal
account, we also have a detailed description of her actual martyrdom in the

arena at Carthage on March 7, 203, apparently written by a first-hand witness to

(=4
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the event. We thus have, in the case of St. Perpetua, a much more thorough,
vivid, and verifiable passion story than in the case of most early martyrs. As has
long been noted, Perpetua is exemplary throughout the early text for her
strength, courage, and piety. Unusual for saints, she is also a mother; we are told
that at the time she is arrested, she is still nursing her infant son. Through the
text, we see the young woman’s initial struggle as she is separated from her
family; her increasing determination and comprehension as her martyrdom
approaches; and her eventual dignity and even joy as she is killed in the arena.
Through a series of three first-person accounts — the first by Perpetua, the second
by her fellow condemned Christian Saturus, and finally by the anonymous
redactor and presumably witness to her mértyrdom«-both medieval and
modern readers are given an exceptionally vivid and thorough picture of the life
and death of this third-century woman, martyr, and saint.

Of course, any text that has been around —and popular— for 1800 years
has had any number of commentators, editors, translators, and interpreters.
Perpetua’s story has been successively transformed in order to fit the agendas of
readers as diverse as late antique Church Fathers and modern feminist critics.
All, of course, claim to be basing their ideas on Perpetua’s life and text; however,
my argument in this paper is that previous discussions of the Passio Perpetuae
have been all too uniform. In the interest of “excavating” or “redeeming” the
“real” early Christian woman named Vibia Perpetua, too many readers have

instead been merely inverting previous opinions of her, without properly
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interrogating the original text and the ways in which it does NOT support many
of the underlying assumptions of subsequent readings, and re-writings. In short,
I believe that we have all not been reading Perpetua, but rather Augustine, and
in the process have failed to comprehend some of the most fundamental and
radical aspects of Perpetua’5 story.

In order to demonstrate how a series of interpretive accruals have
obscured important aspects of the third-century text, I will work chronologically
backwards, beginning with a few of the most prominent modern scholars who
have worked on Perpetua. While much of their work has been, and remains,
thorough, insightful, and invaluable, there has, in my opinion, been too little
subtlety in the reading of the vision Perpetua experiences in prison the night
before her martyrdom. In this vision, Perpetua finds herself in the arena at
Carthage, engaged in gladiatorial combat with an African adversary, whom she
eventually defeats. In the standard modern account of this dream, in order to
engage in this contest, the young woman Perpetua is miraculously transformed
into a man. This dramatic and surprising event is, as you might expect, much
discussed by modern critics, and predominantly understood through the
medieval trope of virtuous young women, usually virgins (which Perpetua
clearly is not), “becoming male.” Peter Dronke, in the first chapter of his seminal

Women Writers of the Middle Ages, writes, “She is stripped of her womanly

clothes, and becomes masculine. [...] Perpetua wants to strip herself of all that is
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weak, or womanish, in her nature.”? Joyce Salisbury, in Perpetua’s Passion, the

Death and Memory of a Young Roman Woman, writes:

Certainly there is no more vivid image of personal change than
Perpetua’s dream imége in which she is transformed into a man.
[...] If one is looking for a metaphor of personal change, one cannot
do better than a transformation of one’s gender, which is at the
heart of one’s self-identity. In her dream, Perpetua was changed
into a man. Led by the deacon of her new community, she was fully
transformed from her old self into a new empowered individual
who could stand in the arena and fight for what she believed. 2
Both of these readings seek to show Perpetua as young woman empowered by
her faith and her impending martyrdom, and claim that Perpetua chooses to
express this empowerment in essentialized gendered terms —men are more
powerful than women, thus becoming powerful means becoming a man. While
Dronke, Salisbury, and others claim the admirable goal of recuperating and
celebrating an early female author, their readings of her work take for granted a
dependence upon strictly ‘gendered binaries in order to represent Perpetua’s
personal situation. While certainly Dronke and Salisbury would argue that such
binaries are cultural constructs, they never seem to question whether this

particular construct was essential to Perpetua’s view of herself and her world.

! Peter Dronke, Women Writers of the Middle Ages: A Critical Study of Texts from Perpetua to Marguerite
Porefe (Cambridge: Cambridge UP, 19384) p. 14. -

? Joyce E. Salisbury, Perpetua’s Passion: The Death and Memory of a Young Roman Woman (NY:
Routledge, 1997), p. 108-109.
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Of course, late 20th century scholars were not the first to understand
Perpetua in strictly binary terms. The most widespread version of Perpetua’s
story from the 13% century onwards was from Jacobus de Voragine’s Golden
Leger;d. This masterwork of several volumes composed by the bishop of Genoa
was arguably the most popular and influential hagiographic work of the high
Middle Ages. While the stories contained within it are relatively short and often
erroneous, it survi;/es in over 900 manuscripts and was the most oft-printed book
in Europe between 1470 and 1530.3

Voragine’s version of the story is characterized by clear dichotomies and
conflict. Perpetua, in Voragine’s version, is not listed under her own saint’s day
(March 7); rather, her story is appended to that of St. Saturninus of Toulouse, as

~ an explanation for the potentially confused identity between the French St.
Saturninus, and the African one who was imprisoned and martyred with
Perpetua. The emphasis is thus not on Perpetua personally, but upon the group
with whom she was arrested as a whole; she is listed last, after Saturninus,
Satyrus, Revocatus, and Felicitas, and singled out only for her noble birth.
Voragine’s Perpetua is a new Christian convert in stark and at times violent
opposition with her father, mother, and husband; her father chastises her for

bringing “dishonor on her family.”4 Her father seems to not know that she is a

Christian until she tells him, at which point he physically attacks her in a rage.

? Intro to the Golden Legend in The Medieval Sourcebook:

hitp://www fordham.edu/halsall/basis/goldenlegend/

*Jacobus de Voragine, The Golden Legend: Readings on the Saints, trans. William Granger Ryan, 2 vols.,
vol. 2 (Princeton, NJ: Princeton UP, 1993) p. 342
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When her father, mother, husband, and son together entreat her to recant,
Perpetua ferociously replies, “Get away from me, you enemies of God, because I
do not know you!”s Similarly, Felicitas rejects any relationship with her
husband. Perpetua experiences only one vision, in which Satyrus, standing at the
top of a golden ladder, summons all the rest of the martyrs to join him. The
emphasis throughout Voragine’s narrative is on the unity of the group of 5
martyrs, in stark contrast to the violent opposition to all others, both family and
persecutors. In Voragine’s version, the context and message of Perpetua’s story
is clear; she is one of many loyal Christians who rejected the evil influence of a
pagan family in order to find a new family in Christ, and a new community in
martyrdom. Her story, thus, is both exemplary and thoroughly conventional;
she looks étrikingly like any number of early Christian martyrs, and especially
like the virgin martyrs who constitute the vast majority of putative female saints
from this period. Perpetua, in this case, is thoroughly subsumed to the
conventions of medieval sanctity, and contextualized within a larger model of
Christian exemplarity.

Although written over 700 years apart by authors with vastly different
goals and perspectives, most modern critical accounts of Perpetua’s story and
Voragine’s version share a dependence upon dichotomy and conflict in order to
make sense of the story. I contend that this tendency to dichotomize Perpetua’s

story can be traced to Augustine’s three sermons on Sts. Perpetua and Felicitas,

? Voragine, The Golden Legend: Readings on the Saints p. 343
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likely composed and delivered in 397 at Carthage. As John Kitchen has
persuasively shown in his analysis of the relationship between the rhetoric of
Augustine’s sermons on Perpetua and the spatial relationships of the
ampitheater at Carthage, all three of these sermons are constructed around a
system of contrasts and dichotomies.® For Augustine, the primary, and recurring
dichotomy in Perpetua and Felicitas’ story (for he consistently refers to the two
together) is a dichotomy of gender. The miraculous quality of the martyrdom
story—and thus the story as a whole as an example of God’s continuing agency
in the world — can best be understood, for Augustine, by the fact that, through
the power of the Holy Spirit, these two young women were manly. As

Augustine says in sermon 280:

For what thing might there be more glorious than these women, whom
men may wonder at sooner than they may imitate? But this is chiefly the
glory of Him, in Whom they that believe, and they that with holy zeal in
His name do contend one with another, are indeed according to the inward
man neither male nor female; so that even in them that are women in body

the manliness of their soul hideth the sex of their flesh, and we may scarce

§ John Kitchen, "Going to the Gate of Life: The Archaeology of the Carthage Ampitheatre and Augustine's
Sermons on Saints Perpetua and Felicitas," in Speculum Sermonis: Interdisciplinary Reflections on the
Medlieval Sermon, ed. Georgiana Donavin, Cary J. Nederman, and Richard Utz (Turnhout, Belgium:
Brepols, 2004)
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think of that in their bodily condition which they suffered not to appear in

their deeds.”

Or similarly, in Sermon 281:

These martyrs, brethren, were companions together; but above them all
shineth out the name and merit of Perpetua and Felicity, the blessed
handmaids of God; for where the sex was more frail, there is the crown
more glorious. Truly towards these women a manly courage did work a
marvel, when beneath so great a burden their womanly weakness failed
not. Well was it for them that they clove unto one husband, even Him
unto Whom the Church, being one, is presented as a chaste virgin. Well, 1
say, that they clove to that husband from whom they drew strength to
resist the devil; that women should make to fall that enemy who by a

woman did make a man to fall. 8

In both of these examples, the praise of the two female saints is amplified on the
basis of their gender; the miraculous nature of the narrative, according to

Augustine, rests upon the profound contrast between the saints’ status as

"W. H. Shewring, The Passion of Ss. Perpetua and Felicity Mm; a New Edition and Translation of the

Latin Text Together with the Sermons of §. Augustine Upon These Saints (London: Sheed and Ward, 1931)
. 45.

P Shewring, The Passion of Ss. Perpetua and Felicity Mm; a New Edition and Translation of the Latin Text

Together with the Sermons of S. Augustine Upon These Saints p. 52.
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women, and their courage and strength in martyrdom. This contrast between
womanly frailty and manly strength is consistently emphasizéd throughout the
sermons as the very basis of Perpetua’s sanctity. Augustine cites as an example
Perpetua’s final visibn, in which he claims “she was made a man and strove with
the devil.” He glosses Perpetua’s first vision, in which she steps on a dragon’s
head to access the ladder to heaven, through comparison to Eve, claiming that
Perpetua crushed the head of the serpent by which Eve was tempted. For
Augustine, Perpetua’s (and Felicitas’s) sanctity is predicated upon clear sexual
difference; only through the manifest power of God could such profound
difference be overcome in the ways he claims for the two female martyrs. Thus,
Perpetua, in her exceptionality, is used to reify established gender hierarchies in
Augustine’s sermons.

After all of these accounts of Perpetua’s martyrdom and importance, one
might expect to find her own narrative to be full of contrasts and antagonisms.
However, I argue that the exact opposite is the case. Perpetua’s own account of
her imprisonment and visions is highly complex and subtle, and works towards
undermining the very dichotomies so fundamental to later versions of her story.
The two most striking examples of this can be found in Perpetua’s portrayal of
her complex and sympathetic relationship with her biological family, and in her
final vision of gladiatorial combat. In the interest of time, I will concentrate upon
Perpetua’s fourth vision, as this most often figures—I argue, in an overly

o
simplified version—in modern critical accounts of Perpetua’s Passio.
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Briefly, in Perpetua’s vision, she is escorted from prison by the deacon
Pomponius, who leads her to the ampitheater where she knows she is to be
martyred. Once there, Pomponius reassures her and departs, leaving her in the
middle of the arena, watched by the crowd. Then, she tells us (I am here using

Musurillo’s translation, which is the standard modern English version):

And because I knew that I was condemned to the beasts, I marveled that
there were no beasts let loose on me. And there came out an Egyptian,
foul of look, with his attendants to fight against me. And to me also there
came goodly young men to be my attendants and supporters. And I was
stripped and was changed into a man (facts sum masculus). And my
supporters began to rub me down with oil, as they are wont to do before a
combat; and I saw the Egyptian opposite rolling in the sand. And there
came forth a man wonderously tall so that he rose above the top of the
amphitheater, clad in a purple robe without a girdle with two stripes, one
on either side, running down the middle of the breast, and wearing shoes
curiously wrought made of gold and silver; carrying a wand, like a
trainer, and a green bough on which were golden apples. And he asked
for silence, and said: ‘“This Egyptian, if he prevail over her, shall kill her
with a sword; and, if she prevail over him, she shall receive this bough.’
The two then fight, and Perpetua defeats the Egyptian, at which point she

continues:
10
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And I came forward to the trainer, and received the bough. And he kissed
me, and said to me: ‘Peace be with thee, my daughter.” And I began to go

in triumph to the Gate of Life.?

This vision is too often talked about, by Augustine as well as late 20t and early
215t century feminist critics, as the one in which Perpetua “becomes a man.” Such
a rendering, however, not only reinforces a’ dichotomous version of gender
difference, but more importantly misreads the inherent ambiguity of the Latin. In
modern English translation, part of this misreading is linguistic — English does

- not attach gender to adjectives and passive verbs, as Latin does, and so the initial
phrase signaling Perpetua’s transformation — “facta sum masculus” —loses its
gendered difficulty. As Maud Burnett McInerney has explained, this phrase is
inherently and necessarily problematic in Latin, since the subject of the sentence
is marked as female, and the adjective, male.1® The sentence thus effectively says,
“I, as a woman, was made male.” Thus, I argue (and I read this differently here
than McInerney) the sentence effectively dismantles conventional gender
dichotomies, to mark Perpetua as at once male and female, This ambiguity
continues throughout the vision, as Perpetua, apparently in a male body and
engaging in gladiatorial combat, is repeatedly referred to by the trainer as “she”

and “her,” and finally addressed as “my daughter.” Thus, Perpetua clearly and

? Elizabeth Alvilda Petroff, Medieval Women's Visionary Literature (New York: Oxford UP, 1986) p. 73.
Trans]. H. R. Musurillo, originally published in The Acts of the Christion Martyrs, Oxford 1972.

1 Maud Burnett McInemey, Eloquent Virgins from Thecla to Joan of Are, ed. Bonnie ‘Wheeler, The New
Middle Ages (New York: Palgrave MacMillan, 2003) p. 26.

11
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exp]icitly does not become male, but rather is at once male and female, figuring
the biblical phrase quoted by Augustine, “according to the inward man neither male
nor fermale,” in an entirely different light.

This refusal of clear binaries and obvious contrasts is characteristic of
Perpetua’s narrative as a whole. While, in the interest of various religious, social,
and cultural interests, later readers and interpreters have adopted Perpetua as an
emblem for good in the conflicts of their time, I believe that Perpetua herself
explicitly rejected this role in the composition of’ her text. She seems to have
understood herself as a complicated woman living in a complicated time, in
which one might be ashamed at feeling relief for not seeing one’s beloved father,
one might befriend one’s guard or jailer, and one might affirm through one’s life
and death the possibility of being at once Roman, Christian, mother, daughter,

criminal, role model, leader, and woman, all without apology.

12
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September 27, 2010
Dr. Randy Prus:

I request consideration for tenure and promotion to the rank of Associate Professor. The attached
portfolic contains documentation in support of my petition in the areas of scholarship, teaching,
and service.

Sincerely,

st e

Dr. Rachel Tudor

L)
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Candidate’s Letter in Support of
Application for Tenure and Promotion

This letter is to inform you that | wish to be promoted from assistant professor to
associate professor. | am submitting a portfolio with this request w_hich documents my
contributions in the areas of scholarship, teaching, and service.

In the area of scholarship, | have had the following articles accepted in peeQ-reviewed
journals: The Ethics and Ethos of Eighteenth-Century British Literature, ASEBL Journal; Peorl: A
Study in Memoir ond First Person Norrative Poetry, Diesis; Lotin American Magical Realism and

the Native American Novel, Teaching American Literature: A Journal of Theory and Practice; A

Reading of Jonathan Swift's ‘A Modest Proposal’ Using Roman Jokabson’s Poetic Function, The

Atrium; Finding Meaning in N. Scott Momoday’s House Made of Down, Southwestern American

Literature; Romantic Voyeurism and the Modern idea of the Savage, The Texas Review; and

Historicol and Experiential Postmodernism: Native American ond Euro-American, Journal of

Contemporary Thought. Additionally, my manuscript The Ancient Child and House Made of

Dawn: A New interpretation was accepted for pubfication in an anthology of postcolonia)

literature, Diasporic Consciousness: Literature From the Postcofonial World. Furthermore, my
paper, Modern Media’s Translation of Greece’s Atavistic Myths, was accepted for presentation
at a conference focusing on literature and technology. | also presented another conference
paper, Notive American Protest Fiction, at a national conference. As the summary indicates, the
quality and gquantity of my scholarly achievements exceeds those required for tenure and
promotion from assistant to associate professor. It is to be noted that my publishing record
demonstrates mastery of a number of areas of specialization. In addition to Native American
literature, the subject matter of my publications includes works on Latin American, British, and

Postcoloniai literature as well as pedagogy, use of technology in the classroom, and theory.

ravaV.d
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However noteworthy my scholarly achievements are, | merit tenure and promotion first
and foremost because of my dedication to teaching. | selected Southeastern because | wanted
to work at a teaching university. | focused my scholarly acumen on pedagogy and classroom
management as soon as | began working at Southeastern. For instance, | welcomed and invited
my colleagues to peer-review my classes even before peer-reviews became mandatory because
| actively sought practical advice from my more experienced colleagues. | am proud of the fact
that the peer-reviews have been consistently positive and that | actively incorporate\their advice
into the classroom. | would like to call attention to my last classroom observation, May 14, 2010,
which makes meticulous note of the extensive innovations ! have made to integrate technalogy
and the latest advances in pedagogy into my classroom as well as my classroom management
skills, | also created and taught a number of new and on-iine classes. One of my most
outstanding achievements, and one which is exceptionally noteworthy, is creating and co-
teaching a class under the auspices of the prestigious Oklahoma Scholar Leadership Enrichment
Program. OSLEP presented me with a unique opportunity to work with a leading Native
American educator and scholar in Native American Studies, Dr, Rennard Strickland. Under Dr.
Strickland’s mentorship, | had the opportunity to develop and teach a truly interdisciplinary
course in Native American Studies.

My proficiency and dedication to teaching is also evidenced by the extensive number of
classes | have taken at Southeastern in order to enhance my classroom skills: PowerPaoint to
Windows Medio Player, SMARTBoard Basics, Getting Started: Toward Online Teaching,
Blackboard Assessments, PowerPaint to Windows Media Video, Teacher Tube, Biackboord
Discussion Forums, Using Micrasoft Office Pawerpaint, New Technologies for Enhoncing
instruction, Customizing Your Blackboard Course, and Groding Documents Electronicolly. Finally,

| am pleased that | have heen repeatedly nominated for Southeastern’s teaching award by my
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Southeastern’s ant gallery. My artwork is a noteworthy and exceptional contribution because
not everyone who wants to contribute a work of art to an art show has invested the time in
learning the skill and craft of creating a show-worthy piece of art.  Finally, my service to the
students is also noteworthy and meritorious. 1t have been working to establish a Gay Straight
Alliance on campus for the benefit of Southeastern’s LGBT students as well as advocating for
LGBT texts in our curriculum and suggesting programs which the department may sponsor, such
as a film series featuring LGBT films. | have also provided information to the Counse‘ling Center
of resources for our LGBT students. As a matter of fact, Dr. Jane McMillan informed me that one
of the referrals | made helped a young transgender student through a life-threatening crisis. |
know it is important for our LGBT students to have the LGBT community represented on the
faculty, and | welcome the opportunity to serve in that role.

For all of the abovementioned reasons, | have earned and merit tenure and promaotion,
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SOUTHEASTERN

A CENTURY OF BUILDING FUTURES
September 17, 2010
To whom it may concern:

I am writing to recommend Dr. Rachel Tudor for Tenure and Promotion to Associate
Professor within the Department of English, Humanities, and Languages.

I have known Dr. Tudor since her interview and hire. | came to realize her intense tnterest
in teaching, her impressive knowledge in the several fields of English studies, in¢luding Native
American studies, and her conscientious endeavors (and resulting successes) in teaching those
subjects. One of Dr. Tudor’s peer teaching observation letters notes that her classroom planning
and practices reflect that, as an instructor, she is “knowledgeable, respectful, humorous, helpful,
thoroughly prepared, and technologically proficient.” Dr. Tudor spends considerable time in the
design and implementation of the courses she teaches and maintains high standards for her
students in academic achievement.

Dr, Tudor's academic/scholarly record is impressive as well. Beside the academic record
that she carried when she came to Southeastern, she has recently presented at least one
conference and has had a paper accepted at another. She likewise has had several articles
accepted for publication recently by journals well respected in our field. Dr. Tudor also is a
creative writer, collecting her poetry and other personal writing in several chapbooks.

As a colleague, Dr. Tudor endeavors to carry (at least) her share of the workload within
the department. I recall that, while still a relative newcomer within the EHL Department, Dr.
Tudor led an assessment effort by the department with alacrity and foresight over a several-year
period. She participates on committees and participates actively in planning and assessment. She
works effectively with both faculty and staff members, and her demeanor is always professional
regardless of the circumstances.

[ have the advantage of having the office next to Dr. Tudor’s, which [ believe gives me
some insight into the efforts she makes toward these different duties and endeavors, Though Dr.
Tudor has a very quiet demeanor, she is generally hard at work in her office when [ come in
every morning, no matter how early I arrive. She is often still working in the late afternoon and
evening.

I find Dr. Tudor to be a likeable, responsible, and a professional colleague in all respects
pertinent to professional life within the University community, and I hope that the University
will recognize and acknowledge Dr. Tudor’s efforts and worthiness through the Tenure and
Promotion process.

%w? 9. Lqmy (,UAJ

Dr, Paula Smith Allen
Professor of English

(e}

DEPARTMENT OF ENGLISH, HUMANITIES & LLANGUAGES
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plan and stage the event every other year. For the 2005 and 2007 symposia, Rachel
further served as co-editor with me of the published proceedings, reading and
commenting on alt the papers submitted, and joining in the selection of those to include.

In short, I can recommend Rachel most highly in all three dimensions of academic
performance: scholarship., teaching, and service. [ firmly believe she is more than
deserving of tenure and prometion at this time.

Sincerely,

Ak B pesan

Mark B. Spencer \
Associate Professor of English and Humanities

(]
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20 September 2010

Dear Tenure and Promotion Committee:

I am writing in support of Rachel Tudor’s application for tenure and promotion to
Associate Professor in the Department of English, Humanities, and Languages. I have
known Dr. Tudor since 2004, and she has been an asset to the department of Egglish,
Humanities, and Languages, to our students, and to the greater Southeastern Oklahoma
State University community, Dr. Tudor is sincerely and deeply interested in the success
of our students, and she conscientiously makes every effort to determine how she can
best serve the students while drawing their attention to the values and the conflicts that
inform Western culture in general and American culture, in particular. As a specialist in
Native American literature and culture within the context of American history and
literature, and as a Native American herself, she is highly cognizant of the fraught
situation that arises when Native American literature is taught as separate and distinct
from American literature. She performs her culture’s ethos by insightfully pointing to the
disparities that exist between Native American and American culture; but she
accomplishes this pointing in such a way that one is gently led both to understand the
disparities and the idea that since these cultural differences are not necessary but chosen,
different choices could be made.

Dr. Tudor’s teaching is exemplary. She has been nominated in the past two consecutive
years for the Faculty Senate Excellence in Teaching Award for the School of Arts and
Sciences. The most recent departmental evaluation of Dr. Tudor’s teaching supports
those nominations and points, in particular, to the mindful way in which the class is
taught and the emphasis that is placed on student success and how to achieve it in the
given assignment--constructing PowerPoint slides for ancient humanities. In his
assessment letter, a faculty observer positively notes the camaraderie between Dr. Tudor
and her students and commends her for the careful way she places the day’s work in the
context of the course. Her teaching reflects the numerous courses she has taken in the
Curriculum Instruction and Development in Technology at Southeastern to hone her
skills in creating hybrid courses that draw upon online and in-class activities, She has
also participated in numerous leadership development courses and assisted in student
crisis interventions.

In terms of curriculum, Dr. Tudor has constructed several new courses for the department
including one on Great Books, which she suggested in response to a student survey of
desired departmental changes. She also devised the course on Native American literature
and worked in tandem with the renowned Native American scholar, Rennard Strickland,
who taught a course on our campus at the invitation of OSLEP, or the Oklahoma Scholar-
Leadership and Enrichment Program, after Dr. Tudor suggested to me that he would be a
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good speaker for OSLEP to consider. As the OSLEP representative on our campus at the
time, 1 took her suggestion to OSLEP and they imsmnediately tendered the invitation to Dr.
Strickland to be the OSLEP guest lecturer at Southeastern in 2007, the first OSLEP
speaker at Southeastern since the 1990°s.

The OSLEP program requires that there be a campus coordinator to work with the
visiting scholar to help devise the course and assess student involvement. Dr. Tudor took
on this task and executed it successfully. Dr. Strickland then became the keynote speaker
at Southeastern’s biennial Native American Symposium for 2007, a conference that Dr.
Tudor helped to coordinate as a member of the Native American Symposium Committee.

As the narrative of Dr. Tudor’s experience with the OSLEP program suggests, her
service has been an asset to a community far wider than that of Scutheastern alone. By
serving on the Native American Symposium committee since 2004 and by making
suggestions in terms of theme and speaker more than once, Dr. Tudor has served the
greater Southeastern community as well. In 2005 she suggested that the topic be *Native
Women in the Arts, Education, and Leadership” and was a key player in seeing to tt that
Native American radio host Jacqueline Battiste attended the 2005 symposium.

Since 2009, Dr. Tudor has also served as a Faculty Senator, elected by the faculty at
large. She has served as Chair of the Assessment, Planning, and Development
Committee, the most innovative committee of the English, Humanities, and Languages
Department. She has also served on hiring committees and on the Five-Year Program
Review Committee that I chaired, in which she made a very valuable written contribution
that thoughtfully articulated the teaching mission of the department.

it is perhaps in the area of scholarship in which Dr. Tudor has made a great breakthrough
in the year 2010. While she has co-edited the Native American Conference proceedings
on two occasions and has had articles accepted for publication-before this year, 2010 has
been a banner year for numerous publications in a broad array of venues that range from
regional publications, to Native American collections, to pﬁiloso phy journals, all
indicative of Dr. Tudor’s interest in Native American studies, American literature,
humanities, and philosophy. In addition to her teaching, service, and scholarship in the
world of academia, Dr. Tudor is also an accomplished artist and poet.

Dr. Tudor’s passion for teaching and her commitment to her students’ success are
matched by the high expectations she has for her own scholarship and university service.
She will be a thoughtful contributor to any department that is fortunate enough to hire
her. If you have any questions or concerns, I would be happy to visit by phone or email.

Sincerely,

Lisa L. Coleman, Ph.D.
Honors Program Director
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DEPARTMENT OF ENGLISH, HUMANITIES, & LLANGUAGES

SOUTHEASTERN OKLAHOMA S1A1T UNIVERSITY
1405 N, Fourim Avi ., PMB 4127
Durant, OK 74701-0609

September 27, 2010 ?80—?45-2066
Fax 580-745-7406

www SE . Fpu

Dear Tenure and Promotion Commiitee,

I am writing this letter to recommend Dr. Rachel Tudor for tenure and for promotion to Associate
Professor. Since August 2004, Dr. Tudor has been a valuable asset to Southeastern Oklahoma State
University, to the English, Huanities, and Languages Department (EHLY}, and to the students,

Dr. Tudor’s scholarship interests are rich and varied with seven articles accepted for publ\ication in
prestigious journals for the year 2010 as well as publications from previous years of research, including
the year 2009, In addition, Dr, Tudor has been invited to present her work at a variety of conferences and
symposiums.

In regards to service, Dr. Tudor has been instrumental in the preparation of assessment documents and has
participated in work on other committees for the EHL Department. She is a vital member of the
department through her service, astute thinking, contributions, and collegiality, However, Dr. Tudor’s
service extends beyond the department as she currently serves on the Faculty Senate, has served and
participated in the Oklahoma Scholar Leadership Enrichment Program (OSLEP), and has been a tireless
supporter, worker, and committee member for the Native American Symposiumn.

Dr. Tudor's teaching is quite effective with solid student evaluations and with two nominations (2008 and
2009) for the SOSU Faculty Senate Teaching Award. In addition, and quite significantly, students benefit
from Dr. Tudor’s interests, scholarship, and expertise via the variety of courses she teaches for the EHL
Department.

As a Native American and as a specialist in Native American culture, history, and literature, Dr. Tudor
brings the richness of diversity through her heritage and through her scholarship to Southeastern
Oklahoma State University; to the English, Humanities, and Languages Department; to the courses she
currently teaches of composition, humanities, literature, and philosophy; and, most importantly, to the
students.

As a fellow faculty member and co-worker, [ appreciate the opportunity to work with such a fine scholar
and educator. Thank you for the opportunity to recommend Dr. Rachel Tudor for tenure and for
promotion to Associate Professor.

Uscssa Al

Virginid’A. Parrish, Ph.D.

Associate Professor

English, Humanities, & Languages Department

PMB 4234 -
Southeastern Oklahoma State University

Durant, Oklahoma 74710

Office phone: 580.745.2594

E-mail: vparrish@se.edu o

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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DEPARTMENT OF ENGLISH, HUMANITIES, & LANGUAGES

g

SourieasTirn ORLANOMA STart UNIv RSILY
1403 N. Fonmenc Avr L, PNB 1127
Durany, OK 74701-0604

380-745-20606
Fax 380-743-7406
www SErnn

May 14, 2010

Dr. Rachel Tudor

Assistant Professor

Department of English, Bumanities, and Languages
Southeastern Oklahoma State Unlversity

1405 N. Fourth Avenue, PMB 4036

Durant, Cklahoma 74701-0609

RE: Peer evaluation
Dear Dr. Tudor:

Per your invitation, ! visited your Humanities class (HUM 2113.1) at 8:00 on Monday morning, April 19 in
Morrison 304. | am happy to provide you with the following observations concerning that class.

After you briefly introduced me to the class, | took a seat at the rear of the class and began my
observation. Your students at that early hour were initially quite quiet and reserved; nevertheless they
all appeared to be attentive and receptive. Following the plans on your syllabus, you announced that
you were going to review for them “how to make a perfect PowerPoint presentation —-or at least one
that will earn a passing grade.” The ¢lass and | appreciated the appended humorous comment,

It was clear that you were well prepared for the class as you demonstrated your familiarity with the
technology to be used by the students in their own presentations. My original notes indicate a “solid,
even inspirational, use of in-class technology” which is an assessment | am pleased to repeat here. In
your demonstration, you included examples of model PowerPoint slides that you had prepared and
contrasted them with PowerPoint slides that students had produced in earlier semesters. You also
provided concrete guidetines for your students to use in their own presentations, i.e. strong
recommendations that there be no more than seven lines on each slide; that each line have no more
than seven words; and that the font be easily tegible and not more nor less than 24 points in size.

As you gave technical instructions, you simultaneously took advantage of the time to engage your class
in a review and discussion of the characters from Greek antiquity that appeared in your PowerPoint
presentation: | noted siides and questions concerning Achilles, Hector, the Minotaur, Pandora,
Odysseus, Erato, and Hypatia. You then demonstrated even further technological prowess by accessing
YouTube to play a trailer from forthcoming feature film Agoro, which is related to Roman-era
Alexandria, Egypt.

After giving a ten-minute, open note, open text quiz that you had announced at the beginning of your
presentation, your class divided itself easily Into three working groups where they discussed and shared
their ptans among themselves for their imminent PowerPoint presentations. | noticed that you
circulated among ail three groups, pausing to check in on their progress, answer questions, and share
humar. The interaction appeared comfortable, relaxed, and good-humored on all sides. At the end of

SOUTHEASTERN OKLAHOMA STATE UNIVERSITY
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the group-work time, you regained the attention of the class to remind them of their activities in class
on the next two meetings for that week.

in all respects, | observed a class that was a model of good pedagogical practice: the instructor was
knowledgeable, respectful, humorous, helpful, thoroughly prepared, and technologically proficient; the
students were receptive, attentive, courtecus, and engaged; and the class time was spent productively
in three distinct but interrelated activities. | was especially impressed by the care taken to look ahead to
the upcoming activities for the rest of the week. In short, it was an impressive display of teaching skill,
My only recommendation, as | mentioned in our brief foliow-up visit, would be to speak a bit louder. As
you know, | am somewhat hard of hearing and | strained occasionally to understand your speech due to
your soft-spoken personal style. | am aware, however, that this “problem” may have béen mine aione,
and that the students may have had no difficulty at all in hearing you.

Thank yeu for offering me the opportunity to observe your class. it was a thoroughly enjoyable
experience and 1 congratulate you on a job extremely well done.

Sincerely,

Ty =

F. Daniel Althoff
Associate Professor
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Peer Classroom Visitation

Dr. Rachel Tudor

Phil 2113.1

Tuesday Feb. 10, 2009

by Randy Prus

[ had the opportunity to visit Dr. Tudor’s “Introduction to Philosophy” class and was
quite impressed by the level of instruction and the energy in the classroom. The topic of
the class was the last two books of Plato’s Republic, with the central focus of class being
“what is the practice of philosophy?” and “who is a philosopher?” Of the fifteen or so
‘students present that day, at least half of them participated actively in the discussion, It
was clear that Dr. Tudor knew the text thoroughly, but [ was equally impressed by the
students’ ability to locate passages and to bring those passages into the discussion. They
were equally adept at making connections between the ideas in the text and examples
from contemporary culture, mostly film and politics. Because the class was focused on
the end of the Republic, it seems clear that this level of investigation typifies the class as
several of the references were to earlier chapters and earlier discussions from previous
classes. In summary, Dr. Tudor does an excellent job of practicing philosophy among a

group of fledgling philosophers.
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Peer Classroom Visitation

Dr. R.J. Tudor

Hum 2113.3 Spring ‘06

9:30 class Tuesday Apni 11, 2006

by Randy Prus

[ had the apportunity to visit Dr. Tudor’s 9:30 Humanities class on Tuesday April 11,
2006. The class began with a ten-minute quiz on the first four books of the deneid. Dr.
Tudor then proceeded to lead a discussion on the quiz as a way to explore the
complexities of the text. From the particulars of specific moments in the text, Dr. Tudor
and several students were able to make broader connections to the Aeneid as well as to an
earlier text in the course Homer’s Odyssey. Ultimate questions, central to a Humanities
course, such as Fate versus Free Will, the concept of Justice, and the role a(hd
representation of women, were raised and situated within the differences of Greek and
Roman culture. Students who chase to participate did so in an energetic and learned
manner. Dr. Tudor is certainly knowledgeable in field and demonstrates the appropriate
pedagogy towards the humanities. If I do have a concem--and it’s minor--it has to do
with the syllabus and the timing and tempo of the course. There seemed to be a gap of
several weeks between the syllabus and the material covered, but I’'m sure there were
circumstances for this gap. Overall, based on a single visit, Dr. Tudor managed the class

well and the material fit the course description and the purpose of general education.
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Falt 2010
Course Syllabus
Camposition 1213.1
MWF 9-9:50; M 302
br. Rachel Tudor
Office: M 324
Email: riudor @se.edu
Phone: x2588
Office hours: M 12-4: TR 1:30-5:00 & by appointment

Course Description

Composition 1213 is a course in critical and persugasive writing using critical thinking and research. Expository essays (o detaifed
description of o theory, problem, or proposol discussing the issues involved, or 6 commentory on o written text discussing Ity mesning
and implications}, quizzes, PawerPant presentations, essay exams, and a research paper are required. Blackboard assignments will
consist of 2 variety of skills-building exercises such as locating information on the internet, posting responses on Blackboard, and
responding to postings by your classmates. ¥

Instructional Objectives

This course builds upon skills developed in English 1113, Stedents will be evaluztzd upon their ability to:

. Write effective persuasive arguments

L] Write essays requiring reliable evidence

. Evaluate and use library and internet sources

. Make stylistic choices suited 10 audience and purpose
. Summariza texts

= Synthesize information and ideas

. Engage in critical thinking and probjem-solving

The above-listed skills are essential to success in your personal and professicnai life. This course is designed to help you accomplish
your life’s goals through reading and writing about stories that deal with the timeless challenges of lifa.

Course Cenment

Students will write at least 7,500 wortls of polished writing. Tha class will include workshop and well as traditional leclure format.
Flease keep in mind, that whiie your grades are confidential, yaur written texts are subject 1o peer evaluation and public comment.

This course 1s designed to help yaw accomplish these obiecfives through writing about 2 diverse and chailenging collaction of
representative texts. Therefore, do not expect to agree with all of the views you will encounter this semester, Keep in mind,
however, that one of the purposes of a college education is to learn how to encounter the unfamillar, even the disagreeable, with
poise and an inquisitive mind. Please make every efforl to take the time to explore the ideas you encounter thrgugh research and
reflection. This class may result in personal as well 3s academic growth if you take the feading and writing assignments seriausly,
and put forth your best effort to understand and be understood.

Required Texthooks and Materials

Lind, L.R. Ed. Ten Greek Plays in Contemporary Translations.

Belanoff, Pat, and Betsy Rorschach, Mia Oberlink. The Ripht Handbpok. 2" pd.
Blue book & black ink pen

College-level dictionary

Portfolio folder

Helpful Sources

Hamitton, Edith, The Greek Way. iLibrary reserve)

Hesiod. Thegpony and Works and Days.

Check External Sources on Blackboard for an extensive list of pertinent links
Check Course Reserve in Library for a collection of essays on Sophocles

Grading Policy

Quizzes: 100 pts (10%)
workshop journal {peer revisions); 100 {10%)

c! ~ 0
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Annotated Bibliography

Your annotated bibliography is an annotated list of the bonks and articles you have consulted in preparation for comaosing your
research paper. A minimum of ten sources is required to earn full credht for this assignment. Each citation must be in correct MLA
format and contain a 150-200 word evaluation of the sourte.

Smarthinking

Smarthinking Is your online writing resource. You are required to submit a copy of Smarthinking's suggested revisions of your
research paper. This means that you need to complete and submit a draf of your paper to Smarthinking at least three weeks before
the end of the semester, Your final research paper must indicate that you made substantive improvements in your paper.

Research Paper \

The purpose of your research paper is to dernanstrate your ability to critically think about a concept and render an informed
exposition in a cogent and logical manner. Your essay must be 6-8 page typed, douhle-spaced, 12-point Times New Reman fent, MLA
formatted with a minimum of three reputable scurces {excluding texts used in class). You may use boaks from the library or
available on Nettibrary as well as scholarly articles found using EbscoHost or FirstSearch {links available on the Library Home page}.
Do NOT us Wikipedia. Wikipedia is not a reputable source and any information in your paper based on it will be dismissed without
credit, However, you are encouraged to use a reputahle encyclopediz, such as the Encyclopedia Britannica. Your research paper
should be Fully documented with parenthetical references and a Works Cited page. Links are available in Externaf Links that provide
guidance 1o composing a formal research paper. The topic of your research paper must focus on one or more of the plays studied
this semester. While | expect you to write in standard edited English, | will also evaluate your essay for rhetarical (your sense of
audience and purpose) and substantive (research, analysis, and originality) content.

Portialio

You are responsible for all of your graded assignmenls, All of your graded assignments are to be returned in 2 portfolio before you
wilt be allowed to take your final exam,

Classroom Etiguette

The classroom should be a safe place to discuss pertinent issues in a collegial and productive manner with respect and courtesy
toward one another, | trust you to help me keep it 3 safe and hallowed space for leaming. If someone says samething that upsets
you, excuse yourself and leave the classroom to compase yourself. Avoid using sexist, racist, or threatening language. | know that
civility is not effectively modeled for you in the medta, but the classroom is not the free-for-all format of Fox news or of the
ubiguitous reality shows on television, If you want tc see an example of civility while discussing controversial and important issues,
watch The Mews Hour on PBS {also availzble online at pbs.com). The university is a forum for ideas, not bickering, Practice the art of
listening instead of waiting to speak.

English, Humanitles, and Languages, Department Policy on Academic Integrity

Using ancther's intellectuzl property and representing it as one’s own violates academic integrity and is known as plegiarism.
Academic Dishonesty also includes “cheating” an exams or other assignments, whether by copying from anather student, using
unauthorized study materials or methods, or by supplying answers to another student. Regarding the viclation of academic
integrity, faculty members may impose penaities, including, but not imited to:

hd

Requesting that the student withdraw from the course;

Reducing or changing & grade in the course, a test, and assignment or other academlc work;

Assigning the student additional academic work not required of other students in the course;

Assigning a failing grade and informing the student of their right 1c appeal through the Academic Appeals Committes;
Referring the matter to the Dean of Students a5 a violation of the University's Student Code of Conduct,

T
L)

o

Repeat offenses could terminate the student’s standing in the department and in the university. Faculty members are entitied to
have additional guidelines on academic integrity specific to their course settings. {See Student Handbook Section D.1
[http:f fwrww.se. edufslife/handbpok/Student Handbook.pdf}.

University ADA compliance policy
Any student needing special accommadations due to a disability should contact the Coordinator of Student Disability Services,

Student Unien, Suite 204 or call (580) 745-2254 (TDDH 745-2704). it is the responsibility of each student to make an official reguest
for accommaodations to the Coordinator.
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Course Schedule: Pleose note that you ore expected to hove read and be prepored to discuss or be quizzed over the moteriol on the
doy indicated. For exomple, you will be expected to have read the Michae! Dornis essay (given August 16™) and be prepared o discuss
or be quizzed over it in closs on August 18" -

Check Blackboard for sperific dates and assignmeants.

You are respansible for checking Blackboard's Announcements regularly to keep appraised of current assignments and readings.

Caveal; All items on syllabus are subject 10 amendment.

£
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Fall 2010

Course Syllabus
Philosophy 2113.1
TT:11-12:15; M 201

Dr. Rachel Tudor
Office: M324
Email: nudor{@se.edu
5 Phane; {580) 745-2588
Office hours: M 12-4: TR 1:30-5:00 & by appointment

Course Description

Philosophy 2113 is a study of philosophical thought as an approach to ife and a survey of major value systems. Socrates said that the
purpose of philesophy is to learn how 1o be happy. Therefare, this caurse pays special attention to philosophical approaches and
inquires into the nature of happiness and the “good life” as well 25 the role of consciousness and ethics in the pursuit of happiness.
Students are reguired to analyze, interpret, and discuss those ideas and events in a cogent and colleglal manner, Ex)'lositcr\r essays (o
detailed description of o theary, problem, or propasol discussing the Issues involved, or o commentory on a written text discussing its
meaning ond implications), essay exams, quizies, and @ research paper are required.

tnstructional Qbjectives
Students will be evaluated upan their ahility to:

Exhibit an objective approach to philesophical inguiry
Logically analyze and critique philosophical arguments
Identify and avoid logical fzllacies .
Construct philosophical arguments in farmal prose '
Discuss philosophy’s influence on our society

Compare and evaluate various philosophical traditions
Evaluate and use library and internet sources

SAN NN

The above-listed skills are essential to success in your persenal and professional life. This course is designed to help you accomplish
your life’s goals thraugh reading, writing about, and discussing the some of the most prestient thinkers in history.

Course Content

-
This course is designed to help you aczemplish these objectives through writing about a diverse and challenging coliection of
representative texts. Therefore, do not expect to agree with all of the views you will encounter this semester. Keep In mind,
however, that one of the purpases of a college education is to learn how to encounter the unfamiliar, even the disagreeable, with
poise and an inquisitive mind. Please make every effort to take the time ta explere the ideas you encounter through research and
reflection, This class may result In personal as weill as academic growth if you take the reading and writing assignments seriously,
and put forth your best eflort to understand and be understood.

Emphasis is placed on reading primary texts as opposed to summaries, ahbreviated excerpts, intarpretations, or paraphrases. For
that reason, it is imporiant to schedule plenty of time to read and think about the books you will be reading. If you are
unaccustomed to reading regularly, the volume of reading may seem intimidating. But if you consider this an opportunity for you to
develop mature reading habits instead of as a burden, yau will enjoy the class maore and learn a new habit that will serve you well.

Required Textbooks and Materials

The Republic, Trans. Tom Griffith

Basic Writings of Nietzsche, Trans. Walter Kaufmann
Ningteen Eighty-Four. Gearge Orwell

Blue bock & black ink pen

College-level dictionary

Portfolio folder

Grading Palicy

Quizzes: 100 pts [10%)

Presentation paper: 100 pts {10%}

Midterm Exam: 100 pts {10%)

Annotated Bibliography for Research Paper; 100 pts (10%)
Smarthinking Revision of Research Paper 104/'pts [10%)
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Research Paper: 200 pts (20%}
Final Essay Exarm: 200 pts (20%)
Completion of Blackboard Assignments: 100 pis (10%)

900-1000=A
200-859=6
700-799=C
800-698=D
0-599=F

Bonus peints (up to 100) are awarded for exemplary participation and classropm demeanar—texting or failure to turn your phone
off during class will disqualify you fram earning bonus points for the semester.

I reserve the right ta refuse 1a accept late papers. Please contact me if you have a legitimate, documented emeargency that would
warrant your assignment’s tardiness.

Attendance is mandatory. Your first two absences are free—subsequent absences will result in a letter grade dedudion from your
final grade unless you provide a legitimate, documented excuse for your absence, Tardiness in excess of five minutes counts as an
absence.

Quizres

The purpose of quizzes is 10 help you learn to focus on the most important infarmation in the material that you read. Quizzas
encourage students to read carefully and thoughtfully, and to remember the infarmation they have acquired. They also provide
immediate feedback as to how well you understand the material and concepts, For example, if you do poorly on the guizzes, you
should spend more time preparing or revise your study habits. Your quizzes will also function as a heuristic for classroom discussion
and comment. You will be informed of the specific reading material a quiz will cover. In addition, you should take careful and
complate notes in ¢lass because you are also responsible for any information given in lecture. Be advised that some students do
poorly on guizzes until they become acquainted with the format. Please do not be discouraged, but encouraged to improve your
performance on subsequent quizzes, We learn by our mistakes as well as our successes,

Essay Exam

The purpose of the essay exam is to evaluate your understanding of the matenial covered and your ahility to articulate your
understanding in cogent and lucid prose. You will be given sample essay exam questions in advance of the exam, Howevar, the best
way to prepare far an essay £xam is 1o attend class regularly and make 2 habit of reviewing your class notes. Please note that the
questions deal with the texts read as wel as fecture and class discussion,

Annotated Qiblicgraphy

¥our annotsted bibliography is an annotated list of the books and artictes you have consulted in preparation for composing your
research paper. A minimum of ten sources Is required to garn full credit for this assignment. Each citation must be in carrect MLA
format and contain a 150-200 word evalvation of the source.

Smarthinking

Smarthinking is your online writing resource, You are required to submit a copy of Smarthinking’s suggested revisions of your
research paper. This means that you need to compiete and submit a draft of your paper to Smarthinking at least three weeks hefore

the end of the semester. Your final research paper must indicate that yow made substantive Improvements in your paper.

Research Paper

The purpose of your research paper is to demonstrale your ability to critically think about a cancept and render an informed
sxposition in a cogent and logical manner. Your essay must be 5-6 page typed, double-spaced, 12-point Times New Roman font, MLA
formatted with 2 minimum of three reputable sources {excluding texts used in class). You may use books from the library or
avaltlable on Netlibrary as well as schalarly articles found using EkscoHost or FirstSearch [links avatlable on the Library Home page).
Do NOT us Wikipedia. Wikipedia is not a reputable source and any Information in your paper based on it will be dismlssed without
tredit. However, you are encouraged to use  reputable encyclapedia, such as the Encyclopedia Britannica. Your research paper
shoutd be fully documented with parenthetical references and a Works Cited page. Links are availahle in Externof Links that provide
guidance to comnposing a farmal research paper. While | expect you to wyite in standard edited English, | will also evaluate your essay
far rhetorical (your sense of autience and purpose) and substantive [research, analysis, and originality) cantent. Yau will be
expected to present your particular point of view on your selected topic. If, for example, you are writing abaut the topic of justice,
you should, in addition to defining tha subject matter, state your opindon on the subject and support your position with clearly
articulated reasons. Your library contains numerous reference works, primary and secondary texts, journals, and Internet rascurces
for you to use in your research, You will find the following dictionartes valuable: Dictionary of Theories, Combridge Dictionary of
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Philosaghy, Dictionary of the History of idens, A World of Ideos: A Dictionary of important Theories, Concepts, Beliefs ond Thinkers.
Do not forget ta also consult the Oxford English Dictionary {OED} for information regarding the history and use of the tarm you are
writing about. Al topics must be approved. Religious topics fzll cutside the purview of philosophy—]ust as papers on alchemy fall
outside the purview of a chemistry class. Finally, | encourage you to consult the staff in the Writing Center {also [ccated in the library
butding) for additional assistance.

Your research paper Is the single most important assignment of the semester. )t is your opportunity to demonstrate the skills you
have mastered during the semester. You are encouraged to begin the project as soon as passible.

Portfalio

You are responsible for all of your graded assignments. All of your graded assignments are to be returned in 2 porifolio before you
will be ailowed 1o take your final exam.

Classroom Etiquetta

The classroom shauld be a safe place to discuss periinent issues in a collegial and productive manner with respect 3nd courtesy
toward one another. ! trust you to help me keep it a safe and hallowed space for learning. (f someone says something that upsets
you, excuse yourself and leava the classroom to compose yourself. Avold using sexist, racist, or threatening language, | know that
civility is not effectively modeled for you in the media, but the classroom is not the free-for-all format of Fox news or of the
ubiquitous reality shows on television, If you want to see an example of civillty while discussing contraversial and important issues,
watch The News Hour on PBS [also available online at pbss.com). The university is a forum for ideas, not bickering. Practice the art of
listening instead of waiting to speak. .

English, Humanities, and Languagas, Department Policy on Academic Integrity

Using another's inteflectual property and representing it as ane's own violates academic integrity and is known as plagiarism.
Academic Dishonesty also includes “cheating” on exams or other assignments, whether by copying from another student, using
unautherized study materials or methods, or by supplying answers to another student. Regarding the viclation of academic
integrity, faculty members may impose penalties, including, but not limited to:

ata
s’

Reguesting that the student withdraw frem the course;

Reducing or changing a grade in the course, a test, and assignment or other academic work;

Assigning the student additional academic work not required of other students in the course;

Assiening 3 failing grade and informing the student of their right o appeal through the Academic Appeals Committes;
Raferring the matters to the Dean of S{udents 2s a violation of the University's Student Code of Conduct.

oo

o

Repeat offenses could terminate the student’s standing in the depariment and in the university, Faculty members are entitled to
have additional guidelines on academic intagrity specific to their course settings. {See Student Handbook Section D.1
{http://www.se.edu/slifefhandbook/Student Handbook.odf).

University ADA compliance policy

Any student needing special accommodations due to a disability should contact the Coordinator of Student Disability Services,
Student Union, Sulte 204 or call (SB0} 745-2254 {TDD# 745-2704). it is the responsibility of each student to make an official request
for accommoadations to the Coordinator,

Course Schedule: Please note that you are expected to have read and be prepared to discuss or be quizzed over the materia! on the
day indicated, For example, you will be expected to have read the Michael Derris essay {given August 17"':: and be prepared to
discuss or be quizzed over it in class on August 15"

Check Blackboard for specific dates and assignments.

You are responsible for checking Blackboard's Arnouncements regularly to keep appraised of current assignments and readings.
Please note that additional relevant reading material in the form of handouts or downloads on Blackboard will be assigned
periodically. In addition, it is advisable to think of the Cowrse Schedule more in terms of a map of where we are headed than 3
calendar of when we willarrive at any glven topic.

You are responsible for checking Blackboard’s Anrouncements regularly to keep appraised of assignments and readings.

Caveat: All items on syllabus are subject to amendment.
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Section Three

RESEARCH & SCHOLARSHIP

University Symposiums
State Conferences
Regional Conferences
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Tudor 1

Tenure Application Vita

Rachel Tudor

Assistant Professor
Department of English, Humanities, and Languages
Southeastern Oklahoma State University
1405 N. Fourth Avenue
Durant, Ok 74701
580.745.2588

rtudor@se.edu

Education
2000 Ph.D. English, University of Oklahoma

Concentration: American and Native American Literature & Modernity
and Theory.

1994 M.A. Humanities, University of Houston-Clear Lake
Concentration: Philosophy

1991 B.A. Multi-Cultural Studies, University of Houston-Clear Lake
Concentration: History

Academic Teaching Experience

2004-Present Assistant Professor of English and Humanities, Southeastern
Oklahoma State University

2002-2004 Professor of Humanities, College of the Mainland
2001-2002 Visiting Assistant Professor of English, University of Idaho

2000-2001 Post-Doctoral Lectureship, Meritoriously Awarded Position,
University of Oklahoma

1997-2000 Teaching Associate, University of Oklahoma

1995-1997 Teaching Assistant, University of Oklahoma
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Tudor 3

* Recommend the theme of Native American Women in the Arts, Education, and
Leadership for the 6" Symposium

» Arranged for Native American radio host Jacqueline Battiste to attend 2005
sympaosium

+ Provided transportation for speakers and guests to and from hotels and Dallas
Airport

2004-Present Hiring Committee

e Reviewed applications and Vita’s of prospective faculty members
» Interviewed prospective faculty
» Participated in deliberations and evaluations of applicants {

2004-Present, Five-Year Program Review Committee

o Participated in Review of Curriculum
* Reviewed pertinent paperwork
» Participated in interviews with outside reviewer

College of the Mainland

2002-2004 Multi-Cultural Team

s Organized multicultural activities on campus

* Designed and posted advertisements of events

» Invited speakers to campus

s Hosted guest speakers on campus

¢ Reserved facilities for events and schedule activities

2002-2004 Curriculum Committee

» Assisted in efforts to ensure college curriculum aligns with Texas Academic
Course Manual
* Reviewed new course proposals

2002-2004 Estrella Award Committee

¢ Reviewed nominees and applications for award to honor outstanding Hispanic
student leaders in the community

University of Idaho

2001-2002 Native American Advisory Board

» Advised on issues important to the Native American community

~Defs" App'x-Vol4—0990
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Tudor 4

» Liaison between faculty and local Native American tribes

Awards and Honors

2009 Nominee, Teaching Award, Southeastern Oklahoma State University
2008 Nominee, Teaching Award, Southeastern Oklahoma State University
2003 Nominee, Teacher of the Year, College of the Mainland

2000 Writer of the Year, Wordcraft Circle of Native Writers and Storytellers
2000 Post-Doctoral Lectureship, University of Oklahoma \

2000 Residentia} Writing Fellowship, Virginia Center for the Creative Arts

Professional Memberships

¢ Modemn Language Association
» Wordcraft Circle of Native Writers and Storytellers

Effective Teaching
Internet Course
Humanities 1213 Ancient 1o Medieval
Blackboard Courses
English 1113 fntro to Composition
English 1213 /nrro to Composition I]
Humanities 1213 Ancient to Medieval
Philosophy 1213 [ntro to Philosophy
New Courses

Oklahoma Scholar Leadership Enrichment Program: Native American Life, Law,
and Literature

This course was created with the assistance of the renowned Native
American legal scholar Dr. Rennard Strickland and introduces students to current
events in Native American law, life, and [iterature through the prism of American
jurisprudence.

[
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English 4853 Great Books
English  4563/5103 Native American Literature
Other Courses at Southeastern
English 1113 Intro to Composition
English 1213 Intro to Composition 11
English 2313 Intro to Literature
English 4563/5103 Native American Literature
Humanities 1213 Ancient to Medieval
Philosophy 1213 Intro to Philosophy
Courses Taught at College of the Mainland
English 1301 Composition and Rhetoric in Communication
English 1302 Composition and Reading
English 2328 American Literature {1
Humnanities 1301 Ancient to Medieval
Humanities 1302 Renaissance to Modern
Philosophy 2306 Ethics
Courses Taught! at the University of I1daho
English 208 Personal and Expository Writing
English 484 American Indian Literature
English 295 American Indian Drama
English 380 Ethnic Literature
Courses Taught at the University of Oklahoma

English 2223 Poetry

£
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Tudor 6

English 1113 College Composition [

English 1213 College Composition If

English 2213 Introduction to Fiction

Publications

Articles:

2010

2010

2010

2010

2010

2010

2010

2010

2009

“Finding Meaning in N. Scott Momaday’s House Made of Dawn.”
Southwestern American Literature. (revision requested}

“The Ethics and Ethos of Eighteenth-Century British Literature.” ASEBL
Journal (accepted, publication pending).

“Pearl: A Study in Memoir and First Person Narrative Poetry.” Dieses
(accepted, publication pending)

“The Ancient Child and House Made of Dawn: A New Interpretation.” In
Diasporic Consciousness: Literature From the Postcolonial World, Dr.
Smirti Singh, editor. (accepted, publication pending)

“A Reading of Jonathan Swift’s ‘A Modest Proposal’ Using Roman
Jakobson’s Poetic Function.” The Atrium (accepted, publication pending)

“Romantic Voyeurism and the Idea of the Savage.” The Texas Review.
(accepted, publication pending)

“Memoir as Quest: Sara Suleri’s Meatless Days.” Research and Criticism.
(Fall 2010)

“Latin American Magicai Realism and the Native Amencan Novel.”
Teaching American Literature: A Journal of Theory and Practice
Spring/Summer 2010

“Historical and Experiential Postmodernism: Native American and Euro-
American.” Journal of Contemporary Thought. Winter 2009

Editor:

2008

Co-Editor, Symposium Proceedings. “Sixty-Seven Nations and Counting:
Proceedings of the Seventh Native American Symposium”
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Tudor 7

2006 Co-Editor. Symposium Proceedings. “Native Women in the Arts,
Education, and Leadership: Proceedings of the Sixth Native American
Symposium”

Book Reviews:

1997 Book Review. Outlaws, Renegades, and Saints: Diary of a Mixed-Up
Halfbreed, Tiffany Midge. World Literature Today. Winter, 1997

1996 Book Review. Deadly Medicine. Peter C. Mancall. American Indian

Libraries Newsletter, Winter 1996 ;

1995 Book Review. Shadow Distance: A Gerald Vizenor Reader. Comp. A.
Robert Lee. American Indian Libraries Newsleiter. Spring, 1995

Creative:
2007 Open-Mic Chapbook. Alien Nations
2005 Open-Mic Chapbook. Diaspora

Professional Activities

2010 Presentation. “Modern Media’s Translation of Greece’s Atavistic
Myths.”13" Annual McCleary Interdisciplinary Symposium. Texas
Southern Umversity (forthcoming)

2009 Presentation. “Native American Protest Fiction.” 11" Annual McCleary
Interdisciplinary Symposium. Texas Southern University

2005 Presentation. “The Lynching of Ward Churchill.” Sixth Annual Native
American Symposium. Southeastem Oklahoma State University

2005 Art Exhibit. “Kachinas and Gourds.” Centre Art Gallery, Southeastern
Oklahoma State University, Juried Art Show

1996 Presentation. “What is Native American Literature?” Southwest/Texas

Popular Culture Association, Regional Meeting, Oklahoma State
University, Stillwater, Oklahoma

Professional Training and Continuing Education

2009 PowerPoint to Windows Media Player, Center for Instructional
Development and Training, Southeastem Oklahoma State University
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Tudor 8

2009 SMARTBoard Basics, Center for Instructional Development and Training,
Southeastern Oklahoma State University

2009 Getting Started: Toward Online Teaching, The Sloan Consortium

2009 Blackboard Assessments, Center for Instructional Development and
Traiming, Southeastern Oklahoma State University

2009 PowerPoint to Windows Media Video, Center for Instructional
Development and Training, Southeastern Oklahoma State University

2009 Respectful Workplace, Southeastern Organizational Leadership |
Development, Southeastern Oklahoma State University

2009 Legal Aspects of the Faculty, Southeastern Organizational Leadership
Development, Southeastern Oklahoma State University

2008 On Media, Culture, Violence, and the College Student, Southeastern Office
of Violence Prevention, Southeastern Oklahoma State University

2008 Teacher Tube, Center for Instructional Development and Training,
Southeastern Oklahoma State University

2008 BlackBoard Discussion Forums, Center for Instructional Develepment and
Training, Southeastern Oklahoma State University

2008 Using Microsoft Office Powerpoint, Center for Instructional Development
and Training, Southeastern Oklahoma State University

2007 New Technologies for Enhancing Instruction, Center for Instructional
Development and Training, Southeastern Oklahoma State University

2007 Customizing Your Blackboard Course, Center for Instructional
Development and Training, Southeastern Oklahoma State University

2007 Grading Documents Electronically, Center for Instructional Development
and Training, Southeastern Oklahoma State University

2003 Introduction to Microsoft Powerpoint, Department of Continuing Education,
College of the Mainland, Texas City, Texas

2003 Interactive Instruction Training, Department of Continuing Education,
College of the Mainland, Texas City, Texas
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Historical and Experiential Postmodernism:

Native American and Euro-American

The different historical and cultural matrices from which the Native
American intellectual tradition springs and that of European and American
postmodernism is succinctly illustrated by David Harvey's explanation of the
process of “creative destruction” in modernism. Harvey explains that: {

The image of ‘creative destruction’ is very important to understanding

modernity precisely because it derived from the practical dilemmas that

faced the implementation of the modernist project. How could a new
world be created, . . . without destroying much that had gone before?

(emphasis added, 16).

At this point, Harvey cites Berman's and Lukacs’s example of Faust: “Prepared to
eliminate everything and everyone who stands in the way of the realization of his
sublime vision, Faust, to his own ultimate horror, deploys Mephistopheles to kill
a much loved old couple who lived in a small cottage by the sea-shore for no
other reason than the fact that they do not fit in with the master plan . . .” (16).
Thus, according to Berman, “the very process of develoi:ment, even as it
transforms the wasteland into a thriving, physical and social space, recreated the
wasteland inside of the developer himself. This is how the tragedy of
development works” (16). In America, Native Americans are the ones displaced
and killed in order to create this “New World,” while Euro-Americans are the
ones who are dealing with the psychic cost of burning down “the cottage by the
sea. . . and killing.”” These different historical and cultural matrices have caused
different psychical maladies, as well as different intellectual and philosophical

traditions. Louis Owens, in Other Destinies, defines, for example, the difference

between being “alienated” and being a “postmodern schizophrenic.” Native
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Americans are “alienated” to the degree that their “coherent sense of self” and
“centered sense of personal identity” through their respective tribal communities
have been usurped by the colonizing process (131). Euro-Americans, on the other
hand, are “postmodern schizophrenic™ to the degree that they are “unable 1o unify
the past, present, and future™ as a consequence of the fragmented nature of their
colonizing society (131).

In order to understand postmodernism, one also has to know its origins in

modernism. Sanford Schwartz’s Matrix of Modernism explores the philosophical

and cultural influences that went into creating the phenomenon known as
modernism. Culturaily, Schwartz identifies two books, Sir James George Frazer’s

The Golden Bough (1922) and Sigmund Freud’s Totem and Taboo (1918), as

having had a tremendous impact on changing nineteenth-century Enlightenment
notions about the inevitable progress and natural superiority of Western
civilization over other cultures through their emphasis upon the “common
foundations of all cultures, past and present, Western and non-Western, in an
unchanging system of ritual and psychic structure” (5). Philosophically, Schwartz
identifies Henri Bergson and Frederick Nietzsche as instrumental in influencing
the development of modern literature. Bergson taught_t;mt “beneath the level of
ordinary awareness there is the deeper consciousness that we generally overlook.
And it is here, in this dynamic temporal flux, that we are liberated from the habits
of everyday life and restored to our own humanity” (27). And, that “contrary to
traditional beliefs, the intellect is designed not to find a preexisting reality behind
the sensory flux but to project a useful grid upon it” (28). Thus, modernist writers
write in order to liberate themselves from everyday, mundane social conventions
in order to act, feel, and think for themselves; and to search for an authentic

humanity beneath the surface that they can project onto surface reality. T.S. Eliot,

one of the high priests of literary modemnism, attended Bergson’s lectures ©

!
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regularly in 1910 and 1911 (31). Ezra Pound, another modernist literary giant,
was influenced by Nietzsche, Schwartz identifies Nietzsche’s claim that truth is
“a movable host of metaphors, metonymies, and anthromorphisms. . . a sum of
human relations which have been poetically and rhetorically intensified,
transferred, and embellished, and which, after long usage, seem to people to be '
fixed, canonical, and binding”. . .[but are really only] “illusions we have forgotten
are illusions” as Pound’s lodestar (77). Schwartz writes, “Pound constantly
searches for ‘tensional’ constructs that hold together abstraction and sensation,
identity and difference, and these tensional constructs are central to his works™
(86). Schwartz asserts that Eliot and Pound may not have originally intended to
disassociate art from life, but it occurred because “it is precisely through its
capacity to detach us from ordinary life that art performs its existential function”
(112). Further, in striving to understand a work of art through the “structure of the
world he has made” the subjective life of the author is lost (172); and,
consequently, we have modemist poetry, like Eliot’s, in which people appear as
“mere objects rather than fully human subjects” {189), and Pound’s shameful
endorsement of fascism.

Modemist literary conventions that treated people as objects rather than
subjects and that used art as a hegemonic instrument, led, according to Peter
Burger, to the development of the avant-garde, As a matter of fact, in Burger’s
and Habermas’s view, it may be considered as a type of ineffectual “reformation”
(in the sense of the Protestant attempt to reform the Catholic Church) of
modemnism, or as Habermas prefers to refer to it, “the project of Enlightenment,”
to break down the barrier between life and art. However, in the final analysis,
Burger does not believe art can ever be “reintegrated into the life praxis” of a
“bourgeois society” (Jochen Schulte-Sasse’s Forward to Burger’s Theory of the

Avant-Garde, xliii). The legacy of the avant-girde movement is that although

Defs' App'x Vol. 7 , EEOC003134




they failed to break down the barrier between life and art by destroying art as an
institution, they were able to overthrow any one school’s hegemony over art,

which is one of the sources of postmodernism’s pluralism (87).

Andreas Huyssen’s “Great Divide” in After the Great Divide: Modemism,

Mass Culture, and Postmodernism is the breach between “high art and mass

culture” {viii). He defines postmodernism as another attempt to breach this divide.
Postmodernism, like the historical avani-garde, challenges “the belief in the !
necessary separation of high art from mass culture, politics, and the everyday™
(x). He notes, for example, that “one of the few widely agreed features of
postmodernism is its attempt to negotiate forms of high art with certain forms and
genres of mass culture and the culture of everyday life” (59). Consequently,
Huyssen characterizes postmodernism as the “endgame of the avant-garde and
not as some radical breakthrough” (168). And, in this light, postmodemism may
even be considered as the avant-garde’s play for legitimation and
institutionalization. In art, for example, “rather than aiming at a mediation
between art and life, postmodernist experiments soon came to be valued for

typically modernist features such as self-reflexivity, immanence, and

indeterminacy” (Thab Hassam qtd. in Huyssen 170). Hé)wever, unlike i
modemism, Huyssen notes, postmodernism contains a significant, at least vocal,
minority element. And,

It is precisely the. . . self-assertion of minority cultures and their

emergence into public consciousness which has undermined the modemnist

belief J[embedded in postmodermnism] that high and low culture have to be

categorically kept apart; such rigorous segregation simply does not make

much sense withira given minority culture which has always existed

outside in the shadow of the dominant ‘high culture.” {194)

w2
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prevent that from happening by “liberat[ing]} the imagination and widen[ing] the
audiences for tribal literatures . . .rouse[ing} a comic world view, [and
resurrecting] narrative discourse and language games of the past” (6). Besides, he
asserts, postmodernism is not foreign to Native American discourse; “the trickster
is postmodern,” and “comic world views are communal” (9). Vizenor’s
eschewing of mimesis, however, has prompted some Native American critics to
accuse hirn of “racial nihilism.” For Vizenor, however, postmodern trickster
discourse does represent authentic Native American culture; thus, in his view
postmodemn writing is not *nihilism,” but preservation and procreation of his
culture in new and vital ways.

Nevertheless, the danger of “racial nihilism” lies in the fact that Vizenor
may, like Eliot and Pound, disassociate art from life. This does not necessarily
mean that Vizenor will view people as mere objects or that he will endorse
fascism, but modernism’s ahistorical and socially disassociative potentialities, as
Hassam and Huyssen point out, are embedded in the postmodern. In addition, the
phenomenon of postmodemism originates in a different historical and social
matrix (in reference to certain philosophical and experiential components
adumbrated earlier) than contemporary traditional Nat{ve American literature and
criticism.

In addition, writing postmodern literature without a grounding in realism,
even with a trickster twist, leads to postmodern criticism. And, this leads to some
important hermeneutical questions such as the importance of history and social
circumstances to a thorough understanding of what an author is really saying (a
postmodern critic, like Foucault, does ask if there even is an author; another
might ask if an author can even know what it is he is saying; another might ask if
language is capable of carrying a meaningfui message accurately); as well as the

more general question of what is the relation of art, be it basket-making or novel
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writing, to society. It is precisely this development in literature that Jorge Luis
Borges satirizes in his short story “Tl8n, Ugbar, Orbis Tertius,” in which he
satirizes the language of Tl6n. For example, they claim all nouns have “only
metaphorical value™ (22). In essence, that there is no definitive correlation
between signifier and signified resulting eventually in a “kind of reduction ad
absurdum” in which one sign can stand for all things (22). Likewise, he satirizes
literary critics who assert the so-called death of the author when he notes ih Tltn
that “the concept of plagiarism does not exist: it has been established that afl
works are the creation of one author, who is atemporal and anonymous” (24),
Greg Sarris and Robert Warrior represent a more traditional approach to

Native American writing and criticism. Warrior’s Tribal Secrets: Recovering

American Indian Intellectual Traditions places emphasis upon a Native American

intellectual tradition centered on Vine Deloria, Jr. (Standing Rock Sioux) and

John Joseph Mathews (Osage). In Greg Sarris’s Keeping Slug Woman Alive,

narrative is embedded with the “traditional” voice and world view of Mabel
McKay (Cache Creek Pomo). Warrior and Sarris believe that a knowledge of
history and social circumstance, tribal and personal, are essential to deeper
insights into literature and art. In addition, they both gi;e numerous ¢xamples of
how neglect of either can lead to erroneous interpretations of texts and people(s).
Warrior demonstrates the importance of the history and social
circumstances of writer and critic in interpreting a text such as John Joseph
Mathews’ Sundown. Interestingly, he frames his discussion by suggesting that if
“Mathews could have known in advance some of the ways his . . . novel has been
interpreted, he would perhaps have saved the postage and used the pages of the
manuscript to wrap his season’s take of quail” (53). Of course, we are glad he did

not. Charles Larson, for example, “reduces Sundown to the individual identity

struggle of Chal;” Warriof wonders how Larson could “completely ignore the fact
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that the story parallels exactly the social issues confronting Osages of the period”
(54). Likewise, Andrew Wiget “emphasizes Chal’s identity struggle as strictly
biological-cultural rather than political-ideological” (54). To Warrior, it is “quite
obvious . . . Mathews did not intend Sundown to be merely a story about how an
individual deals with personal identity . . . [but about] a historical period of
intense importance for Osage people . . . and how the political strategies of
various groups played out and what possible future might exist” (emphasisadded,
54). Carol Hunter (Osage), in fact, “demonstrates without a doubt that the novel
cannot be reduced to a simple story of an individual identity struggle” by “tracing
many of the historical themes” of the novel, and asserts, “it is from the historical
context that the novel’s message emerges” (55). A reading founded on a
specifically Osage historical and ideclogical nexus is able to glean “from
Sundown meanings and nuances that the traditional critical categories of
alienation, tragedy, and unredeemed suffering cannot” (83). However, “by
reading Sundown in this way,” of a community in a crisis of land and
sovereignty, Warrior “hoped to demonstrate that relying either on standard critical
categories of individual alienation and historically necessary tragedy or on
essentializing concepts of radical Otherness [also] scvt:l;ally limits the textual
landscapes of Mathews . . .” (86). Therefore, an interpretive strategy that takes
into account the particular historical nexus of the author and the Osage is
necessary for an accurate and comprehensive interpretation of the novel.

Warrior then throws light on how an interpreter’s own particular historical
circumstances may influence their reception of a given text. He contrasts, for
example, the lukewanm reception of Mathews’ Sundown with the hearty
endorsement that Charles Larson and Andrew Wiget gives D’ Arcy McNickle’s

The Surrounded and suggests the sympathetic reading is the conseguence of the

protagonist’s, Archilde, of The Surrounded being the “powerless figure whose
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destiny is foreordained” that is expected of Native American characters in
American literature (55); a figure that “promotes a view of American Indian
history that highlights decline, inevitable disintegration of the legal and political
status of tribal nations, and Western superiority” (83), Archilde, for example, is
“sober, motivated, and seeks to do something to escape his difficult situation,” but
still ends up tragically (83). Warrior even suggests McNickle deliberately wrote
the character that way because “his major concern was for his own writingicareer
rather than for Indian communities” at the time {56).

Another text that Warrior cites as frequently misinterpreted is Mathews’
Talking to the Moon. He frames this discussion under the heading: “Talking to
the Moon When No One Listens” (emphasis added, 57). He asserts: “More than
simple nature writing, Talking to the Moon is an interpretation of the ecological
and social history of the Osage land and people” (58). In Talking to the Moon, for
example, “categories of land and community and their relationship to each other”
are “critical keys to unlocking the contours of the novel” (45). He categorizes for
instance:

The difference between the Osage way of living with the land and that of

the invading Euro-Americans was a difference not so much between

primitive people and advanced people, but between people who channeled
their omamentation urge toward balance with nature and those who,
disastrously, considered the freedom of omamentation to be a release from

natural processes. {63)

Thus, Talking to the Moon, like Sundown, is a distinctly Native American
political-ideological text. Warrior asserts that an examination of “Deloria’s
analyses of land and community [would] further bolster this reading. . . [because]
like Mathews, he seeks to understand American Indian traditions in light of a

fml

great number of economic, religious, social, political, and biological factars”™ (84).
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And, keep in mind that “for both [Deloria and Mathews}, land and community are
necessary starting points for the process of coming to a deep perception of the
conflicts and challenges that face American Indian people and communities” (85).
Thus, “Mathews no longer seems like a Native American Thoreau. He is, rather, a
person whose work becomes a living part of the ongoing struggle for a sovereign
American Indian future. . . [and] an embrace of people in pain and crisis” (114).

Sarris devotes an entire chapter to interpreting Louise Erdrich’s novel
Love Medicine. He is not quite as adamant about his interpretation of Love
Medicine e;s Warrior is of the texts he examines. However, Sarris does question
the correctness of interpretations that do not consider the specific historical frame
and particular social context of the novel. For example, Sarris suggests that
although Lipsha does “get to meet his father, see him face to face,” that does not
necessarily “change the nature of home for Lipsha” because a similar experience
did not change it for him (142). He adds, there is “still the drinking and violence,
gossip and bickering. Indians fighting each other. Is finding your fathers . . .
medicine enough?”(142). Most critics read the last lines: “The sun flared , . .The
morning was clear. A good road led on. So there was nothing to do but cross the
water and bring her home” as a happy ending; but, Sanis asks, “what will he
find?7(142).

Sarris speculates that the cause of all the unhappiness and self-destructive
behavior of the characters in the novel is not to be found in the personal
animosities and petty bickerings, but have their origin instead in the particular
historical experience of “having your cottage bumed down, and your loved ones
killed for progress’ sake.” In other words, they are suffering from the disease
Frantz Fanon identifies as afflicting colonized people everywhere, “internal
oppression” (143). Internal oppression is the condition in which colonized people

become unwitting agents of their own continuing oppression through self-
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destructive and violent behavior; it is also a feeling of a “deep, unconscious fear”
{134). Sarris supports this historically specific interpretation by citing various
characters in the novel expressing that fear, or of experiencing the “wet blanket of
sadness coming down on us all” (134), Sarris asks:
Is Marie Lazarre Kashpaw simply an insecure woman driven to garner
herself for self-worth? Isn’t her insecurity, her denial of her origins,
rooted in a history of which she is a part? Is King merely another male
with low self-esteem who must beat his wife to feel significant and
powerful? Is Gordie just another drunk, down on his luck? (143)
Sarris’s answer is: No. Sarris believes “much of the pain these characters
experience and inflict upon one another is tied to colonialism, and ironically and
inadvertently they work to complete what the colonizer began™ (143).
Sarris gives an unforgettable example of the depth of colonialism on
Native people’s psyche in the story of “Crawling Woman.” Crawling Woman
was:
a Coast Miwok woman who was born in the old village that was called
Nicasias . . . Crawling woman is not her real name. It is how she is
remembered. Even her great—great-granddaughtér, Juanita Carrio, the
noted Miwok elder and matriarch who told me this story, could not
remember the name for Crawling Woman. She was one of my
grandmother’s ancestors too . . . she got her name because at the end of
her life she became child-like . . . she did not know anybody or anything,
She didn’t talk, she only made baby-like sounds and cried. And she
crawled. She crawled everywhere, out the front door, up the road, into
fields. People said she was at least a hundred and ten years old by that
time. She was a grown woman when the first Spanish missionaries

“invaded her home. She was a grandmother by the time General Vallejo’s

\J v _
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Mexican soldiers established a fort in Petaluma, and when California
became a state in 1830, she was already a very old woman. . . she washed
clothes for the Americans and she sold fish she caught herself. This was
when she was over eighty. . . No one can remember how she lost her
mind, whether gradually with age or suddenly, say from a stroke. . . she
had to be watched all the time . . . Juanita’s mother used to babysit the old
woman. She was just a young girl at the time, and to get the old waman to
behave she would put on an old soldier’s jacket they kept in the closet.
Crawling Woman would see the brass buttons on the coat and let out a
loud shriek and crawl as fast as she could back to the house. The coat was

the only thing she recognized. (emphasis added 144-5)

The story of Crawling Woman, and the real person’s life experiences on whom it
is based, were created by a people with a specific historical and cultural matrix.
For example, the old woman’s terror of the soldier’s coat’s brass butlons is a real
and tangible thing. Native Americans across the country can empathize with
Crawling Woman, and the people who tell her story, because they are from the
same historical and cultural matrix. They understand why an old woman, who
cannot even remember her own children’s faces, or walk upright, still cringes in
terror when she sees the shining brass butlons on an army coat—and they cringe in
sympathy.

The psychic trauma of colonialism is also manifest in the mixed-blood
dilemma of being simultaneously the one who “tears down cotlages™ and the one
“whose cottages have been torn down.” This dilemma is poignantly described in
the poetry of Linda Hogan. Her poem “The Truth Is” begins: “In my left pocket a
Chickasaw hand/ rests on the bone of my pelvis/ In my right pocket/a white hand.
Don’t worry. It’s mine.” Obviously, racial characteristics such as skin

pigmentation are not distributed this way. Hogan is describing the experience of

' Q
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internal colonialism, being simultaneously the colonized and the colonizer, like
Tayo’s guilt over killing Japanese prisoners of war--seeing “Josiah standing
there” instead of a Japanese soldier (Silko, Ceremony 7). But, in Hogan’s case,
history is played out in a single mind, a single body; and its pervasive intimacy is
demonstrated by the fact that her hand is resting on her pelvis. Although the
Chickasaw hand and the white hand are both her hands, there is a disjunction
between the two. [t is significant to note that other racial characteristics ar, in
reality, unevenly distributed: A mixed-blood may have blue eyes and brown skin,
or white skin and brown eyes; blond hair and brown skin, brown hair and white
skin; brown eyes and brown hair and white skin, etc. The point that Hogan is
graphically illustrating by selection of an unrealistic distribution of characteristics
is that, to a mixed-blood, it feels as disconcerting and confusing to look in the
mirror and see those disparate racial features that occur naturally as it would be to
see the unnatural distribution of those features that she mentions in her poem.
Other Americans do not have to come face-to-face with colonialism every time.
they look in a mirror. Being a mixed-blood means living with the feeling of being

o

“taped together,” “crowded together,” having one’s “hands™ (metaphorically
representing white and Chickasaw) “knock[ing] againsi each other at night”; even
if you can “[r]elax there are other things to think about™ . . . like your red foot
and your white foot, for example. This mind-set, this internal/eternal struggle,
makes it difficult for the mixed-blood to attain any type of fixed authentic
identity. Gerald Vizenor claims that he is not afflicted with this dilemma
(Isernhagen 83), but it is significant that many of his characters are.

Louis Owens also discusses this issue in Other Destinies. For example,

Owens speculates that one of the reasons that the unnamed protagonist in James

Welch's Winter in the Blood is on the road to recovery is his discovery that he is

the “grandson of Yellow Calf, the hunter” instead of a “vague, halfblBod drifter”
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{143). On the other hand, Owens asks in relation to Jim Loney’s inability to come
to a reconciliation of who he is:

What if the narrator of Winter in the Blood had been the son of a halfbreed

drifter and h.";ld had no grandmother to tell him stories of who he is, no
Yellow Calf to trick him into self-knowledge? What if the narrator had
been a “stranger to both’ Indian and white, made so by blood and
circumstance? (147) {
The answer, of course, is that he would be Jim Loney; the protagonist of Welch’s
novel The Death of Jim Loney. The title is self-explanatory.

What is traditional Native American intellectual tradition’s, and what is
postmodernism’s, respective position on the relationship of art and society? From
the Crawling Woman story and the various novels discussed, the Native
American intellectual tradition would say that they inform one another and are
inseparable, On the other hand, adherents of the modernist/postmodernist
tradition would not necessarily agree. Exemplifying the two positions is the case
of Pomo baskets displayed in museums and art galleries. For Sarris, their display
in museums and art galleries abrogates their societal relations and exemplifies the
break between art and society typical of moderrﬂsmf'pgs%nodemism; additionally,
it also demonstrates that for modemism/postmodernism the value of a basket is an
“exchange” one. In a Native American intellectual tradition, such as that of Mabel
McKay, the baskets have sacral value as well because they are an integral part of
the society that created them. In fact, they not only have sacral value, but sacral
power too; and, they are a living things. Mabel McKay talks to the baskets, and
they are products of her dreams. But, exhibiting basketry out of context
diminishes it by removing its sacral value and power (52). Sarris explains this
through an analogy of Walter Benjamin’s “exhibition value” and “cult value”

(53). For example, an objectloses its “cult value,” or sacral value when it is
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placed out of context, outside of history. This “precipitates a closed cycle of
presentation and discussion about basketry itself” without raising the
embarrassing question of “what happened and continues to happen that allows
one group of people to discuss the artifacts of another people separate from the
people themselves™ (53-4). In explanation, Sartis juxtaposes the murder and
dispossession of Poma people, what Mabel McKay calls “the raping time,” with
the genteel basket collecting of Mrs. Grace Hudson whose collection of Pgmo
baskets is displayed in various museums and art gatleries (55). Likewise, one

cannot discuss a mimetic novel like House Made of Dawn or Death of Jim Loney

outside of its historical and social context without diminishing the humanity of
the real-life suffering of the people these characters represent. People have “sacral
value” too.

The applicability of this principle to Native American novels rests in
recognizing that the narratives refer to the real, lived experiences of real people.
That is the context, not where they are read. It is critical to recognize the
importance of conte.xt, or as Hayles asserts:

who controls which context for what purposes [is} an important question.

Consider the term ‘context control,” which entelzed the vernacular as a

euphemism favored by government spokesmen. It implies that if one can

control the context in which damaging information is released, one has a

much better chance of controlling the way the information will be

interpreted . . . only in a [fabricated] context of national security is it

plausible to distinguish between ‘disinformation’ and lies. (Chaos 274)

Just as the sterile environment belies the violence and bloodshed surrounding the
acquisition of Native American cultural artifacts, reading a Native American

novel without framing it in real life voids 1t of its sacral value.
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Edward Said writes in Culture and Imperialism that all European and
American theories of literature have avoided the major determining political
horizon of contemporary Westem culture, which is imperialism and its
neocolonial outcome. He asserts, “We need to read the canon as the polymorphic
accompaniment to the expansion of Europe” (60). If so, there is also a vital need
to read Native American literature as a response to that process, too.

Sarris also points out that Euro-American critics such as Amold Kripat,
David Brumble, Gretchen Batille, and Kathleen Sands sometimes err in their

“interpretation of Native American-narrated autobiographies because they fail to
note history from a Native American point of view (89). They often replace real
Native Americans with fictional ones who are “made safe, intelligible on the
colonizer’s terms” {90). However, this error is not a fatal flaw, but simply an error
that they may correct if they would simply ask themselves: “Whoam I asa
reader?” (91). Sarris demonsirates the cultural hubris of these critics by asking
what if they put their editing and interpreting methods to work on Faulkner
instead of a Native American (100). The result, of course, would be a radically
different story from the one Faulkner intended.

Additionally, it is important to note the subtle b1'1t substantive differences
between the guises Cindy Shepherd (a postmodem artist) dons, the Trickster’s
multiple identities, and the three names of Welch’s Fools Crow protagonist
(Sinopa, White Man’s Dog, and Fools Crow), Cindy Shepherd’s guises are all
equally meaningless or meaningful, the Trickster’s multiple identities are
intended to prevent him/her from bein g contained and commodified by America’s

~ hegemonic consumer culture, and Fools Crow’s names are each authentic
identities representing his integration in an authentic community. These
substantial differences are the resuit of different historical and cultural matrices,

and of different responses to those matrices: postmodern Euro-American,
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postmodern trickster discourse, and traditional Native American. Euro-American
postmodern theory is based on certain philosophical assumptions about the role of
the writer, text, and audience which arise from specific historical and material
conditions. Those conditions are primarily those associated with an expanding
colonial and colonizing capitalist society, whereas, Native American sensibilities
emerge from the historical and material conditions of hundreds of societies,
originally living in very different environments, under very different material
circumstances, with very different customs, beliefs, and even languages, who
have been subject to the colonial enterprise. One may even say that a type of pan-
Indian consciousness has been forced upon Native Americans by our common
experience of losing our independent ancestral homelands, our independent
material means of living, our sovereignty, and even our languages.

On the surface, it appears that there is no reconciliation possible between
postmodemism and mimesis in the Native American intellectual tradition. For
example, pejorative phrases like “racial nihilist” and “terminal creed” repeatedly
fly between Warrior’s camp and Vizenor’s camp, respectively. The stakes are
high: Each side believes the other is endangering the future of Native American
culture, and compromising what it means to be Native American, However,.both
camps survival is dependent upon resisting the encroaching hegemony of the
colonizing discourse surrounding them. It can creep into Vizenor’s camp via
ahistoricism and the rending of the fragile living bond between art and society;
and it can sneak into Warrior’s camp via uncompromising posturing and cultural
stagnation. Independently, each may become a relic for a museum curator to
collect and display, like Pomo baskets, or Ishi, “the world’s last wild Indian.”
However, when deftly weaved together by masier storytellers like N. Scott
Momaday, Thomas King, James Welch, and Linda Hogan into the Native

American novel they form a powerful counter-distourse of survival.
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you can’t change it by complaining about it. However, by specifying “wet chill”, she is
ingeniously communicating its effect on people and on herself as a child, quite
poignantly. Her mother, she says somewhat ironicaily,“loved to look at us in race” (160).
And, she adds that her mother seemed “subdued with the awe of the comingling of color .

. she had colluded to produce . . .’what will happen to these pieces of yourself?’ If was
a question that made her retreat” (161). Suleri, obviously, feels that race creates distance
between people; but, more specifically, she explains how race create distance Z:ven
between mother and daughter,

The law, which Suleri characterizes as a third person narrative in the lives of
people, is another external force that influences the composition of identity. The
institution of meatless days in Pakistan was intended to promote an atmosphere of
abstentation, but instead “came to signify the imperative behind all things fleshy™ (32).
Another example of the law having the opposite of its intended effect were the Hudood |
Ordinances. The Hudood Ordinances were designed to usurp Anlgo-Saxon legal
hegemony, a colonial legacy, but the impact of the program fell heavily on women and
children, The Hudood Ordinances created a new realism, an alternative realism to Anglo-
Saxon jurisprudence, and an alternative construction of identity in which a woman’s
testimony, voice, is half that of a man’s. The lived experience is that of a fifteen-year-old
child, after being raped, is convicted of fornication and sentenced to one-hundred public
lashes. Suleri places the responsibility for the horrific ordinances, not on Pakistani
politicians and lawmakers, but on the United States’ intervention in the political affairs of

the hemisphere (Suleri, “Woman,” 768). The fifteen-year-old child’s identity is formed

Y ' _
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from the interaction of her lived experience of being raped, publically whipped, and the
historical and theoretical contexts that made that reality possible.

The final and most significant component of Suleri’s identity is the product of her
antagonism with the prevailing legal, cultural, and historical hegemonies of her
environment rather than through them. Suleri, for example, refuses to engage in marriage
negotiations with Dr. Sadik, her father’s life-long friend (Meatless, 59). Later, after her
mother dies, she refuses to be a dutiful dauphter and return to Pakistan with h;r father
(129). Finally, she writes, she and Pakistan came to a parting for “I felt supped full of
history” (123). Suleri’s life demonstrates her repudiation and violation of ascribed norms.
She repeatedly usurps hegemonic discourses of ascribed identity. By way of contrast,
Suleri’s sister Ifat embraces the prevailing hegemonic discourses of gender, nationalism,
and religion, and consequently loses her identity and, more importantly, her life; while,
Sara migrates to America and raises an oppositional voice. Suleri refuses to be subsumed
into the macro-political discourses of Pakistan, colonialism, postcolonialism, race, and
gender as her mother, father, and sister were, while simultaneously refusing to become an
object of Western white feminism.

Memoir is a conundrum. Suleri says to her mother, “you must be just as you are,
and we must discover why” (166). To know herself, she needs to know where she came
from, who her parents were, who her grandmother was, her brothers and sisters, her
friends, and identify where she is going and why. Suleri studies the process of icientity

formation through remembrance, analysis of historical and theoretical contexts, and

exploring ideas from a variety of perspectives. It is like wrestling shadows and ghosts. As

Suleri writes in her concluding chapter, “1 worked at making Ifat my geography, my

[rd
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terrain of significance, on which I thought, and slept, and breathed. Now context becomes
a more abstracting thought, admitting finally; you never lived in Ifat anyway .. .” (182).
What may be said, by way of mitigating the conundrum of the memoir, is that it is not the

destination, but the journey that is most significant and instructive to the reader of the

memoir.
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N. Scott Momaday's The Ancient Child and

House Muade of Dawn: A New Interpretation

Abel is dead. He returned to his home alone, like any other day, but this day he
loaded a shotgun, perhaps took a few drinks of strong liguor to steady his hand, then
placed the barrel in his mouth and pulled the trigger, blowing his brains out the back of
his skuli and the remnants of his head onto the wall, ceiling, and floor. His bodyrumples
to the fioor and blood and urine soak into the carpet, congeal in the matting below and
permanently stain the wooden floor.

I am not speculating about what becomes of the literary character, Abel, from

Momaday’s novel House Made of Dawn, but rather an actual Native American man of

the same name. Abel was N. Scott Momaday’s neighbar who killed himself, the man
Momaday chose to name his literary character after. “Abel happens to be the name of a

neighbor who blew his brains out at the reservation” (Persana 119). In an earlier

interview with Gretchen Batallle he said that he had a particular person in mind,
“someone at Jemez whose name was Abel” (61). Mamaday specifically refutes the
practice of “a lot of people” who want to “make some symbolic sense out of the name”
(119). He did not select the name “Abel” for symbalic reaso'ns or conventional
symbolism as it relates to the mythical character from Judeo-Christian literary tradition,
althaugh parallels may be drawn. Momaday’s decision to name his character after a
real-world neighbor rn_akes the question of the fictional Abel’s survival relevant to
correctly interpreting the author's intent. Additionally, it shows why a man like the
fictional Abel, a man with Abel's life experiences, for example, may choose to kill
himself. Schubnell notes that, “His [Abel’s] crisis is intensely personal, and yet it

represents a latent crisis of American indian cultures in general” (Cultural 100). Finally, it

is significant to note that Persona did not ask Momaday why he named his leading ;
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character after a man who “blew his brains out” but chose instead to focus on
Momaday's use of literary forms.

The introductory paragraph of this essay is abrasive, even shocking, but it is not
an empty or exploitive rhetorical strategy. Exactly the opposite. 1tis intended to
astonish readers to the critical practice of bowdlerizing Native American people to
mythic stereotypes that serve to entertain non-Indian readers instead of being
embiematic of crisis in Native Amesican communities. [t is more appropriate fofcritics to
consider Momaday's novel in the context of protest fiction written by members of
oppressed communities to facilitate self-consciousness among members of the
oppressed community, and to raise critical awareness of the condition by members of
the dominant society. Momaday is legitimately recognized .as a superbly talented author
who deftly avoids the danger of heavy-handedness that many socially-conscious writers
exhibit in their writings. However, the absence of heavy-handedness does not mean that
pressing social issues are not a vital component of his text. Momaday himself invited a
real-life analysis of his text when he used the pointedly unpoetic and graphic words

“blew his brains ocut” to vigorously refute literary critics who impose errant readings of

his text by asserting "Abel” represents the mythical Abel of the Judeo-Christian tradition.

It is imperative to keep in mind that Abel, as well as the rest of the novel, is drawn from
Momaday’s own lived experience as a Native American and reflects his life among
Native American communities, such as the Jlemez pueblo. 1t is this imperative that

informs my interpretation of Momaday's House Made of Dawn and analysis of the

prevailing critical interpretations of his text.

The necessity of real-world referents is illustrated, for instance, in Tosamah's
manolggue in Book Two, "The Priest of the Sun,” in the novel. The conventional way of
looking at Tosamah, and Tosamah’s quoting of the passage from the Gospel of St. John,
is as an illustration of the unlimited power of words, of language to create a new reality

(=]

and to heal, much like Leslie Silko’s use of Thought Woman in the beginning of her novel
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Ceremony. Louis Owens, for instance, asserts that Tosamah “has nothing except
imagination and language out of which to fashion his world” (110). Howeves, Tosamah
does indeed have something; he has his grandmother’s narrative, he has her memory,
he has history, and a sense of place. These are net “nothing” or merely products of his
“imagination.” Consequently, there is a valid alternative, or corresponding,
interpretation which also merits consideration: The passage illustrates the
powerlessness, even the danger, of words void of discoursive meaning and withbut real-
world referents. The power of Tosamah’s oratory comes from his grandmother’s
reverence for words and her instruction. The danger is that Tosamabh, like .John:

couldn't let the Truth alone. He couldn’t see that he had come to the end of the

Truth, and he went on. He tried to make it bigger and better than it was, but

instead he only demeaned and encumbered it. He made it soft and big with fat

(87).
For John, of course, the fat was God: “The Truth was overgrown with fat, and the fat was
God. The fat was John's God, and God stood between John and Truth” (86), For
Tosamah, and other Native American word-smiths, the danger may be that we will
create our own God or gods to stand between us and the Truth. The problem to which
Momaday, in the guise of Tosamah, is alluding to is Ianguag;e’s loss of meaning when it is
used frivolously. Language has become a game, a thing of advertisements,
entertainment, “bills, bulletins, commentaries and conversations,” in short; language has
become “diluted” and is beginning to close in on us. We are becoming “sated and
insensitive,” language has “diminished almost to the point of no return,” and we may
well perish because of that (89].

To most critics, the preacher, Tosamabh, is a hypocrite or trickster; one who uses
Christianity for his own purposes. He does not, for example, believe in the historic
Christian deity or Church. His sermon tropes orthodox Christianity. Momaday states, “He

o takes one of the great, classic doctrines of the Western world, “The Gospel of St. John,”
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and he twists it around so that he condemns the whole White culture” (Weiler 172}, In
addition, Momaday asserts that Tosamah is a trickster figure who “wears masks” so he
can take advantage of every situation, "he’s shrewd and a cynic” (172}.

It is important to keep in mind that the “The Gospel of 5t. John,” and the
woman, Mrs. St. Jahn, are both allegorical rather than symbolic figures. The difference
between a symbol and an allegory is that one has the guality of "living meaning” and the
other being its “dead equivalence” {Le Guin 394)}. “Living meaning” simply mea ns that it
has a real-world referent, whereas the other does not. Obviously, there is a physical
Christian Church in the world, but it does not appear that Tosamah considers it a “living
thing,” as Christianity is not a living religion to Mrs. St. John. It has beceme reified,
petrified, dead. Just as the words of the historical, or iconic, 5t. John are void of real
meaning, the religion of the latter day St. John is void of meaning, too. For example, she
mocks Father Olguin when he visits her and discovers her adulterous affair with Abel:

‘Oh my God’, she said laughing, ‘1 am heartily sorry . .. for having offended Thee.
She laughed. It was a hard and brittle, her laughter, but far from desperate,
underlain with perfect presence, nearly too controlied. And that, even more that
the meaning and the mockery, horrified him. (68}
In addition, Momaday shows the priest’s faith is dead, too. For instance, Father Olguin is
in fact sexually tempted by Mrs. St. John. The first time he sees her, “He followed her
with his one good eye all the way 1o the door, trying to imagine who she was” (29}, then
when he meets her he “wonders that her physical presence should suddenly dawn upon
him so. She was more beautiful than he had thought at first” (30). However, he
rationalizes his celibacy through his faith, and when he intuits that Mrs. St. John has had
sex with Abel, his doubts come to the surface. To him “there was nothing but her
[laughing] voice in the room, going on wearily, without inflection, even after he had
ceased to hear” (68). Next, he thinks the entire world is laughing at him, mocking him

and his dead religion: “Suddenly the walls of the town rang out with laughter and

EEOC003225




enclosed him all around . . . walls lined with people, innumerabl_e and grotesque” (69). In
his mad drive back to town from Mrs. St. John’s cabin, he almost Kills several people. He
perceives a young child he hits with his car and knocks to the ground is laughing at him,
as well as an infant tied to a cradle board that he spies after crashing into the parent’s
wagon appears to him to be laughing at him, and at his ludicrous and self-deceiving
faith:
Then in the ebbing pitch and rock that foflowed, as the cloud of dust and
loughter drew down upon him, he saw the cradle board fixed to the wagon, And
just above and beyond the bebbing ornament of the hood, at the levet of his
own eyes, was the face of the infant inside. its little eyes were overhung with fat,
and its cheeks and chins sageed down in front of the tight swaddle at its throat.
The hair lay in tight wet rings above the eyes, and all the shapeless flesh of the
face dripped with sweat and shone like copper in the sunlight. Flies crawled
upon the face and lay thick about the eyes and mouth. The muscles twitched
under the fat and the head turned slowly from side to side in the agony of sad
and helpless laughter. (69)
in the end, he succumbs to the same crisis in faith as his predecessor, Fray Nicolds. They
both come to realize that they are living, not in epic or mythic time, but modern time,
and in modern time God is dead. This realization drives Father Qlguin temporarily mad.

This is an important observation to make because Louis Owens asserts that

House Made of Dawn is set in mythic time. Owens’s primary backing for making this

claim is the recitation of some of the lines from the song “House Made of Dawn” in the
Prologue {54). He asserts, for example, “this paragraph shifts the actual landscape of
Walatowa, or Jemez, recognizable even in such lyrical description, into the timeless
realm of myth . .. time and place are mythic” (94). Hen;:e, “The reader is thus oriented
away from historic consciousness into mythic time” (94). Additionally, Owens claims this

. single paragraph in the prologue “removes Abel from time as the (%cident conceives of
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it and shifts him into nonlinear, cyclical time of the puehlo” {95}, However, the novel
proceeds according to linear time. Momaday, in fact, gives the reader specific dates and
times: Summer 20 luly, 21 July, Abel is 17 when he has his first kill and his first sex with
“one of Medina’s daughters” (17), July 24, July 25, in 1875 the Atbing is born, in 1945 the
Albino is 70 years old, August 1, August 2, then the story skips ahead 1o Los Angeles 26
January 1952, January 27, 20 February 1952, February 27, and, finally, on February 28 his
grandfather dies. Although the novel contains dramatic flashbacks, there is alwdys a
recognizable linear pragression of time. In addition, Abel’s quest, if he has a quest, is not
heroic as would be expected in a mythic story, but mundane and real. Additionally, his
goal is not communal, nor does he hring new, sacred knowledge to his community as
would be expected of a mythic questing hero. He is simply trying to find his place in the
world. Of course, Owens needs the novel to be set in mythic time in order to support his
larger claim that Abelis an “archetypical questing herg” {39) and is later successfully
integrated into the community (115) because “only in the pre-capitalist, organic society .
. . are the individual and the communitarian selves commensurable” (Mariani 29},

A close examination of Hoguse Made of Dawn shows that many of the traditional

beliefs and customs are dead to Abel. For example, Abel is not, as some anthropologizing
literary eritics think, counting coup when he jumps up and shouts at the German tank.
He has a very different memory of the event with the tank than the other witnesses to
the event. He remembers that there were no men around, only the bodies of men
“strewn among the pits,” and then the tank came and he "began to shake violently” and
hugged the earth {26). Later, in Las Angeles, he meets some soldiers who recall the
event very differently:

He [Abel] just all of a sudden got up and started jumping around and yelling at

that goddam tank . . . he was giving it the finger and whooping it up and doing a

goddarn war dance . . . hopping around with his finger in the air and giving it to

o
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Angela saw that under his hat the pale yellow hair was thin and cut close to the
scalp; the tight skin of the head was visible and pale and pink . . . and the apen
lips were blue and violet . . .the Albino was directly above her for one instant . ..
then he was past, he rode beside Abel, turned suddenly upon him, and he began
to flail him with the rooster . . . again and again the white man struck him,
heavily, brutally, upon the chest and shoulders and head, and Abel threw up his
hands, but the great bird fell upon them and beat them down . . . the white man
leaned and struck, back and forth, with only the mute malice of the act itself,
careless, undetermined, almost composed in some final, preeminent sense . . .
then the bird was dead, and still he swung it down and across, and the neck of
the bird was broken and the flesh torn open and blood splattered everywhere

about . .. and it was finished. (44-5)

Then, “She felt afterward, this strange exhaustion of her whole being” {45). Obvigusly,
she has taken schadenfreude (shameful pleasure in another’'s humiliatien) in Abel's
suffering, and is exhausted from the experience.

The violent scene describes what it feels like, for many Native Americans, to be
part of America’s Native American Diaspora, In the beginning there was the violence and
rage in “beating” Native Americans, the “beating” continuer'.i even after we threw up our
arms, we continued to be “beaten,” but today it is not necessarily with malice, it is more
in the nature of “careless, undetermined, almost composed in some final, preeminent
sense.” Of course, in this analogy, Angela represents all of those bystanders who take
shameful pleasure in our suffering. In the end, Angela asks Abel to have intercourse with
her, but even then she does not think of Abel as a man, but as an animal, a bearor
badger (62). So the guestion is: What is the character of Angela satirizing? The Church or
America in general? It seems the answer is, both,

Even though Angela is a satirical figure, she is real to Abel. For example, it is the

sight of her in Westwood, an affluent suburbf Los Angeles, that pushes Abel over the
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Can Owens' interpretation be supported by the text? Does Abel show any signs of
healing afterward? Na. The first thing he does when he is released from the hospital is to
start drinking again. In fact, Angela’s bear story, with its implication that Peter is Abel’s
son, simply gives him one more reason to get drunk. He does not know his own father,
and now he has a son whom he does not know, Abel js certainly led to believe that
Angela’s son, Peter, is his. Angela "started telling him about her son, Peter. Peter was
growing up, she said, and she wanted to bring him along, but Peter was busy with his
friends and couldn’t come” (169), Peter, she says, aiways asks her about Indians. Why? It
seems reasonable to speculate that perhaps it is because, if he is Abel's son, he has
Native American features. Angela’s answer to Peter's question is also curious. She tells
Peter about a "young Indian brave” who was born of a bear and a maiden. She says it is
the story Peter likes most, and that she thinks of him, Abel, when she tells it [169). There
is certainly the strong implication in the selection of the story, and the story itself, that
Abel is Peter’'s father. In either case, Angela undoubtedly paints Abel as Peter's
metaphorical father. Scarberry-Garcia and Owens identify Abel with Bear, “thus making
Peter, or the mythical young Indian of Angela’s story, Bear's son and by implication the
symbolic son of her union with Abel” {Owens 115). In Angela’s story Abel is obviously
Bear, Angela the maiden, and Peter their son. J

This passage also reinforces that she does not see Abel as a man, in this
instance, a seriously injured man in a hospital bed, but as an indian. Angela callously
makes it clear from her bear story that Abel, the father, has no place in her or Peter’s
life. Angela does not recognize an Indian father's right to know his son, or his son’s right
to know him., This must be extremely painful to Abel since he “never knew his father.”
How can this experience contribute to Abel’s healing? It cannot.

Consequently, the question of whether or not Abel is Peter's father is extremely

important to correctly interpreting the text. Some readers may believe that Angela is

Dets” App'x Vol.4 - 1077 EEOC003232




Defs' App'x Vol.4 - 1098



13

The doctor came and took Carrie away in an ambulance. She seemed to know
what was happening o her, and at the hospital she lay very stili, looking at the
ceiling. She seemed not afraid, but curious, strangely thoughtful and wise. To
me that was the most unreasonable, terrifying thing of ail: that my child should
be calm in the face of death. She seemed to come of age, to live a whole lifetime
in those few hours, and at last there was a look of infinite wisdom and old age

on her little face. And sometime in the night she asked me if she was golng 10

die, And do you see how it was, there was not time for deceit, and 1 didn’t even

have the right to look away. 'Yes,” | said. And she asked me what it was like to
die, and | answered, ‘I don't know.” 1 love you Milly,’ she said; she had never
called me by my name before. In a little while she looked very hard at the
ceiling, and her eyes blazed for a moment. Then she turned her head a little and
closed her eyes. She seemed very tired. 'l love you so much,’ she whispered, and

she did not wake up again. {114-5)

It is Abel's remembrance of this story that gives him the strength to get up off the beach
and struggle for his life after being beaten almost to death by Martinez, not the grunion,
as Scarberry-Garcia and other critics allege. For example, it is immediately following his
remembrance of Milly's story that the text says: “He had to .get up,” and he did {115}, He
did not know Milly’s little girl, but he had a connection to life through Milly's narrative of
Carrie’s all too-brief life and death; it was this connection that gave him the strength to
live, not magic fish.

Which theory is more probable and supported by the text: {a) that Abel is
moved by the dying voice of Milly's child Carrie; or, (b} that the grunion function as “the
supernaturals, the Holy People” and as “mediators between sea and land, and as
arbitrators of Abel’s vacillation between . . . life and death” (Scarberry-Garcia 89)? The

fish are presented in the text almost twenty pages before Abel decides to get up,

(=
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stands in stark contrast to the stereotypical non-indian American novel in which it is not
the absent father, but a dominating father that is ubiquitous.

Tellingly, Momaday wrote another novel, The Ancient Child, that contains the

rather macabre story of Set-angya, an almost mythical, yet historical story of father and
son. Set-angya’s son was killed far from home, in a strange land. When his father heard
of his son's death he went to recover his son’s body, at great risk to himself. He recovers
his son’s bones and carries them around in a sack for the rest of his fife. “Your sbn in his
bones and you in your flesh and blood are of the same sacred mystery, the same
medicine, most powerful” {258}. Why the story of the father and his son’s bones?
Obviously, it is to show the importance of the father-son relationship. Bones and Flesh: it
takes both to make a complete man. Although it is a rather macabre metaphor, it is a
simple and striking one that demonstrates the necessity of a father to make a son whaole
and a son to make a father whole. What is flesh without banes or bones without fiesh?
Abel and Set {the protagonist in The Ancient Chiid}, perhaps. Abel strikes me as a man of
bone, alone and skeletal; Set, the man of flesh without form, metamorphicin a
grotesque, Kafkaesque way.

While reading of House Made of Dawn and The Ancient Child, | was reminded of

t

the opening to Harold Schweizer’s book Suffering and the Remedy of Art : “At a time

when postmodern taste directs us towards the play of signifiers and the pleasures of the
text, this book is unfashionably serious” (1). Schweizer's book is about "wounds that will
not close despite the sutures, scarring, and bandaging, the patchwork and layering of

literary technique” {1). Although Schweizer does not examine The Ancient Child, it is an

excellent example of his thesis. As he explains:
In the experience of suffering the ideology of objectivity, the claims of reason
and knowledge, are called into guestion. Philosophical distinctions of body and
spirit, sensation and intellect, the universal and the particular, the physical and

the metaphysical, no longer apply (2).
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with his daughters as well. Without these his life might well have been like Abel’s or any
of a dozen other literary characters who lack familial connections

On the other hand, it may be enough to merely have the words in your heart.
The text does say that he has the words of a song. It specifically states: “he had only the
words of a song” {191}. However, there is the strong implication in the narrator's use of
“only” that the words were not alive to him. The “only” may simply refer back to the
beginning of the sentence in which the narrator says, “There was no sound, andthe had
no voice; he had only the words of a song” {191}. In either case, the text seems to stress
that Abel's future is problematic, rather than that Abel’s healing in assured. Additionally,
aithough the reader is frequently given the thoughts of Abel, there are no words thought
by Abet at the conclusion that are the equivalent to those Momaday articulates in “I Am
Alive.”

Where is the triumph for Abel? Where the victory? Where is the “happy ending”
that is so apparent to non-Indian critics and Native Amaerican critics who have “made it"?
For example, Louis Owens would have us believe that:

with the final lines of Benally’s chant, the force of language to compel order and

harmony is brought to fruitien ., .with the four iterations, the sacred number,

the patient is centered and all is in balance and harr.nony with the universe.

Abei, whose body has been broken by brutal beating, and whose consciousness

has been badly fragmented from our first meeting with him is now able to

return home, whole and on the path toward healing. {114-5)

Beautiful picture (incidentally Susan Scarberry-Garcia makes the same assertion four

years earlier in Landmarks of Healing), but it is not what happens. At least not in the

novel | read. in House Made of Dawn, after Benally’s chant {during which Ben and Abel
are both drinking, a fact omitted in Owen’s version for obvious reasons}), Abel borrows
money from Milly and goes home drunk, he stays drunk until he runs cut of Milly's

money. Benally’s chant does not stop Abel from drinking, being broke does. The chant
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people, going nowhere and dying off. And you've got to forget about that, too.

(144-5)
And for what? Because, “you see the way it is, how everything is going on without you . .
. because there’s nothing else. And you want to do it, because you can see how good it
is. It’s better than anything you've ever had; it's money and clothes and having plans and
going sc;meplace fast” {144}. A little later, he repeats why: for “money and nice things,
radios and cars and clothes and big houses,” and a person would be “crazy” not %o want
them (164}. And, “it's a good place to live . . . every thing you could ever want is here . .
.you never have to be alone” (164).

However, between these assertions of the boons of the city, of America, there is
the maudlin scene of old Mrs. Carlozini and her guinea pig. Mrs. Carlozini is a neighbor of
Benally's who lives alone without any friends or family. One day Benally and Abel find
her sitting on the stairs hunched over a small cardboard box, when they start to go
around her she says, “Vincenzo is not well,” and holds the box containing his body out to
them {163);

‘He’s very smart, you know; he can stand up straight, just like you gentlemen,

and clap his hands.’ And her eyes Iit up and she had to smile thinking about it.

She went on like that, like the littie thing was still alive and . . . going to stand up

and clap its little hands like a baby. It made me real sad to see her, so lonely and

old and carrying on like that . . . after a while he [Abel] said it was dead. At first |
thought he shouldn’t have said that: it seemed kind of mean somehow . . . but |
guess she had to be told. [ think maybe she knew it was dead all the time, and
she was just waiting for someone to say it . ., all at once she jerked that little
box away and looked at him reat hard for a minute, like she was hurt and
couldn’t understand how it was, why on earth he should say such a thing fike
that. But then she just nodded and stumped over a bit. She didn’t say any more,

and she wasn't crying; it was like she was real tired . . . and didn't have any
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strength left _ . . she just sat there and didn’t say anything. She was just sitting
there on the stairs, holding that little dead animal real close to her, and she
looked awful small and alone . . . It's funny, you know, that littte animal was ber
friend, | guess, and she kept it down there in her room always, maybe, and we
didn’t even know about it. And afterward, it was just the same. She never said
anything to us again. (163-4)
Benally knows the city is not what he purports it to be. \n many cases it is living hlone,
perhaps with only a redent for company. Benally's description of the city, juxtaposed to
the reality of old Mrs. Carlozini, demonstrates the profound irony of his assertions,
particularty that a person is never alone in the city. And, his erroneous view of the city
goes a long way to discrediting his evaluation of Tosamah. For instance, perhaps
Tosamah is not as bad as Benally alleges, just as the city is not as good as he alleges.
Momaday is careful to let the reader know that Mrs. Carlozini’s condition is
representative of life in America’s cities by giving us other examples such as Milly:
She had been in Los Angeles four years, and in all that time she had not tatked to
anyone. There were people all around, she knew them, warked with them-
sometimes they would not leave her alone—but she did not talk to them, tell
them anything that mattered ir; the least. She gree';ed them and joked with
them and wished them well, and then she withdrew and lived her life. No one
knew what she thought or felt or who she was. [112)
For that matter, Benally too, is alone. Even when he says good-bye to Abel, after he sang
to him, and they are planning to meet again, there is the strong implication that they
both know they will not see each other again. He lists, for example, all the things they
will do together when he comes to visit, such as riding harses, getting drunk and singing,
and that it will be “right and beautiful,” but then he states to the reader, "it was going to

be the last time” (172}, referring to their present good-bye.

£

Defs" App'x Vol.4 - 1110 EEOC003245




Defs' App'x Vol.4 - 1111



Defs' App'x Vol.4 - 1112



Defs' App'x Vol.4 - 1113



Defs' App'x Vol.4 - 1114



Defs' App'x Vol.4 - 1115



Rachel Tudor

From: Gregory Tague [gtague@stiranciscollege.edu)
Sent: Sunday, September 26, 2010 8:04 AM

Ta: Rachel Tudor

Subject: ASEBL - Submission, acceptance

Dear Rachel,

Your submission to ASEBL Journal, "The Ethics and Ethos of Eighteenth-Century British Literature is good,

and I'd like to see it in ASEBL. Would you be amenable to having it appear and go online in the January 2012
issue? The issues before that are full; and I'd still need to find something to complement your essay (but not to
worry). Let me know if this is acceptable. Thank you for your support.

Sincerely,

Gregory F. Tague, Ph.DD.
Prolessor of Luglish
htipfsiles.goonle.comisilelnflaquel
www EDIDfiotekes. blogspol.com
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Rachel Tudor

From: Kenneth Chinn

Sent: Wednesday, September 16, 2009 9:10 AM

To: Ray Gaskin

Cc: Faculty Mailing List

Subject: RE: Faculty Senate Election and Meeting Agenda
Attachments: Agenda.0910.1.doc; fac_senate_minutes 5-13-09.docx

Current members of the Faculty Senate:

School of Arts and Sciences
Newly Elected
Bruce Johnson
Rachel Tudor
Aaron Adair
Continuing
Gleny Beach
Karl Frinkle
Shannon McCraw
Mike Morris
Chris Moretti
Virginia Parish
Judy Williams

Social Sciences
English, Humanities, and Languages
Art, Communication and Theater

Art, Communication and Theater
Mathematics

Art, Communication and Theater
Chemistry, Computer, and Physical Sciences
Mathematics

English, Humanities, and Languages
Biological Sciences

School of Education and Behavioral Sciences

Newly Elected
Blythe Duef
Michael Kallam
Kay Daigle
Continuing
Muhammad Betz
Jane Elder
William Fridley
Rozanna May

John Massey School of Business
Newly Elected
John Topuz
George Jacox
Continuing
John Van Bebber
David Romer

Library
Newly Elected
Susan Webb

At Large

Behaviora! Sciences
Educational [nstruction and Leadership
Health, Physical Education, and Recreation

Educational Instruction and Leadership
Department of Behavioral Sciences

Educational [nstruction and Leadership
Educational Instruction and Leadership

Accounting and Finance
Aviation Sciences Institute

Aviation Sciences Institute
Accounting and Finance

Library

Past Chair Wayne Jones Occupational Safety and Health
Current Chair Kenneth Chinn Social Sciences

Chair-elect Diane Dixon

Biological Sciences

[=]
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Diaspora

An Open-Mic Chanbook

L. J. Tudor
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Z.ACH WEST
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